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Abstract:

Cuneiform writings vary in which are recorded as souvenir in royal buildings
belonging to the property of the state as palaces and temples, and among these writings the
texts inscribed in the building brick, or what is known as "brick inauguration’, usually models
of such bricks are placed among the lines of the same building several times. The model,
which we will show is taken from the modern Assyrian era (the first millennium B.C), and
specifically it is due to the reign of King Sarrukin (Sargon) (722 704 BC).The text contains
four lines of cuneiform writing on Assyrian square—shaped building brick.it was discovered in
“Dur- sharrukin” (Khorsabad).

"Introduction:
Cuneiform writings vary in which are recorded as souvenir in royal buildings
belonging to the property of the state as palaces and temples, and among these writings the

texts inscribed in the building brick, or what is known as 'brick inauguration’, usually models
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of such bricks are placed among the lines of the same building several times. The model,
which we will show is taken from the modern Assyrian era (the first millennium B.C), and
specifically it is due to the reign of King Sarrukin (Sargon) (722 704 BC).The text contains
four lines of cuneiform writing on Assyrian square—shaped building brick.it was discovered in
“Dur— sharrukin” (Khorsabad).

| — The Use of the Stone in Building:

The stone in the ancient Iraqgi architecture which was used in the early periods,
nearly belongs to the tenth thousand BC. In "Zawyjame" village M), rests of circle-shaped

foundations made of stone were found @.

Using the stone was also continued in the
following eras in the foundations of buildings and in covering some of the Assyrian cities
fences and in the facade of palace's walls @) or special usage as the stones which are
among our hands as souvenir. There are different kinds of detected stones in various places
of Assyrian country such as, marble, alabaster and lime stones. The reason of using the
stone in the northern part of Mesopotamia more than the southern part is the availability of
the stone in northern part, which is strong, hard and resistance of whether changing, and
because of it contains metals and other components which bond with each other forming the
stone itself ). The stone has been known in Sumerian as 'NA4" and in Akkadian as
"abnum". ©)

lI- writing on the Assyrian bricks:

Writings on building bricks are similar to those writings on the doors' handles in
various periods of kings and various rules of cities, the cuneiforms texts which were
recorded as memorial samples expressing the works and the building achievements of the

kings of such kinds are known as inauguration boards (©

, for recording such works,
regulated square or rectangular bricks were used in different eras particularly the Assyrian
one ),

Most of the cuneiform signs were recorded as it is clear for the reader as Assyrian
section, they are nothing, but methodic signs, it is a method used by Assyrian writers
particularly the medium Assyrian era, and this method of writing was about a tradition in
ancient Mesopotamia, words were not written by Akkadian phonetics, but were short—handed
by synonymous signs each of which refers to an Akkadian word consisting of many
syllables, one who reads cuneiform words should know how to read those signs and their
synonymous, or it is short-handed syllable namely a word consists of several syllables, this
is common in the cuneiform writings and it is known among cuneiform writing specialists as

(Ideography) writing either on the Sumerian, Babylonian or Assyrian Writing.(g)

Il — The text language
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It was known that Assyrian and their neighbor the Hittites and others used the
Sumerian language as well as Akkadian language (Assyrian) which was the language of
corresponding, conventions and international relationships during the second millennium BC
(particularly the fourteenth century BC ®) the language of the Assyrian and Sumerian

languages alongside were studied in the capital the Hittites "Hatusha",(1%)

Engravings show
the existence of concerning dictionaries () and it has been found through the study of the
Assyrian writings that most of the Sumerian one phonetic syllable words and many syllables
connected with the cuneiform signs are Sumerian origin in which through using them
expressing the syllable and the Assyrian meanings. It seems that using such method -
writing on the stones and memorial stands— suits the nature of writing on stones by
engraving, on the contrary of the writing on the mud by using the method of pressing typing
on the wet clay. In which writer could save time while spending it in writing the long
Assyrian words which consist of many phonetics syllables by one Sumerian syllable. This
method shorthanded the available spaces of writing on the surface of stone. Hence, the
Assyrian word was intentionally changed by a symbol of one cuneiform mark expressing the

(12)

word by a Sumerian syllable henceforth, the reader of cuneiform should be informed by

Sumerian language and their cuneiform signs as well as reader should be known of
Akkadian language at the same time.

As for the mentioned Assyrian city in the text, it is the first habitant for the Assyrian
people during their various eras, and it was the place for worshiping the largest gods

"Assure', its name was mentioned in the cuneiform texts written by several forms in

13)

Sumerian and Akkadian , and it has been mentioned in the text which is conformed the

name of the city in the Akkadian writings from the old, medium and modern Assyrian era. In

the Akkadian era, the name was written as "aS-Sur.ki' once (Assyrian City) the form of the

14)

name in lybiela texts (Tel Mardeikh) was "a-Sur.ki" once,'” and another form "ag—Sur—ki'

(19 put the name in the old and medium Assyrian era was written as syllabic " a-Su-ur.ki"

(16)

or as '"a-8ur.ki",'/'V/ and the modernist used form of Assyrian reign name was the syllabic

R &N

shape by doubling the first letter "$8" as it is known during the modern Assyrian era as 'as-
Sur.ki'. The name of Assyrian City was common, the resources of Arabic and Aramaic refer
to the name of it as "Assyrian Aqoor".(”)

VI — The period of the text writing:

Researchers named the period of writing on the brick as the modern Assyrian era or
it is known as the reign of the second Sargon Dynasty (721-612 BC), and specifically
during the period of the rule of the Assyrian king "Sharokeen"("®), who did not think to build
a new capital for the Assyrian in his first crowing days, resources refer to that he settled in

the Assyrian city during the first years of his rule, then he transferred into "Nineveh" the
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important Assyrian capital, then he chose "Kalikh" (Namrud) as one of the four most
important Assyrian cities and capitals, finally, he decided to build a new capital which was fit
his name, position, and his new Sargonian dynasty, after spending five years of ruling, he
decided to put the foundation stone in a new position in 717 BC, after taking the throne in
winter 722 B.C.1) The city was known after the discovering of the brick in the king's palace
under the name "Dur-Sharokeen".(?")

It is worth mentioning that the era of the Assyrian king "Shaerokeen" represents the
beginning of ruling new dynasty kingdom founded to set the latest Iraqi political epoch in the
north of Mesopotamia, the successors kings did not have the same capability of strength
and greatness @) the last king was "Sin— Sar-A8kin" in his last ruling Nineveh collapsed
and the Assyrian cities and emperor crumpled with the end of his era in (612 B.C). 22

Tracing the cuneiform texts, we find many signs in different resources ensuring the
name of "Door Sharrokin" (Dur—éarru—kin)(23) with three syllables of three cuneiform signs,
the second and the third syllables are the right linguistics Assyrian name of the king
"Sharrokin" which is pronounced wrongly as "Sargon" whereas the right pronunciation is
"Sharrokin" (éarrukin), while the first syllable refers to the city as "fort" or fence which is
pronounced in Akkadian language "diiru’ interpreted in  Samarian, (BAD,) ¥ but if we go
back to the same name which included the name of Assyrian king "Sharrokin' we find that
the last syllable of the name (kenu/kinu) which means the stable, the fair or the assure.®
But the well-known name of the city is "Khorsabad", the resources mention that it is
declined and taken from another spelling which named the city, it is "Khsro Aabad" which
was called by Sasanyian, (Parisian people ruled Iraq and Farris periods of time (226-637
C)(26) it is those who changed the name from "Dor Sharrokin" or "Sargon" city into "Khsro
Aabad", it was mention by "Yagot Alhamawy" in the seventh hundreds of Hijjra under the
name "khorstoobad",?”) hence the name was declined into "Khorsobad" which is known
nowadays. ?®)

The place of discovering the brick was the mentioned city, particularly the ground of
king's palace "Sharrokin", in his "Dur—Sharrokin" city, the resources mentioned that he
wanted to build a unique palace; it was described as "unequal palace" to prove that a text
was left on brick which was found among the ruins of the palace saying:

"Sharrokin the second, the king of the world, he built the city, "Dur Sharrokin" and he
gave its name and its palace (unequal), who built it inside it." (**)

V — The Description of Brick

The dimensions of the discovered brick on its ground of the king's palace are: 33cm
length, 33 cm width and 10 cm the thickness, cuneiform text was written on it four lines in

Akkadian — Assyrian language, (see the diagram 2) and the four lines text which we intend
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to study it among texts on bricks which were usually put between the walls lines of palaces

and temples as mentioned above, this sort of writing is recorded as a memorial samples of

building bricks.

(30)

The way and the place of the brick was discovered by coincidence by the agrological

researcher "Shatha Almashadany" while visiting the ruins of "Khorsabad" (look at the map

No.1), the brick was found in the place of building the palace with other three bricks, it has

been delivered to the directorate of Nineveh.

(1)

VIl — Reading, Translating and Analyzing the Text on the Brick:

I. Reading the lines of the second brick

- E, GAL PSMAN.GIN,
GAR ‘BAD  NU.ES; as_ &ur,
MAN dan-nu MAN Su,,
MAN KUR a$_ Sur.

Il. Translating the Lines in English:
1- Sharrokin palace,
2-The ruler (appointed by) the god Enlil, the owner of high

position(32)

for  Assyrian,
3— strong king, the king of world (universe),
4- The king of Assyrian country.
The general translation:
"The place of the king Sharrokin, the appointed ruler by the god
Enlil, the notability, dignified in Assyrian, the strong king, the king of

Assyrian country."

lll. Analysis and translate the lines on the brick according to the lines:

1_

2_

E.GAL is a Sumerian word consists of two syllabic signs used a lot in the Sumerian

texts particularly the royal one, the first syllable E in Acadien means bit in Akkadian

(33)

language which means house or temple and the second syllable GAL means great

or great which is rabl in Akkadian language, but gathering the two syllables means

"palace" (34)

DSMAN a Sumerian word means king in Akkadian language means 'garru’,®d the

second word GIN which means loyal or faithful, in Akkadian means kinu, this word

(36)

usually comes names of fames *°”/, thus the first line means the palace of the faithful

king or the loyal king intending here "Sharrokin".

GAR a Sumerian word means the ruler and in Akkadian means "saknu".??)
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4-

YBAD a word refers to the god Enlil, the modern reading of the sign "IDIM", accurately
the word is used as a title of the god Enlil (god of air), the god of "Bel", the god of
llEa". (38)

NU.ES, is a Sumerian expression which means notability, dignified, in Akkadian it

means "nedakku" )

, it may literary and meaningly mean hermit.
a8-Sur is the famous Assyrian city and the Assyrian people likely took their name from
it, the form of the city name has come with two signs which it has been known during
the old, and medium Assyrian era with other forms which are little bit similar to them,
as well as the sign ki which refers to the city and which the writer did not record it
because of the end of the line or because of the fame of Assyrian name city which is
needless to record the referring sign to the city at the end of the name.

dan — nu an Akkadian word mentioned a lot in the royal texts and writings in
describing the kings and the rules, which means strong and it means GA- KAL in
Sumerian.“?)
SU, a Sumerian word means ki§$atu in Akkadian which means the universe or
sovereignty.!)
KUR a Sumerian word means "mat" and in Akkadian it means (matu), and it

means country.?

Recommendation:

The importance of the (brick) lies in assuring the significance of the last Assyrian capital

with

its completed-utility which emulates the veteran Assyrian cities preceded it such as

Nineveh and Kalih which evokes interesting, and which withdrew with its building the

greatest kings of the modern Assyrian era and the foundation of the last Assyrian dynasty

which carried his name, it is the Sargonian dynasty, it was probably the selection for

DOor-Sharrukin
(N<horsabad)




22014/ )3 i Amala [Agubal) Ay i) A0S Alaa 15/222)

economic and political reasons concerning choosing Sharrokin's king a new capital for his
kingdom, definitely, the brick assured that the building of the palace was for the king
Sharrokin, the one who built the city and the nobility man by the oldest greatest Iraqi gods, it
was the god Enlil. It is necessary to start agrological process again in all parts of the city
including the king's palace which was discovered on its ground the brick coincidently.
e The pendant of maps and shapes:
Map (1) Location of Sharrokin Dor (Khorsabad) in the river Alkhoser,
where was the second brick found, quoted from: Andera Parow,
Assyrian country, translated by Issa Salman and Saleem Taha
Altekerity, Dar Alrasheed, Baghdad (1980:18).

=

Palzgce of Sargor?

Crisdri/

Diagram (1) A plan of the king's Sharrokin palace, for the other parts of
the city, the second brick was discovered in the ground of the palace,
changed by: Anton
Mortecart the Art of
ancient lIraq, translated
and commented by lIssa
Salman and Sleem Taha
Altecreity, Al-baghdadyia
Aladeeb press

(1975:403).
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Diagram (2) Writing on the brick
and its copy with cuneiform

signs.
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Investigating the Ability of Iraqi University Learners
of English to Recognize the Semantics of the
English ’s Genitive
Sanaa Sabeeh Othman

Lecturer/ Dept. of English/ College of Arts
Abstract

The marked genitive case as distinguished from the unmarked common one is one
of the forms accompanied with the noun phrase in English to express grammatical/semantic
relationships within sentences in texts.

In many instances in complex noun phrases, there is a similarity of function and
meaning between ’s—genitive or a genitive construction and its equivalent with ‘of phrase’ or
‘of-construction’. In many cases, the two forms are equivalent in meaning and are both
perfectly acceptable, in other cases either the ’s—genitive or the of-construction is the only
appropriate choice regarding the factors affecting the best choice.

The research aims at investigating the 2”d—year student’s ability to identify the exact
meanings of the ’s—genitive constructions with its wide range of semantic interpretations
which express some preferred meanings as possession, subjective, objective, descriptive,
partitive, genitive of origin, genitive of close family relationships, measure and attribute.

It is hypothesized that the preferred meaning of s—genitive constructions is
possessive, though it doesn’t apply adequately to all uses and meanings. It is also
hypothesized that the students are unaware of the patterns of variation and ambiguity in
English “’s—genitive constructions’ which are pervasive and systematic. To validate this
hypothesis, a test is to be conducted. It is a multi-choice test of the suitable ‘s—genitive
meanings’ chosen from different grammar books. The results of the test will be discussed
and suggestions will be recommended on the lights of the results obtained after doing some
statistical programmes.

It is concluded that the arbitrariness and ambiguity of some
‘s—genitive constructions’ make it difficult for the students to sententially paraphrase such
constructions as the ‘s—genitive constructions’ are characteristically more compact and less

explicit in meaning than the ‘of-constructions’.
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1. Introduction:

Quirk and Greenbaum (1972: 192) state that case is a grammatical category that
can express a number of different relationships between nominal elements. In English nouns
and pronouns have only a two-case system: unmarked common case and the marked
genitive one (e.g. boy’s in singular, boys’ in the plural). In common case (e.g. boy in the
singular, boys in the plural) is simply the form used when the genitive is not used.

By internet (2006: 1), in grammar, the genitive case or possessive case also called
(the second case) is the case that marks a noun as modifying another noun. It often marks
a noun as being the possessor of another noun but it can also indicate various relationships
other than possession, which is the context of linguistics, is an asymmetric relationship
between two constituents, the referent of one of which (the possessor) possesses (owns,
rules over, has as a part, etc.) the referent of the other (the possessed).

Szmrecsanyi (2010: 139) mentions that English has two grammatically overt means
of expressing genitive relations:

(a) the inflected genitive ‘the s—genitive’ or the ‘saxon genitive’. It is indicated in writing by
apostrophe + s suffix or apostrophe only after the modifying noun.
Modifying NP + ’s + head noun—-phrase, as in sentence (1):

(1) The children toy’s were new.
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(b) the periphrastic genitive (the of-construction consisting of the modifying noun phrase in
a prepositional phrase after the head noun phrase):
Head noun phrase + of + modifying noun phrase.
The ‘of genitive’ is (also known as the ‘Norman genitive’ or of-construction), as in
sentence (2):

(2) The toys of the youngest children were new.

Szmrecsanyi (Ibid: 140) mentions that where an ‘s—genitive’ can be paraphrased by
an ‘of-genitive’ (or vice versa), there are many factors that bear on language users’ choice.

Quirk et al. (1985: 321) mention that in many cases as in sentences (1) and (2),
there is a similarity in function and meaning between the ‘s—genitive’ and ‘of-
constructions’. In other cases, the two forms are not normally in free variation, as in
sentences (3a, b) and (4a, b).

(3) a. John’s school is the most famous one in the city.

b. *The school of John is the most famous one in the city.
(4) a. The front of the house was destroyed.

b. *The house’s front was destroyed.

Quirk et al. (Ibid: 196) mention that the “’s—genitive’ must clearly be included in
dealing with ‘case’, since the of—genitive constructions is not an inflection but a structure of
postmaodification.

Shumaker (1975: 70) identifies that the use of the genitive is determined by a
combination of structural and semantic conditions. The structural/semantical status of the
genitive can be as a determiner or modifier. Grammarians have formulated rules that
describe the syntax of English (’s) constructions quite well, they have found the semantics
to be complex and difficult to deal with. In order to capture the variety of meanings
expressed by “’s genitive constructions’, they have divided them into several semantic
categories, e.g. possessive, subjective and objective, the genitive of origin, genitive of
measure, the descriptive genitive. In order to find a comprehensive meaning for the genitive,
they treat the genitive as a possessive case. There are other types of genitives which are
the local, the elliptical and the past genitives. The selection of the s—genitive is related to
the highest classes in the gender scale (topicality and animation) in particular the animate or
rather personal quality of the modifying noun.

2. The ‘S-Genitive’ and the ‘Of-Constructions’:

Quirk et al. (1985: 1275) compare between the “’s—genitive’ and ‘of-constructions’.
Ibid (1985: 321) clarify that in many instances there is a similarity in function and meaning
between the two constructions. In other cases, either one of them is acceptable, according

to both form and function.
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(a) Form:

The genitive construction consists of two noun phrases one a noun marked for the
genitive case by inflection the other a succeeding and superordinate noun phrases
unmarked for case in which the genitive noun phrases embedded with a determinative
function. Determinative function means that the genitive noun phrase functions like a definite
determiner: It plays a role in the superordinate noun phrase equivalent to that of a
determiner such as ‘the’ or ‘our’, as in:

(3) a. the
b. our population are increasing.
c. the city’s

In the of-construction, which is often equivalent in meaning to the genitive
construction, the superordinate noun phrase precedes a noun phrase introduced by ‘of’ as
in (e). The genitive phrase and the of-phrase thus occur in different order in the two
constructions. The use of the two constructions is determined by semantic and syntactic
restrictions.

d. The city’s population

Ny ’S N,] are increasing.

e. [The population [of the city]]

N, of N,

(b) Function:
The function of the genitive noun phrase is a definite determinative, whereas the

function of the ‘of-construction’ is that of a postmodifier with the superordinate noun phrase

either definite or indefinite. The sentence in (6a) shows a direct correspondence with (6b),

(7a) corresponds to (7b); while (8) has no correspondence with a genitive construction.

(6) a. [ The funnel of the ship

< \. was destroyed.

b. | The ship’s funnel

- 4

(7) a. ( The funnel of a ship

< \. was destroyed.

b. | A ship’s funnel

- J

(8) A funnel of the ship was destroyed.
The only type of genitive where indefinite reference is permitted is the ‘post—genitive’

where the genitive and the of-construction are combined, as in (9) The function of the
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genitive is not determinative in two uses: descriptive genitive, as in sentence (10) and
genitive of measure, as in sentence (11). In addition, there are factors which influence the
choice of the “’s— and of-genitive constructions’. They are lexical, relational, objective and
subjective, syntactic and communicative factors.

(9) | meet a friend of my brother’s.

(10) They will build a girl’s school.

(11) The manager expected an hour’s delay.

Rosenbach (2003: 379), in an experimental study with British and American speech,
deals with aspects of iconicity and economy in the choice between the ¢’s—genitive’ and the
‘of-construction’ in English. The paper investigated how the factors animacy; topicality and
possessive relation affected the mentioned choice. The analysis shows that the relative
importance of the three factors is: animacy > topicality > possessive relation. While this
hierarchy as such turns out to be unaffected by standard variety and diachrony, a significant
increase of the ‘s—genitive’ with inanimate possessors both in British and American English.

Szmrecsanyi (2010: 140) mentions that where an ‘s—genitive’ can be paraphrased
by an ‘of-genitive’ (or vice versa), there are major language internal factor groups:

()  Semantic and Pragmatic factors.

i) Phonology.

iif)  Processing and Parsing-related factors.
iv) Economy-related factors.

In addition, the genitive alternation is also sensitive to a number of a language
external factors.

Barker (2010: 5) mentions that the most common relational concepts lexicalized in
the world’s language include family relations (mother, uncle, cousin); body parts (hand,
head, finger); and intrinsic aspects of entities such as color, speed, weight, shape,
temperature. In some languages, prepositions are frozen possessives (at the river) is
expressed literally as (the river’s place). Many languages grammatically distinguish between
alienable and inalienable possession, where the alienable nouns express a set of inherently
relations/concepts.

Barker (Ibid: 4) mentions that in English only relational nouns can participate in the
postnominal genitive possessive construction (the brother of Mary, *the cloud of Mary),
English makes a syntactic distinction between alienable (cloud, squirrel) and inalienable
(brother, speed) nouns.

Alienability refers to the ability to dissociate something from its parent, or a quality
from its owner. Inalienably possessed something is usually an attribute, e.g. ‘John’s big

nose’, because it cannot (without surgery) be removed from John. In contrast, ‘John’s brief
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case’. Is alienably possessed, it can be separated from John. Many languages make this
distinction as part of their grammar (see Chappell and McGregor, 1996).

Quirk and Greenbaum (1972: 195) highlighted the functional similarity of the ‘s—
genitive’ and the ‘of-phrase’ by calling them both ‘genitive’. ‘Of has become
conventionalized as the chief preposition of the periphrastic genitive which accounts for the
name ‘of—genitive’, other prepositions can be used in a similar function, as in sentence
(12.b):

(12) a. The Ambassador’s secretary was here.
b. The secretary {of / to} the Ambassador was here.

Rosenbach (2003: 342) clarifies that not every ‘s—genitive’ can be expressed by an
‘of—-genitive’, and vice versa. The identification and subsequent exclusion of those contexts
in which there is no choice ‘categorical contexts’ is therefore a crucial precondition for any
quantitative analysis comparing the frequency of the two genitive constructions, as in Figure
(1)-

Choice Contexts

Categorical Context Categorical Contexts

Figure (1): Categorical Versus Choice Contexts

3. The Form of the S—Genitive:
Biber et al. (1999: 232) mention that the genitive of singular nouns is marked by the
addition of a suffix which varies in pronunciation in the same way as the plural ending.
/s/ after voiceless consonants except /s, I, ff/: cat’s, Jack’s, Patrick’s.
/z|  after vowels and voiced consonants except /z, 3, d3/: boy’s, girls, men’s.

[lz/  after [s, z, [, 3 1, dsz/: Charles’s, George’s, Rosse’s.

In writing, the genitive suffix is marked off by an apostrophe. The genitive or regular
plural noun is shown in writing by the addition of an apostrophe: boys — boys’.

In speech, there is no distinction between the genitive and the common case of
regular plural nouns. Irregular plural nouns are marked in the same way as genitive singular
forms and differ from the common case forms in both speech and writing: men — men’s,

women — women’s.
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4. Factors Affecting the Use of the Genitive:
Quirk et al. (1985: 321) identify that the semantic classification of “’s—genitive

constructions’ is in fact arbitrary. There are certain factors to be mentioned:

4.1 Relational Factors:

The meanings expressed by the relation between the genitive noun and its head
noun. The meaning can be best shown by sentential or phrasal analogues. The meanings
can be expressed by a corresponding ‘of-construction’ where this is acceptable in certain
cases (see Table 1).

Table (1): S-Genitive Meanings
According to Quirk et al. (1985: 321-322)

Genitive Meaning

Examples

Sentential

Analogues

A Corresponding Of-

Construction

(a) Possessive

My wife’s father

My wife has a father

No

(b) Subjective

Meaning

The boy’s application

The boy applied for

(c) Objective

The boy’s release

(---) released the boy

(d) Genitive of Origin

The general’s letter
(cf.) the wines of

France

The general wrote a
letter
France produces

wines

(e) Descriptive

A doctor’s degree

A doctoral degree

The degree of doctor

Genitive
(f) Genitive of Ten boys’ absence The absence lasted | An absence of ten days
Measure ten days
(9) Genitive of The party’s policy The party has a | The policy of the party
Attribute certain policy
(h) Partitive Genitive The earth’s surface The earth has a | The surface of the earth
surface

(i) Close Family

Relationships

Peter’s Jane

i.e. his girlfriend

(Ibid: 322) there is a tendency for “’s—genitives’ to be taken as subjective and for
‘of-constructions’ to be taken as objective. The ‘genitive of opposition’ which is a marginal
additional category, is normally replaced by ‘an’ appositive of-construction in today’s usage
as in sentences (13) and (14).

In addition, possessives and genitives can be used to denote close family
relationships, as in sentence (15).

(13) Dublin’s fair city was amazing.
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(14) Dublin, a fair city, was amazing.

(15) John and Mary are very anxious about Simon’s Tom. [e.g. Simons friend]

Keating (2004: 1) summarizes the most common uses of the genitive case. He
divided them into three categories, the adjectival to include attributive, possessive, partitive,
genitive of apposition, genitive in simple apposition and descriptive genitive. The ablatival
genitives to include genitive of comparison. The verbal genitives to include the subjective
and objective and the plenary genitive. The adverbial genitives to include genitive absolute
and genitive of time.

4.2 Lexical Factors:

Quirk et al. (1985: 1277) mention that the lexical factors comprise the type of the
noun taking the genitive which include; the gender of the genitive noun, the genitive in
relation to noun classes, the genitive with superlatives and ordinals, end—focus and end-
weight.

4.2.1 Gender of the Genitive Noun:

Quirk and Greenbaum (1972: 198) and Quirk et al. (1985: 322) identify that the
selection of the “’s—genitive’ is described in relation to the gender classes represented by
the noun which takes the s—suffix. The
“’s—genitive’ is favoured by the classes that are highest on the gender scale, i.e. animate
nouns, in particular persons and animals with personal gender characteristics. Although
there is a choice between a form with ‘’s—genitive’ and ‘of-genitive construction’ in certain
cases, the two forms are not normally in free variation, see sentences (3a, b) and (4a, b).
The inflected genitive can be used with animals. The rules of-thumb here is that the higher
animals are more likely to have the “s—genitive’ than the lower animals, as in sentence
(16)-

(16) The project deals with the dog’s life.
the life of the dogs.

4.2.2 The Genitive in Relation to Noun Classes:

Quirk et al. (1985: 324) identify the following four animate noun classes which
normally take the ‘’s—genitive’, but the ‘of-genitive’ is also possible in most cases with
personal names and nouns and in sentences (17) and (18), also with animal nouns
denoting higher animals as in sentence (19) and with collective nouns as in sentence (20).
The genitive is further used with certain kinds of inanimate nouns with geographical names
which comprise names of continents, countries, states, cities and towns and universities

names as in sentences (21), (22), (23), (24) and (25). The locative nouns written with initial
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capital letters as in sentence (26). The temporal nouns as in sentence (27) and with other
nouns of special relevance to human activity as in sentence (28).

(17) George Washington’s statue was painted.

(18) | am discussing my sister-in—law’s problem.

(19) The child looked at the horse’s tail.

(20) They neglected the committee’s decision.

(21) Europe’s future is to be reviewed.

(22) China’s development is quietly amazing.

(23) Washington state’s Senator has resigned.

(24) Hollywood’s studios are under reconstruction.

(25) Harvard’s Department of Linguistics is announcing new scholarships.
(26) The world’s economy is getting worse.

(27) Several {weeks’ / weeks} vacation, all what | need.

(28) The science’s influence on Society Is very imporiant.

4.2.3 The Genitive with Superlatives and Ordinals:

Quirk et al. (1985: 325) identify that the genitive is common with locative nouns
when it is followed by a superlative adjective or general ordinal like ‘only’, “first” and ‘last’.
The corresponding prepositional phrase in these cases is introduced by ‘in’ rather than by
‘of* as in sentence (29a and b).

(29) a. The world’s best universities are listed.
b. The best universities in the world are listed.
4.2.4 Specific Lexical Noun Heads:

Quirk et al. (1972: 200) mention that there are some constructions with the inflected
genitive which can best be described in terms of specific lexical noun heads. They are
nouns heads with the genitive. These include the following of which ‘edge, ‘end’, ‘surface’
and ‘for-sake’. They permit ‘of’, while the examples with ‘length’, ‘reach’, ‘throw’ and
‘worth’ are ‘idiomatized’ and do not permit an ‘of-genitive’, as in sentences (30), (31) and
(32).

(30) She stood at | the water’s edge.
the edge of the water.
(31) He did it for charity’s sake.
For the sake of charity.
(32) People don’t get *the worth of their money.

Their money’s worth.

4.3 Objective and Subjective Relations:
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Quirk et al. (1985: 1278) identify the variable ‘direction of Predications’ which
corresponds to noun phrases postmodification by of-constructions greatly to the complexity
of these expressions and has a bearing on the correspondence with the genitive. We have a
left-to—right predication or objective relation as in sentence (33), where we have verb—
object-relationship and a right-to-left predication or subjective relation as in sentence (34),
where we have a subject-verb-relationship. These relations are more obvious where the
heads are deverbal nouns as in sentences (33) and (35) than in sentences (34) and (36)
where the predication relationship is covert or implicit.

Left-to-right predication:
(33) The imprisonment of the murderer was declared ~ (Someone imprisoned the
murderer).
(34) A women of courage was rewarded ~ (The women has courage).
Right-to-left predication:
(35) | The arrival of the train is expected ~ (the train arrival).
The train’s arrival

(36) The funnel of the ship was destroyed ~ the ship has a funnel.

Quirk et al. (1985: 1279) identify that where the implicit verb is intransitive, there can
be no difficulty in interpreting the ‘of-phrase’ as subjective, but problems can arise where
the verb is one that can be used either transitively or intransitively, e.g. ‘shoot’, as in ‘the
shooting of the rebels’. The ambiguity in such phrases ‘x shoots the rebel’ or ‘the rebels
were shooting’ is usually resolved by the context.

A lexical counter—indication is a clear indication of the relationships in the genitive
construction. This can be achieved by adding a prepositional phrase beginning with ‘of’
(after a construction of subjective relationship) and one beginning with ‘by’ (after a
construction of objective relationship). Such postmodifiers overrule any lexical pressure in
the direction of a particular interpretation as in sentences (37) and (38).

(37) They remembered the man’s examination of the student. [SVO]
(38) They remembered the man’s examination by the doctor. [OVS]
4.4 Syntactic Factors:

Since both the *’s—genitive’ and ‘of-construction’ consist of two noun phrases each
of which, at least theoretically admits indefinite expressions, the minimal structures in
sentence (39a, b) may be expanded to sentence (40a and b).

(39) a. His daughter’s arrival enjoyed the family.

b. The arrival of his daughter enjoyed the family.
(40) a. His 19-year-old aaughter’s arrived from Hamburg } enjoyed the
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b. The arrival from Hamburg of his | 9-year-old daughter family.

There are two types of expansion, the left branching structure by premodification and
the right-branching structure by postmodification, apposition and coordination, as in
sentence (41). Where the post-modification of the head is likely to be understood as non
restrictive. With restrictive modification, the genitive is compulsory or greatly preferred, in
order to avoid awkwardness, discontinuity, or ambiguity, as in sentence (42).

(41) The arrival of a friend which had been expected for several weeks was yesteraay.
(42) A friend’s arrival which had been expected for several weeks was yesteraay.
4.5 End-Focus and End-Weight:

Quirk et al. (1985: 323) state further factors influencing the choice of genitive which
are the principle of end-focus and end-weight. They encourage the placing of more
complex and communicatively more important units towards the end of the noun phrase.
According to the principle of end-focus, the ‘’s—genitive’ tends to give information focus to
the head noun, whereas the ‘of-construction’ tends to give focus to the prepositional
complement, as in sentences (43) and (44). This principle is congruent with the preference
for the ‘of-construction’ with partitive and appositive meaning, where the ‘’s—genitive’ would
result in undesirable or absurd final prominence, as in sentences (45) and (46).

(43) The explosion damaged the ship’s funnel. [funnel in focus]

(44) Having looked at all the funnels, she considered that the most handsome was the
funnel of the orion. [the orion in focus]

(45) *The problem pact was discussed.

(46) *His resignation’s shock was great.

5. The Grammatical Status of the Genitive:

Greenbaum and Quirk (1990: 105) mention that the grammatical status of the
genitive is as a determiner or modifier (See, Deal, 2006: 36 and Heine, 1997: 7 and Lyons,

1986: 371).

5.1 The Genitive as Determiner:

Genitives function exactly like central definite determiners and thus preclude the
cooccurrence of other determiners. The genitive is a phrase incorporating its own
determiner, where the items preceding the genitive relate to the inflected noun as in
sentence (47) where it must be understood as ‘the son of that old gentleman’ and not as
‘that son of the old gentleman’. An exception is made where the preceding item is a
predeterminer, since this may relate either to the genitive noun as in sentence (48) or to the
noun that follows in sentence (49).

(47) That old gentleman’s son was intelligent.
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(48) We attributed both girl’s success to their hard work. [i.e. the success of both the girls]
(49) Both the girl’s parents were present. [i.e. both the parents of the girl]
5.2 The Genitive as a Modifier:

Descriptive genitives function not as a determiner but as a modifier with a classifying
role. Determiners are such noun phrases usually relate not to the genitive but to the noun
following it, as in sentence (50), where the singular could obviously not cooccur with the
plural noun ‘women’ with other modifying items in the noun phrase are less likely to relate
to the genitive noun than to the noun that follows it as in sentence (51) where ‘the cottage’;
that is, ‘quaint’” and ‘old’, not the °‘shephered’. Grammatically, some phrases can be
ambiguous if they are independent of the context.

(50) They attend a woman’s university in Kyoto.
(51) She lives in a quaint old shephered’s cottage.
6. The Test and Data Analysis:

In the present paper, the sample chosen to take part in the test was the second year
Iragi college students in the Department of English, College of Arts, University of Mosul, in
the academic year 2011-2012. The total number of the participants was 25 were chosen
with the same linguistic background in the area being tested. The students are supposed to
be able to response to the test for they were taught the topic the ‘genitive case’ in the
second academic year. The allocated time was an academic hour to do the test. The aim of
the test was to check the students performance in their recognition of the suitable “’s—
genitive meanings’.

In order to achieve that a multi-choices test was submitted with ten sentences to
explain the “s—genitive meanings’. The students are required to chose among three
meanings which are chosen deliberately from different grammar books to cover a variety of
genitive constructions which require the students to use paraphrase as a method of
semantic analysis to reveal fine distinctions of meaning that are not otherwise apparent.

The corpus was limited to constructions in which a noun with (’s ending) precedes
and modifies a head noun. The corpus comprised the possessive, attribute, genitive of
origin, subjective, objective, descriptive, partitive, genitive of measure, genitive of both
meanings subjective and objective and the genitive of close family relationships. Three kinds
of constructions were excluded: the absolute genitive, the periphrastic genitive or the of-
genitive, the double genitive and the elliptical genitive. ‘Of-genitive’ were set aside because
they produce so many problems for analysis although some of ‘of—genitive’ phrases can be
paraphrased as ‘’s—genitives’. However, the chosen (sentences) are representative of the

“’s—genitives’ and some of them found in day-to—day speech.
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All the results were tabulated and statistically processed. Test reliability is estimated
by the use of the (SPSS) Programme which is a statistical computer programme (see Table
2). In this programme, Alpha scale (standardized item alpha = (0.970) has been applied to
verify the results statistically. It offers many significant and effective statistical variables to
verify the values arrived at in the test, such as: validity, percentage, standard deviation,
standard error mean, reliability, etc. Also it provides ultimately exact values of frequencies.

For each sentence, there is a table of the ¢s—genitive’ meaning. The choices are

numbered.
Table (2): The Overall Results of the Test

Number of Standard Standard Error

Students Mo Deviation Mean P
Sentence 1 25 2.8400 47258 .09452 223
Sentence 2 25 2.0000 70711 .14142 .500
Sentence 3 25 2.0400 .84063 .16813 707
Sentence 4 25 0.2000 .81650 .16330 .667
Sentence 5 25 2.2800 .67823 .13565 .460
Sentence 6 25 1.8800 .52599 .10520 277
Sentence 7 25 2.4500 77028 .15406 .593
Sentence § 25 1.9600 73485 .14697 .540
Sentence 9 25 2.0800 70238 .14048 .493
Sentence 10 25 1.8800 72572 .14514 527

The test in the present study is conducted to investigate what is proposed by the
hypothesis which that (IULE) may find difficulty in recognizing the ‘’s—genitive’ meanings.
The genitive with superlatives and ordinals, the independent, the local and the post genitives
are excluded.

The data analysis concerning each sentence was tabulated by giving the suitable or
the exact meaning of the ‘s—genitive’ number (3). Number (2) is given to the *’s—genitive’
meaning interfere with the suitable one. Number (1) is given to the ‘s—genitive’ meaning
with less interference with number (3) and (2) in the column valid.
The frequency, percent, valid percent and cumulative percent were also given.

7. Data Analysis and Discussion:
Sentence No. : Miguel’s and Cecilia’s new cars are in the parking lot.

The ¢s genitive’ in sentence No.l expresses the meaning of possession
(possessive). The genitive mean ‘to have’. The have relationship can identify both personal
qualities and parts. In the mentioned sentence, both Miguel and Cecilia have cars, so

sometimes it is called the partitive genitive.
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The recorded rates were 88% (i.e. 22) as possessive, 8% (i.e. 2) as partitive and

4% (i.e. 1) as subjective as shown in table (3).

Table (3): Numbers and Percentages of the S—genitive Meaning of Sentence No.1

Cumulative
Valid Frequency Percent Valid Percent
Percent
1.00 1 4.0 4.0 4.0
2.00 2 8.0 8.0 12.0
3.00 22 88.0 88.0 100.
Total 25 100.0 100.0

Though most of the students or testees identified the suitable answer to be
possessive meaning which support the hypothesis of the research, but the possessive
genitive can be multiply ambiguous both in and out of context. In the mentioned example,
the “’s—genitive’ may refer to ‘the cars that they own’, it also can be interpreted as referring
to ‘the cars that they created’ or the subjective genitive. So both relationships of ownership
and one of creation are expressed at the same time with no change in context.

There are many types of possession, but a common distinction is alienable versus
inalienable possession. Alienability refers to the ability to dissociate something from its
parent. In this case, a quality from its owner. When something is inalienably possessed, it is
usually an attributes. Miguel’s and Cecilia’s cars — is alienably possessed. It can be
separated from them [4% (i.e. 1) of students identified the subjective meaning of ‘the cars
that they create’. The sentence may express both a relationship of ownership and one of

creation].

Sentence No.2: Martha’s courage failed her on occasions.

In sentence No.2 the suitable meaning of ‘’s—genitive’ was ‘attribute’. Shumaker
(1975: 3) mentions that the attribute specifies an innate quality of the head noun. This
construction consists of a head noun ‘courage’ which is adjectival noun. This type of
genitive can be related to constructions in which the modifier ‘Martha’ is the subject of ‘verb
to be’ and the head word °‘courage’ is an adjective. The adjectival complement is
represented by a corresponding abstract noun. ‘Attribute’ is semantically similar to simple
adjective, but more emphatic in force.

Table (4) shows that the majority of the students chose the meaning of ‘descriptive’
which recorded 52% (i.e. 13). This is because all genitives do some description; therefore,
this category should be the last resort, only if the genitive fits into no other use. ‘Descriptive’
describes the head noun in a loose way. The second and third rates recorded were 24%

(i.e. 6) as attribute and possessive respectively. This is because the nature of the
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relationship between the two nouns is usually quite ambiguous, similar to attributive use, but

broader.
Table (4): Numbers and Percentages of the S—genitive Meaning of Sentence No.2
Cumulative

Valid Frequency Percent Valid Percent P oot

1.00 6 24.0 24.0 27.0

2.00 13 52.0 52.0 76.0

3.00 6 24.0 24.0 100.0

Total 25 100.0 100.0

Sentence No.3: Confucius’s teaching was great.

The construction of this type expresses a relationship of authorship between the
modifier ‘Confucius’ and the head noun ‘teaching’ such that the modifier is viewed as
responsible for the creation of the headword. The verb ‘produce’ encompasses all kinds of
authorship. The choice of the verb to express the exact meaning depends on the headword.
In all cases, the basic notion expressed is that the modifier denotes the one who has
originated or created the thing referred to by the headword.

Table (5) exemplifies that the rates recorded are rather similar. They are 36% (i.e.
9) as origin, 32% (i.e. 8) as both subjective and objective genitive.

Table (5): Numbers and Percentages of the S—genitive Meaning of Sentence No.3

Cumulative
Valid Frequency Percent Valid Percent
Percent
1.00 8 32.0 32.0 32.0
2.00 32.0 32.0 64.0
3.00 9 36.0 36.0 100.0
Total 25 100.0 100.0

The subjective reading is that ‘Confucius taught’, the objective reading is “someone
taught Confucius”. The origin reading is “Confucius composed/taught”. The majority of the
students chose the objective and subjective genitive as the suitable meanings without any
notice that the head noun does not imply a transitive verbal idea or it can be related
morphologically to a verb. The students should know the idea implicit in the head noun (i.e.
the definition) with the recognition of other important elements or identification.

Sentence No.4: The queen’s arrival was a surprise.

The construction is semantically subjective. In such constructions, the headword can

be morphologically related to a verb and a paraphrase can be composed by making the

genitive phrase the subject of that verb ‘to be’ (She arrived).
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Table (6) presents that the rates recorded are: 44% (i.e. 11) as objective, 32% (i.e.

8) as subjective and 24% (i.e. 6) as origin the suitable meanings.

Table (6): Numbers and Percentages of the S—genitive Meaning of Sentence No.4

Cumulative
Valid Frequency Percent Valid Percent
Percent
1.00 6 24.0 24.0 24.0
2.00 32.0 32.0 56.0
3.00 11 44.0 44.0 100.0
Total 25 100.0 100.0

Though the nature of the relationship among the three meanings subject, object and
origin is usually quite ambiguous, the distinction is clear—cut in the mentioned sentence.

In other cases, some constructions contain headwords that imply a verbal concept
but for which there is no corresponding common English verb, as in (7he dguge’s
unsophisticated posture). The construction contains a noun head that is semantically
deverbal and the verb (posture) has a more specific meaning than the noun. Other
constructions contain nouns whose matching verbs are obsolete, as in ( 7he /ady’s efforts).

Still other constructions like the (boy’s memory ...) which contain a deverbal noun
which must be paraphrased by using a verb that is morphologically quite different from the
noun stem (i.e. remember).

Other constructions like (the novelist’s rhetoric ...) or (the teacher’s manner...)
whose head nouns express a verbal concept but which must be paraphrased by inserting a
verb before the headword (i.e. she uses rhetoric) and (He behaves in a certain manner).

The free use of some verbs tends to be obscure the distinction between genitives of
subjective meaning and those of the origin genitive.

The sentence can be paraphrased as (7he queen advised) as subjective reading or
(7he advice she gave/produced) as an origin.

Sentence No.5: Jim’s punishment was deserved.

According to Keating (2004: 1), he identifies the definition of objective genitive, the
genitive substantive functions semantically as the direct object of the verbal idea implicit in
the head noun. According to the identification, the objective genitive can only occur with
head nouns that imply a transitive verbal idea, thus having a direct object.

The suitable meaning of the sentence was that of ‘objective’. Table (7) presents that
the recorded results were as follows: 40% (i.e. 10) as objective, 48% (i.e. 12) as subjective

and 12% (i.e. 3) as descriptive.
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Table (7): Numbers and Percentages of the S—genitive Meaning of Sentence No.5

Cumulative
Valid Frequency Percent Valid Percent
Percent
1.00 3 12.0 12.0 12.0
2.00 12 48.0 48.0 60.0
3.00 10 40.0 40.0 100.0
Total 25 100.0 100.0

It is clear that many object—verb constructions become ambiguous when taken out of
context (external reading), because the modifier (punishment) can be understood as either
the subject or the object of the verb. In this construction, it is noticed that although Subject-
Verb and Object-Verb constructions have been separated into two distinct types, there are
similarities between them. The most obvious, is that they both contain headwords that can
be related to verbs. In addition, it is possible to construct noun phrase paraphrase with the
same structure, for both types of constructions. The ambiguity means according to Anttila
and Fong (2005: 1) one-to-many mapping between form and meaning, e.g. ‘Jim was
punished by someone’ as an objective meaning or ‘Jim punished someone’ as a subjective
meaning to the sentence: Jim’s punishment was deserved.

The chosen meanings scored by the students indicate that there are similarities
between them (subjective and objective). The similar paraphrase are possible because the
headword noun (punishment) not only has a related verb (punishment/punish), but also a
related predicate with a dummy verb that occur in more or less fixed collocations (punish/
punishment).

In the classification used, it is the semantic status of the modifier to the headword, as
an actor or recipient of the action, that determines the separation of the constructions into
two distinct types.

Though in certain ambiguous structures, there is a relation between objective and
descriptive genitive, the nature of this relationship between objective and descriptive is not
clear here, 12% (i.e. 3) chose the descriptive genitive.

Sentence No.6: He worked at a women’s college.

The ’s—genitive meaning of the sentence is that the nature of the relationship
between the two nouns is usually quite ambiguous. Similar to attributive use but border. It is
used to express ‘purpose’ “a woman’s college” ~ a college for women: They are commonly
used with personal nouns, especially when they are in the plural form (See Biber, 1999:
295).

The genitive noun can be replaced by or described by or ‘characterized by’.

Table (8) shows that most of the students chose possessive as a suitable meaning.

The recorded rates were: 8% (i.e. 2) as descriptive, 72% (i.e. 2) as possessive and 20%
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(i.e. 5) as objective. The construction expresses a relationship of ownership between the
modifier ‘women’ and the headword ‘college’, ‘A college that the women owned, built,
created, ....”. The nature of the relationship between the two nouns is usually quite
ambiguous. The second recorded rate as ‘objective’ means that the construction ‘a
women’s college’ is semantically similar to the Object-Verb construction. In that, the
headword ‘college’ is related to a verb like ‘employees’ and the modifier ‘women’ is the
recipient of the verbal action: ‘A college which employees women’.

Table (8): Numbers and Percentages of the S—genitive Meaning of Sentence No.6

Cumulative
Valid Frequency Percent Valid Percent
Percent
1.00 5 20.0 20.0 20.0
2.00 18 72.0 72.0 92.0
3.00 2 8.0 8.0 100.0
Total 25 100.0 100.0

The third recorded rate was 8% (i.e. 2) as descriptive. There are multiple
interpretations for this construction for the idea that this type can be multiply ambiguous both
in and out of the context.

It is obvious that the descriptive genitive should be rarely used since all genitives do
some description, therefore, this category should be the last resort, only if the genitive fits
into no other use.

Sentence No. 7: He is always dreaming of a day’s visit to Paris.

The suitable ’s—genitive’ meaning is that of Measure. This construction contains a
headword ‘visit’ that is located in time by the modifier ‘a day’. Constructions expressing
location in time can be paraphrased with “for’ as ‘a visit for a day’. It expresses a duration
or time.

Table (9) presents the scores recorded as: 64% (i.e. 16) as measure, 20% (i.e. 5)
as attribute and 16% (i.e. 4) as descriptive.

Table (9): Numbers and Percentages of the S—genitive Meaning of Sentence No.7

Cumulative
Valid Frequency Percent Valid Percent
Percent
1.00 4 16.0 16.0 16.0
2.00 5 20.0 20.0 36.0
3.00 16 64.0 64.0 100.0
Total 25 100.0 100.0

It is noticed that no ambiguity was recognized by students to select the suitable

meaning for the definition of the genitive of time is that the genitive substantive indicates the

493



extent of time. In addition to other important elements, according to the idea of identification;
that is, ‘genitive of time’ can be expressed with words that lexically involve a temporal
element.

Sentence No.8: Hazel’s head was big.

The suitable ’s—genitive meaning is Partitive. As for the definition of partitive
genitive: It indicates the whole of which head noun “head” is a part which requires the head
noun to have a nuance indicating ‘Portion’ (e.g. some, one, a part, tenth, etc.). The genitive
noun will usually be inanimate.

Table (10) shows the rates recorded as: 24% (i.e. 6) as partitive, 48% (i.e. 12) as
possessive and 28% (i.e. 7) as origin.

Table (10): Numbers and Percentages of the S—genitive Meaning of Sentence No.8

Cumulative
Valid Frequency Percent Valid Percent
Percent
1.00 7 28.0 28.0 28.0
2.00 12 48.0 48.0 76.0
3.00 6 24.0 24.0 100.0
Total 25 100.0 100.0

There is ambiguity in this construction, especially when it is taken out of context.
There are more external readings for this part-to—whole genitive construction ‘head’ with
human modifier ‘Hazel’. Such readings are less probable with nonhuman modifier.

The ownership between ‘Hazel’ and ‘head’ appeared in one of the meanings
according to the students by viewing the headword ‘head’ as a separate (or alienable)
possession of the modifier ‘Hazel’: The head that he (Hazel) painted/sculpted/drew’, a
genitive of possession.

The other reading expresses a relation of authorship between the modifier ‘Hazel’
and the headword ‘head’ which viewed ‘Hazel’ as responsible for the creation of the
headword ‘head’, ‘The head that Hazel produced’ a genitive of origin.

Sentence No.9: William’s memory was very effective.

The ¢’s—genitive’ structure contains both subjective and objective genitive ideas at
the same time. Both subjective and objective meaning seem to fit, which was not recognized
by the testees.

Tables (11) shows the recorded rates as: 28% (i.e. 7) as both, 52% (i.e. 13) as

subjective and 20% (i.e. 5) as objective.
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Table (11): Numbers and Percentages of the S—genitive Meaning of Sentence No.9

Cumulative
Valid Frequency Percent Valid Percent
Percent
1.00 5 20.0 20.0 20.0
2.00 13 52.0 52.0 72.0
3.00 7 28.0 28.0 100.0
Total 25 100.0 100.0

The most obvious point is that the subjective and objective genitives contain
headwords that can be related to verbs. In addition, it is possible to construct noun—phrase
paraphrases with the same structure for both types of construction; that is, ‘Williams
memory’ could be paraphrased as: ‘William remembered something’ where the headword
‘memory’ denotes a verbal idea or Subject-Verb relationship, or as ‘Paul remembered
William’ to denote an Object-Verb relation. In that, the modifier ‘William’ is the recipient of
the verbal action. So the modifier in this sentence ‘William’ can be taken as either subject
or object of the headword ‘memory’ which can be related to the verb ‘remember’. The
students were unaware of the *’s—genitive’ relationship.

Sentence No. 1(0: Granny is delighted with Peter’s Jane.

The sentence contained a genitive which expresses a close family relationship (e.g.
Peter’s girlfriend).

Table (12) identifies the recorded rates as: 20% (i.e. 5) as family relationship, 48%
(i.e. 12) as possessive and 32% (i.e. 8) as partitive.

Table (12): Numbers and Percentages of the S—genitive Meaning of Sentence No.10

Cumulative
Valid Frequency Percent Valid Percent
Percent
1.00 8 32.0 32.0 32.0
2.00 12 48.0 48.0 80.0
3.00 5 20.0 20.0 100.0
Total 25 100.0 100.0

The family or social relationship is described between the modifier ‘Peter’ and the
headword ‘Jane’. There is ambiguity when ‘Peter’s Jane’ was taken out of context,
because the headword is a proper noun. Thus, there is no way to tell exactly what role
‘Jane’ fills in relationship to ‘Peter’.

The students chose ‘Partitive’ as one reading to express a kind of part-to—-whole
relationship; in that, the modifier ‘Peter’ is a member of the group named by the headword

‘Jane’.
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The students chose ‘possessive’ meaning to express the ownership relationship

between Peter and Jane, which support the hypothesis of the project.

8. Conclusions:

.

It is concluded that the genitive case is a grammatical category which often marks a
noun as modifying another noun, so the relationship between the two nouns indicates
various relationships. Through the syntactic status of the English ¢s—genitive
constructions’ have been formulated quite well by grammarians, they have found the
semantics to be complex and difficult to delineate.

The students have certain problems in identifying the suitable meaning of the “’s-
genitive constructions’ given to them for the fact that most contemporary pedagogical
texts now use the term possessive as an equivalent of genitive and refer to the
possessive case When speaking of the genitive. Moreover, there is rarely any discussion
in such texts of the wide range of semantics readings to many ‘’s—genitive

constructions’.

. The excessive use of the possessive meaning of the genitive was obvious among the

students. The need to know the definition and other important elements/identifications of
each “’s—genitive meaning’ is very essential to recognize the suitable meaning correctly
by grammar textbooks designers.

The arbitrariness and ambiguity of some ¢’s—genitive constructions’ make it difficult for
the students to identify them appropriately. They are more compact and less explicit in

meaning.
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Appendix

Mention the relation between the italicized possessive and its following noun by choosing

the suitable meaning listed in front of each sentence.

1. Miguel’s and Cecilia’s new cars are in the parking lot. o Possessive
o Partitive

o Descriptive

2. Martha’s courage failed her on occasions. o Possessive
o Attributive

o Descriptive

3. Confucius’s teaching was great. o Subjective
o Origin

o Objective

4. The queen’s arrival was a surprise. o Subjective
o Origin

o Objective

5. Jim’s punishmentwas deserved. o Subjective
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o Descriptive

o Objective

6. He worked at a women’s college.

o Possessive
o Descriptive

o Origin

7. He is always dreaming of a day’s visit to Paris.

o Descriptive
o Attribute

o Measure

8. Hazel’s head was big.

o Possessive
o Partitive

o Origin

9. William’s memory was very effective.

o Subjective
o Objective

o Both

10. Granny is delighted with Peter’s Jane.

0 Possessive
o Partitive
o Close Family

relationship
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Investigating the Most Effective Way in Teaching Conversation for Iraqi
EFL Students

Asrar Jabir Edan Ban Abdul Wahab Muniji
1. Abstract

Conversation is a unique human activity through which people engage in social
interaction and though it is constructed on a turn—-by-turn basis, it actually proceeds without
a predetermined cognitive map. Memorizing dialogues referring to different situations will not
be of much benefit for those who wish to engage in such conversations as they are context
bound, negotiative, interpersonal and constantly changing.

This needs more effort on the part of both teachers and students as finding out efficient
ways for teaching conversation. Foreign language learning has always been a great concern
not only for teachers but also for students who are looking forward to speak the foreign
language in a good way.

In fact, every teacher has some kind of theoretical principles which function as a frame
for his ideas of methods and techniques for teaching and learning English in the classroom.

The three principal views in this respect are:

1. The structural view which treats language as a system of structurally related

elements to code meaning (e.g. grammar).

2. The functional view which sees language as a vehicle to express or accomplish a

certain function, such as requesting something, and

3. The interactive view which sees language as a vehicle for the creation
and maintenance of social relations, focusing on patterns of moves, acts, negotiation

and interaction found in conversational exchanges (Richards and Rodgers, 2001: 3).

The history of language teaching covers a variety of methods to teaching a foreign
language. These methods and techniques of language instruction have evolved and shaped
language teaching as it is known it. Some of these methods have fallen into relative
obscurity and others are widely used. In this research two methods are going to be dealt
with; the audio-lingual method and the communicative one since they are the mainly
methods used in Iragi foreign language classes but first it is necessary to clarify in detail

what conversation is:

2. What is Conversation?
Conversation is a multifaceted construct. While monologues such as lectures,
speeches and TV news reports are obviously to be ruled out, talk involving more than one

speaker does not necessarily constitute conversation. In a class environment, for example, a
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great deal of oral interaction between teacher and students may occur, but few people would
accept that the teacher is having a genuine conversation with the students. Thornbury and
Slade (2006: 5) point out that this complexity derives from conversation being so ubiquitous
in our daily language usage. Besides, various fields of study such as linguistics, psychology,
anthropology, and sociology have informed conversation that it becomes harder to compile a
concise and comprehensive definition of it; yet Goffman (1976: 264) offered the following
definition:

Conversation is 'restrictively defined, might be identified as the talk

occurring when a small number of participants come together and

settle into what they perceive to be a few moments cut off from (or

carried on to the side of) instrumental tasks; a period of idling felt to

be an end in itself, during which everyone is accorded the right to

talk as well as to listen and without reference to a fixed schedule ...

and no final agreement or synthesis is demanded, differences of

opinion to be treated as unprejudicial to the continuing relationship of

the participants'.

It is; therefore, the pre-dominant form of interactional discourse in which participants freely
alternate in taking turns at speaking and, as Williamson (2009:1) mentions, it is much more
than an / say something — you say something recursive sequence because though
conversations do proceed turn by turn, they are in fact highly coordinated, collaborative
activities in which the speaker strives to ensure that he is being attended to, heard and
understood by the other conversational participant(s) who, in turn, endeavor to indicate to
the speaker whether or not he has succeeded.

In fact, to give more insight to what conversation is, it is better to define it, as Kroeker

(2009:8) says, by its characteristics, its functions and its conditions:

2. 1 Characteristics

Richards (1980:414) states that conversation is cooperatively constructed which is
based on contributions, assumptions, expectations, and interpretations of the participants’
utterances and since it is cooperative, it becomes a negotiated, self-regulated process that
is segmentally created through short, frequent turns consisting of phrases and clauses which
enables various situations such as coming into a conversation, holding listener interest,

subject changing, and getting out of a conversation smoothly.

These routines are signaled through specialized words and phrases to make conversation

cohesive .This means that conversation is made up of linguistic features such as ellipsis
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(deliberately omit chunks of Ianguage), head and tail slots (prospectively and retrospectively
topical comments), deixis (referential language of a shared environment), lexical repetition,
vague language, and fillers (words and phrases that fill in pauses or buy time). (Richards
and Sukwiwat, 1983: 114).

As sentences, conversational utterances are often "'mixed" or "stringy" in syntactic form and
omission of words is fairly common. Hesitations, self-interruptions, repetitions and false

starts leave their mark on what may aptly be called a series of segments, for instance:

Well, | mean — | mean bits of it are — bits of it are quite funny aren'’t they. | mean bits of it.
You know, don't you? (Power, 2009:4 )

Though different linguistic features might be used in a conversation, there is no possibility of
predicting the actual utterances. Further, the size of these utterances, their order of
occurrence or their relative distribution among the participants cannot be predicted as each
conversation is a unique creative event that unfolds in real time. The speaker may have an
idea of what he would like to talk about, what messages he would wish to convey, and so
on, but there can be no guarantee that he will fuffill such aims (Williamson, 2009:2).
Conversation is also a social action which establishes rapport and mutual agreement,
engages in phatic communication, maintains and modifies social identity and involves
interpersonal skills (Richards, 1980: 420). This social element is expressed through wishes,
feelings, attitudes, opinions and judgments, which can clash with the formal nature of the
classroom when teaching conversation.

In addition to the above characteristics, Cane (1998: 32) mentions that conversation is
mulfi-sensory .This entails paralinguistic features such as eye-contact, facial expressions,
body language, tempo, pauses, voice quality changes, and pitch variation which affect

conversational flow.

2. 2 Functions

Conversation is a way to verbally communicate for mostly interpersonal and
somewhat transactional purposes (Nunan, 1999: 228). Interpersonal language engages
people for social reasons and maintain in social bonds, as illustrated previously, whereas
transactional language is for service encounters, to complete a task and/or exchange
information like buying tickets or ordering food.
Within these situations, conversations can either be casual, occur among close friends or
family where little or no information is given and is not known to the participants, or

consultative which occur among strangers where all necessary background information is
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supplied and more elaborate politeness procedures are added to the well-known formulae
for requests, questions, orders, and suggestions (Power, 2009:2).

Bygate (1988:6) contrasts, from his own part, motor—perceptive skills and interaction skills.
The first ones involve perceiving, recalling, and articulating in the correct order sounds and
structures of the language, whereas the latter ones involve making decisions about
communication, such as: what to say, how to say it, and whether to develop it, in
accordance with one's intentions, while maintaining the desired relations with others.
Conversation is also a way to initiate actions through linguistic means such as speech acts
or functions (apologizing, promising, and inviting). Functional language is used directly or
indirectly in various ways and contexts and therefore it is neither exhaustive nor complete
(Richards, 1980: 417).

Furthermore, Conversation can be used to mark relationships, which suspend social
distance, status, and power through linguistic neutrality, equality, sympathy, and antipathy
(Cook, 1989: 87).

2.2.3 Conditions
Since conversation is a social action, it gives the idea that it needs to take place
when people face each other. However, Thornbury and Slade (2006: 23) point out that
‘computer-mediated communication’ shares many conversational characteristics where
face—to—face may not be the only way to have a conversation.
In fact, conversation is a specific spoken discourse that is primarily social and engaged in
for social purposes and in social contexts (Kroeker, 2009:10). It happens when:
0 there is a small group of people with a minimum of two,
0 within shared contexts such as in situational, institutional, social and cultural
environments (Ibid: 15), and
0 it happens in real time and demands spontaneous decision—-making and
improvisation leading to a dynamic discourse (Nunan, 1999: 226).
Moreover, conversation entails the knowledge of the language system and the factors that
create socially cohesive discourse (Cook, 1989: 116) that makes communication, in
language teaching, effective only when the student is sensitive to the social and cultural
aspects of language use and how these differ between his first and second language.
Conversation classes must then be guided by the elements of conversation and the means
to generate genuine conversation (Kroeker, 2009:19). This task will be demonstrated

through the teaching approaches in the next section.
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3. Approaches for the Teaching of Conversation

Dornyei and Thurrell (1994:40) indicate that there are two approaches for the
teaching of conversation; indirect and direct one.

The indirect approach is based on a notion laid out by Krashen and second language
acquisition theorists which states that language can be unconsciously acquired through
conversation and exposure of comprehensive input. It states that the indirect focus on the
form is not important since children, though they receive no such input, are able to learn
their first language and become competent users of it (Ibid.).

The conversation competence, which refers to the product of engaging learners in
conversational interaction, will emerge from participating in interactive activities such as
discussions, role—plays, information gaps, and problem-solving tasks (Ibid.:41). Methods
such as the Oral Approach, the Audio lingual Method, Community Language Learning, and
Communicative Language Teaching are evolved from this approach.

Though the interactive activities encouraged by the indirect approach can be of benefit for
learners who need practice, Taylor and Wolfson (1978: 31) see the indirect approach is
unstructured and linguistically deprived of how to engage in authentic interaction, besides,
accuracy and sociolinguistic elements are also important for a speaking skills course.

The direct approach encourages conscious learning. The learner should be aware of
the nature and patterns involved in conversations. This requires a systematic program of
language input and processes that lead to fluent conversation (Dornyei and Thurrell, 1994:
40).

This approach includes recording conversations to recognize student deficiencies in
observing real conversational transcripts, good conversationalists, and the differences
between non—native and native conversation (Kroeker, 2009:12).

As criticism to this approach, Cook (1989:117) says that not all aspects of conversation
can be taught as some mechanisms are only unconsciously accessible like pausing,
overlapping, and pitch rise to signal turn—-taking.

It seems clear from the above that the curriculum of the Iraqgi EFL students is based
on the indirect approach since the Audio lingual Method and the Communicative Language
Teaching one, which are evolved by this approach, are mainly used in this curriculum. This
involves more light to be shed on these two methods and how conversation can be taught
according to them:

3.1 The Audio-Lingual Method
It is familiar in our foreign language classes to hear the teacher says something and

the students repeat. This listen—-repeat sequence is built on by teaching new skills in
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grammar, writing, reading, and speaking in a systematic way. These procedures are based
on what is called the Audio—-Lingual Method.

This method was based on the techniques Leonard Bloomfield and other linguists devised
as a response to the need of army personnel after the USA entry into the Second World
War for people who could carry on conversations fluently and could work as interpreters,
code-room assistants, and translators. Students had to interact intensively with native
speakers and a linguist in guided conversations designed to decode its basic grammar and
learn the vocabulary (Richards and Rodgers, 2001: 43).

The theory of language underlying Audiolingualism was derived from a view
proposed by American linguists in the 1930s and 1940s. The view then came to be known
as structural linguistics with Bloomfield and Fries as its representatives. Structural linguistics,
as it mentioned earlier, views language as a system of structurally related elements for the
expression of meaning. These elements are phonemes, morphemes, words, structures, and

sentence types.
According to a structural view, language has the following characteristics:

1. Elements in a language are produced in a rule-governed (structural) way. Language

samples could be exhaustively described at any structural level of description.

2. Language is structural like a pyramid, that is, linguistic level is system within system.

Language is speech, not writing.

3. Languages are different (Renshaw, 2009: 2).

The learning theory of Audiolingualism is behavioral psychology which is an
empirically based approach to the study of human behaviour. Behaviourism tries to explain
how an external event (a stimulus) caused a change in the behaviour of an individual (a
response) without using concepts like “mind” or “ideas” or any kind of mental behaviour.
Behaviourist psychology states that people are conditioned to learn many forms of
behaviour, including language, through the process of training or conditioning (Ibid.: 3).

The occurrence of behaviour then is dependent upon three crucial elements in learning: a
stimulus, which serves to elicit behaviour; a response triggered by a stimulus; and
reinforcement, which serves to mark the response as being appropriate (or inappropriate)
and encourage the repetition (or suppression) of the response in the future. Learning is thus
described as the formation of association between stimuli and responses (Ibid.).

To apply this theory to language learning means the identification of the organism as
the foreign language learner, the behaviour as verbal behaviour, the stimulus as what is

taught (language input), the response as the learner’s reaction to the stimulus, and the
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reinforcement as the approval or praise (or discouragement) of the teacher or fellow
students.

According to this, learning a language is a mechanical process of habit formation where
students listen to or view recordings of language models acting in situations. Students
practise with a variety of drills through which the instructor emphasizes the use of the target
language at all times and ,by reinforcing 'correct' behaviors, students will turn them into

habits (Richards and Rodgers, 2001: 43).

By drawing on the structural linguistics and behaviourist psychology, the Audio-Lingual
Method formed its own distinctive characteristics.
3.1.1 The Main Concepts of Audiolingualism

Based on the assumption that foreign language is basically a mechanical process and

it is more effective if spoken form precedes written form, the stress was on oral proficiency
and carefully—structured drill sequences (mimicry/memorization) and the idea that quality
and permanence of learning are in direct proportion to amount of practice carried out.

The main concepts of Audiolingualism are the following as stated by Ellis (1990: 21-25):
1. Foreign language is the same as any other kind of learning and can be explained
by the same laws and principles.
2. Learning is the result of experience and is evident in changes in
behaviour.
3. Foreign language learning is different from first language learning.
4. Foreign language learning is a process of habit formation.
5. Language learning proceeds by means of analogy (habit-formation involving
discrimination and generalization) rather than analysis.
6. Discouraging the use of the mother tongue in the classroom.
7. Errors are the result of the first language interference and are to be avoided.
8. Separation of language skills into listening, speaking, reading and writing,
with emphasis on the teaching of listening and speaking before reading and writing.
Qing-xue and Jin-fang (2007:70) state that the separation of language skills is based on
the assumption that learning a language entails mastering the elements or building blocks of
the language and learning the rules by which these elements are combined, from phoneme
to morpheme to word to phrase to sentence. It; therefore stresses syntactical
progression and uses pattern drill to help the students develop his oral ability.
Based on the above concepts, the following procedures are said to be used in teaching

conversation:
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3.1.2 Procedures for Teaching Conversation

Richards and Rodgers (2001: 64-5) mention the following procedures for teaching

conversation:

1. Recognition: Students first hear a model dialogue (either read by the teacher or on the
tape) and try to understand the meaning of the dialogue with the help of the teacher’s
gestures, mime, and context or situation established in advance.

2. Imitation and repetition: The students repeat each line of the dialogue, individually and in
chorus. The students must imitate the right pronunciation, intonation and fluency.

3. Pattern drills: Different pattern drills are used to give students more practice.

4. Follow—-up activities: The students then are allowed to look at their textbooks. They are
usually asked to do some follow—up reading, writing or vocabulary activities. This will
guide their use of the language.

Though the Audio-Lingual Method is probably the first language teaching theory that
claims to be derived from linguistics and psychology, the idea that thinking processes
themselves led to the discovery of independent language rule formation (rather than "habit
formation”), and a belief that affective factors influenced their application, paved the way
toward the new methods that were to follow the Audio-Lingual method, the most obvious is

the Communicative Method:

3.2 The Communicative Language Teaching Method

The Communicative Method began in Britain in the 1960s as a response to
Chomsky's criticisms of structural theories of language and partly based on the theories of
British functional linguists, such as Firth and Halliday, as well as American sociolinguists,
such as Hymes and Labov and the writings of Austin and Searle on speech acts. It
emphasizes the learner's ability to use the language appropriately in specific situations and
tries to make the learners communicatively competent. Learners should know when, where
and with whom they should use language (Sierra, 2006:11).

The functional view of language is the primary one behind the communicative method.
This view sees language as a linguistic system and as a means for doing things. Most of
our day-to—day language use involves functional activities such as offering, suggesting,
advising, apologizing, etc. To perform functions, learners need to know how to combine the
grammatical rules and the vocabulary to express notions that perform the functions.
The goal then is to develop students' communicative competence, a term coined in
opposition to the Chomskian concept of compefence that refers to the abstract grammatical

knowledge speakers have for producing correct sentences in a language.
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Communicative competence, on the other hand, extends Chomsky's concept to the ability to
understand and produce messages appropriate to a socio/psycho/cultural situation, so that
language users can relate their linguistic knowledge to everyday conventions, participate in
discourse, and have knowledge of the pragmatic conventions governing that participation
(Hymes 1972:24-6).

According to Richards and Rodgers (2001:71), the Communicative Method can be
considered rich and eclectic at the level of language theory as it advocates the following
main features:

1. Language is a system for the expression of meaning.
2. The primary function of language is for interaction and communication.
3. The structure of language reflects its functional and communicative
uses.
4. The primary units of language are not merely its grammatical and structural features, but
categories of functional and communicative meaning as exemplified in discourse.

The learning theory underlying this Method is not very much developed though
some main elements emerge from its practice. Learning improves when these forceful ideas
are applied to classroom activities (See Johnson 1982):

1. Relationship of activities to real communication.
2. Activities use language for meaningful tasks.
3. Language used is meaningful to the learner.

4. Language is used communicatively, rather than practicing language skills.

3.2.1 The Main Concepts of the Communicative Method
The Communicative Method is based on the following principles as listed by Erton
(2006:6):
1. Activities should involve real communication to promote learning.
2. Activities should not be imaginary but should be based on realistic motives.
3. The meaningful use and production of language promotes the language learning
process.
4. Students use language as a means of expressing values and their concerns.
5. Students are demonstrated with the functions of language that best meet their own
communicative needs.
6. The communicative language teaching makes use of any activity which would help
the learners to get engaged in authentic (real) communication.
7. It aims to develop certain language skills and function by using the target language

and communicative activities.
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8. Favourite activities are: social interaction activities, conversation and discussion
sessions, dialogues, pair and group discussions and role plays.

3.2.2 Procedures for Teaching Conversation

Richards and Rodgers (2001: 170) state that typical classroom procedures used in
lesson based on communicative language teaching principles are not feasible since such
principles can be applied to the teaching of any skill and the wide variety of classroom the
activities and exercises types that can be applied in such a lesson are varied; yet, Langs
(2009:5-6) offers the following steps:

1. Teacher gives a presentation of a situation or context: The dialogues are related to the
learners’ experiences and interest. This includes a discussion of the function and situation:
People, roles, setting, topic and the level of formality or informality the function and situation

demand.

2. Brainstorming and discussion establish the vocabulary and expressions: The purpose is
to accomplish the communication by including a framework or means of structuring a

conversation or exchange to achieve the purpose of the speakers.

3. Questions and answers are based on the dialogue topic and situation: wh— questions,

yes/no, either/or and open—ended questions can be used.

4. Study of the basic communicative expressions in the dialogue or one of the structures
that exemplifies the function, using pictures, real objects, or dramatization to clarify the

meaning.

5.Classroom should provide opportunities for rehearsal of real-life situations: Emphasis on
creative role—plays/ simulations/ surveys/ projects all produce spontaneity and improvisation

not just repetition and drills.

6. Primacy of oral work: Emphasis on oral and listening skills in the classroom. This
involves having personal contact with language, practicing sounds, and getting chance to

make mistakes and learn from doing so.

7. Oral recognition and interpretative activities including oral production proceeding from

guided to freer communication activities.

8. Homework and extension activities are relevant to the learners’ creation of new
dialogues around the same situation.

It is often assumed that it is the duty of a teacher to translate those learning methods
into practical teaching procedures. To find out which of the above methods and its

procedures in teaching conversation is more effective in fulfilling its aims, a sample of Iraqi
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EFL College students have been taught, after which a test has been applied according to
each one of them:
4. The Test
4.1 Test Design

The test consists of two parts: the structural part and the communicative one. The
first one measures the students’ performance in conversation according to the Audio Lingual
Method. The material of this part of the test is taken from Breakthrough 2: A Course in
English Communicative Practice by J.C. Richards and M. N. Long. This book is the text
book of conversation studied by the third year at the Department of English at the College of
Education, University of Babylon.
The subjects have been tested in the exercises of chapter 13 "What Should | Do?" which is
talking about how to give recommendations and advice.
The exercises used in the test are 2.1, 2.2, 2.3 (b, c), 4.1, 4.2 (See Appendix 1).

The second part of the test measures the students’ performance in conversation
according to the Communicative Method. The material used in this part of the test is
taken from /nferchange: Workbook 3 by Jack C. Richards, Jonathan Hull, and Susan
Proctor. After being taught the theoretical part, the subjects have been tested in the
exercises of Chapter 9 "At your Service" which is also talking about how to give
recommendations and advice. The exercises used in the test are: 1, 2 (a, b), 3, 4, and 5 (b)

(See Appendix 2).

4.2 The Subjects

The sample to which the test has been administered consists of eighty subjects of the
third academic year (2011-2012) of the Department of English at the College of Education,
University of Babylon.

4.3 The Results of the Test
4.3.1 The Structural Part of the Test
4.3.1.1 The Results of Exercise 2.1

This exercise is about giving advice by using the construction (You should...) or
(You had better...). It is a matching exercise, column (a) gives some problems and column
(b) gives some advices and the subjects are required to match the problem with the suitable
advice.
The results of exercise 2.1 reveal that (49.3 %) of the responses are correct, whereas

(50.7%) are incorrect as shown in the following table:
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Table (1)

The Results of Exercise 2.1

tem No. of correct oA No. of incorrect )
answers answers

1 21 26.25 59 73.75
2 44 55 36 45
3 50 62.5 30 37.5
4 50 62.5 30 37.5
5 52 65 28 35
6 40 50 40 50
7 26 32.5 54 67.5
8 40 50 40 50
9 32 40 48 60

Total 355 49.3 365 50.7

4.3.1.2 The Results of Exercise 2.2

Exercise 2.2 requires matching between a problem in column (a) and the suitable

advice in column (b) This exercise is different from exercise 2.1 in the constructions as the

subjects are asked to use the constructions (You shouldn't) or (You had better not)
instead of (You should...) or (You had better...).

The results of exercise 2.2 show that (68.23%) of the responses are correct against

(31.77%) incorrect as they are presented in Table (2) :

Table (2)
The Results of Exercise 2.2
ol No. of % No. of incorrect b
correct answers answers
1 57 71 23 28.75
2 47 58.75 33 41.25
3 60 75 20 25
4 46 57.5 34 42.5
5 61 76.25 19 23.75
6 54 67.5 26 32.5
Total 325 68.23 155 31.77
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4.3.1.3 The Results of Exercise 2.3

This exercise is about writing two conversations. Three suggestions are given to be
discussed by using the constructions of suggestions given in this chapter. The
conversational turn will be considered wrong if the subjects fail to use the constructions of
suggestions or the conversational turn is grammatically incorrect.
Each conversation consists of six turns. Each turn will be considered as an item;
accordingly, each conversation will be of six items.
The results of exercise 2.3b reveal, as shown in Table (3), the subjects’ performance is not
good as the percentage of correct responses is (41.87%), whereas that of incorrect ones is
(58-13):

Table (3)
The Results of Exercise 2.3b
item No. of correct b No. of incorrect ,
answers answers
1 42 52.5 38 47.5
2 5 6.25 75 93.75
3 50 40 40 50
4 38 47.5 42 52.5
5 39 48.75 41 51.25
6 37 46.25 43 53.75
Total 201 41.87 279 58.13

The results of exercise 2.3¢c are shown in Table (4):
Table (4)

The Results of Exercise 2.3c

. No. of correct % No. of incorrect %
answers answers

1 45 56.25 35 43.75
2 45 56.25 35 43.75
3 45 56.25 35 43.75
4 15 18.75 65 81.25
5 44 55 36 45
6 45 56.25 35 43.75

Total 239 49.8 241 50.2

The results show that the percentage of the correct responses of exercise 2.3c is (49.8%).

The total results of exercise 2.3 (b, c) are shown in Table (5):
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Table (5)

The Total Results of Exercise 2.3

No. of correct No. of incorrect
Item % %
answers answers
B 201 41.87 279 58.13
C 239 49.8 241 50.2
Total 440 45.88 520 54.12

According to Table (5), the percentage of the correct responses is (45.88%)

4.3.1.4 The Results of Exercise 4.1
Exercise 4.1 is about a given situation and then followed by a conversation with some

deleted information and the subjects are required to fill in the blanks by using the

constructions of giving advice depending on the given situation.

The results of exercise 4.1 are shown in Table (6):

Table (6)

The Results of Exercise 4.1

No. of correct No. of incorrect
Item % %
answers answers
1 47 58.75 33 41.25
2 47 58.75 33 41.25
Total 94 58.75 66 41.25

Table (6) reveals that the percentage of the correct information is (58.75%).
4.3.1.5 The Results of Exercise 4.2

In this exercise, the subjects are required to complete a conversation by giving
recommendations about the situation mentioned previously in exercise 4.1. Table (7) below

shows the results of exercise 4.2:

Table (7)
The Results of Exercise 4.2
AL No. of correct o No. of incorrect o
answers answers

1 50 62.5 30 37.5

2 45 56.25 35 43.75

3 53 66.25 27 33.75
Total 148 61.6 92 38.4

According to Table (7), the percentage of the correct responses is (61.6%).
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4.3.1.6 The Total Results of the Structural Part
The total results of the structural part of the test are shown in Table (8):
Table (8)
The Total Results of the Structural Part

ol No. of correct A No. of incorrect e Total
answers answers Answers
2.1 355 49.3 365 50.7 720
2.2 325 68.23 155 31.77 480
2.3 440 45.88 520 54.12 960
4.1 94 58.75 66 41.25 160
4.2 148 61.6 92 38.4 240
Total 1362 53.2 1198 46.8 2560

The results presented in Table (8) show that the number and rate of the correct responses
of the structural part are (1362, 53.2%).
4.3.2 The Communicative Part of the Test
4.3.2.1 The Results of Exercise 1

Exercise (1) presents six people each one has a problem. Certain services are given
in advance and the subjects are required to choose the correct service that solves the given
problems. The first item is done as an example. (See Appendix 2).
The results of exercise 1 are shown in Table (9)

Table (9)

The Results of Exercise 1

o~ No. of correct o) No. of incorrect 2
answers answers
2 70 87.5 10 12.5
3 67 83.75 13 16.25
4 66 82.5 14 17.5
5 73 91.25 7 8.75
6 65 81.25 15 18.75
Total 341 85.25 59 14.75

Table (9) shows that the percentage of the correct answer is high; (85.25%).
4.3.2.2 The Results of Exercise 2

Exercise 2 is of two branches A and B. Branch A requires matching between two
columns (a) and (b). Column (a) gives some verbs, while column (b) gives some phrases
that match with the verbs in column (a). The first item is done. According to Table (10), the

percentage of the correct responses is obviously good; (75.75%):
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Table (10)

The Results of Exercise 2(a)

- No. of correct . No. of incorrect ,
answers answers
2 80 100 0 0
3 70 87.5 10 12.5
4 50 62.5 30 37.5
5 46 57.5 34 42.5
6 57 71.25 23 28.75
Total 303 75.75 97 24.25

Branch B of exercise 2 requires using the verbs in column (a)in the construction (Do

you know where | can have someone...) .Each question should be answered by giving an

advice or a recommendation. The first item is done as an example.

The results of exercise 2(b) are shown in Table (11):

Table (11)
The Results of Exercise 2(b)
Question Answer
Item
Correct % Incorrect % Correct % Incorrect %
2 70 87.5 10 12.5 32 40 48 60
3 60 75 20 25 42 52.5 38 47.5
4 52 65 28 35 53 66.25 27 33.5
5 44 55 36 45 50 62.5 30 37.5
6 46 57.5 34 42.5 53 66.25 27 335
Total 272 68 128 32 230 57.5 170 42.5

Table (11) shows that the percentage of the correct questions formed by the subjects is

(68%), whereas the percentage of the incorrect ones is (57.5%).

The total results of exercise 2 (b) are shown in Table (12)

Table (12)

The Total Results of Exercise 2 (b)

No. of correct No. of incorrect
Item % %
answers answers
Question 272 68 128 32
Answer 230 57.5 170 42.5
Total 502 62.5 298 37.25

Table (12) shows that the total percentage of the correct responses of branch B of

exercise 2 (for both the questions and answers) is (62.5%).

The total results for both, branch A and B, of exercise 2 are shown in Table (13):
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The Total Results for Branch A and B of Exercise 2

Table (13)

No. of correct No. of incorrect
Item % %
answers answers
A 303 75.75 97 24.25
B 5205 62.5 298 37.25
Total 805 67.1 395 32.9

Table (13) shows that the percentage of the correct answers of exercise 2 is higher
(67.1%) than that of incorrect ones (32.9%).
4.3.2.3 The Results of Exercise 3

Exercise 3 is about giving recommendation about certain services by using the passive

voice. The services are presented in pictures and the subject is required to respond to these

pictures. The first item is done as an example.

The results of exercise 3 are shown in Table (14)

Table (14)

The Results of Exercise 3

No. of correct No. of incorrect
Item % %
answers answers
2 48 60 32 40
3 49 61.25 31 38.75
4 57 71.25 23 28.75
Total 154 64.17 86 35.83

Table (14) reveals that the percentage of the correct responses is (64.17%).

4.3.2.4 The Results of Exercise 4
Exercise 4 is about choosing the correct phrasal verb. Four sentences are given in
which the verb is missing and the subjects are required to choose the correct phrasal verb
from the choices that follow each sentence.
Table (15), which presents the results of exercise 4, reveals that the percentage of the
correct answers is much better (66.25%), as compared with the incorrect ones (33.75%):
Table (15)

The Results of Exercise 4

No. of correct No. of incorrect
Item % %
answers answers
1 47 58.75 33 41.25
2 59 73.75 21 26.25
3 59 73.75 21 26.25
4 47 58.75 33 41.25
Total 212 66.25 108 33.75
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4.3.2.5 The Results of Exercise 5

A passage is given in exercise 5 and followed by five statements. The subjects are
required to decide which statements are correct and correct the incorrect ones. The item is
considered incorrect if it was false and left without correction. Table (16) below shows the

results of this exercise:

Table (16)
The Results of Exercise 5
item No. of correct % No. of incorrect %
answers answers
1 60 75 20 25
2 43 53.75 37 46.25
3 22 27.5 58 72.5
4 65 81.25 15 18.75
5 28 35 52 65
Total 218 54.5 182 45.5

According to Table (16), the percentage of the correct answers is (54.5%).
4.3.2.6 The Results of the Communicative Part of the Test

The total results of the communicative part of the test are shown in Table (17):

Table (17)
The Total Results of the Communicative Part
No. of
No. of correct %
Item incorrect %
answers
answers
Q1 341 85.25 59 14.75
Q2 805 67.1 395 32.9
Q3 154 64.17 86 35.83
Q4 212 66.25 108 33.75
Q5 218 54.5 182 45.5
Total 1730 67.57 830 32.43

According table (17), the percentage of the correct responses for the communicative
part of the test is (67.57%).
5. Conclusions
Though the Audio lingual Method is the main method used for teaching the subjects
tested throughout their years of study, and though the subjects taught conversation

according to the Communicative Method for a short time, comparing with the Audio Lingual
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one, their performance on the structural part is not good if it is compared with the
communicative one. The frequency and rate of the correct responses of the structural part
of the test are (1362, 53.2%), whereas those of the communicative part of the test are
(1730, 67.57%). The percentages of the correct responses for the two parts of the test
reveal that the subjects' performance in conversation when it taught according to the
Communicative Method is better than their performance when conversation is taught
according to the Audio Lingual one.

The results of the test reflect that teaching conversation will be more effective when it is
taught according to the communicative Method as the concept of communication goes
beyond the sentence to texts and  conversations in which the appropriacy of language use
is considered alongside with accuracy; yet it is believed that the performance of the students
might be much better if the number of the students in each class is less than what it is used
to be now. This will allow teachers to spend more time on interactions of students and

enable them to predict the process in the class more effectively.
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Iraqi EFL Learners' Use of Parallel Structures
Shahla Abdul-Kadhim Hadi
College of Basic Education\University of Babylon
Abstract

Parallelism is defined as a linguistic pattern which involves purposeful repetition on the
lexical, syntactic, and semantic levels. The theoretical part of this study shows that
parallelism is, on one hand, a linguistic rule the departure of which may lead to
ungrammatical, illogical or ambiguous English sentences, and it is , on the other hand, a
stylistic foregrounding feature that enables the writers in general and the foreign language
learners in particular to highlight , emphasize ,and intensify their messages.

The practical part of this study investigates the Iraqi EFL learners' ability to employ
parallelism in producing English sentences which are syntactically correct and semantically
acceptable. It also investigates the learners' ability to emphasize and intensify their
messages through the use of parallel structures. The study comes up with the conclusion
that the subjects’ errors can be attributed to the teaching context, as well as to the negative
interference of the mother tongue. It is also concluded that teaching parallelism through
analyzing its forms and functions in the English sentence can positively affect the learners'
performance.

1. Introduction

The concept of parallelism refers to the reoccurrence of grammatical, lexical or semantic
elements across a number of sentences, clauses or phrases to communicate thoughts and
feelings effectively. Parallel elements regularly appear in compound clauses, phrases or
words, in comparison, in a list or a series, and in constructions joined by linking verb:

1. 1 slept for six hours but I still feel tired. (parallel clauses, syntactic parallelism)

. He neither wants lo stay at his home nor go to that party. (Parallel phrases)

Selma is as old as Layla. (Compared parallel nouns)

2
3
4. Parallelism achieves preciseness, correctness, and rh yz‘hm.(//st of parallel nouns)
3.

To _impose restriction on one's opinion Is to forfeit one's freedom. (parallel infinitive

clauses joined by a linking verb).

Parallelism as a norm of a well organized English sentence is essential to the
improvement of the expressiveness of the EFL learners because mastering this norm by the
learners will enable them to produce an effective English sentence with acceptable syntax
and high semantic value. The problem arises when the Iragi EFL learners' deficiency in
using parallelism causes them either to develop sentences that seem foreign to English as

they violate the norm of English writing either syntactically or semantically, or to avoid
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parallelism opting for easier, though less effective, ways of expressions. The result in the
two cases is the hampering of self expression on the learners' part and disorientation on the
recipients' part. Addressing this problem, the study aims at:

1. showing that parallelism is necessity in the language system not only an option

2. highlighting the communicative value of parallelism in the English language,

3. assessing the Iragi EFL learners' use of parallel structures on the sentence level,

4. identifying the points of difficulty in Iraqi EFL learners' use of parallelism, and

5. showing the role of teaching factor, which adopts text analysis in term of language
norm and cultural pattern as a tool of teaching, in improving the learners' use of
parallelism.

To achieve these aims it is hypothesized that:

1. Iragi EFL Learners are expected to find difficulty in the use of parallel structures in a
cohesive English sentence,

2. Iraqi EFL learners are expected to find difficulty in using parallelism to emphasize
and to intensify their messages.

3. the teaching factor, which adopts text analysis in term of language norm and
cultural pattern as a tool of teaching, is expected to affect the learners'
performance positively.

The theoretical part of the study is intended to present a general discussion of the
concept of parallelism. In this part, parallelism has been analyzed theoretically through
defining it, introducing some of its linguistic markers, showing through theoretical analysis of
a number of examples how parallelism inhibits the grammatical faults and the semantic
unacceptance, shedding light on the communicative value of parallelism as a foregrounding
feature, and analyzing its functions of emphasis, and intensification in a number of
examples.

The practical part, which is intended to validate the hypotheses of the study, is a test of
two questions presented to 50 third year students of the academic year 2011-2012 from
Department of English — College of Basic Education— University of Babylon. The first
question, which is intended to validate the first and the third hypotheses, aims at identifying
the areas of difficulty in the learners' use of parallel structures and to calculate the level of
difference in performance between the 25 students who have received a number of lectures
about the topic of parallelism (group A) — these lectures adopt the analysis of the linguistic
patterns as a tool of teaching — and the other 25 students (group B) who have not received
such kinds of lectures.In the second question, which is intended to validate the second
hypothesis, the subjects are asked to emphasize and to intensify their writing in response to

two topics. Then and depending on the two modes of enquiry, i.e. the theoretical and the
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practical ones, the researcher comes up with a number of conclusions which validate the
hypotheses of the study(see 6).
2. The Concept of Parallelism In English

Parallelism refers to the purposeful reoccurrence of grammatical, lexical, or semantic
elements across a number of phrases, clauses, or sentences to communicate thoughts and
feelings effectively (Harris,2012:2). Parallelism regularly appears with:
a. Elements that are coordinated by coordinators as in:

6. He plays squash and rugby.(parallel nouns) (Thomson and Martinet, 1961:288)

7. 1 went to the store, for | was out of milk.( ( Brunq,2012:1) (parallel clauses)

8. Jack is responsible for loading the trunk, cleaning the seat cushions, and checking

the engine. (parallel phrases) (Hollrah and Elkouz,2006:1)

or by correlatives as in:
9. Both wheat and corn are grown in Kansas. (parallel words) (Azar, 1982:292)

10. David neither loves Joan, nor wants to mary her.(Quirk et al, 1985:938)(parallel

phrases)
11. Either you must tell the truth,or you must go to jail (Pollock,1982:54)parallel clauses)

b. Elements being compared (Carillo,2011:4)as in the following examples:
12. She enjoys jogging better than running.(parallel words)(ibid)

13.Driving to London can actually take less time than flying there.

(parallel phrases). (Benner,:2004:6 )
14. How you live your life is just as important as how much money you make. (paralle/
clauses)(ibid)

c. Elements in lists or in a series of three or more elements in a row:

15. She wanted three things: money, power ,and security. (series of words)(ibid:8)

16. There were no opportunities to do my taxes, to request an extension, or to explain

my situation. (series of infinitive phrases)(ibia)

17. The company doesn’t care about who you are, how you got here, or why you have

come. (series of clauses)(ibid)
d. Elements joined by a linking verb or a verb of being. Joining elements with linking verbs
or verbs of being suggests a complement of the first item by the second one.

18. Silence is golden. (paralle/ words)

19. To know her is to love her.(parallel phrases)(ibid)

20.To make that Impossible demand is {fo declare open  hostilities.

(para//e/ clauses)( Carillo,2011:4 )
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It is salient through the examples presented above that parallelism may work on the
lexical, semantic, and grammatical levels. Linguists thus classify parallelism into the
following kinds:

1. Syntactic parallelism: repetition of the same word order in phrasal structures, and
clausal structures(Kopaore, 2004:75).The following instances are intended to display all
these levels:

21. Either | will attend the party or | will stay home ( Similar clauses structure)

Each alternative (choice) is presented in the construction of(S + will +Infinitive+ object),
which means that the two alternative are similarly(equally)available.

22. The rooms in my house are smaller than the rooms in your house. (similar phrases

structure)
The compared elements are presented in parallel phrases which clarify that the
comparison domain is limited to ' 7The rooms in my housée€' and 'the rooms in your house'.
2. Lexical parallelism : refers to word category repetition (noun, verb, adverb,
article...,etc) (ibid: 75)
23.Not only men but also women are chosen. (parallel nouns) (Thomson and
Martinent,1961:288)
24. Our neighbors moved and sold their house.(parallel verbs)(Beare,2012:3)
25. They work  carefully and effectively.(Parallel adverbs)(ibid)
26. This book is old but valuable. (parallel adjectives)(ibia)

3. Semantic parallelism: semantic parallelism works on the thematic level (on
information level), that is when some complete units of thoughts are included in parallel
constructions(Fountain,2011:7). Semantic parallelism is subdivided into:

a-Synonymous parallelism: where the thought is repeated in the second line in
different but synonymous words. (ibid)

27. You can fool all people some of the time, and some of the people  all the time but

you cannot fool all the people all the fime.
(Abraham Lincoln in Hollrah and Elkouz,2006:2)
The second clause "you cannot fool all the people all the time’ paraphrases the theme of the
first clause "You can fool all people some of the time, and some of the people all the time'.
b. Antithetical parallelism: The balanced constructions present the opposition or contrast
of thought: (ibid)

28. Success makes men proud, Failure makes them W/se.(Harr/s, 2012:2)

In this example, not only does the antithetical relation between "success" and ‘'failure’ is
highlighted through parallelism but also the equivalence between them stands out through

denoting that there could be a sense of loss in success ,and there could be a sense of gain
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in failure. The presentation of similar or opposite ideas in parallel structures have specific
communicative functions in English (see 4) .
3. Parallelism as a Linguistic Necessity
3.1. Introduction

Halliday and Hasan (1980:5) define cohesion as the logical connection through the
grammatical or lexical elements in the text. Accordingly, being a cohesive device, parallelism
seems to be essential in creating correct grammatical structures that pave the way to logical
semantic relations. This fact entails that parallelism, in most of it occurrences, is a necessity,
not an option.
3.2. Parallelism as a Grammatical Cohesive Device

Kafes (2012:3) defines cohesion as "the set of possibilities in the language that allow

for the text to hang together'. Kafes in this quotation refers to the correct rules of grammar
that allow a construction of correct grammatical sentence. The discussion of the following
examples is intended to show that for a sentence to be grammatical, it is necessary to have
parallel elements within its structure :

29. Victor told Victoria that he wants not only to lake her out for a dinner but also go

walking on the moon it beach(Hollrah and Elkouz,2006:5)

In (29) the correlative conjunction "not only....but also" conjoins two parallel verb phrases
which are functionally related to the verb "want':

WANT 0 to take her

go walking

It is a grammatical restriction that "want' is followed by (to infinitive construction), not by
a bare infinitive. Thus , the parallel constructions of the to infinitive forms represent a
grammatical necessity:

29a. Victor told Victoria that he wants not only to take her out for a dinner but also to go

walking on the moon lit beach .
Unparallel elements in the following instance causes ungrammatical sentence:
30. Fred supports the idea because , first, its simplicity; second, it is unique . (ibid)

The first underlined reason is stated in a phrase, the second one is presented in a
clause. Being related to "because " at the background:
BECAUSE T its simplicity

it is unique

The first reason is stated in the wrong grammatical construction, simply because "because"
demands a complete clause to follow it. Thus, for the sentence to be grammatical, the two
reasons should be stated in parallel clauses :

30. a. Fred supports the idea because , first, it is simple, second, it is unique .
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The correlatives 'neither....nor" in (31) conjoin the noun phrase "a long one’, and the
predicative adjective "expensive':

31. The trip to the city is neither — along one nor  expensive.(ibid:9)

When each of the conjoined elements occurs in a separate sentence, their occurrence will
be grammatical:

a-The trip is not a long one.

b- The trip is not expensive.

In (a) the adjective 'long" is used attributively as a part of a noun phrase whose head is
singular "one'. In (b) the adjective ' expensive' is used as a predicative adjective which
functions as a subject complement. It is totally grammatical in this position.

The two underlined constituents in (a) and(b) are grammatical when they occur in
isolated sentences. But when they are combined in a sentence like (31), they violate the
grammatical tradition stated in Quirk et al (1985: 940) that correlative coordinators should
introduce constituents of equivalent functions and status "/f (A) , (B) ..... are conjoint
constructions X, then any structural function which may be taken indiviadually by (A) or (B)
or...... may also be taken by X'.

Accordingly, it is ungrammatical to conjoin an a noun phrase '"a long one" and a
predicative adjective 'expensive', this is the source of ungrammaticality. Thus having
phrases of equal structural functions is essential to have a grammatical sentence:

31 a. The trip to the city is neither long nor expensive .

Through out these examples it becomes salient that grammatical parallelism is essential
in creating a grammatical coherent sentence. Parallelism is thus a grammatical cohesive
device.

3.3. Parallelism as a Semantic Cohesive Device.

Parallelism contributes not only to the construction of the English sentence, but also to
the meaning of that sentence simply because the way the words are arranged in a sentence
can highly affect the interpretation of the whole sentence. The following examples are
intended to clarify this notion:

32. Either you can join the army or the navy . (Farrokhpey,1999,285)

The position of "Either" at the beginning of the clause seems to extend the co-ordination to
the whole clause "you can join the army', accordingly the above sentence is interpreted as:

32a. Either you can join the army or the navy can join the army ,

which is illogical. Parallel elements of equal constructions are needed to have a logical
meaning:

32b. You can join either the army or the navy .
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Quirk et al (1985:971) mention that the following instance reflects "semantic violation"
due to lack of lexical parallelism:

33. She made up her mind and  then  her face.

The sentence is correct in terms of grammar. Yet, it is awkward in terms of its meaning.
"Made up " one's mind has the connotation of (to decide), while 'made up one's face' means
(to put collection on one's face)(Hornby, 2004: 776). Thus the lexical parallelism
represented by the repetition of the verbal element 'made up' is necessary to have a logical
meaning:

33. a. She made up her mind and  then made up her face.

In the examples above the necessity of parallelism lies in the fact that the latter can add
more logic to the sentence thereby removing any sense of ambiguity in meaning.
However, the lack of parallelism in the following example leads to lack of clarity as the
one sentence can have more than one interpretation :
34. Most Americans know more about the duties of Matado than ﬂe P/Ldor. (Graham,
1982: 214)

This sentence has two meanings:

34. a. Most Americans know more about the duties of Matado than about the duties of

Picador. or

34. b. Most Americans know more about the duties of Matado than the Picador knows

about these duties (i.e. the duties of Matado).

Parallelism in (34a), and (34b) helps restrict the meaning of each sentence to only one
meaning. Parallelism is thus helps produce a sentence with a higher level of clarity that
each sentence has only one interpretation.
4. Communicative Functions of Parallelism

4.1. Introduction

As a pattern of purposeful repetition, parallelism is a quantitative foregrounding
deviation (Leech and Short, 1981: 48) where the writer violates the rule of variety and "uses
one construction more than usual' ( Leech,1981:49) to emphasize or to intensify his
message in a way that echoes his thoughts and feelings. Thus parallelism contributes not
only to the syntax and semantics of the English sentence but also to the impact of that
sentence on the recipient as parallelism can communicate a sense of emphasis and
intensification on the conveyed message.
4.2. Emphatic Function:

Emphatic function of parallelism means to 'reinforce or draw extra attention to a concept'

in away that awaking in the recipient certain emotive feeling of prominence, enthusiasm,

contrast, etc (Persson,1974:50).
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Okunowo (2012: 716) views that parallelism has an emphatic function when a particular
idea or meaning is made overt and most recognizable through restating that meaning in a
series of similar structures. The following piece of Kennedy's speech would be a good
instance to clarify this notion:

35. Let every nation know ,whether it wishes us well or ill, that we shall pay any price,

bear any burden, mean any harder ship, support any friend, oppose any foe fo

assure the survival and the success of liberty (Franklin ,2010: 1).

The theme of Kennedy's speech is a pledge to his citizens that "his government will lead
the country in accomplishing'(ibid). This theme is repeatedly restated through using different
words in a series of phrases which have the same syntactic form of (Verb + any + Noun).
Listing a number of ideas, which contribute to the same theme, in a series of parallel
structures puts forceful concentration on these ideas making them stand out to the
recipients' mind, and creates accumulative impact that echoes the writer's message of
enthusiasm.

Emphasis in the following speech by kennedy, is manifested through both of the
syntactic parallelism and antithetical parallelism:

36. Ask not, what your country can do for you.

Ask, what you can do for your country. (Hollrah and Elkouz,2006:2)

The theme of this speech is (the good country is the out come of the good citizen; not the
opposite). This theme is emphasized through both the structural parallelism and the
semantic —antithetical-parallelism. The two neighboring sentences have the same syntactic
structure of (Verb+ Indirect question). This equivalence on the syntactic level draws the
recipients' attention to the connection between the two sentences, urging them to compare
between the messages conveyed by the two neighboring sentences; thereby foregrounding
the contrast between the meanings of the two sentences, and highlighting (emphasizing) the
main theme of the whole text in the recipient's mind.

4.3. Intensification Function

Intensification function of parallelism implies an increase in quantity or number and this
function is achieved by repeating the particular lexical item more than twice(Quirk et al
,1985:981):

37.The only remedy is work, work, work. (ibid:1414)

The need for work can be stated through expressions like the following:
a. The only remedy is more work.
b. The only remedy is to work more.
Though the theme expressed is the same in all of the three sentences above, the

lexical parallelism represented by the repetition of the noun "work" highlights pieces of
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meaning that can not be supplied through words. The first occurrence of "'work" completes
and confirms the theme of the sentence(the need for work), the second occurrence
suggests continuity (i.e. the need for continuous work), the third occurrence of "work’, which
is an increase use of the same word in the same sentence, suggests the increase and
the intense need for continuous work. Thus the increasing number of times of occurrence of
the lexical word "work" symbolizes the intense need for continuous work . It is obvious that
the repetition of 'work" is intended to have both the meaning and the image of that
meaning present in the recipient's perception.

Aitchison(1994:20) agrees with Quirk et al (1985) viewing that the concept of
intensification implies not only an increase in quantity but also an increase in quality:

38. She is getting better and better Quirk et al , 1985:467).

The gradual increase in quality is indicated by the use of coordinated comparatives.
(ibid)

In the following example, lexical and syntactic parallelism work together to echo the
meaning of emphasis and intensity in the writer's message:

39. Go back to Mississippi, go back to Alabama, go back fo South Carolina, go back to

Georgia, go back fo Louisiana, go back to the slums and ghettos of our northern cities,

knowing that somehow this sifuation can and will be changed. www.goagle.com\url .

By repeating the imperative sentence structure, and the order "go back' followed by a
name of country the writer seeks to highlight(emphasize) the continuity of this order to
involve the increase number of countries. Thus the structure intensifies the power of the
message, and echoes the writer's thoughts. A sentence without parallelism could have
carried his message, but with far less effect:

39a. Return fo your homes in Mississippi, Alabama, South Carolina, Georgia ,

Louisiana, or the northern cities, and know that the situation will be changed.

Thus in sum, emphatic function of structural parallelism intends to make the particular
message prominent to evoke the recipient's attention and feelings towards that message in a
way that echoes the writer's thoughts and feelings, whereas the intensification function,
which is a function of lexical parallelism, implies the meaning of augmentation in quantity or
in quality.

5. Practical Part: Data Analysis
5.1.Analysis of the Subjects' Responses in Question One .

The first question is intended to investigate the learners' ability to use parallelism in
sentences which are grammatically correct and semantically acceptable. This question
consists of ten items presented to the two groups (A, and B)that have already been

referred to in the introduction of this study (see 1).
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To guarantee that the subjects will not use a ready made , memorized, examples of
parallelism, nor will they avoid it altogether. This question is prepared in such a way that
they must, obligatory, use parallelism as they are asked to correct the faulty use of
parallelism in the given sentences. The analysis of the subjects' responses, in the two

groups, for each item in the first question gives the results shown in the following table:

No. of No. of No. of No. of
Correct Correct Incorrect Incorrect X
Item Choices % Choices % Choices % Choices %
. . . . Valu
in A inB in A inB
1 9 36% 5 20% 16 64% 20 80% 0.64
’ 14 56% 7 28% 11 44% 18 72% 1.96
3 15 60% 8 32% 10 40% 17 68% 1.96
4 19 76% 12 48% 6 24% 13 52% 1.96
5 12 48% 8 32% 13 52% 17 68% 0.64
6 14 56% 9 36% 11 44% 16 64% 1
7 11 44% 4 16% 14 56% 21 84% 1.96
8 19 76% 10 40% 6 24% 15 60% 3.24
9 21 84% 15 60% 4 16% 10 40% 1.44
10 18 72% 11 44% 7 28% 14 56% 1.96
152 60.8 89 35.6 98 39.2 161 64.4 15.9
Tota

* Each row, form 1 to 10, shows the numbers and the percentages of the correct responses
and the incorrect ones out of the total number of the responses (25) to each item.

*'Total' shows the overall numbers and the overall percentages of the correct responses and
the incorrect ones out of the overall numbers of the responses (250) to all the items of the
question, i.e. the question as a whole.

Out of all the 250 responses to this question, only (98, 39.2%) of A's responses are
incorrect. The number and the percentage of incorrectness rise to(161, 64.4%) ,out of the
250 responses, in B's performance which means that the Iragi EFL learners do face
difficulty in using parallel structures; this in turn validates the hypothesis which reads: (Iraqi
EFL Learners are expected to find difficulty in the use of parallel structures in a cohesive
English sentence).

Noticing the values of X (the level of difference between the two groups) in all the items
hints at a considerable level of difference between the achievements of the two groups.
What enhances this outcome is the overall result which indicates a better performance for

the subjects in group A as comparing to the performance of the subjects in group B. Out of
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all the 250 responses to question one, only (152, 60.8%) of A's responses are correct,
while the number and the percentage of correctness in B's responses are (89, 35.6%) out of
the overall responses (i.e.250) to the same question. This result validates the hypothesis

that(the teaching factor ,which adopts text analysis as a method of teaching, affects the

learners performance positively).

5.1.1. Sources of the Subjects' Errors in Question One

Analyzing the subjects' wrong responses reflects that all of their errors in this question

are due to intralingual transfer.

Intralingual transfer errors are the sort of errors which are

manifested in the students' writing due to faulty or partial learning of the target language. In

this study, the sources of the subjects' intralingual errors can be classified into:

1. Overlooking co-occurrence restriction i.e. “a learner occasionally overlooks or

fails to observe the restrictions of existing structures’'(Husada,2007:101). Table(2) shows

the samples of the errors resulting from overlooking co—occurrence restriction:

Source

of error

Some Samples of the

Subjects’ Responses in A

Some Samples of the

Subjects’ Responses in B

Sample of the Ideal

Answers

Overlooking Co-occurrence Restriction

1- I'm not selling only the
tickets but also answer the
customers’ questions.

— I'm not selling the tickets

only but answer the

1. I'm not only selling the

tickets  but answer the
customers' questions.
also.

=/ 'm not selling the ticket but

— 1 'm not only selling tickets

but also answering the

customers' questions.

customers' questions. answer the costumer
questions too.
6— He believes of and an| He believes and also an | — He believes in and is an
advocate of werewolves'| advocate of werewolves'| advocate of  werewolves'

rights.

rights.

rights.

7a- He has always will eat

He has and will always eat

- He has always eafen and

dinner in front of TV. dinner. will always eat dinner in front
of TV.
9-The girls in Ontario are | The girls in Ontario are| -The girls in Ontario are
prettier than California. prettier than California. prettier  than  those in
California.

Table(2): Sample of the Errors Resulting from Overlooking Co— occurrence Restriction

As the table shows, this sort of errors appears in the subjects' responses to: — item (1)

where the subjects ignore the grammatical rule that the coordinated elements should have

the same functional position and the same form. Thus both "answer" and "sell" are related to

"am" at the background which means that the two verbs should co-occur in the- ing form .
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—item(6) where they violate the grammatical rule mentioned above and coordinate a verb

'believe" to an adjective "advocate of",

— item (7) where they combine the two auxiliaries "has" and "will", and

—item(9) where they compare an animate thing 'girls" to an inanimate thing "California’. The

number and the percentage of this kind of errors constitute

(30, 30.6%) of

the over all number of A's errors (i.e. 98), and (50, 31.1%) of the overall number of B's

errors(i.e. 161) in this question.

2. Incomplete application of the rules: when the learners avoid the use of more complex

kinds of grammatical structures because the learners believe that they can communicate

effectively by using relatively simple structures or forms(ibid). Below is a sample of these

errors:
Source of Some Samples of the Some Samples of the
Sample of the Ideal Answers
Error Subjects’' Responses in A Subjects’' Responses in B

Incomplete Application of the Rules

2-In our tradition , it is rare to

find a girl going out on a date

alone.

— In our tradition , it is rare fo

find a girl going out in a

date alone.

— In our tradition , it is rare fo

find a girl going out fo dafe

alone.

2.In our ftradition , it is rare fo

find a girl going out and dating

alone.

4.0ur students are classified
according to their level of

performance into  the high

— Our students are classified

to high level student, the

mid-level student, and the

level student, the mid—level

low-level student.

student, and the low—level

student.

4.0ur students are classified
according to their Jlevels of
performance info three groups.
They are the high level

students, the mid—-level students,

and the low-level students.

5-Rod may work at his home

office.

— Rod either works at his

home office

5. —-Rod works either at his

home office , or at an office at

sanctuary Towers each day.

7—- He eats dinner in front of

TV now and in future.

- He has always eaten

dinner.

7.He has always eaten, and will

always eat dinner in front of TV.

Table(3) :Samples of the Errors Resulting from Incomplete Application of the Rule

The table shows that the subjects avoid parallelism in some of their responses to: -

item(2) where the subjects in A avoid parallelism by substituting the second parallel element

by a prepositional phrase. Some subjects in B replaces the second parallel element by a
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prepositional phrase , and some of them replaces it by a 'to infinitive construction'.
Avoidance of parallelism also appears in the subjects' responses to items (4,5, and 7)
where some of the subjects from the two groups (A and B) omit one of the parallel
elements to avoid parallelism

constitute(33, 33.7%) of the over all number of A's errors(i.e.98), and (48, 29.8%) of the

. The number and the percentage of this kind of errors

over all number of B's errors(i.e.161) in this question.
3.False concepts hypothesized Errors: they may be derived from faulty comprehension
of a distinction in the target language (ibid: 99). Table(4) shows some samples of these

errors in the subjects' responses:

Source
Some Sample of Some Sample of Subjects'
of Sample of the Ideal Answers
Subjects' Errors in A Errors in B
error

3- The current was so | —The current was so strong , it | 3.The current was so strong , it

strong , it could carry a | carried a canoe and crushed | could carry a canoe and crush it

False Concepts Hypothesized Errors

canoe and crush fo pieces

at the bottom of the ocean.

fo pieces at the botfom of the

ocean

to pieces at the bottom of the

ocean.

5-Rod works either at his

home office , or in an office

——Rod either works at his

home office ,or office at

5. —-Rod works either at his

home office , or at an office at

at sanctuary Towers each

day.

sanctuary Towers each day

sanctuary Towers each day.

06— He believes of and he s

’

an advocate of werewolves

rights

-He believes and he is an

6- He believes in and he is

advocate of werewolves' rights

an advocate of werewolves'

rights.

8. Your physical appearance

—Your physical appearance

changes if you compare it

with a mental growth.

changes if you conjunct with

a mental growth.

In conjunction with your mental

growth, your physical

appearance changes too.

10-The customer wanted

fo exchange the article and

10-The customer wanted to

exchange the article and to

fo obtain a refund, or s_/7e obtain a refund, or %
wanted fo speak fo the | wanted fo speak to the
manager. manager

10-The customer wanted to
exchange the article , to obtain
a refund, or to speak to the

manager.

Table(4):Samples of Errors Resulting from False Concepts Hypothesized Errors

It is clear through out the table above that the false hypothesized errors occur in the
subjects' responses to item(3) where they fail to distinguish that parallelism occurs between
two verb phrases of(verb+ object) and that 'crush' is a transitive verb that demands an
object, item (5) where they hypothesize that "in' rather than "at' suits the intended meaning

of the given sentence, item(6) where they fail to realize that 'believe’ alone without a
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preposition has a meaning differs from the meaning of 'believe in', and the meaning of
"'believe of'; thus they fail to choose the element that best fits the sentence meaning, item
(8) where they wrongly hypothesized that the sentence is grammatically, not semantically,
unacceptable, and item (10) where they are unaware of the fact that the change in the
form of an element in a series signal a new direction of discourse in that the clause after
"or' expresses a threat or a warning information.

The number and the percentage of this kind of errors constitute(35, 35.7%) of the over
all number of A's errors(i.e.98), and(63, 39.1%) of the over all number of B's
errors(i.e.161) in this question.

The similarity in terms of the errors made by the two groups can be attributed to the
teaching environment. It is well known that the sub topics ,which are essential to the topic of
parallelism, such as comparative constructions, correlatives, coordinators, and listing have
been taught to the students during the various stages of their studying. Yet, the ways
followed in teaching these topics is limited to the mere presentation of these topics without
focusing on the analysis of the communicative and functional values of these linguistic
structures.

Consequently, the traditional teaching method ,i.e. lecturing method, has rooted some
inaccurate strategies within the students' competence to deal with the different patterns in
the language system. This means that there is an urgent need to new methods for teaching
these topics; methods that depend on the analytic approach which enables the students to
renew their strategies of dealing with the patterns of language not arbitrarily but through
the grasp of the effective rules of using these patterns.

5.2. Analysis of the Subjects’ Responses to Question Two.

In an attempt to present a qualitative analysis of the subjects' ability to emphasize and
intensify their message through using parallelism in an effective English sentences, the
subjects in the two groups are asked to write a sentence where each student emphasizes
the uniqueness of his\her mother, and to write another sentence where the student
intensifies the importance of reading. Examining the subjects' produced sentences in the two
groups vyields the following results:

1. Only a small number of the subjects in group A were able to produce a native like
sentences when some students use listing parallelism as a means to put the characteristics
of the mother into focus thereby emphasizing the message as in these responses:

—The source of love, patience, beauty and safety is my mother.

— Being helpful, being patient, and being passionate make my mother unique.
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— She is unique because she is the person who listens to me when | talk, and talks to me

when | need to listen, the person who supports me when | am right and does not let me

alone when I'm wrong, the person who leaves everything to give me every thing.

Some of the subjects in A are also able to employ lexical parallelism to intensify their
messages as in the following responses:

— Read and read and read because reading enable you understand everything in life.

—Reading for learning, reading for enjoyment, reading for knowledge all are essential in

one’'s life.

— Read and read fo know more and more.

The availability of accurate responses in some of the A's performance indicates that the
teaching factor that employs text analysis as a method of teaching does make difference in
the learners' performance.

2. Some of the subjects' responses in A, and all of the subjects’ responses in B hints
at a transfer of cultural thought patterns when they want to emphasize and intensify their
messages. The subjects think in Arabic while they are trying to write in English. Feghali
(1997:345) shows that the Arabic communicative style is characterized by features that may
conflict with other language styles. These features are: indirectness, repetition, and
affective style of emotional appeal. These Arabic culture styles of communication can be
touched in the subjects' sentences which are characterized by:

a. Circularity and paraphrasing : In Arabic culture, to emphasize a particular meaning
in the audience mind "Arab people came to the same point two or three times from different
angles' (Sa'addein: 1989:36), following this strategy does not fit the English culture style.
In English culture, merely making an assertion and paraphrasing it in a number of different
ways is usually not convincing. Circularity appears in some of A's responses:

— For me my mother is very unique because she is my close friend , she /s always near

to me and | can not go far from her.

— My mother is very important person in my family. She is very special to all of us. She

/s the soul in our house.

And also in B's responses:

— My mother is very very helpful. Whenever | face problem she helps me in solving this

problem.

— The mother takes care of me and my brothers and we love her because she takes

care of all of us all the time

Circularity in writing gives the native reader the impression that nothing is happening and

that the writer merely goes round and round (Allen:1970,94).
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3. The use of exaggeration and lexical repetition of emphatic words to intensify
the message: Arabic language employs exaggeration as a strategy to over assert
messages to be believed and understood (Suchan, 2010: 11). As a result of the influence
of their native patterns, the subjects show tendency to use lexical repetition of the
emphatic words (really, too much), and to use the superlative forms of adjectives to intensify
the meaning of their messages:

Al. Reading is the best thing that can help us understand the word more and more.

A2. Reading is so so beneficial for us in our school and all life.

Bl. | like reading because it is really really the most important habit in life.

B2. | read foo too much because more reading gives knowledge.

Clearly, the producers of these sentences try to win the recipients' appeal through
indicating the superposition of reading. They think that in that way they intensify the quality
of reading. This style of communication may fit Arab interlocutors because the implication of
such use of exaggeration, which is unconsciously acquired as part of their culture and their
environment, is mutually understood by the natives of Arabic, but not by the natives English
of. As a result, adopting Arab thought patterns in communication inhibits the effect of the
messages on the English audience.

This indicates the need for expanding focus on multiculturalism while teaching
grammatical structure as the way these structures are organized may indicate meanings and
concepts that differ from one culture to another It is these two aspects(content— form)
together constitute the surface manifestations of cultural difference’. (Purves 1988:10)

6. Conclusions

1. The study in its theoretical and practical parts leads to the conclusion that parallelism has
a central role in communication as a purposeful device of repetition whose absence may
result in incorrect or awkward meaning, or may change the particular meaning to a
completely different one.

2. The results of the test analysis shows that the percentage of the total number of incorrect
responses in A and in B are (98, 39.2%) and (161, 64.4% ) subsequently. The
existence of such a level of incorrectness indicates that the students face difficulty in
using parallelism on sentence level. This verifies the hypothesis that(lraqi EFL learners
are expected to find difficulty in the use of parallel structures on the sentence level.)

3. The subjects' errors can be classified into:

I. The overlooking co—occurrence restriction errors which take up ( 30, 30.6%) of the

overall number of A's errors(i.e. 98), and (50, 31.1%) of the overall number of B's

errors(i.e.161).
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4.

Il. The incomplete application of the rules (avoidance) errors which constitute (33,
33.7%) of the overall number of A's errors(i.e.98), and (48, 29.8%) of the over all
number of B's errors(i.e.161).

lll. The false concepts hypothesized errors which occupy (35, 35.7%) of the over all
number of A's errors(i.e.98), and(63, 39.1%) of the over all number of B's
errors(i.e.161).

All these errors fall within what is known as developmental errors which occur as a
result of the shortcomings of the traditional teaching methods, which are restricted to the
general presentation of the linguistic patterns without analyzing these patterns in a way
that enables the learners to improve the form and the content of their messages.

The Iragi EFL learners are unaware that parallelism is considered to be a standard

English pattern for expressing emphasis and intensification. Thus they restore to the

Arabic thought patterns of circularity and exaggeration when they intend to emphasize or

to intensify their messages regardless of the difference between the Arabic and the

English cultures in interpreting these patterns. This validates the second hypothesis

which says (Iragi EFL learners are expected to find difficulty in using parallelism to

emphasize and to intensify their messages

In the first question, the percentage of the total number of correct responses in the

performance of group A (152, 60.8%) is better than that of group B (89,

35.6%). In the second question, the ideal responses were available only in the

performance of some of the subjects in group A. This conclusion validates the third

hypothesis that the teaching factor which focuses on the analysis of the linguistic
patterns in both the linguistic context and in the communicative context and on their

connotations in the target culture does affect the learners' performance in group A

positively.

6. The similarity between the two groups in terms of the committed mistakes indicates that

the traditional teaching methods have rooted some inaccurate strategies within the

students' competence to deal with the different patterns in the target language system.

7. As the linguistic patterns may have different implications in the different cultures, more

consideration should be given to culture when designing language teaching programs.
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Appendix (1) : A Sample of the Test

Q\\ Rewrite each of the following sentences to remove any ambiguity due to faulty

parallelism:

1. 1'm not only selling tickets but also answer the customers' questions.

2. In our tradition , it is rare to find a girl going out and date alone.

3. The current was so strong , it could carry a canoe and crushed to pieces at the
bottom of the ocean.

4. Our students are classified according to their level of performance into three

groups: high level student, mid-level student, and low-level student.

Rod either works at his home office , or an office at sanctuary Towers each day.

He believes and is an advocate of werewolves' rights.

He always has and always will eat dinner in front of TV.

In conjunction with a mental growth, your physical appearance changes too.

O o0 3 O W

The girls in Ontario are prettier than California.
10. The customer wanted to exchange the article , to obtain a refund, or she wanted to

speak to the manager.

The answers:

O iy oy

10.

I 'm not only selling tickets but also answering the customers' questions.

In our tradition , it is rare to find a girl going out and dating alone.

. The current was so strong , it could carry a canoe and crushed it to pieces at the bottom

of the ocean.
Our students are classified according to their level of performance into three groups.

They are: high level students, mid-level students, and low-level students.

Rod works either at his home office , or at an office at sanctuary Towers each day.

He believes in and is an advocate of werewolves' rights.

He has always eaten and will always eat dinner in front of TV.

In conjunction with your mental growth, your physical appearance changes too.

The girls in Ontario are prettier than those in California.

The customer wanted to exchange the article , to obtain a refund, or to speak to the

manager.
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The level of difference between the performance of group A and that of B in the first

question is computed by this formulae: X=(Oi - Ei)2| Eij, where

Oi: observed number of cases categorized in | category

Ei: expected number of cases in | under H(Q
The level of difference is significant if X is larger than (.5.

Siegel (1956:43)
Q2. Write a sentence where you use parallel structures to .
1.Emphasize the unique characteristics of your mother.

2. Intensify the importance of reading in one's life.
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The Impact of Using Role Play Techniques on Improving Pupils' Speaking
Skill for Primary School
Ass.prof.Dr. Jassim Mohammed Rayhan

Babylon University\ College of Basic Education
Abstract

The current study aims at investigating the impact of using role -play on improving students'
speaking ability for the primary school. The study is restricted to sixth grade female pupils in
the primary schools in Babylon City during the second term of the academic year 2011—
2012.The population consists of (160) Iraqi EFL students distributed over two sections A and
B. Sixty students are chosen randomly to represent the main study sample and other twenty
students represent the pilot administration.

To achieve the aim of the study, two tests are constructed. The total number of items of the
first test which represents written test is (10). While, the second test represents oral test. From
the analysis of the data, it is found that the mean of post- scores of the experimental group is
(57.7333), which is higher than the mean scores of the control group that is found to be
(48.1000). This indicates that students’ achievement in the experimental group is better than
that of the control group, which shows that role —play technique is more useful for them in
teaching speaking skill than the lecture method teaching.
1.1The Problems of the Study

As the ability to speak English is a very complex task considering the
nature of what is involved in speaking and not all of the students in an EFL speaking class
have the courage to speak. Therefore, many of the students feel anxious in a speaking class
(Padmadewi, 1998: 3), and some are likely to keep silent (Tutyandari, 2005:65).

Thus, Scott et al (1990:33) state that what is important with students is finding the balance
between providing language through controlled and guided activities and at the same time
letting them enjoy natural talk. Most of students have little opportunity to practice speaking
English outside the classroom and so need lots of practice when they are in class.

Padmadewi (1998:12) found out that students attending a speaking class often felt anxious
due to pressure from the speaking tasks, which require them to present individually and
spontaneously within limited time.

Accordingly, Tutyandari (2005:65) states that the role-play would seem to be the ideal
activity in which students could use their English creatively and it aims at stimulating a
conversational situation in which students might find themselves and give them an
opportunity to practice and develop their communication skill. For these reasons, the
researcher is interested in analyzing the use of role-play in teaching speaking for the students
of Iragi primary school. He also wants to know the advantages and the problems encountered
by learners and teachers in using it.

1.2 Aims
This study aims at:

1- Finding out the effectiveness of using role-play technique on improving female students'

speaking ability for the primary school.

1.3 Hypothesis of the Study

It is hypothesized that there is no statistical significant difference between the mean
achievements scores of the students who are taught dialogue by the “Lecture Method”, which
is the traditional method, and those who are taught dialogue by the “role —play Technique”,
according to their pre and post -tests results
1.4 Limits
The study is limited to:

1. The use of Role —play technique in teaching dialogue of the experimental group and the use
of the traditional way- lecturing- to teach the student of the control group.
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2. Sixth grade female pupils in the primary schools in Babylon City during the second term of
the academic year 2011-2012.

1.5 Definitions of Basic Terms

1.5.1 Role-Play

Harmer (1998: 92), offers this definition, “Role-play activities are those where students are
asked to imagine that they are in different situations and act accordingly.

Role play as a vehicle by which students can more easily learn the fundamentals of English
conversation in a specific situation, requiring the use of key words which act as signifiers for
that particular situation(Stocker ,2006:1).

1.5.2 Speaking

In Oxford Advanced Dictionary (1987: 827) the definition of speaking is “to express or
communicate opinions, feelings, and ideas etc. Speaking as talking involves the activities in
the part of the speaker as psychological (articulator) and
Physical (acoustic) stages."

1.6 The Understanding of Speaking

Speaking is significant to an individual’s living processes and experiences as are the ability
of seeing and walking. Speaking is also the most natural way to communicate. Without
speaking, people must remain in almost total isolation from any kind of society. For most
people, the ability to speak a language is the same with knowing a language since the speech
is the most basic means of human communication. When we speak, a great deal more than
just mouth is involved such as nose, pharynx, epiglottis, trachea, lungs and more. However,
speaking is not just making sound. Birds, animals, babies make sound and though it may be
communication of sorts, is not speaking.

According to Webster (1980: 1), speaking has a variety of meanings: a. to tell, to say, to
make known or as by speaking, to declare; to announce. b. To proclaim, to celebrate. C. To
use or be able to use (a given language) in speaking.

Meanwhile, Trigon, etal (1998:7) define that speaking is a skill of conveying words or sounds
of articulation to express or to deliver ideas, opinions, or feelings.
Similarly, Byrne (1986:54) states that, “oral communication (or speaking) is a two way
process between speaker and listener and involves the productive skill of speaking and the
receptive skill of understanding”. Based on the previous four definitions, it can be synthesized
that speaking is the process of sharing with another person, or with other persons, one’s
knowledge, interests, attitudes, opinions or ideas. Delivery of ideas, opinions, or feelings is
some important aspects of the process of speaking which a speaker’s idea become real to him
and his listeners.
1.7 The Functions of Speaking
Several language experts have attempted to categorize the functions of speaking in human
interaction. According to Richard, (2007: 1) “The functions of speaking are classified into
three types; they are talk as interaction, talk as transaction and talk as performance. Each of
these speech activities is quite distinct in term of form and function and requires different
teaching approaches”(Trigon, etal,1998:8). Below are the explanations of the functions of
speaking
a. As Interaction

Being able to interact in a language is essential. In fact, much of our daily communication
remains interactional. This refers to what we normally mean by “conversation”. The primary
intention in talk as interaction is to maintain social relationship. Meanwhile, talk as
interaction has several main features as follows:

1. Has a primarily social function.
2. Reflects role relationships.

3. Reflects speaker’s identity.

4. May be formal or casual.
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5. Uses conversational conventions.
6. Reflects degrees of politeness.

7. Employs many generic words.

8. Uses conversational register.

Some of the skills (involved in using talk as interaction) are:

a. Opening and closing conversation.

b. Choosing topics.

c¢. Making small talk.

d. Recounting personal incidents and experiences.
e. Turn-taking.

f. Using adjacency pairs.

J. Interrupting.

h. Reacting to others.

Mastering the art of talk as interaction is difficult and may not be a priority for all learners. In
talk as interaction, the ability to speak in natural way is required in order to create a good
communication. That is why some students sometimes avoid this kind of situation because
they often loss for words and feel difficulty in presenting a good image of themselves. This
can be a disadvantage for some learners (Richards,1986;2).

b. Talk as Transaction

This type of talk or speaking refers to situations where the focus is on what is said or done.
The message is the central focus here and making oneself understood clearly and accurately,
rather than the participants and how they interact socially with each other (Ibid;3).

In transaction, talk is associated with other activities. For example, student may be engaged
in hand-on activities (e.g. in language lesson) to explore concept associated with tenses and
derivations. Burns (1999:52) distinguishes talk as transaction into two different types. One is
a situation where the focus is on giving and receiving information and where the participants
focus primarily on what is said or achieved. Accuracy may not be a priority as long as
information is successfully communicated or understood. The second type is transactions,
which focus on obtaining goods or services, such as checking into a hotel.

In this type of spoken language, students and teachers usually focus on meaning or on
talking their way to understanding. Meanwhile, talk as transaction has several main features
as follows:

1. It has a primarily information focus.

2. The main focus is the message and not the participants.

3. Participants employ communication strategies to make themselves understood.

4. There may be frequent questions, repetitions, and comprehension checks.

5. There may be negotiation and digression.

6. Linguistic accuracy is not always important some of the skills involved in using talk for
transactions are:

7. Explaining a need or intention

8. Describing something

9. Asking questioning

10. Confirming information

11. Justifying an opinion

12. Making suggestions

13. Clarifying understanding

14. Making comparisons

Compared with talk as interaction, talk as transaction is easier for some students because it
only focuses on messages delivered to the others. Also, talk as interaction is more easily
planned since current communicative materials are a rich resource of group activities,
information-gap activities and role plays  (Richards, 1986:3) .
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Talk as transaction can provide a practicing source of how to use talk from sharing and
obtaining information as well as for carrying out the real-world transactions.
c. Talk as Performance

This refers to public talk or public speaking, that is, talk that transmits information such as
morning talks, public announcements, and speeches. Talk, as performance tends to be in the
form of monolog rather than dialog. Often follows a recognizable format is closer to written
language than a conversational language. Similarly, it is often evaluated according to its
effectiveness or impact on the listener, something which is unlikely to happen with talk as
interaction or transaction. Examples of talk as performance are giving a class report about a
school trip, conducting a class debate, making a sales presentation, and giving a lecture. The
main features of talk as performance are:
There is a focus on both message and audience.
. It reflects organization and sequencing.
. Form and accuracy are important.
. Language is more like written language.
. It is often. Some of monologue skills involved in using talk as performance are:
. Using an appropriate format.
. Presenting information in an appropriate sequence.
. Maintaining audience engagement.
. Using correct pronunciation and grammar.
. Creating an effect on the audience.

Using appropriate vocabulary.
g. Using appropriate opening and closing (Richard,2007: 2).

It is clearly seen from the features and skill involved in using talk as performance, that
initially talk as performance needs to be prepared in the same way as written text. Therefore,
this kind of talk requires a different teaching strategy.

SO OO0 T O P~WNPE

1.8. Dialogues and role-play work

Working with dialogues is a useful way to bridge the gap between guided practice and freer
activities. Controlling dialogues can easily develop into freer work when the pupils are ready
for it.

Putting pupils into pairs for doing the dialogues is a simple way of organizing even large
classes. Dialogues, which involve some sort of action or movement, are the ones which work
best with the pupils. Intonation is terribly important too, and pupils love to play around with it
(Scott et al, 1990:33).

Students pretend that they are in various social contexts and have a variety of social roles. In
role-play activities, the teacher gives information to the learners such as who they are and
what they think or feel. Thus, the teacher can tell the student "You are David; you go to the
doctor and tell him what happened last night." (Harmer, 1990: 91)

Howe(1990:91) states that “in role play the pupils are pretending to be someone else like
the teacher , or a shop assistant , or one of their parents , etc. " One way of getting student to
speak in different social context and to assume varied social roles is to use role-play activities
in the classroom.

Role plays can be performed from prepared scripts, created from a set of prompt and
expression or written using and consolidation knowledge gained from instruction or
discussion of the speech act and its variations prior to the role plays themselves (Stocker
,2000: 34).

1.9. Significance of Role Play in Teaching Speaking

One way of getting student to speak in different social context and to assume varied social
roles is to use role-play activities in the classroom. Because socio-culture is so crucial in the
production of speech acts, it is suggested that discourse rating task, in which students rate
dialogues or scenarios on various continua of formality and the like, can raise awareness
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about language and can transfer this knowledge to production activities such as role-plays.
Besides, the social interaction activities, on the other hand, also requires the learner to pay
more attention to the establishment and maintenance of social relationships. Meanwhile, two
things can be added to this description. Firstly, the teacher could make the role-play a whole-
class activity by having all the students act out a public meeting with many speakers.
Secondly, not all role-plays part the situation, for example, all you might need to do is to set
the party scene and then tell students to go either as themselves or as a living or dead person
they would like (Murcia, 2001 :108).

Role-play is one of the activities to promote speaking. Through role-play activities, the
students learn how to express ideas, opinions, or feeling to others by using words or sounds of
articulation.

Paulston and Bruder (1976:70) define role —plays as “exercises where the student assigned a
fictitious role from which he has to improvise some kinds of behavior towards the other role
characters in the exercise”

Similarly, livingstone (1986:6) defines role-play as “a classroom activity which gives the
student the opportunity to practice the language, the aspects of role behavior and the roles he
may actually meet outside the classroom.”

Larsen Freeman (2000:68) explained that role-plays are important in the communicative
approach because they give learners an opportunity to practice communicating in different
social contexts and different social roles. A role-play is a highly flexible learning activity,
which has a wide scope for variation and imagination.

By the same, Ladousse (1995:4) states that a role-play uses different communicative
techniques and develops fluency in the language, promotes interaction in the classroom and
increases motivation.

Thus, role play can improve learners’ speaking skills in any situation, and helps learners to
interact .As for the shy learners, role play helps by providing a mask, where learners with
difficulty in conversation are liberated .In addition, It is fun and most learners will agree that
enjoyment leads to better learning.

Several reasons for using role-play in teaching speaking quoted from ladousse (1995: 4) as
follows

a. A very wide variety of experience can be brought into the classroom and the teachers
can train their students in speaking skill in any situations through role-play.

b. Role-play puts students in situation in which they are required to use and develop
those certain forms of language which are so necessary in oiling the works of social
relationships, but which are so often neglected by the language teaching syllabuses.

c. Some people are learning English to prepare for specific roles in their lives. It is
helpful for those students to have tired out and experimental of a classroom.

d. Perhaps the most important reason for using role-play is that it is fun.

e. Role-play helps many shy students by providing them with a mask.

In conclusion, role-play is a technique, which can develop students’ fluency in target
language, promotes students to speak or interact with others in the classroom,
increases motivation and makes the teaching — learning process more enjoyable.

1.10 Features of the Role Play

Bolton (1986:229) lists the features of the role-play technique as follows:

1- While using time and place as its medium, thought predominates over action.

2- Because it is a consciously contrived event, there is a special degree of awareness by
the participant.

3- It combines cognitive and affective adjustment to the present situation.

4- The act of taking on a role is a movement from the general to the particular — the new
situation is , in part ,an instance of what is already understood as a general case .The
significant phrase here for the educationalists is for the major learning potential lies in
the degree to which novelty may be injected into the present situation.
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5- It is an approximation of any required event. The juxtaposition of two often seemingly
incompatible context.

6- Itis aform of hypothesis — “What would happen if ...?”
1.11. The Population Sample of the Study

"A population refers to all of specified groups of objects usually persons”

(Lehman and Mehrens, 1971: 18).The total number is 160 female students,

Distributed in two sections, A, and B.
Al-hadaf primary school for girls at Babylon Governorate during the academic year 2011-
2012, selected randomly. One section B has been selected randomly as an experimental
group, while the other one section A is the control group. The number of students in section A
is 32, while the number of students in section B is 32. After excluding the repeaters in every
section, the total number of the sample subjects is 60 students, 30 students in each section, as
shown in Table 1.

Table (1)
The Number of the Subjects before and after Excluding the
Repeaters

; No. of Subjects before No. of Subjects After
Groups Section Type of Treatment Excluding Excluding
Experimental Wit¥the Role Play 32 30
Technique

With the Lecture
- 1 - [ - ]

1.12. Instruction Period

The experiment lasted for five weeks during the academic year 2011-2012. It started on the
fifteenth of March and ended on the tenth of April 20012.
1.13. Prescribed Teaching Materials

The analyzed material is extracted from units (5-9). These units are chosen from

pupil’s book (4) Iraqi opportunities for Sixth grade of the primary education (Book 4) and
from the workbook and manual (4) for sixth grade of the primary stage.

1.14. Scoring Scheme of the Oral Post Test
To get rid of subjectivity and personal bias, the students’ responses have been evaluated in
term of grammar, vocabulary, comprehension, fluency ,and pronunciation, by using the scale
suggested by Brown(2004:172-173) each element scores from 5-1 marks (see Table 2). The
interviewer used schedule

Table (2)
Scoring Scheme-Criteria Evaluating
The Oral Test

No [ Criteria Rating | Comments
Scores

Has few traces of foreign language
E Always intelligible, thought one is conscious of a definite accent

Pronunciation problem necessities concentrated listening and
occasionally lead to misunderstanding

Pronunciation problem to serve as to make speech virtually
unintelligible

Make few (if any) noticeable errors of grammar and word order
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frequently be asked to repeat
|
|
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Occasionally makes grammatical and or word orders errors that do
not, however obscure meaning

Make frequent errors of grammar and word order, which occasionally
obscure meaning

grammar and word order errors make comprehension difficult, must
often rephrases sentence and or rest rich himself to basic pattern
Errors in grammar and word order, so, severe as to make speech
virtually unintelligible

4

- Use of vocabulary and idioms is virtually that of native speaker

- Sometimes uses inappropriate terms and muster phrases ideas because
4

of lexical and equities

Grammar
1
Frequently uses the wrong words conversation somewhat limited
because of in adequate vocabulary
Misuse of words and very limited vocabulary makes comprehension
quite difficult.
1 -
1

I

[T I T LT TP T

- Speed of speech seems to be slightly affected by language problem

- Speed and fluency are rather strongly affected by language problem
- Usually hesitant, often farced into silence by language limitation

Speech is so halting and fragmentary as to make conversation
virtually impossible

Comprehension _ Appears to understand everything without difficulty
- Understand nearly everything at normal speed although occasionally

3
2
S
3
2
S
3
2

Vocabulary |
Vocabulary limitation so extreme as to make conversation virtually
impossible

" Fluency :- Speech as fluent and efforts less as that of native speaker

repetition may be necessary
- Understand most of what is said at slower than normal speed without

repetition

1.15. Face Validity

In order to a certain face, and content validity as well as authenticity validity of the oral test,
the test has been exposed to the jury members. Recommendations and modifications of the
jury members are considered in the refined version of the test.

Table (3)
The Academic, Ranks, Names, and Locations of the Jury Members
N | Academic Rank Name College
1 | Professor, Ph.D in ELT Asim A. Alwani College of Education, University of
Babylon
2 | Ph.D in Applied | Sheima Albakri College of Education, university of
Linguistics Baghdad
3 | Ass.Prof.,Ph.D. in | Hameed B. College of Education University of
Applied Linguistics Babylon.
4 MA in Applied | Hussein Mosa College of Basic Education,
Linguistics University of Babylon
5- MA in ELT Muhtaram A. Wahid College of Basic  Education,
university of Babylon.
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1.16. Pilot Administration of the Oral Post Test
The aims of administrating the pilot test as Harris (1969:103-104) mentioned are:

1- To check the suitability of the items 2-To discover the weakness of the test.

3. To try out the test directions, and four To find out the time required to answer the test.
The test is given to a sample of twenty students from section (A) and (B) randomly
selected from the whole population as mentioned before. It has been found out that the
items are appropriate to the students’ level, and the directions are clear enough. The
average time required to answer the oral test is 10 minutes for per testee.

1.17. Reliability
Since scoring of an oral test is considered highly subjective (Lado, 1961:330), the
researcher used some criteria to increase the reliability of the oral test:
Firstly, the researcher has adopted the test sheet for students’ scores.
Secondly, after fourteen days, the researcher scored the test again. Reliability
coefficient is obtained by comparing the score of the first rating to the score of the
second rating (the researcher’s score rating when he listened to the tape recorder).
The correlation is found to be (0.975) and this is considered a high stable
coefficient.
1.18 Final Administration of the Oral Post Test
After the pilot administration, the oral test was finally applied on 10"-13" .May,
2012. The students have been evaluated according to six criteria of scoring as
mentioned before. Each student is given (10) minutes to be interviewed. The
responses of each student are recorded on a tape recorder.
The oral test is scored out of (30) marks. (See Appendix 3). The written test is scored out of
(20) marks. The total score is 50. (See Appendix 2)
1.19. Scoring Scheme of the Written Post Test
The written test has ten questions as it is shown in appendix (2) .The researcher has tested the
students’ abilities in Grammar ,vocabulary and general information in teaching dialogues .The
Written test consists of filling in blanks .The correct questions is giving two mark, while the
incorrect question is given zero.
1.20. Final Administration of the Written Post Test
The written test has been applied on the control and experimental groups on the 15" .May,
2012. Then the tastes’ papers are corrected by the researcher himself.
1.21. Data Analysis
1.22. Comparison of the Pre-Test and the Post-Test Scores.
1.22.1. Comparison of the Pre-Test and Post-Test Scores of the Control Group
In the pre-test of the control group, the mean score is 44.1000, whereas in the post-test
it is 48.100. The t-test formula for the two dependent samples is used to show if there is any
significant difference between the scores of the control group in the pre-test and post-test. The
t-test calculated t-value is 2.498 at 0.05 level of significance that indicates that there is a
significant difference in the achievement of the control group in both test scores. See Table

(4)

Table (4)
Mean Standard Deviation, T-Test Value of a Pre-Test and Post-Test of the Control
group

Test No. of Students Mean Deviation J| Freedom
Calculated Value Distribution

Pre-T . h
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M post -test

H pre-test

1.22.2. Comparison of the Pre-Test and Post Test Scores of the Experimental Group

The mean score of the experimental group in the pre-test is found to be 46.2203, whereas in
the post-test it is found to be 57.733. The t-test formula for two dependent samples is also
used to show if there is any significant difference between the scores of the experimental
group in the Pre-test and the post-test. The t-test value is found to be 9.233 at 0.05 level of
significance, which indicates that there is a statistical significant difference between the two
scores because of the influence of the role —play technique teaching. See Table 5.

Table (5)
Mean, Standard Deviation, T-Test Value of the Pre-Test and Post-Test of the
Experimental Group

Varlable Tests No. of “X” Standard Degree of TVaIue
Students Mean DeV|at|on Freedom G ERd W

m 30 [46.2203 J[14.2203 | 29 9 233 2 045
Post-Test 57.7333 14.8253

100%
80%
60%
40%
20%

0%

M Seriesl

pre-test post-test

1.22.3. Comparison of the Post-Test Scores of Both Experimental and
Control Groups

By comparing the mean score of the post-test of the experimental group, which is found
to be 57.7333 with the control group, which is found to be 48.100, the t-test formula is used to
find out if there is a significant difference in the post-test scores of both groups. The t-test
calculated value is found to be 2.824 at the level of significance 0.05 and 58 degrees of
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freedom. This indicates that there is a significant difference between both groups, i.e., the
achievement of the experimental group who we taught according to the role —play technique
is higher than the achievement of the control group who were taught according to the lecture
method. Accordingly, role —play teaching is more effective than the Lecture Method teaching.
Therefore, the null hypothesis that is presented earlier is rejected.

See Table 6 below.

Table (6)
Mean, Standard Deviation, and t-Test Value of the Post-Test Scores of the
Experimental and Control Group

Varlables No. of “X” Standard Degree m
Groups Students Mean DeV|at|on
Freedom Calculated Table

I Experimental 30 57 7333 14 8253 58 2 824
Control 48.1000 11.3756

100%
80%
60%
40%
20% 1 :

0% +- '

1 2

M Experimental

P H Control

1.23. Discussion of the Results
From the analysis of the data, it is found that the mean of post- scores of the experimental
group is (57.7333), which is higher than the mean scores of the control group that is found to
be (48.1000). This indicates that students’ achievement in the experimental group is better
than that of the control group, which shows that role —play technique is more useful for them
in teaching speaking skill than the lecture method teaching.
The results of the present study are compatible with the results of Susanti (2007) and Umam
(2011), which revealed that role- play is a successful method in the material studied.

The results also show that role —play technique is a successful method in teaching
dialogue and this may be due to the following:
1. Role play gives the students more chances to use the spoken and written forms of English
language through role-play lecture activities like presentation of the reports, discussions, and
debates, which can consequently develop their accuracy and fluency
2. The students are more confident in their abilities because they have the support and
encouragement of fellow group members.
3-Interaction among team members promotes their psychosocial adjustment as the individual
effort of every student is encouraged and supported in order to achieve group process.
4- The students in that role—play feel important actors because they perform roles that are
essential to the completion of the group tasks.
5- The students have opportunities for using a variety of instructional techniques such as
whole- class brainstorming, discussion, question and answer.
6- The students depend on cooperation rather than competition, explanation, rather than
memorization.
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7- The construction of groups from students of heterogeneous levels of proficiency enforces
those of low levels to work hard to be equal with their mates and they get benefit from those
of high levels through exchanging information.

1.24. Conclusions
The present study in both of its theoretical and practical aspects has led to the following
conclusions:

1. According to the findings of this study, the subjects of the experimental groups who
were taught by using role-play technique have significantly improved in speaking. This
has been based on a comparative statistical treatment of the subjects’ scores on both
groups of pre and posttests.

2. In Role play’s class the students seemed more engaged with the lesson, negotiate
with each other and help each other than they are in a traditional lecture.
3. Role-play’s class provided an efficient mechanism for students to take more
responsibility for their own learning and share their information.
1.25. Recommendations
The researcher has recommended the followings:

1. The use of role-play technique in teaching in schools and colleges, especially with
practical subjects.

2. The teachers in which Students have the opportunities to produce the foreign language
mostly for interest and often to break the routine of working the speaking course
activities should use enjoyable, authentic materials.
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Appendix (1)

The Final Version of the Test
University of Babylon

College of Basic Education
Department of English

Dear MrS. /Mr ...

The researcher intends to carry out a research entitled ™ The Impact of Using Role Play
Techniques on Improving Female Pupils® Speaking Skill for the

Primary School” The attached test has been constructed. You are kindly requested, as an
expert, to read it and express your opinions on the suitability of its items. Any comments,

suggestions, and modifications will be highly appreciated.
Thank you for your cooperation.

Appendix (2)
The Final VVersion of Written Test

Q1: Answer the questions the boy is asking

528

1-a. What is your favorite lesson?
b. My favorite lesson -----------

a. What is your favorite color?

b. My favorite color -----------

2- a. What do you like, Hani?
b. Hani ----------------

a. What does Huda like doing?
b. Huda ----------------

3-a. When are you hungry?
b. I'm hungry when | ---------
a. When are you thirsty?

b. I'm thirsty when [---------

4-a.What Do you prefer?

b. I prefer the ----------

a. What do you take on holiday?
b. | sometimes take ------------



52014/ )3

il Asala [Apalal) 4 i) 440 Ala 15/332)

5-a. What is she doing?
b. She's ------------

a. What is he doing?

b. He's ------------

6-a.What is your favorite season.
(oY [ 17— )

a. Why do you like it?

b. I like it because ----------- )

7- a. How tall is a camel?
b. It is usually -----------
a. What does it eat?

8. a .l'd like a kilo of olives.
b. How much is it?
1S.... 4. e

a. What would you like for dessert?

b. Can I have ----------

a When you were six , you could ----------

b. When you were eight , you couldn't ---------

10-a. He could walk when he was four .

529



2014/ Jib Azl 4y 4 15/332)

Appendix (2)

The Final Version of Oral Test

You are acustomer .You interin a Babylon Mall to buy something choose from
these items and ask me about the size, Color , and the price . | am a clerk of this
Mall.

Clerk: can | help you .
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The Impact of Using the Indicative Map in Acquisition and Reservation of
Physics for the Female Students in the Second Intermediate Class
Lecturer Khadija Hussein Obeid

University of Babylon

Abstract

Physics is one of the important sciences that has influentially contributed to the human
progress in various aspects. It is one of the natural sciences that is interested in studying the
natural phenomena and their explanation and one of the empirical sciences that depends on
experiment and measurement as a means and scientific thinking as a method. It is the essential
base on which other sciences are built such as chemistry, geology, and astronomy. Physics is
one of the most important practical sciences which man has deal with from ancient ages in
one way or another directly or indirectly. Physics has also exceeded other sciences in the
principle of need and invention because it is directly in touch with man's daily and future
needs. Physics is interested in studying the universal physical systems which involve the most
basic structures of the world and at the same time the most important. It also studies the
simplest and most difficult relationships of the universal harmony which makes physical
concepts abstracts that are hard to understand.
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