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Abstract:

This study aims at Investigating whether or not reflective thinking skills are included in Reading
Comprehension course and College Composition course, and shedding light on the extent of their
inclusion in these two courses. The researcher had prepared a list of indicators (in the form of a
questionnaire) to reflective thinking skills which were five skills (Observation, Communication
andparalogisms revealing, Providing convincing explanations, Conclusions and judgment, and
Decision-making and proposing solutions).Using the modified questionnaire, the researcher started
analyzing the content of the two courses, i.e., Reading Comprehension and College Composition.By
applying Pearson correlation co-efficient and Brown-Spearman correlation co-efficient, it was found
out that the correlation was (0.875) and (0.895) for the contents of Reading Comprehension and
College Composition respectively.

Three weeks later, the researcher reanalyzed the courses content and compared its results with
the results of the first analysis in order to assure the reliability. By applying suitable statistical
formulas, it was concluded that the percentages are (93.8%) and (87.8%) concerning RC and CC
respectively.In order to present the results of the study, frequencies and percentages have been used.
Key words: Reading Comprehension, College Composition, Reflective Thinking, Reflective Thinking
Skills
Introduction
Problem and its Significance

Qutami (2004:184) and Crawford et al. (2005: 1) see that a successful and productive education
is that which support reading and writing critically, and they describe education as the process in
which the learner learns how to think not accepts thoughts of others. This means that the learner must

be given the appropriate chance to clarify and explain what he / she has learnt. The learner composes or
produces logical answers and forms correct generalizations.
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From observations and experience, the researcher believes that reading comprehension
(henceforth RC) lessons have not been geared towards providing students with knowledge, skills and
strategies for reading. Neither do these lessons prepare students to utilize these skills and strategies to
predict, infer, analyze, agree, criticize and evaluate by interacting with the RC passages given.Yet,
these are the skills being tested as part and parcel of major examinations and for successful interaction
in the real world.

The researcher sees that writing skill difficulties are one of the most significant problems that
affect students that are learning English as a second or foreign language around the world because they
do not have interest in the composition field which, in turns, leads them to be poor writers, have low
scores in their courses, increase the errors in their homework, write run-on sentences and create
incoherent paragraphs.

The researcher expects that emphasis on reflective thinking skills should be carried out by the
teachers because they will enhance students' achievement. There is a consensus on the importance of
these skills. Teachers, nowadays, should be away from the traditional ways of teaching which depend
on memorization and retention, and adopt methods that work on activating positive reflective thinking
skills. There are many reasons that stimulate to the serious modification in the ways of teaching RC and
CC as well as establishing means that help in improving reflective thinking skills as the nature of these
two subjects stand on.

The close relation between reading, which is emphasized through RC, and writing, which is
emphasized through CC, encourages the researcher to concentrate on and choose these two subjects to
analyze.

Aims of the study
This study aims at :

1. Investigating whether or not reflective thinking skills are included in :

a. Reading Comprehension courses.
b. College Composition courses.

2. Ifthey are included, then this study aims at shedding light on the extent of their inclusion in :

a. Reading Comprehension courses.
b. College Composition courses.

Procedures

1. Anoverview of thinking, especially reflective thinking is introduced.

2. The descriptive analytical approach is followed in the current study.

3. The content of the syllabus programs of RC and CC in the Colleges of Basic Education/
Departments of English is analyzed.

4. In his analysis, the researcher adopts the Core Reflective Thinking Skills

A questionnaire concerning Core Reflective Thinking Skills and the extent to which they are

implied within the content of the two materials is built.

6. Another investigative questionnaire based on "Eysenk and Weilson Reflectiveness Scale” is
distributed among a sample of the teachers and students in the department of English/ College of
Basic Education/ University of Babylon to investigate their knowledge concerning Reflective
Thinking.

7. After gathering the responses, the content of the two subjects will be analyzed depending on the
first basic questionnaire.

Limits of the study

The study is limited to :

1. The Departments of English in Colleges of Basic Education in Irag.

2. The RC and CC courses for the second stage.

3. Alexander's book entitled "Developing Skills:An integrated Course for Intermediate Students
(new impression 1970).
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4. Razzak, Fakhir A. and Helen Al-Hassans' book entitled "College Composition”.
5. The academic year 2016-2017.

Value of the study

In general :

As this study is the first in analyzing the courses of RC and CC in the Colleges of Basic

education, so it is valuable because :
1. It tackles such a sensitive topic, i.e., reflective thinking.
2. It attempts to find out the extent to which RC and CC courses content contain the skills of
reflective thinking.
3. Itis hoped to be a source for the teachers of these two subjects, i.e., RC and CC that may help
them in enhancing their way of dealing with these subjects.
4. 1t is hoped for this study to be a source for the university syllabus compilers to modify the
syllabuses.
5. It may pave the way to the following researchers to tackle reflective thinking or another kind of
thinking but on other variables that are different from the variables focused on in this study.
Literature Review

Reflective Thinking (RT): can be described as pattern, or sequence, of logical thought that can
serve in identifying the problem, defining and delimiting the problem, developing evaluative criteria
against which to test alternative proposals, seeking alternative solutions to propose and test, and
finally, developing a final solution to advocate (Wilson, 2002:351). It is also known as "Reflective
Practice (RP)", and can be referred to as an active, persistent, and careful consideration of a belief or
supposed form of knowledge, of the grounds that support that knowledge, and the further conclusions
to which that knowledge leads. Learners are aware of and control their learning by actively
participating in reflective thinking; assessing what they know, what they need to know, and how they
bridge that gap during learning situations (Chand and Ravi, 2004: 57-8).

Reflective Thinking Skills (RTSs):The term "thinking skills" seems to be a bit obscure. In the
context of teaching thinking, the term has two basic meanings (Harpaz, 2004: 6) :
a. Internal (subjective) meaning :
Internally, thinking skill is the good useof thinking means, i.e. fast and precise use, consuming a
minimum of mental energy.
b. External (objective) meaning :
Externally, thinking skills embody the various thinkingmeans(strategies, heuristics, algorithms
and the like) that render thinking processes more effective.

Greene (2005: 12) and JohnsonandHarvey (2010: 26) agree on that the generic thinking skills get
lost when concentrating on subject-knowledge based teaching. They are not tied to any particular
content, or restricted to any particular subject, but they should be content free.

It is to differentiate between ways of thinking and thinking skills. Ways of thinking consists of
perspective. All skills, styles and instruments are organized to promote this perspective. Therefore,
RT can be considered as a field in which the perspective of thinking is placed at the center. But
thinking skills include competencies which are elements necessary to ensure a common language and
its definitions, professionalism, level and order, and are important to complete the act of thinking.
These elements offer the chance to compare the nature and quality of thinking. Whichever way of
thinking is considered, competencies need to be developed in line with the specific way of thinking
(Dombayce, 2014: 13).After revising literature related to RTSs, it becomes clear that they have been
tackled by the scholars differently. The researcher with the help of his supervisors and the specialists in
this domain,
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i.e., thinking and its skills, concluded that RT has the skills explained in the following table:

X Y Used terms
Observation Observation Observation
Paralogisms revealing Communication | Communication and paralogisms revealing
Conclusions Judgment Providing convincing explanations
Providing convincing explanations | Decision-Making Conclusions and judgment
Proposing solutions Team-Working Decision-Making and proposing solutions

Table (1): Reflective thinking skills

Al-Amawi (2009: 70), Abdulhameed (2011: 278), Al-Afoon, et.al (2012: 217-8), Phang and
Fariba (2013: 213-4), and Mirzaei et al. (2014: 640-2) list RTSs as :

1. Meditation and observation: It means the ability to present the problem and recognizing its
components and giving it a shape or a diagram that enables discovering the relations visually. It
means noticing teachers feeling and behaviors. It includes noticing, marking and recording in order
to distinguish something from its surrounding.

2. Communication and paralogisms revealing: It means the ability to diagnose the gaps in the
problem by limiting the incorrect and illogical relations or by limiting some of the wrong steps in
achieving the educational tasks. This skill can be developed in a variety of ways: through the
keeping of a personal learning journal or diary,or through a more formal professional portfolio,
supported by a system of formal tutorials with a mentor.

3. Providing Convincing explanations:This means the ability to give logical meaning to the results
or the connecting relations. This meaning may depend on previous information or the nature and
features of the problem.

4. Conclusions and judgment:This skill means the ability to reach at logical relation by
understanding the problem content and conducting reasonable results.

5. Decision- making and proposing Solutions: Decision making has been defined as selecting a
course of actions to achieve a desired purpose. This means the ability to establish logical steps to
solve the presented problem. These steps depend on expected mental developments towards the
presented problem. It is important to think about how teachers make sense of their learners and
classrooms events. In decision making skill, using different types of reflective practice strategies is
important and it allows teachers to see, and cope better with the complexities of teaching and it
enables them make decisions for further actions. In fact, reflective practice strategies help teachers
to probe the strength and weakness of a lesson more deeply through dialogue and critical reflection
on practice.

Procedures

Research method

In this study, the researcher used the analytical descriptive method in order to synthesize RC and
CC courses according to RTSs. The researcher used the (Content Analysis Approach) as it is one of the
most current approaches used in conducting researches that fits the nature of the current study and
enables the researcher achieving the objectives he had postulated.

Descriptive method aims at asking questions about the nature, incidence, or distribution of
variables. It requires description but not manipulation of variables (Riazi,1999: 68). It describes and
interprets what is. It is concerned with relationships that exist, opinions that are held, processes that are
going on,effects that are evident or trends that are developing (Best and James,2006: 118).

Research procedures

Limiting data sources

This procedure consists of defining the population and the sample of the study.The actual
population to whom the researcher would like to generalize the results of the study is represented by :

1. Developing skills:an integrated course for intermediate students by L.G.Alexander (1970).
2. College composition by Razzaq F. and Helen Al-Hassan (1986).
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a. Research sample refers to a part of a population selected (Mousavi, 1999: 335). It is any part
of a population of individuals on whom information is obtained(Fraenkel and Norman, 2006:
107).
Based on the above definitions, the sample of the study is represented by the courses of the RC
and CC determined by the Ministry of Higher Education and Scientific Research, as clarified in the
following table :

Table (2): Population and sample concerning RC and CC courses content

Reading Comprehension
Book Total Pages Sample
Developing skills: an integrated course for
intermediate students 145 pages 26 pages
College Composition
Book Total Pages Sample
College Composition 266 pages £e p:sg

Research tool
The researcher prepared a list of the Core RTSs that are hoped to be found in the courses of RC
and CC. The process of preparation involved the following:
a. Reviewing the previous studies related to thinking and thinking skills in general and reflective
thinking and RTSs in particular, taking into account the Arabic Studies.
b. Reviewing the related literature concerning thinking represented by books and references.
c. Meeting the specialists in this domain, i.e., thinking and thinking skills, and taking their advice
into his consideration.
In their final form, RTSs can be clarified as shown below :

Decision- Communication

( making and and paralogisms)

roposin, ) I
i ( Reflective revealing

Thinking
Skills) I

( Prm_nd!ng (Conclusions and
convincing judgment)
explanations. /—\

Figure (1): Reflective Thinking Skills (Designed by the researcher)
The researcher applied Chi-Square formula to check the tool validity:

. Experts Chi-S. value -
Skills Indicator Agre _ d. | Significanc
S A Disagree | Calculated | Tabulated | f. eat0.05

Observation 10 24 2 18.61 9.488 4 | Significant

Communication and 9 24 ) 18.61 0488 | 4 | Significant
paralogisms revealing

Piguidingiconvingiio 10 24 2 18.61 9.488 | 4 | Significant

explanations
Conclusions and judgment 9 24 2 18.61 9.488 4 | Significant
Decision-making and 12 24 2 18.61 9488 | 4 | Significant
proposing solutions

Table (3): Chi-Square Values concerning experts’ responses to the items
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Analysis
a. Analysis Unit

=

3

3.
4.

Units are wholes that the analysts distinguish and treat as independent elements (Krippendorff,
2004: 97).
There are three types of units that can serve the analyst when he analyses the content :

Sampling units are units that are distinguished for selective inclusion in an analysis (ibid. 98).

Recoding/ Coding units are units that are distinguished for separate description, transcription,
recording, or coding (ibid. 99).

Context units are units of textual matter that set limits on the information to be considered in the
description of recording units (ibid.101).The researcher used the Conceptual(Thematic/Thematic
distinction)content analysis approach as it is the most familiar type used in descriptive studies. The
term thematic connotes the analysis of Story-like verbal material and the use of relatively
comprehensive units of analysis such as themes, combinations of categories, motifs, imagery,
and thoughts (Krippendorff, 2004: 107).

Steps of the analysis

Reading the content of the two books deeply in order to specify the concepts found in them.
Determining the extent of the correspondence between the concepts and each one of the reflective
thinking skills.

Giving a frequency to each skill that may correspond to the concepts determined.

Counting the frequencies achieved for each skill individually.

Results Presentation

In order to achieve the aims of the study, the researcher analyzes the content of the courses of

Reading Comprehension and College Composition according to Reflective Thinking Skills. See
appendices (11 and 12)

Below is the explanation of the process of analysis and the percentages of each skill in the two

mentioned courses.

B

*

Reading Comprehension

First Analysis
Skill

Passage 31 5 33 Sz S5 Total
A Famous Monastery 9 7 6 3 4 29
A Trip To Mars 7 8 4 4 5 28
The Loss Of The Titanic 7 14 4 3 4 32
Not Guilty 9 5 2 3 5 24
Life On A Desert Island 10 5 2 4 6 27
It's Only Me 10 6 5 2 6 29
A Noble Gangster 8 6 1 2 6 23
Sixpence Worth Of Trouble 9 6 2 3 7 27
Mary Had A Little Lamb 9 4 2 4 6 25
The Greatest Bridge In The World 7 5 2 3 4 21
Electric Currents In Modern Art 6 5 2 3 5 21
A Very Dear Cat 8 6 2 4 4 24
Pioneer Pilots 9 6 2 4 7 28

108 83 36 42 69 338

Tt 31.95 | 24.55 | 10.65 | 12.42 | 20.41 | 99.98
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Table (4): Results of the first analysis concerning RC

Second Analysis
Passage Skill Total
S1 S2 S3 S4 S5
A Famous Monastery 8 8 3 6 12 37
A Trip To Mars 8 12 4 3 7 34
The Loss Of The Titanic 8 7 5 4 6 30
Not Guilty 8 6 1 3 5 23
Life On A Desert Island 10 7 1 4 7 29
It's Only Me 11 8 3 3 6 31
A Noble Gangster 8 7 2 4 7 28
Sixpence Worth Of Trouble 9 7 2 3 7 28
Mary Had A Little Lamb 9 5 3 3 6 26
The Greatest Bridge In The World 8 6 2 4 5 25
Electric Currents In Modern Art 7 6 2 5 6 26
A Very Dear Cat 8 7 3 4 5 27
Pioneer Pilots 9 7 1 6 7 30
111 93 32 52 86 374
Total: 29.67 | 24.86 | 8.55 | 13.9 | 22.99 | 99.97
Table (5): Results of the second analysis concerning RC
Overall Results Presentation of Reading Comprehension Course Analysis
Skill Frequencies | Percentage
Observation 108 31.95%
Communication and paralogisms revealing 83 24.55%
Providing convincing explanations 36 10.65%
Conclusions and judgment 42 12.42%
Decision-making and proposing solutions 69 20.41%
Total: 338 99.98%

Table (6): Overall Results Presentation of Reading Comprehension Course Analysis

It is clear,

from table (6) that (Observation skill) approves the highest percentage which is
(108,31.95%). (Communication and paralogisms revealing skill) achieves (83,24.55%). (Decision-
making and proposing solutions skill) approves (69,20.41%). (Conclusions and judgment skill) is
(42,12.42%). Finally, (Providing convincing explanations skill) is (36, 10.65%).This means that the

total approved frequencies in the course of Reading Comprehension are (338 frequencies) (99.98%).

The variance of the frequencies and percentages achieved in the course of Reading

Comprehension can be clarified in the following diagram :

200

100

Overall Presentation

OBsenvativication and Fralaismesorersaingizmpiasitiossand judBnopatsing solutions

Shape (2):Overall Results Presentation of Reading Comprehension Course Analysis
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+* College Composition

First Analysis Second Analysis
Chapte Skill Skill
s st 52 s3] 54 [ 55 | s 17 s2 s34 s5 | '@

One 4 52 24 14 16 110 14 62 25 24 16 141
Two 15 8 34 12 52 121 14 20 16 13 52 115
19 60 58 26 68 231 28 82 41 37 68 256

8.22 | 25.97 | 25.1 | 11.25 | 29.43 | 99.97 | 10.93 | 32.03 | 16.01 | 14.45 | 26.56 | 99.98

Total:

Table (7): Results of the first and second analysis concerning CC
Overall Results Presentation of College Composition Course Analysis

Skill Frequencies Percentage
Observation 19 8.22%
Communication and paralogisms revealing 60 25.97%
Providing convincing explanations 58 25.1%
Conclusions and judgment 26 11.25%
Decision-making and proposing solutions 68 29.43%
Total: 231 99.97%

Table (8): Overall Results Presentation of College Composition Course Analysis

It is clear from table (8) that (Decision-making and proposing solutions skill) approves the
highest percentage in the course of College Composition which is (69, 29.43%), then (Communication
and paralogisms revealing skill) is (60, 25.97%), then (Providing convincing explanations skill) is (58,
25.1%), then (Conclusions and judgment skill) is (26, 11.25%), and finally, (Observation skill) is
(19, 8.22%). This means that the total approved frequencies in this passage are (231 frequencies)
(99.88%).

The variance of the frequencies and percentages achieved in the course of College Composition
can be clarified in the following diagram :

Overall Presentation

100
80

Li_lﬂi.li.ll

Observation Communication  Providing  Conclusions and Decision-making
and paralogisms  convincing judgment and proposing
revealing explanations solutions

Shape (3): Overall Results Presentation of College Composition Course Analysis
5. Conclusions and Recommendations
5.1. Conclusions :
5.1.1. Reading Comprehension
Based on the results of the analysis, these points can be inferred :

a. There is a concentration on the (Observation skill) which is good for the learners to associate
between what they observe and read, but in contrast, the (Providing convincing explanations
skill) is less focused on. The nature of RC course depends on imagination, because most of the
passages included are not real stories. As a result, this skill is not concentrated on.

b. All the exercises given after each passage take one form. This will be reflected negatively on
the learners. Some of the exercises contain more than one skill or behavioral objective. This
can, inturn, make learners missed.
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C.

5.1.2.

Universal standards that encourage the dependence on syllabuses that can enhance and improve
the ways the learners think are not taken into account when recommending this course.

College Composition
Depending on the results discussed in the previous chapter, the following points can be

concluded :

a.

(Decision-making and proposing solutions skill) is focused on in the course of CC. This will
make learners busy in providing suitable solutions to such situations in the course, neglecting
the importance of the (Observation skill) which achieves the lowest percentage.

b. There is a redundancy in the form of the exercises provided in the end of each chapter.

5.2.

1,
2.

No ok

Recommendations :

According to the results of the study, the researcher recommends the following :
It is necessary to practice RT while performing educational tasks.
Universal standards that encourage the dependence on syllabuses that can enhance and improve
the ways the learners think should be taken into consideration.
It is to prepare university teaching curriculum concerning the two courses in a way that
encourage teachers to behave reflectively with their students.
Training the teachers of these two courses on using RT strategies and skills.
The curriculum should meet the students' mental, psychological, social and cultural needs.
The curriculum must be submitted to improvement by faculty members periodically.
Teachers of these two courses should not depend totally on the two books recommended by the
Ministry of Higher Education and Scientific Research, but they can include some other external
related topics that fit the mental age of learners. This step will make them open-minded and
always keep in touch with the foreign culture.
There should be a kind of integration in the process of the inclusion and distribution of RTSs in
the content of these courses.
There should be a kind of variety in the exercises provided in the end of each passage and
chapter. This will make learners eager to explore what the exercises of the next passage (or
chapter) are about and how they are formed.

10. Faculty members should contribute to the construction and design of the curriculum
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Appendix (1): The questionnaire in its revised version
R T Skills Sub-skills
e Includes illustrations in a way that indicates the relationships
among its fragments.
o Displays the sub-subjects in the form of simplified diagrams and
drawings.
e Enables enhancing visual discovery
e Encourages making illustrations to the subjects.
e Interprets information and presents results with pictures.
e Presents an accurate description of concepts and explains their

components visually.
Recognizes links among topics and concepts presented in other
subjects.
e Shows the relationships among the concepts by using conceptual
diagrams.
e Helps in improving interest in purposive imagination.
e Contributes in the modification of some of the incorrect concepts.
o Determines the gaps in different issues.
e Enables synthesizing key information and major ideas in good

Observation ]

forms.
Communication e Helps in identifying ambiguities.
o e Helps in realizing the illogical ideas.
paralogisms e Helps in checking the validity of information.
revealing e Identifies the incorrect relations among the subjects.

e Presents subjects that contain gaps that need to modification in
the conceptions.
e Analyzes graphs in the light of situations explanation.
e Enables unraveling complexities of thoughts
e  Connects observations with conclusions.
. e Clarifies the conceptual connection among subjects.
clj)rr?\xlr(]j(;inngg o _Exp_lains situ_ations, opiniQns and gvents.
explanations e Gives information that help in revealing facts.
e Gives convincing explanations of situations.
e Helps in presenting reasonable and logical justifications.
e Helps in presenting integrated and connected justifications.
e Includes explanations for the presented facts.
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e Clarifies relationships among different concepts.
e Gives the best possible coverage of language in use.
e Enables discussing the presented ideas.

e Helpsin the interest in details as much as possible.

e Arranges ideas in various domains.
e Contains projects that involve a great deal of library research.
e Enables arriving at clear results.
e Helpsin improving the logical sequence of thoughts.
e Helps judging on the correctness of the conclusions.
e Helpsin the process of the transition from the general to the

Conclusions specific.
and judgment e Helps in the transition from the local examples to the global ones.
e Invents the previous experiences with the conclusions
e Provides accurate, relevant and complete supporting details.
e Contains questions that help in predicting results.
o Enables rewording a question in a variety of ways.
e Enables thinking up solutions.
e  Gets the students to give their own ideas about the characters in
Decision- the story or situation.
making and e Helps in checking occurrences corresponding with the nature of
proposing the learner and the environment.
solutions e Helps in presenting new ideas.

e Helps in presenting reasonable solutions.
e Helpsin producing a great number of solutions and ideas.

Appendix (2): A sample of the analysis process :
a. Reading Comprehension :
Passage (14) A Noble Gangster/ Pages: 38-9

S D ST
)

| oo ” |
L

- . made the |
remarkable discovery |

g TehRee . RDMESS o SETIT TRERTT RSN =4

There was a time when the owners of shops and businesses in Chicago had to pay large sums of
money to gangsters in return for protection. If the money was not paid promptly, the gangsters would
quickly put a man out of business by destroying his shop. Obtaining protection money is not a modern
crime. As long ago as the fourteenth century, an Englishman, Sir John Hawkwood, made the
remarkable discovery that people would rather pay large sums of money than have their life work
destroyed by gangsters.

Six hundred years ago, Sir John Hawkwood arrived in Italy with a band of soldiers and settled
near Florence. He soon made a name for himself and came to be known to the Italians as Giovanni
Acuto. Whenever the Italian city-states were at war with each other, Hawkwood used to hire his
soldiers to princes who were willing to pay the high price he demanded. In times of peace, when
business was bad, Hawkwood and his men would march into a city-state and, after burning down a
few farms, would offer to go away if protection money was paid to them. Hawkwood made large sums
of money in this way. In spite of this, the Italians regarded him as a sort of hero. When he died at the
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age of eighty, the Florentines gave him a state funeral and had a picture painted which was dedicated
to the memory of the most valiant soldier and most notable leader, Signor Giovanni Haukodue.

No. | Concept
Content of the passage
There was a time when the owners of shops and businesses in Chicago had to pay large sums of money
to gangsters in return for protection. If the money was not paid promptly, the gangsters would quickly
1 put a man out of business by destroying his shop. Obtaining protection money is not a modern crime. As
long ago as the fourteenth century, an Englishman, Sir John Hawkwood, made the remarkable
discovery that people would rather pay large sums of money than have their life work destroyed by
gangsters.
In times of peace, when business was bad, Hawkwood and his men would march into a city-state and,
5 after burning down a few farms, would offer to go away if protection money was paid to them.
Hawkwood made large sums of money in this way. In spite of this, the Italians regarded him as a sort of
hero.
Exercises
In not more than 80 words write an account of Sir John Hawkwood's career from the time he arrived in
1 . - . p
Italy. Do not include anything that is not in the last paragraph.
2 Give another word or phrase to replace the following words as they are used in the passage.
In not more than 200 words write an imaginary account of one of Sir John Hawkwood's exploits. Use the
ideas given below. Do not write more than three paragraphs.Title: Hawkwood Defeated
Introduction: News that Hawkwood and his men were approaching-panic- villagers prepared to defend
farms.
3 Development: Farmers fought-poorly armed-many killed-Hawkwood destroyed farms-sent message to
prince of city state-demanded money-refused-battle followed-Hawkwood invaded city-many buildings
were destroyed-people killed.
Conclusion: Hawkwood was driven off-never attacked this city again-later became the prince’s friend.
You had agreed to give a talk at your local library, but now find that you are unable to do so. Write a
4 letter of about 80 words explaining why. Supply a suitable introduction and conclusion. Use the
following ideas to write the purpose: sorry for the inconvenience-you are being sent abroad by your
firm-will be away for three weeks-hope to give a talk on a later occasion.
5 Key structures: Have (; KS,y).
6 Note how have has been used in lines 13 and 25.
7 Write sentences using have with the following.
8 Give the correct form of the verbs in brackets.
Concepts included in the passage
No. of the concept | Skill assured | No. of the indicator
Content
Ilustrative picture 1 1,2 4,6
d: 4 4
2 3 5
Exercises
2 4
. 5 6, 11
3 2
2 5 11
2 4
i 5 8, 11
2 4
4 5 8, 11
5 1 9
6 1 9
2 4
! 5 8, 11
8 2 4, 7
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Skills assured in the passage
b. College Composition :

Chapter One: The sentence/ Unity/ Pages: 18-20
Exercises of Chapter One/ Pages: 36-48
Unity :

The first requirement of a good sentence is unity; that is, it must express one main idea. All parts
of the sentence should bear directly upon the main thought it is intended to convey.

A sentence will not have unity (a) if too many details are introduced, (b) if unrelated ideas are
combined.

The following sentence lacks unity because some of the facts mentioned in it have no connection
with the main idea :

Uncle George, short of temper and of health, eighty years old at this time and
weighting ninety kilos, shouted angrily at the children who were playing outside his house.

The subject of this sentence is 'Uncle George'. The main idea is that he shouted angrily at the
children. His age and his weight are completely different ideas so they should not be mentioned here.
The relevant facts are his temper and his anger.

The sentence could be improved as follows :

Uncle George, a short-tempered man, shouted angrily at the children who were
playing outside his house.

The following sentences are short, but they lack unity because two entirely unrelated ideas are
put side by side in the same sentence :

a. Selma wore a red dress and she had a good time at the party.

The two ideas in this sentence are (1) Selma wore a red dress, and (2) she had a good time at the
party. There is no connection between these two ideas, so they should not be put together in one
sentence.

b. Yesterday, Ali cut his hand, and he could not find his grammar book anywhere.

The first part of this sentence states a fact about Ali's hand, while the second part mentions his
grammar book. These totally different ideas should not be brought together in one sentence unless there
is an obvious reason for connecting them. A sentence should contain only related thoughts. You should
use one or more sentences for thoughts not closely related.

Say one thing at a time; say it as simply and clearly as you can; say it so that it cannot be
misunderstood.

No. | Concept

Content

The first requirement of a good sentence is unity; that is, it must express one main idea. All parts of the sentence

. should bear directly upon the main thought it is intended to convey.
The following sentence lacks unity because some of the facts mentioned in it have no connection with the main idea:
Uncle George, short of temper and of health, eighty years old at this time and weighting ninety
5 kilos, shouted angrily at the children who were playing outside his house.
The subject of this sentence is 'Uncle George'. The main idea is that he shouted angrily at the children. His age and his
weight are completely different ideas so they should not be mentioned here. The relevant facts are his temper and his
anger.
The sentence could be improved as follows:
3 Uncle George, a short-tempered man, shouted angrily at the children who were playing

outside his house.

a. Selma wore a red dress and she had a good time at the party.
4 The two ideas in this sentence are (1) Selma wore a red dress, and (2) she had a good time at the party. There is no
connection between these two ideas, so they should not be put together in one sentence.

a. Yesterday, Alicut his hand, and he could not find his grammar book anywhere.
The first part of this sentence states a fact about Ali's hand, while the second part mentions his grammar book. These
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totally different ideas should not be brought together in one sentence unless there is an obvious reason for connecting
them. A sentence should contain only related thoughts. You should use one or more sentences for thoughts not closely
related.
Exercises
1 In each of the following sentences, underline the subject and the main verb.
2 In each of the following sentences, a verb is underlined. Underline the subject of that verb.
3 Identify the following sentences as: Statements, Questions or Commands.
4 Construct eight simple sentences about the College Library, two to illustrate the declarative sentence, two to illustrate
the interrogative sentence, two to illustrate the imperative sentence, and two to illustrate the explanatory sentence.
5 Join each of the following groups of sentences into one by using and, but, or, so or for. Change the sentences as
necessary.

6 Match the following to make complex sentences.
7 Revise the following sentences so as to remove any lack of clearness or effectiveness due to word order.
8 In each of the following sentences, there is a dangling phrase. Correct each one.
9 Complete the following in your own words, underlying the subject of the participle phrase.
10 Correct all errors in the use of pronouns in the following sentences.
11 Re-write the following sentences, correcting the faulty point of view.
12 Re-write the following sentences so as to remove any lack clearness due to the omission of necessary words.
13 | Re-write the following sentences using the correct form of the verb given in brackets. Pick out the subject of each verb.
14 Match the following to make complete sentences.
15 Re-write the following sentences in another form, without changing the meaning. Begin with the words in brackets.
16 Arrange the following groups of words in correct order to make complete sentences.
17 Write one sentence on each of the following.

Concepts included in the topic

No. of the concept | Skill assured | No. of the indicator
Content
1 4 4
2 2 2, 9
3 2 1
4 2 6
5 2 6
Exercises

1 5 3,5
2 4 5
3 2 7
4 5 4,8, 11
5 2 4
6 2 4

2 9
L 5 5
8 2 4
9 5 4,5, 11
10 2 4
11 2 4
12 2 4

2 4
13 5 5

2 4
14 5 5

2 4
15 5 5

2 4
16 5 5

2 4
1 5 5 8, 11

Skills assured in the topic
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A Comparative Study of ‘Volition’ in English and Its Counterparts in Arabic
Asst. Prof. Dr. Hussein Musa Kadhim Al-Nasrawi
College of Education for Human Sciences\ University of Kerbala
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Abstract:

This study is concerned with the meanings of volition in Modern Standard English(MSE) and
their counterparts in Modern Standard Arabic(MSA). Its aim is to identify, discuss and compare the
meanings of volition constructions in the two languages. It is motivated by the fact that the area of
volition is an extremely intractable area of English and Arabic grammars. Hence, it is a good candidate
for an investigation. The method followed here is a contrastive analysis in which two languages are
compared to find out their aspects of similarity and differences as well. In relation to the results,
English is similar to Arabic in the names comprising ‘volition’, i.e., (willingness = 331 ,¥), wish= 4 )V,
intention= 43 | and insistence = Ll_=Y¥!). As for the differences, only English has implicit meaning of
volitional verb (wish) by using (hope, would rather, would prefer, and let). The auxiliaries (will and
shall) which express wishes in English cannot do so in Arabic.

Key words: A Contrastive Analysis Hypothesis, Modern Standard English, Modern Standard Arabic,
Volition in English, Counterparts of Volition in Arabic
1. Introduction

The present study is an investigation on volition in Modern Standard English (MSE) and their
counterparts in Modern Standard Arabic (MSA). Modern Standard English (MSE) is the variety of
English used in writing and print taught in schools to the students of English as a foreign language and
it is spoken by scholars and educated people, (Yule, 1985: 180 and Carter, 1993: 65). Modern Standard
Arabic (MSA) is the written norm for all Arab countries as well as the major medium of
communication for public speaking and broadcasting. It serves not only as the vehicle for current forms
of literature, but also as a resource language for communication between literate Arabs from
geographically distant parts of the Arab world, (Ryding, 2005: 7).

Volition in English are classified into four types: (i) willingness, (ii) wish, (iii) intention, and (iv)
insistence. In Arabic, this meaning can be given by such verbs as verbs of willing 3331 = a1 ), wish
de )l = 2, intention 4 = s &5, and insistence L) =Y =xal . The current investigation is limited to
meanings of volition in MSE and MSA.

This Present study tries to answer the following questions:
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i) Are the two languages similar or different in the field of ‘volition’?
i) If different, to what extent they are different? In other words, are similarities more than differences
or vice versa.

It is hypothesized that:

i) There are more differences than similarities relating to ‘volition’ in the two languages.
i) In the field of ‘volition’, Arabic is more difficult and confusing than English.

The procedure followed in the present study is contrastive analysis approach in which two
languages could be compared in terms of their phonological systems, syntactic systems, writing
systems, and cultural behaviour. The method of discussing ‘volition” in MSE in this study mainly
depends on the book entitled “A Communicative Grammar of English” by Geoffrey Leech and Jan
Svartvik (1994).1t is hoped for this humble study to be guide for the researchers in the field of
linguistics in general, and in contrastive analysis in particular.

This investigation comprises six sections. Section one is introduction which gives background of
the study and some information related to topic under discussion. Section two identifies volition in
MSE. In section three, we explain Arabic counterparts of volition. Section four discusses the forms of
volition in English. Section five is devoted to the contrastive analysis of volition in MSE and their
counterparts in MSA. Finally, the conclusions which sum up the results the researcher arrives at are
presented.

2. Review of Literature

Tony Lynch and Kenneth Anderson (2013: 44) argue that the future can be expressed not only by
using a grammatical future form but also by choosing a verb whose meaning contains the notion of
future action or intention action.

Lyons (1977: 826) relates deontic modality to the ‘desiderative and instrumental function of
language’, or the expression of ‘wants and desires’ (volition) and ‘imposing one’s will on other agents’.
But he stops short of including the expression of volition within deontic modality, perhaps because it is
not as amenable to an analysis in terms of necessity and possibility.

Coates (1983), Quirk et al. (1985) and Collins (2009) seek to distinguish between ‘willingness’
and ‘intention’ with reference to examples involving will, shall and BE going to. However, Coates
(1983: 173) said that the difference between them is not always very clear ‘willingness’ is ... salient to
both meanings, since intending to do something presupposes willingness to do it’.

Halliday (1994) considers volition in terms of three levels of meaning—determined / keen /
willing, which lexicalizes the different levels of commitment which are largely implicit in examples
involving will.

Volition is related to meanings such as obligation and permission in Quirk et al. (1985), Halliday
(1994) and Gabrielatos (2010) by being placed in the same ‘supercategories’; this categorisation draws
attention to the association between expression of volition and making offers or requests.

In contrast, studies such as Perkins (1983) and Huddleston & Pullum (2002) place volition in
‘dynamic’ modality on the grounds that expressions of volition essentially report the ‘willingness ... of
the subject and not the speaker’s attitude or opinion’ (Hoyel1997: 44). This argument overlooks the fact
that many instances of will and would with volitional meaning have first person subjects, in which case
the speaker’s attitude clearly is at stake.

A further point to raise concerning markers of volition such as will regards the potential
ambiguity between prediction (‘epistemic’) and ‘volition’ meanings. This apparent ambiguity leads
Huddleston & Pullum (2002) to argue that volition is not a separate meaning from prediction but an
implicature arising in certain situations.

According to Coates (1983), the will of volition is almost always associated with an animate
subject and an agentive verb. Modal verbs may have a number of potential meanings when considered
in isolation, but these will tend to be resolved where relevant co-textual features are identified such as
those noted by Coates (1983), i.e., will, shall, and Be. However, Hunston (2000) aside, very little
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attention has been paid to the phraseology of modal verbs, possibly because they are considered too
frequent and ‘grammatical’ to warrant collocational analysis (Perkins, 1997).

Vincent (2014), in his thesis entitled “Modality and The V WH Pattern”, (modal expressions with
verbs with wh-clause complementation) discusses volition as one meaning of modal auxiliaries (=
obligation, potential, volition/purpose and uncertainty) showing its relations with them. He concluded
that while want to is commonly noted as a means of expressing volition and sometimes as a semi-
modal, other verbs of intention and volition identified in his study are not, although they arguably have
the same ‘forward-projecting’ feature.

Volition is a concept that distinguishes whether the subject, or agent of a particular sentence
intended an action or not. Simply, it is the intentional or unintentional nature of an action (Nicolas,
1991). Volition concerns the idea of control and for the purposes outside of psychology and cognitive
science, is considered the same as intention in linguistics. Volition can then be expressed in a given
language using a variety of possible methods. These sentence forms usually indicate that a given action
has been done intentionally, or willingly. There are various ways of marking volition cross-
linguistically. When using verbs of volition in English, like want or prefer, these verbs are not
expressly marked (Lotte et al, 2009).

3. Volition in MSE

Crystal (1980: 496) defines volition as “ a term used in the semantic analysis of grammatical
categories referring to a kind of relationship between an agent and a verb. A volitional verb or
construction is one where the action takes place as a consequence of the agent’s choice”. Also volition
denotes the act of willing or choosing; the act of forming a purpose; the exercise of the will. For
example, I will go. (= It is my decision to go.).

According to the forms of volition used in English, the researcher deals with three categories, i.e.,
volitional verbs, volitional adjuncts, and volitional adjectives.

3.1 Volitional Verbs
3.1.1 Willingness

According to Leech (1989: 141) and Leech and Svartvik (1994: 161), willingness can be
expressed by the auxiliary ‘will’(or ‘1l <informal>):
1- Will you lend me those scissors for a moment?
2- Ok, 1 will if you promise to return them.

The future meaning of ‘will’ is mixed with that of volition. In past or hypothetical willingness,
we use ‘would’:

3- We tried to warn them about danger, but no one would listen.(past time)

4- My boss is so greedy, he would do anything for money.(hypothetical)

Moreover, willingness can be expressed by such adverbs like ‘willingly’ and ‘readily’:
5- Mary willingly/ readily gave me the present.

3.1.2 Wish

According to Quirk et al. (1985: 1196), wish is a volitional verb. It may function as a
monotransitive or ditransitive verb:

6- Ann wishes she had a job. (monotransitive)
7- We wish you a happy New Year. (ditransitive)

As for Biber et al. (1999: 696), the verb wish is a cognitive verb. Thus, it may function as a
complex-transitive verb as in:

8- He wishes them at the bottom of the sea.

Wishes are expressed explicitly by using the verb wish. Accordingly, Leech and Svartvik (1994:
141) state that wish is more polite than want, i.e., wish is more formal than want:

9- The manager wishes me to thank you for your cooperation.
10- Do you want me to sign this letter?
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Additionally, wishes may be expressed implicitly by using devices which can be explained in the
following points:
Q) There are some main verbs which could imply the meaning of wishing. According to Ibid (74),
these verbs are used as expressions of ‘desire’. These lexical verbs are (hope, would like, would prefer,
and let):
11- | hope that he will arrive on time.(Leech, 1989: 159)
12- 1 would like to stay in an inexpensive hotel. (Leech & Svartvik, 1994: 162)
13- Would you prefer to start early? (Hornby, 1982: 217)
14- Let’s listen to some music. (Leech & Svartvik, 1994: 162)
(i) Some auxiliary verbs can be used to express wishes. The auxiliaries will and shall are used to
express implicitly wishes. Swan (2005: 630) says “will is used mostly in interpersonal ways, to express
wishes that affect other people through orders, offers, promise™:
15-  Will you open the window? (= order) (Ibid)
16- Will you have a drink? (= request) (Ibid)
In relation to shall, Hornby (1982: 216) says that “ shall with a noun or a third person pronoun asks
about the wishes of the person to whom the question is put”:
17- Shall the manager wait?
(iii) According to Swan (2005:536), some commands can be used in sending good wishes:
18- Have a good time.
In neutral volition, the verb want is less <formal> than wish:
19- I want (you) to read this newspaper report.
20- Do you want me to sign this letter?
21- The manager wishes (me) to thank you for your cooperation.
We use only wish for the hypothetical circumstance:
22- | wish that (you) would listen to me.
Moreover, ‘if only ...” can also be used in the hypothetical meaning:
23- If only I could remember his name.
By using such verbs like would like, would prefer, or would rather, we express our own wishes or
inviting the wishes of others to make the wish more <tentative> or <tactful>:
24- Would you like me to open the letters?
25- 1 would like to stay in an inexpensive hotel.
It is possible to replace would by Should in the 1% person. Another way to examine someone’s wishes
is to use a question with shall, or more <tentatively>, with should:
26- Shall I make you a cup of coffee?
27- Should we tell him that he’s not wanted?
(Ibid)
3.1.3 Intention
According to Quirk and Greenbaum (1973: 373), Hornby (1974: 526), Quirk et al. (1985: 575), Leech
and Svartvik (1994: 105,162), and Yule (1998: 101), the meaning of intention can be shown by the
following verbs and verbal constructions:
28- | will borrow money and buy a car. (Yule, 1998: 101)
29- We will/ shall uphold the wishes of the people. (Greenbaum, 1990: 64)
30- He intends/ plans/ aims to arrest them as they leave the building. (Leech and Svartvik (1994:
105,162)
31- That remark was meant/ intended to hurt her. (Ibid)
32- They're aiming at training everybody by the end of the year. (Hornby, 2006:26)
33- We should aim for a bigger share of the market.  (ibid)
34- Are you going to catch the last train? (Leech and Svartvik, 1994: 105,162)
35- | propose to have an early start tomorrow. (Hornby, 2006: 930),
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36- How do you propose getting home? (ibid)

37- The missiles are targeted at several key military sites. (Fox et al.,2003:1697)

38- She designed a new logo for the company. (lbid:424)

39- Come when you like. (Swan,1988:363)

40- The Russians have already indicated their willingness tocooperate. (Fox et al, 2003:827)
41-What does the word ‘curriculum' denote that ‘course’ does not? (1bid:418)

42- What do you mean by saying that? What have you in mind?(Hornby, 1974: 526)

43- He resolved on/ against (making) an early start.(lbid, 1995: 998)

44- They are scheming to discredit her. (1bid,1049)

46- He was a soldier’s son and was destined from his birth for the army.(= His father had decided,
when the boy was born, that he should become a solider.) (Hornby, 1974: 235)

47- He points gun at somebody. (Ibid: 643)

48- The study purports to show an increase in the incidence of the disease.(Cambridge, 2005: 1027)
49- He will persist to wearing that dreadful tie.(Hornby, 1974: 862)
50- What's he driving at? (Ibid: 267
51- The jury were told that they must not allow their feelings to prejudice them. (Ibid: 909-10
52- They purpose making/ to make a further attempt. (Hornby, 1974:679 and Webster, 1984:654)
53- The newspapers have bias(s)ed people against her.(Hornby, 1995: 104)
3.1.4 Insistence
Leech and Svartvik (1994:162) mention the verbs which express ‘insistence’ as insist on and
determine to:
54- He insists on doing everything himself.
55- We are determined to overcome the problem.
Insistence is expressed by will/ shall with strong stress:
56- He ‘will try to mend it himgself. (He insists on trying ........ )
57- 1 ‘won’t give in!(Ibid)
According to Quirk and Greenbaum (1973: 373) and Quirk et al. (1989: 575), the volitional
verbs include (command, demand, insist, order, propose, recommend, and suggest):
58- He commanded his men to retreat. (Hornby, 2006: 297)
59- She demanded an immediate explanation.(Ibid: 403)
60- The officer ordered them to fires. (Ibid: 1073)
61- The government proposed changes to the voting system. (Ibid:1219)
62- | recommend the book to all my students.(Ibid: 1271)
63- A solution immediately suggested itself to me. (Ibid: 1547)
Furthermore, Quirk et al.(1985: 1008-9) say when will and won’t occur in adverbial clause,
particularly in if-clause in certain use, they can express volitional sense:
64- If you’ll help us, you can finish early. [are willing to]
65- If you won’t help us, all our plans will be ruined.[refuses to]
In the examples (64) and (65), the use of simple present would keep down the volitional sense.
3.2 Volitional Subject Adjuncts
According to Quirk et al. (1972: 575) and Quirk et al. (1989: 465-7), subject adjuncts relate to the
person of the subject as well as to the process or state. Volitional adjuncts are either adverbs or
prepositional phrases. Common volitional subject adjuncts are (deliberately, (un)intentionally,
purposely, reluctantly, voluntarily, willfully, (un)willingly, on purpose, without intention, and with
reluctance):
66- Intentionally, they said nothing to him about the matter.
67- On purpose, he left his proposals vague.
68- He deliberately misled us.
69- With great reluctance, she called the police to arrest her guest.
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Volitional subject adjuncts show their relation to the subject by the paraphrase they allow in
which their adjective stem is in predicative relationship to the subject:
70- He spoke slowly and deliberately (in a deliberate manner).
71- He refrained deliberately from joining the party. (He was being deliberate when he...)
Volitional subject adjuncts vary from other subject adjuncts in several following respects:
(1) Volitional adjuncts express the subjects intention or willingness or the reverse.
(ii) They occur with intensive verbs if ““(a) the adjective complement is being used dynamically or (b) if
the noun phrase complement implies activity or (c) if there is a locative adjunct™:
72- Intentionally, he is being foolish.
73- Deliberately, he is being a nuisance.
74- Reluctantly, he was in London.
(iii) They can appear before clause negation easily:
75- Intentionally, he didn’t write to them about it.
76- Deliberately, they didn’t send him the money.
(iv) They can’t co-occur with an animate subject:
77- *The rain deliberately fell. (wrong)
3.2.1 Syntactic Features of volitional Subject Adjuncts
(i) The volitional subject adjuncts allow alternative interrogation:
78- Did he leave his proposals vague on purpose or did he do so unintentionally.
(if) They can also come within the scope of predication pro-forms ellipsis:
79- He deliberately misled us and so did she. (deliberately)
(iii) They do not seem to be able to precede an emphatic auxiliary:
80- *On purpose, he did leave the proposal vague. (wrong) (Ibid: 469)
3.3 Volitional Adjectives
According to Quirk and Greenbaum (1973: 373), volitional adjectives are (eager, willing,
reluctant, keen, insistent, anxious):
81- He was insistent/ keen that they should be present. (Ibid: 373)
82- She is eager for her parents’ approval. (Hornby, 2006: 477)
83- I'm perfectly willing to discuss the problem. (Ibid: 1764)
84- He seemed anxious about the meeting. (ibid: 56)
4. Counterparts of Volition in MSA
In this section, the researcher will summarize the items of Arabic counterparts which they have a
great number of cases and examples in tables and to begin with number(85) as the first example.
4.1 (= to want):33) 3 = 3 ji
According to (Ma’luf, 1986: 468), Mustafa et al (1989: 381) and Adhannawi & lual «Caal ol <ol
Malik (2010: 39,129), this meaning is found in such verbs as

c(_\:;j cé)ﬁ;i cé};ig‘}lﬁ)zoﬁi} ad\;g\ dj\ac(_\na c‘sﬁg\ 3 Ga_n(_:.i::; dea :)IA céﬁm’: csik célE‘aAi c\;‘) ‘é\) ‘éﬁ ‘\_k;\gu’_\;
Sjcﬁ.:.aé ‘o) Yy cdﬁc‘;\wc&mﬂ\ “)';3(
Table (1) Verbs of (33_¥= willingness) in MSA

No. | Verb MSA | MSE
85 9 cGatiy O Ay Tlaa Legd laasd Then they found in it a wall which was on the
¥ (Qur'an, The Cave: 77) point of falling.  (Shakir,2003:280)
86 w Lty wa A Jaa 2l & &yl Blessed is He who, if He pleased, will give you
(Qur'an, The Criterion: Verse 10) what is better than this.  (Shakir, 2003: 345)

ogtenly 41 201 s el Al And the Jews and the Christians said; We are

87 Caal Y the sons of Allah and his beloved ones.
(Qur’an, The Food:Versel8) (Shakir, 2003: 98)
88 e el B 285 ..to run gently wherever he desired.

(Shakir, 2003: 448)
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(Qur’an, Suad:Verse37)

S Gipal) @3 M sy 1)

..then certainly they would have been able to

(Qur'an, The Iron: Verse 13)

89 et , _ seek a way to the Lord of power.
(Qur'an, The Israelites: Verse 42) (Shakir, 2003: 264)
90 b, Ak A C_\L.w oA ...so that you.are unable to find it.
(Qur’an, The Cave: Verse 41) (Shakir, 2003: 277)
(BN s .
q iL‘ il sangy Ao s 13 s ...until when he comes to it he finds it to be
23, (Qur’an, The Light: Verse 39) naught. (Shakir, 2003: 339)
ay e 3kl Jsled He was called for swordplay.
(Ma’luf, 1986: 468) (The researcher’s translation)
- . He engaged her from her father.
v Gl 4 : . 1 G;E;'
’ i aluERes5-998) el Celen (The researcher’s translation)
L : ¥ Help me to get it. (The researcher’s
4¢ | ! : ol sl
&= ((Ma’luf, 1986: 468) sl translation)
i He wanted to get something.(The researcher’s
q0 I : Eoa)
2y |(Mustafa et al, 1989:383) il A translation)
PR
a1 A e He hoped something. (The researcher’s
>) (Cowan, 1980: 330 and Mustafa et al, translation)
989: 33)
N a3l HEAN KA [P ACTEN Do you hope something from this matter?
(Cowan, 1980: 28) .(The researcher’s translation)
] T H justly. (Th her’
aA dn (Ma'luf,1986: 481) e s e was treated unJustY (The researcher’s
translation)
Ter oz ot . : ...and we feared lest he should make
T, Gk Wiy & luasa
49 b JS'S} b Ly Of disobedience and ingratitude.
(Qur an, The Cave: Verse 80) (Shakir, 2003: 281)
-+ v . | The man was acted brutally. (The researcher’s
Voo i ’ : ol Ak .
aie  (Ma’luf,1986: 109) dall ade .
L o) 2k oSl e Al s The poor was ill- treated by the tyrant. (The
Y i (Ma’luf,1986: 552) researcher’s translation)
- i {(Ma'luf, 1986: 186) e b Tl He did it wrongly. (The researcher’s
- translation)
ai : e Say: In both of them there is a great sin.
VoV J ‘an, Th 121 S A .
= Rurannaeot 6 E L & (Shakir, 2003: 30)
) . He acted unjustly to himself. (The researcher’s
\ . i . . .
> |(Mustafa et al, 1989: 141) Awd e s tral
0 3edy hw Y And a burdened soul cannot bear the burden
Yoo 25 L3 e of another. (Shakir, 2003:
(Qur’an, The Originator: Verse 18)
425)
yon S RESEURIAS u,!b.u y b Say: You will not be questioned as to what we
N (Qur’an, Saba: Verse 25) are guilty of... (Shakir, 2003: 419)
B Jeagial Gl Cawa 3
y oy o , S A u-' o Nay! do those who have wrought evil deeds
Sk (Qur a“'leh)e Kneeling: Verse think that..  (Shakir, 2003: 496)
. < {(Ma'luf,1986: 239 ) The man committed a si.n. (The researcher’s
translation)
Vo “ad sl AT ALY Ay O Nay! man desires to give the lie to what is
. (Qur'an, The resurrection: Verse 50) before him. (Shakir, 2003: 592)
vy el s Dpanailli oSelys lsan)) Wait for us, that we may have light from your

light. (Shakir, 2003: 543)
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Y : e
AR I S (P (Malgf, 1286 136) 7 Bl He aspired it. (The researcher’s translation)
Y 65 [(Mustafa et al, 1989:965) \f‘ R l intended to do somethi_ng. (The researcher’s
translation)
vy Caam L) ) JA3N Gada The man aimed to do the matter. (The
(Mustafa et al, 1989: 977) researcher’s translation)
'yg B TR PG He aimed at the country. (The researcher’s
Y - (Azzubeidy : ) e translation(
o~ o ROV IR He intended you for a help. (The researcher’s
(Arrazi, 1999:404) translation
e, onE & Af e ...and if the allies should come (again) they
. be¥) (B el 281 Gl I3 Y o ) an
116 EY) i / - . would fain be in the deserts. (Shakir, 2003:
(Quran, The Allies: 20) 408)

4l =€ (= to desire): ¢,Y

means the=¢ )  According to Adhannawi and Malik (2010:273) the verb(All of which were
(s ¢ il (i Caal Gl (il Qe ) following ): el and < discussed previously
except(Qur’an, Women: Verse 127) O aSE G (e i )

117-...while you desire to marry them. (Shakir, 2003: 88) (Ma’luf,1986: 407) . -l il
118- He wished it.
4.3 (= to aim/ to intend): &l = s

According to Cowan (1974:1013), Ma’luf (1986: 636), Mustafa et al. (1989: 742, 977), Ahmed
et al(2008: 48), and Adhannawi and Malik (2010: 71, 569, 774), this verb is used to mean the
following

sl al s ¢l aaly g (Jie cadl (Bda (Galad (e HF (e e (JE) gl cafie) duad)
(ol asll (Canl G @i (fm ainas 53 ¢ 8 (Gla JU
4.1).33 ) Jsl) was discussed in (2xiThe verb(
Table (2) Verbs of (&d=intention) in MSA

No Verb MSA MSE
3 H it.
119 | el | (Maluf,1986: 504) V) 2 & waghedFo do it
i.e., th ingi Lasall ggul
120 L ( e: Fheimedng's ‘Uﬂ, S The people moved to another place.
sl to transfer from place to place’) (The researcher’s translation)
(Ma’luf,1986: 504)
r 4 s DA ) ol e Olgandl Jas) The animal moved to another place.
(Ma’luf,1986: 834) (The researcher’s translation)
122 - ke o) e He intended to buy his house.
(Ibn-Manzur, 2000: 275) (The researcher’s translation)
123 e el daie) He intended it. (The researcher’s translation)
(Mustafa et al, 1989: 626)
124 (Ol ;éﬁ\ o8 The thing was fixed in the place.
i (Mustafa et al, 1989: 725) (The researcher’s translation)
. . et o Be He named him in his job. (The researcher’s
. g PN D .
125 Gie (Ibid: 641).43ika; & L Gie ianslation)
. e . el He specialized in Chemistry. (The researcher’s
3 : PAN|] 34 .
126 s (|b|d 238) ¢ Ly YJL & g translat|on)
127 Ga JagyE U ) asen Sl ..these are the limits of Allah, so do not go
(Qur'an, The Cow: Verse187) near them. (Shakir, 2003: 25)
128 55 (Mustafa et al, 1989: 679). ¥l 38 He did it alone.

aye
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(The researcher’s translation)
Ele fan Foan ...and whom you desire of those whom you
- . [SEEL EE)
129 Je , S " il “E have separated provisionally.
(Qur’an,,The Allies: Verse 51) (Shakir, 2003: 25)
130 G b_m lfiiay I ) e ...she said: My Lord! Surely | have brought
\;;\‘5 (Qur'an’ Fam||y of Imran: Verse 36) forth a female. (Shakir, 2003: 48)
R . cCpanadll Gy b He judged between the foes. (The
< (Mustafa et al, 1989: 742) researcher’s translation)
132 & L Jaall saSas G Gl G A 13 ...and that when you judge between people
(Qur’an, Women:Versesg) you judge with justice. (Shakir, 2003: 78)
i ) B And enjoin prayer on your followers, and
o Y sl g 35l cllal 4l i
133 Tl LHTQ i J'I: v '132))” steadily adhere to it. (Shakir, 2003:
ur-an, la Ra: 304)
134 i claaly 4 AR ...and payment should be made to Him in a
¢ (Qur'an, The Cow: 178) good manner. (Shakir, 2003: 24)
135 Ju il lUaall (s Lag Wish cannot bring what we need.
(Al-Mutanabbi) (The researcher’s translation)
o <1 g al Gl ...if then He dies or is killed.
(Qur’an, The Family of Imran:Versel44) (Shakir, 2003: 61)
™ i B PR RR - And do not kill your children for fear of
(Qur'an, The Israelites: Verse 31) poverty. (Shakir, 2003: 263)
. 00 pa B 8 C ...and thes for a people who know.e are the
o F gl Len A iy
138 Om (wah'"' eike—éu < \j’h 3;) limits of Allah, which He makes clear.
ur'an, The Cow: Verse ; .
; (Shakir, 2003: 32)
el Gal LI L, A e ) Except his wife; We ordinated that she shall
139 5% (Qur’an, The Rock: Verse 60) surely be of those who behind.
(Shakir, 2003: 243)
o 2 ool £ 55 s The legislator enacted the law. (The
o (Mustafa et al, 1989: 455) researcher’s translation)
o . Ol e pS1 6 58 He has made plain to you of the religion.
o (Qur’an, The Counsel: Verse 13) (Shakir, 2003: 479)
PIITTES . Allah indeed has sanctioned for you the
LaSila) Adad &) eayd 28
142 o Filen] Al (S 208 G B expiation.
(Qur’an, The Prohibition: Verse 211) (Shakir, 2003: 568)
143 Gl (Mustafa et al, 1989: 1012) c—wud\ Cagl It is obligatory. (The researcher’s translation)
R : L S Tays e He obliged him to it. (The researcher’s
144 Al (Ibid: 823) ) B A .
~ translation)
" e " It is required to travel. (The researcher’s
18) 4 : 3 ) ) o) .
145 | (Ma’luf, 1986: 636). 5id) 5eY1 ail translation)

4.4 (= to insist) ¥l = Jial
According to Ahmed et al. (2008: 48) and Adhannawi and Malik (2010: 71,

Ja il ol aali (3705 1(569), the abovementioned word has such meanings as & «zeaa ) caei i a e

s

Sle yial (il oyl oGl

Table (3) Verbs of (J\<=¥)= insistence) in MSA

No Verb MSA MSE
v " bl Alalse e 2l Se He determined to continue the course.
e (Mustafa et al, 1989: 599) (The researcher’s translation)
“n 4 1 o, P He is self-confident man. (The researcher’s
VeV 3 3 caadal) el &Y ;
S iibidyTg) Rl =B o translation)

ro
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He confirmed it. (The researcher’s

YEA el id: L) el .
& (Ibid: 306). 543} 25 translation)
e . It was resolved. (The researcher’s
A3 ’ . P s
&0 (Ma luf, 1986: 370) )A‘}“ FoS) translation)
vo. 2 oseany il 3 Al ...they would persist in their blindly
: (Quran, The Believers: Verse 75) wondering on. (Shakir, 2003: 330)
oy , PR He kept asking. (The researcher’s
Vo) | : .l .
o (Ma’luf, 1986: 714) skl & Al translation)
e Se (Mustafa et al, 0 Sl He disagreed with him.
1989: 630) (The researcher’s translation)
oy e (Ibid: 862) sl e U B The boy disobeyed the people.

(The researcher’s translation)

. : PRI That most surely is the truth: the
U Jaf Aalan G3ad Sl &)
Al dal falas Gl = contending one with another.

(Qur’an, Suad: Verse 64) (Shakir, 2003: 450)

He kept oppressing. (The researcher’s
translation)
O woe to me! For what fell short of my duty

Yoo el (Mustafa et al, 1989: 859) .4 b 52l

< A i b s L e lialy ;
ot | L 2l ki L gelyeay to Allah. (Shakir, 2003:
(Qur’an, Suad: Verse 64) 458)
- TP He examined the matter closely.
YoV “ral i : . ) KAl Caal .
o= iMagi, 1986: 763) 2V A SR G (The researcher’s translation)
YoA | iyl CJEN A Gl D ...s0 let him not exceed the just limits in
(Qur’an, The Israelites: Verse 33) slaying. (Shakir, 2003: 263)
"y L He elaborated the idea. (The researcher’s
| ) : ) s i
159 | Jwiul | (Ma’luf, 1986: 259) POTS I g 5 W] translation)
160 Sl | (Ma'luf, 1986: 421) Csill e Sl He insisted to commit the sin. (The

researcher’s translation)

.5 Nouns Referring to the Meaning of Volition in MSA¢

According to Al-Farahidi (1414 AH:1365), Arrazil(983:488), Cowan (1974:1013), Mustafa et
al.(1989:965), Al-Fayyumi (1994:245), Ibn-Manzur (1405 A H: 36-7) and Mustafa et al. (1989:652),
the Arabic nouns that have the sense of ‘volition” are ( «3 el cal yall (Xl (ALadl ¢ ca sall Aal) cargll ¢ m 2l
‘?J‘j\ ‘:*-GA.}M claddll ‘:\:\;j)]\ ¢daiall (axdill ‘:U.\AY\ 634‘)&\“:\755:_}]\ ‘}M\ su\.:.ﬂ\ AL ‘W\ ¢sal Y| ENLEAY ‘Gﬁ:\.d\

G oxall ¢ Sxall (el séﬂy\ Y caall s;‘;:ﬂ\ s;.\lLﬂ sz\.j.Lﬂ dgall ¢ 2l chﬁj\):
Table (4) Nouns of ‘volition”’ in MSA

No Noun MSA MSE
161 il RESENGIVT | understood your intention purpose.
< (Al-Fayruzabadi, 1983:338) (The researcher’s translation)
162 | Gl (Ibid). <l St Hsa &S He aimed to make his family happy. (The
-4l 9

researcher’s translation)

163 | &) | (Cowan,1980:689) Ayl s The end justifies the means. (The researcher’s
translation)
s alyall dmy US4 This speech is of far reaching intention. (The
164 | =l . , .
(Azzubeidi, 1306 A H: 1230) researcher’s translation)
o . _p ol Alldh knows my intention. (The researcher’s
Aladl) : Madl) ¢lyg (e &) .
165 (Arrazi, 1999:404) : elys (e ditlg translation)
o ey 1 He has good intention. (The researcher’s
a3 : AN e s .
166 X (Mustafa et al, 1989:965) .43l ‘yus 3 translation)
167 | A (Arrazi, 1983:264) Al 3 At The man achieved his aim. (The researcher’s

translation)

vl
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168 | s, Sl e g (e sl He who wants to uncover the purpose. (The
(Al-Jawahiri, 1982:319) researcher’s translation)
169 sl (Cowan, fllais i Ja Do you achieve your goal? (The researcher’s
) 1980:68) translation)
. a , To achieve one’s intentions is not by just
alladll .d: el aldadll Jule
170 1 < (Shawai, n.d: 99). Aall: Jiles hoping. (The researcher’s translation)
171 | sagm Gohall mi) S ¥Ics) L Where there is a will there is a way. (The
? (Doniach, 1984:450) researcher’s translation)
172 | w3 | (Mustafa et al, 1989:205) 4l F, I will travel to London ’when Goc! is willing.
e (The researcher’s translation)
- . PO Wisdom is the aim of the believer. (The
173 | A& id: - Cagall Al A&a)
) fibid: B8] Ol researcher’s translation)
174 A Agik) uLu Niag Zgte i,f\ (<1 Every man of them shall on that day will have
¥ (Qur’an, Abasa: Verse 37) an affair which occupy him (Shakir, 1980: 604)
175 | S (Azzawi, 1983: 320) _;Ll'ﬂ\ ey 4 He is a far-aiming man: (The researcher’s
2 translation)
176 | s SR Gall R0 May reality be your intention. (The
o (Ilbn-Manzur, 1405 A H: 36-7) researcher’s translation)
. ) I have neither desire in the caliphate nor a
) AN 8 Y R ASAl 6 1 Sl
177 | 4 IR A Y 42,8 o intention in the government. (The researcher’s
(Abda, n. d.: 184) translation)
It will not be in accordance with your desires
178 | auey! LUl Jal ;gui ) (,S.\.\LAL' | (Muslims), nor those of the people of the
i (Qur’an, An-Nisa’:123) Scripture (Jews and Christians).
(Al-Hilali and Khan, 1414 AH:130)
179 | e oo A K G It is a wish that everyone may achieve. (The
' (Mustafa et al, 1989:899) researcher’s translation)
. -Jawabhiri, FE 8y Gy ey think money is the ultimate goal.
180 | awa (Al-) hiri Al aelsy They think he ul I
1 1982:254) (The researcher’s translation)
o e P I hope nothing from him. (The researcher’s
181 | 4=l ! : 5 DLa ) :
8 S| (Ma’luf, 1986:252) Loy (D8 4 ] Gl ranslation]
. Mustaf [ (5 X aka 4l - !
182 | 2addll (Mustafa et al, glane He is intended. (The researcher’s translation)
1998:738)
. . What is your destination? (The researcher’s
>l : eligd ke .
183 | 45 | (Cowan, 1980:1053) ligas o translation)
184 Sl qu\ Ualse e 25l S He was determined to/ going to continue the
¢ (Mustafa et al, 1989: 599) course. (The researcher’s translation)
185 | islall | (Ibn-Mazur, 1405 A H: 36-7) .ials s He fulfilled his wish. (.The researcher’s
< translation)
. ? 7
186 wdl | (Cowan, 1980:68) el 3 L What is your purpose ? (The researcher’s
j translation)
187 | dead (Ibid) a1 fem Ale He intended nothing in this matter. (The
i - researcher’s translation)
188 4_.1.LJ\ (Azzubeidi, . d.:356) Ak 2 cdu Ask for a wish to me. .(The researcher’s
i translation)
189 R (Arrazi, 1999: 76) ik il He asked me for a wish.. (The researcher’s
g translation)
He looks for something. (= looks for means
190 | el | (Azzubeidi, 1965: 293) Lo (e diay wishes something) (The researcher’s
translation)
191 ol (Mustafa et al, 1980: Jia s Wl &) | The intentional/ deliberate murder is a crime.
626) (The researcher’s translation)
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192 | gy Alaal) £l Jal Eld Ja Is there any hope in the success of the
(Ibn-Manzur, n. d.: 100) operation? (The researcher’s translation)
- . " . -.: | Ifyour aim/intention is the virtue you will live
s & i8id: 28 e i:: happiness. (The researcher’s t:/anslation)
194 | s BV IPNR R Desperation might kill her hope. (The
(Al-Jawabhiri, 1982:170) researcher’s translation)
105 | Ll (Cowan, 1980:650- JUEPSL M Her eyes may mean something. (The
1) researcher’s translation)
196 | w3 (Mustafa et al A 13 (5 j2a L What is meant by this speech? (The
(1989:652) researcher’s translation)

4.6 Adjectives referring to the meaning of ‘volition’ in MSA

According to Azzubeidi (1965:293), Al-Fayruzabadi (1983:338), (Ma’luf, 1986:252) and lbn-

Manzur (2000: 190) The adjectives showing the meaning of ‘volition’ in Arabic are

(sl (frie ¢ gl caall (dgaia cCaagiue ala (aya (gdae (g e (AaYhe c&h calla caxgia dafia ch (s

O el e ol « 55 i
Table (5) Adjectives of ‘volition’ in MSA

No Adjective MSA MSE
197 (rapma (Al-Fayruzabadi, 1983:338) . _xs 23S 13 ThigiEhan ESeed spee(.:h. (e
i 7 researcher’s translation)
108 Carla (Mustafa et al, 1989: 977) Gils G A He made a planned art. (The researcher’s
’ ! ’ C translation)
5 Ry ARALL vl 9o Al Those subjects are meant. (The
; (lbn-Manzur, n. d.:783) researcher’s translation)
h o il 2 That is an intentional action. (The
J gnta : A gpata Jee Sl
208 (Cowan, 1380: 765) researcher’s translation)
. P . This is the intended way. (The researcher’s
201 Lald lbn- M .d.: aald (3 5k 18 .
0 N (Ibn- Manzur, n. d.: 96) ald (5 yha translation)
202 5 okl dlalse e i Gadli s | This person is aiming to continue the way.
? (Ibn- Manzur, 2000:394) (The researcher’s translation)
203 - . Aol 8 Ggllae Sl @l These goods are desired/ required/ wished
Nl (Azzubeidi, 1306 A H: 356) by us. (The researcher’s translation)
s s Aol 8 Ggllae il Sl That matter is required/ needed in the
e, €
j (Azzubeidi, 1306 A H: 356) case. (The researcher’s translation)
- P . He gave an opinion hoped/ wished by us.
205 v Ma’luf, 1 :252 Ll e Ul ) _
g (MR, 586252} T8 S (The researcher’s translation)
.. NN .. .. I met a person aiming to virtue. (The
206 - 1 : LAl Lady Ladds cual) :
g (Cowan, 1980:330) . all b, - researcher’s translation)
Lz ] s, s g, 5. . The destination of the ship is the north.
207 EEN lbid: 1054 el I dgaia didu o0 )
: (Ibi ) i i ’ (The researcher’s translation)
208 e sl ledgia Tl & | saw a traveller travelling to the south.
R (Ibn-Manzur, 2000: 190) (The researcher’s translation)
209 il (Cowan, .4ala %.;ﬁu\ daady Sge | visited Mohammed who is wishing
= 1980: 564) something. (The researcher’s translation)
o » Bl el laas & | saw Mohammed seeking for/ intending
- (Ibn-Manzur, n. d.:240) something. (The researcher’s translation)
911 gy (Azzubeidi, 1965:17) 595 Slala &l Those goods are useful/ intended. (The
) ! ' i i researcher’s translation)
5 o WS R This matter is wished/ desired in the
212 (s id: 2 Aozl 875 Tl 1
“ (1T 33) - @ a0 problem. (The researcher’s translation)
213 Ge (Cowan, 1989: 642) s (Jad &l That is intentional/ deliberate work.
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(The researcher’s translation)
Toaa Ey A e | found the murder is intentional/
i : Ja%ais Jhal) s ; .
214 KA (Doniach, 1984: 197) i 4 premeditated/ deliberate. (The researcher’s
translation)
ot i o - - The criminal, intending to kill his brother,
215 Lle (b’o’ni;cﬁ‘ 149;8‘;)2-‘;\1’;‘ po2al Oas was taken to the prison. (The researcher’s
’ ’ translation)
N AY) s fuis d‘)-H\ 5ol A3 ) The boy deliberately threw the stones o’n
216 Laxia (Cowan, 1980:643) the road to hurt others. (The researcher’s
’ . translation)
s O That project is hopeful. (The researcher’s
Y : Adle (% ia el
217 30 (Cowan, 1980:28) 4 38 & 5 e wranslation)
518 3 sl ozl 8 Y sele Ll i) It is hoped that he solves the problem.
g (Ibn-Manzur,n. d.: 100) (The researcher’s translation)
o LIy D) 2 sala (33 )k D That is the intended road in travelling.
e (lbon-Manzur, n. d.:101) (The researcher’s translation)

Expressions Denoting Volition jubill = 4.6

The following expressions (il (s dlea «Xab (e «Xac () can show the meaning of “volition’
when they are used to mean (to intend to do sth):
(Mustafa et al, 1989:626).xc (e 4lad
220- He did it on purpose/ purposely. (Ibid).xa8 i 4lxd
221- He did it on purpose.
L i) Aday b qullal ) 132 (= condition)
According to Al-Mubarrid (n. d.:46), the meaning of condition in Arabic means that ‘two events,

the existence of the second event depends on the existence of the first one’. Al-Ghalayini (1983:10)
says such a sense indicates ‘an aim restricted to the preceding condition in the sentence’. This

construction consists of three kinds: (i) by order, (ii) by prohibition and (iii) by interrogation.(order) auks
D 35 &Ll
222- If you obey your parents you will get happiness.  (interrogation)c s b Jei s
223- Do your best so as to be rewarded. (Qur’an, Al-Muddaththir: Verse 6) (prohibition). S Fia Vs
224 - And give not a thing in order to have more (or consider not your deeds of obedience to Allah as a
favour to Him).(Al-Hilali & Khan, 1404 AH: 796)
5. Contrastive Analysis of Volition in English and their counterparts in Arabic
In this section, the meanings of volition in MSE and MSA are compared to reveal the aspects of

similarity and difference.
5.1 Similarities
a) The English names of the four categories referring ‘volition’, i.e., willingness, wish, intention, and

insistence have similar names, not grouping of volition, in Arabic respectively: 33 ¥, de ) 23 and
b) In both English and Arabic, adjectives can show the meaning of volition:

English: She is eager for her parents’ approval.

Arabic: Axaill 3 Y sele Lads COsll (= It is hoped that he solved the problem)
c) Verbs denoting volition are found in both languages.

English:The officer ordered them to fires.

(=Wait for us, that we may have light from your light.) st smsaills 2Selys lsaalArabic:
d) The two languages share in the use of (if-clause) to show volition.

ay4
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English:If you’ll help us, you can finish early. [are willing to](=If you obey your parents you will
get happiness.)  .1pua G ,ebally adsi Arabic:
e) They have the same number of verbs of ‘wish’(9= will/ shall, would rather, ...,...): sl ¢, Canl
b would prefer, let,...), and Arabic(= |
English: He wishes them at the bottom of the sea.(=He wished it.) L) eis)Arabic:

5.2 Differences

a) The term volition is existed in English as a separate topic in grammar, while there is no separate
topic representing volition in Arabic, i.e., they are just= aim). (ALxll= to desire/ to wish);
¢Le.0.,,)words similar in meaning

b) As mentioned earlier, volition in English is discussed in four main categories (willingness, wish,
intention and insistence). Arabic on the other hand, has no categories since it has no separate topic
of volition.

c) English has such constructions like (would rather, would like, would prefer, be going to,...) in
showing volition. While Arabic presents no such constructions:
Englishl would like to stay in an inexpensive hotel.

d) Adjuncts referring to volition are present only in English (intentionally, deliberately. Reluctantly):
English:Intentionally, he is being foolish.

e) Unlike English, Arabic, has some expressions that indicate volition like

(= on purpose/ purposely), and e e (= on purpose/ purposely), yas Ge
(= condition):by&l) dlea & llall il
(= He did it on purpose/ purposely.).x:e (e 4z Arabic:
f) In English, the volitional verb (wish) is expressed by using some devices like (hope, would rather,
would prefer, if only, and let):
English: I hope that he will arrive on time.
g) The two auxiliary verbs will and shall can be used to express wishes in English only:
English :Will you open the window?
h) Some commands can be used in sending good wishes only in English:
English: Have a good time.
i) Auxiliary verbs (will/ shall) are used in the four categories of volition in English, but Arabic has no

such grouping of verbs in this meaning.
English:(willingness) ~ Will you lend me those scissors for a moment?

(wish) Shall I make you a cup of coffee?
(intention) I’1l make dinner for tomorrow night.
(insistence) | ‘won’t give in!

j) Arabic verbs indicating the meaning of volition (= a,¥)) are about (32=,... i), wlal,eLs) compared
to (= 2 willingness: will/ shall) in English.
English:She demanded an immediate explanation.
(=Blessed is He who, if He pleased, | & "Jaa 2La () 3 & )i &y (eArabic: give you what is
better than this.)

1) In English, verbs of volition denoting (intention) are about (24). In Arabic, this ) is expressed by
roughly (28) verbs.2:ll meaning
English:He intends/ plans/ aims to arrest them as they leave the building.

Arabic:. cpeadll (1 =8 (= He judged between the foes.)

m) In relation to the meaning of volition, Arabic has three forms of condition(= order, interrogation,
and prohibition), but only one case is present in English(= if-clause).

e
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n) Verbs of (U)»=Y) = insistence) referring to ‘volition’ in Arabic(=15) are more than the verbs of
(insistence) in English (=10).
English:He insists on doing everything himself.
Arabic:.«3 Je al (= He insisted to commit the sin.)

0) English verbs of (wish) denoting “volition” are (10) like have, want, let’s hope,...In contrast, Arabic

counterparts in this meaning are (9) such aseCal ol ¢ i ¢ s (3l ).
P) Arabic, not English, has (36) nouns referring to ‘volition’ such as (¢l ¢ o pall el ccargll ¢y yall),
) Arabic adjectives indicating the meaning of volition are roughly (23= 2saic , g2 ,2aic ,ule)

compared to only (6 = eager, willing, reluctant, keen, insistent, anxious) in English.
6. Conclusions
To sum up, the two languages are similar in some aspects and different in others. The findings of
the present study are as follows:
6.1 Similarities
English and Arabic share in the following similarities: )
1-The names comprising ‘volition’, i.e., (willingness = 3%, wish= 4 )l | intention= 4l | and
insistence = _l_a¥!).
2- The volitional verbs in English and some verbs referring the meaning of volition in Arabic.
3- Volitional adjectives of ‘volition’.
4- Condition referring to “volition’.
6.2 Differences
English is dissimilar from Arabic in the following aspects:
1- Volition as a grammatical term is existed in English only.
2- The four categories (willingness, wish, intention and insistence) which represent volition are
available in English only.
3- English not Arabic has such constructions denoting volition as (would rather, would like, be going
to, will/shall,...).
4- Adjuncts referring to volition are existed in English only.
5- Expressions referring to volition are present in Arabic only.
6- Only English has implicit meaning of volitional verb (wish) by using (hope, would rather, would
prefer, and let).
7-The auxiliaries (will and shall) which express wishes are not used to indicate volition in Arabic.
8- Unlike Arabic, the auxiliary verbs (will/ shall) are used in the four English categories of volitional
verbs.
9- Wishes are shown by the verb of command(have) in English not Arabic.

10- The number of verbs denoting volition in Arabic is (32=3.,¥1) compared with (2= willingness) in

English. =28) compared with (intention= 24) verbs in English. 4111- Arabic verbs are (

12- Three forms of condition referring to volition are existed in Arabic, but only one case of condition
is in English. = 15) in comparison with (insistence =10) in English. _)_»<¥!13- Arabic verbs of )

14- English verbs of (wish) indicating ‘volition’ are (10), compared to only (9) in Arabic.

15- Only Arabic has (36) nouns indicating ‘volition’.

16- There are (23) adjectives denoting ‘volition’ in Arabic, in comparison with only (6) in English.

It is obvious from the conclusions mentioned above that the differences are more than similarities and
this leads to the difficulty for learners to learn English easily.
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ABSTRACT

Reading comprehension (henceforth RC) is considered one of the major goals in the language
teaching programme because of its relevance to develop foreign language learners in their future life.
English language learners in Irag have an inadequate level of reading comprehension due to a number
of factors such as the strategies and techniques they follow in their reading comprehension and the
types of methods that the teachers use in teaching RC. Picture cues technique is one of the recent trends
that plays an important role in teaching —learning process since it provides the learners with enjoyment
and fun in the situation of language learning. The present study aims at investigating the effect of
picture cues technique on enhancing EFL learners in reading comprehension. To fulfil the aim of the

study, a null hypothesis is postulated stating that there is no statistically significant difference between
the mean scores obtained by the students of the experimental group who are taught reading
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comprehension according to picture cues technique and that of the control group who are taught
reading comprehension according to the prescribed method(as recommended in Teachers' guide) in RC.
Two sections were randomly selected from AL-Murtatha intermediate school for boys. Students were
assigned to the experimental and control groups, (36)students for experimental group and (36) students
for control group after excluding five students from both groups, because they were repeaters in this
grade.

The results indicated that the scores of experimental group outperformed the control group
scores. Those results reflected the effect of using picture cues technique in enhancing the RC.

Key words: Picture Cues Technique, Reading Comprehension, Performance
1. Introduction

In Irag, English is taught as a foreign language. It means that Iraqi people do not use English for
daily communication. As a result, learning English is very difficult for the learners because there are so
many things that are different from their native language .

Learning the four language skills ; namely, listening, speaking, reading and writing, enable
people to interact successfully with native and non-native users of English in a variety of social and
academic settings. In education, reading skill is of major importance for learners who are learning
English as a second or a foreign language, since in most situations, it is the only readily available
exposure to the target language which might not be speaking outside the classroom (kibui,2012:13).

Grellet (1981:8) states that the reading skill should not be separated from other skills. It means
that everything that people talk or write is all about everything they have read. Reading relates to
reading comprehension. When students are reading, they are thinking by comprehending all the words,
phrases, sentences, and paragraphs in order to get the meaning of the text as a whole . In other words,
reading is an interactive process in which a reader use his/her background knowledge to draw meaning
out of a printed text in view of a reader's reason for reading.

Comprehension is the essence of reading. It is the thinking that readers do to interpret the
meaning of the text and the reconstruction of the author's message(kibui,2012:15). Reading
comprehension(henceforth RC) is a complex task which requires the orchestration of many different
cognitive skills and abilities. In the simple view of reading, the variation in reading ability can be
captured in two main components: word reading (the ability to read single words out of context) and
language comprehension (the ability to understand words, sentences, and text) (Oakhill, et al.,2015:3).

The majority of Iragi English language learners fail to use RC skills effectively ; they fail to
relate their prior knowledge or recognize the author's ideas beyond the printed page. Moreover, they are
described as word - by —word readers, they lack higher order thinking skills and knowledge of text
organization which negatively affect their RC performance.In addition, they are unskilled readers (see
Al-Saady,2000: 120 ;Al-Jaf, 2009:45; Munshid,2002:113 ; Al-Jubouri, 2003: 23; and Gatte,2004:32).

The dominance of conventional language instruction, a traditional style of language instruction
prevails across schools in most EFL contexts throughout Irag. Traditional EFL reading courses are
typically taught in large classes by teacher-centered method, which mainly involves text explanation,
vocabulary illustration, grammar instruction, and intensive drills on language forms. These traditional
methods emphasize linguistic accuracy and rote learning. Teachers serve as the sole providers of
language knowledge, and students are treated as passive recipients of teaching, rather than active
learners, and exhibit limited autonomy. These methods have caused students to feel dull and
disinterested in EFL classes .

To enhance RC performance and avoid the mentioned difficulties that Iraqi EFL students face in
RC, new techniques for teaching RC should be experimented. The picture cue technique is suggested
because picture is a teaching technique that supports both the affective and cognitive aspects of
learning process .
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2. Reading Comprehension

Reading is defined in several ways by researchers in the literature. According to Miller
(2002:117-118), reading is a visual and cognitive process to extract meaning from writing by
understanding the written text, processing information, and relating it to an existing experience.

Stated by Ward and Skailand (1983:9), reading involves two major components: (1) word
recognition or the decoding of written symbols ; and (2) attachment of meaning to the written forms of
language. The ability to read independently is not found exclusively on one or the other of these two
components ; both are required.

Nuttall (1996:11) believes that the view of reading is fundamentally related to meaning
particularly with the transfer of meaning from mind to mind i.e., the transfer of message from the writer
to the reader.

The term "comprehension " can be defined as the ability to connect and interpret both oral and
written language (Bell,1991:2).

According to Haboush (2010:22),reading is strongly connected with the term "comprehension”
since the ultimate goal of all instructional readings, beyond academic achievement, is to create readers
who are able to comprehend different sort of texts.

On the other hand, RC has multiple definition and explanations. Pardo (2004:272) states that RC
is "a process in which readers construct meaning by interacting with text through the combination of
prior knowledge and previous experience, information in the text, and the stance the reader takes in
relation to the text ". As concluded by Harvey and Goudvis (2008:1), true understanding happens when
readers merge their thinking with the text, ask question, draw inferences, think about what is important,
summarize and synthesize.

RC enables them to use their new understanding to ask further questions and guide new learning.
This active, constructive, strategic thinking process entails far more than simply retelling.

3. Picture Cue Technique

Picture cue is one of the learning media to be used during the reading activity. It is focused on an
action exercise where the students can involve and learn the content on the cues .

This kind of media is aimed at improving the students’ intention to read in front of the classroom.
It can be used in some different ways: individually, pair work, and group work. It can also be
functioned as small pictures that have pictures or photos completed by words as the cues. It is
supported by the experts’ opinion about the cue of picture itself, it can be defined as the media that help
the students when they deal with reading activities .

Visual aids are a situation where the learner can see what is named by word to be learned (Allen
and Vallette.1999:33). Picture is drawing, photographs, posters, slides, cartoons, magazines
advertisements, diagrams, graphs, and tables, maps, that can be valuable resource for teaching
RC.(Raimes,1983:27),she further states that the teacher can find valuable resource in the pictures.
Pictures provide a shared experience for the students in the class, a common base that leads to a variety
of language activities.

In addition, she states that the picture can be the basis for not just one task but many, such as
sequencing of sentences to the writing of original dialogues, letters, reports or essays. Furthermore, she
states, because everybody likes to look at the picture, their use in the classroom provides a stimulating
focus for students' attention. A picture brings the outside word into classroom in vividly concrete way .

Finally, a picture is a valuable resource as it provides a shared experience in the classroom, a
need for common language forms to use in the classroom, a variety of tasks, and a focus of interest for
students.

Wright (1989) says that pictures are not just an aspect of method but through their representation
of places, objects, and people they are in essential part of the overall experiences, we must help our
students to cope with .
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White and Arndt (1997: 35) state that the picture is classified into visually representational
materials. The picture has its own particular characteristic that will be appropriate to the kinds of use.
Based on the use of the picture, it is divided into two kinds: single picture and picture sequences. First,
using single picture is good as prompts for static or momentary descriptions, descriptions of spatial
relationship, evoking and describing a mood or feeling, and conjecturing.

It might show either one main event or scene with a considerable amount of details, and perhaps
a number of events taken place, as are commonly the case in a wall picture. In addition, single picture
is usually named by situational picture. Situational pictures are those that show person doing something
with object and show the relationship of the object with the person .

This type of the picture is appropriate for particular reading activities, for examples, to describe
the picture, or to find the differences of two pictures like they are asked to find out some objects in a
picture, which do not exist in another picture (Eldridge, 1987: 24).

Second, using picture sequences as Wright (1997:46) states that idea and vocabulary-generating
device, pictures are enormously fruitful. A sequence of pictures, the content must be related to the
interest, sophistication and linguistic level of the students. According to him, pictures cues are pictures,
which show some actions or events in chronological order. They tend to range from four to eight
pictures. They usually tell some short of stories, but they may also be used to depict a process how to
make something. In addition, (ibid 72-74) states that picture sequence can highlight certain language
features and it can illustrate a story or a process .

4. The problem of the Study

Many researchers shed light on the role of picture in facilitating learning a foreign language and
other fields. Pictures usually seek to explain the words in a basic vocabulary and words are normally
grouped by topic or situation (Richard and Schmidt, 2010: 437).

Picture cues technique is very useful in assessing reading skills. Students are given a picture or
photo and must describe what they see. Pictures can be as simple or as elaborate as you want or you
can illustrate a story. The teacher should make sure to give students enough time to look at the picture
before they start to read (Coombe, et al., 2007:119).

Understanding a text requires the reader to form a mental representation and structural analogy to
the situation described Using picture cue technique is in harmony with the rapid word change. To the
best researcher's knowledge, this topic has not been tackled in Iraq yet .

4.1 Aim of the Study

The present study aims at investigating the effect of picture cues technique on the RC
performance of the Iragi EFL learners.
4.2 The Hypothesis

To achieve the aim of this study, it is hypothesized that there is no statistically significant
difference between the mean scores obtained by the students of the experimental group who are taught
reading comprehension according to picture cues technique and that of the control group who are
taught reading comprehension according to the prescribed method in reading comprehension .

4.3 The Limits

The present study is limited to Iraqi EFL second grade learners at intermediate boys school in
Babylon city during the academic 3/ear 2016-2017 / the second semester. The materials are taken from
their textbook "English for Iraq, 2" intermediate” .

4.4 The Procedures

In order to achieve the aim of the study and the verity of the hypothesis, the following procedures
are adopted:

1. Selecting a representative sample from the population of the study and equalizing its subjects in
several factors,

2. Dividing the selected sample of students into two groups (an experimental and control group),

3. Preparing a lesson plan to describe how to implement picture cue technique at classroom,
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4. Choosing a suitable experimental design,

5. Constructing a pretest and posttest in reading comprehension and ensuring its validity and
reliability,

6. Administering a pilot study,

7. Administering the pretest to the students to assess the level of the students in reading
comprehension,

8. Teaching reading comprehension to the students of the experimental group by using picture cue
technique and teaching reading comprehension to the students of control group by using traditional
method,

9. Conducting the posttest to the students of both groups to find out whether the suggested technique
has any effect on the subjects or not,

10. Setting an analytic scoring scheme to ensure the accuracy of scoring the test,

11. Analyzing the collected data to get results by using the suitable statistical tools, and finally,

12. Interpreting the obtained results to come up with conclusions,
recommendations, and suggestions for further research.

4.5 Significance of the study

e The need for such a study was highlighted during the course of the experiment with officials in
government schools, headmasters and the supervisors. They all seemed to agree that there is a need
to find out the perceptions of intermediate students regarding the nature of the problems that exist
among them concerning learning and teaching English with particular reference to reading skills.

e The findings of this study will provide preliminary evidence on the 'underlying' rational concerning
teachers' and students' perceptions regarding the issues which face them in teaching and learning
English and reading in English in particular.

e The study offers evidence to suggest widening it to 'test' the results on a national level before
reshaping a policy.It is hoped that officials will then be able to start working towards agreement on
what would constitute acceptable and desirable programmes for developing learning and teaching
English in government schools in future.

e Therefore, it is hoped that the study will provide information and insight useful to other researchers
concerned with improving learning and teaching English, in general, and reading comprehension,in
particular, for establishing school and family support.

4.6 Literature Review

Nurcholis (2007) aimed at improving the students’ speaking performance by using pictures cue
technique for the fourth semester students at English Department in Muhammadiyah University of
Bengkulu, employed Collaborative Classroom Action Research (CCAR). Both the researcher and his
collaborator were involved together in planning, implementing, observing the action, and reflecting the
data collected from the teaching and learning process and the students speaking product. For this
purpose, the researcher took one class of the fourth semester students of English Department consisted
of 18 students. In this case, the students were active in the teaching and learning process, well-
motivated to speak English, and(83%) of the students are able to improve their confidence, fluency,
grammatical accuracy, pronunciation, and vocabulary performance with an average grade about
(3.41) .

Setyaningsih (2010) aimed at finding out whether "picture cue technique can improve the
students' speaking ability at SMP Negeri 13 Malang. In this study, the researcher expected that at
least(75%) of the students achieved (3)scores for fluency, accuracy, and confidence. The study was a
collaborative classroom action research, which consisted of two cycles(78) students ; each cycle
consisted of two meetings. The second cycle was done with some improvement on the activity. Each
cycle consisted of three stages: pre-speaking, whilst-speaking, and post-speaking stage. The subject of
the study was the students of VII C SMP Negeri 13 Malang". The result showed that the picture cue
technique effectively improved the students' speaking ability, particularly in form of descriptive.
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Moreover, most of them gave positive response towards the implementation of picture cue technique.
They were excited in speaking activities. In addition, it was found that the students improved their
fluency, accuracy, and confidence .

Kardiana (2011) investigated the use of pictures to improve the speaking ability of the first
grade students in SMKN 1 Kediri in describing things and people. This study was divided into two
cycles each cycle had got pre-test. In cycle one, (60.71%)of the students got poor score,(21.43%) of the
students got very poor score, (40.62%) of the students got average score, and (3.12%) of the students
got good score. In cycle two, (50%) of the students got average score, (28.12%) of the students got
good score and(6.25%) of the students got very good score. And then, the researcher taught using
pictures and the findings showed that using pictures in describing things and people were effective in
improving the students' involvement in the teaching and learning process.

Based on the findings, it can be concluded that using pictures in describing things and people can
be used to improve both the students' speaking ability and students' involvement in the teaching and
learning process .

Sam and Rajan (2012) conducted a study aimed at "using graphic organizers to improve reading
comprehension skills for the middle school ESL students”. This study also examined and proposed
different forms of graphic organizers for achieving better understanding of texts. Differences in
performance between the students who were exposed to the use of graphic organizers and the students
who were not similarly exposed were analyzed in this article. The experimental and control groups of
this research are middle school students in ESL classes. The whole participants were (70)divided into
two groups. The result of the post-test suggested that the experimental group students have improved
in all of the five types of reading questions compared to the controlled group students.

Puello and Galvis (2015) reported an action research on " the use of pictures series technique to
develop EFL narrative writing among a group of 9 graders at Institution Educative Simon Araujo”. "It
involves Experimental(40) and Control groups(40).

During the implementation of the strategy the Experiment group was taught writing with picture
series technique and the Process-based approach to determine whether the program of intervention
achieved the intended results (cause and effect) concerning the research question to resolve the problem
of investigation while the Control group was taught only with Process-based approach. The obtained
results through descriptive statistics (Mean) indicated that there was a significant difference between
the group which was taught through pictures series technique and process-based approach over the one
which only received process-based instruction . The researchers concluded that the intervention with
picture series technique improved the overall growth of writing skills, specific to the areas of transition
or logical sequence and ideas exposure .

5. Methodology
5.1 Experimental Design

To achieve the aim of the present study, "the nonrandomized pre-test and post-test control group
design™ was used. This type is considered one of the most commonly adopted the "quasi-experimental
design” in educational research because it is very hard to arrange a true experimental design,
particularly in school classroom experimental research (Cohen,et al., 2011: 222).

The same concern, Best and Kahn (2006:183) and Gravetter and Forzano (2012:282) agree that
this type of design is a strong one .

In the present study, the researcher utilized two intact classes and assigned them as the
experimental group (henceforth EG) and control group (henceforth CG). Both groups were given the
same pre-test, then, the result was statistically processed to confirm that they are equivalent on the
dependent variable. The EG was treated according to the independent variable (i.e. picture cue) While
CG was taught by the traditional method.

At the end of the experimental period, both groups were exposed to the post-test to find the effect
of using the independent variable' Picture cue technique " on the student's performance in RC.
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5.2 Population and Sample Selection

The choice of the population is a random one. It is based on the researcher's hypothesis and the
aim of the study (Marczyk et al., 2005:18). The population of the present study consists of the second
intermediate school for male students in the city of Babylon, specifically at AL-Madhatiya for the
academic year (2016-2017) .

According to Kothari (2004:152), sampling is the process of obtaining information about an
entire population by examining only a part of it. Al-Murtatha intermediate school for boys in Al-
Madhatiya city which belongs to the Directorate General of Education/ Babylon, was selected. In this
school, there were two section, A and B. Section A contained (39) students, and section B contained
(38) students. The total number was (77) students. Randomly, section A was selected as the
experimental group(hence forth EG)and section B as the control group(hence forth CG).

Three students from A and two from B were excluded from the experiment, because they were
repeaters. The excluded subjects were kept in their classes during the period of the experiment.Thus,
the final number of the sample subjects are (72) students (see Table 1) .

Table (1)The study sample

Group Section | Number of subjects before exclusion | Number of subjects after exclusion
EG A 39 36
CG B 38 36

Total 77 72

5.3 Equivalence of the Sample of the Subjects

In order to ensure the best equivalence of the samples, the researcher tried his best to control
some of the variables that may affect the results of the experiment.The participant of the two groups
have been equated on the following variables: the subjects' age and the subjects' score in English in the
pre-test.

e Subjects' Age (in Months).

e Subjects' Score in the Pre-test.

e Level of Parents' Education.

e Students’ Achievement in English in the Mid—Year Examination.
5.4 The Experimental Group

The EG was taught through using picture cues technique in teaching reading comprehension as
shown below:

a) Pre-Reading Activity

At the beginning, the teacher can spend a little time to introduce the topic that will be discussed
before starting reading. The teacher helps the students to activate the schemata before getting into the
passage so that the students have chances to predict what they learn and what they prepare for the
lesson.

At this activity, the researcher presents the picture of the passage without any word and asks the
students prediction questions about the topic, e.g. what they think about it and what they think will
happen on the basis of the title, the picture in the passage in sequence way or the content of the
passage, and as a result, they should answer the predication questions.

The purpose of such questions is to stimulate the students' interest in the topic to help them
activate their prior knowledge about the passage or its vocabulary and prepare them for a new one.

b) While - Reading Activity

At this stage, the researcher presents the picture of the passage one by one with words while
students watching carefully in order to pay attention to better understand the meaning or to link the
wholly events of the passage. Then, the students are asked to read the passage silently in the class. The
researcher asks the students to explain the main ideas and clarify the content of the passage, then he
helps them to understand the unfamiliar words and expressions. While the students watch the picture
cues again, the researcher asks the students a number of leading questions related to specific
information in the passage that lead them to a point and conclusion. After that, the students answer
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these questions while the researcher helps them to revise their predictions at the previous stage and sum
up the new knowledge. He also gives them feedback about their learning by checking their answer. The
purpose of this stage is to provide the students with a systematic training to develop RC skills by
practicing them while examining the picture cues.

c) Post —Reading Activity

The researcher considered this stage as an important stage because it reflects the students'
understanding.

To check the students' comprehension and to lead them to develop high levels of RC skills, the
researcher encourage them to discuss the questions that are found in the activity book and additional
related comprehension questions prepared by the researcher to give them the chance to talk about their
opinions and thought about the theme of the passage, make questions to connect between what they
have learnt and their own life, and summarize the main events or general ideas included in the passage,
etc.

5.5 The Control Group

In the control group, the researcher himself has taught his students reading comprehension by
following the conventional method. The researcher has followed the following steps. Firstly, he reads
the passage orally, then he asks the students to read the passage silently, and he uses the explanation
method in clarifying the difficult words, and finally the researcher asked the students to give a brief
idea about the passage .

5.6 Final Administration of the Tests
5.6.1 The Pre-test

After ensuring the validity and the reliability of the pre-test, the researcher administered it to the
already assigned sample of the study that consists of (72) students on the 19" February, 2017. After
seating the students in two similar classrooms, and with the aid of the teacher of English in one school,
the researcher explained the instructions to the students and told them that the time for conducting the
test was limited to 45 minutes . The aim of the pre-test is to ensure better equivalence of the sample in
RC skills .

5.6.2 The Post-test

After ascertaining the validity and the reliability of the post-test, it was administered on the 26"
April, 2017. As in the pre-test the researcher seated the two groups (EG and CG)) in two similar
classroom, and with the aid of the teacher of English in school, the researcher explained the instructions
to the students and told that the time for conducting the test was limited to 45 minutes .

The aim of the post-test is to find out which of the two groups has performed better in RC skills
and to see if there is an effect on (EG) enhancement.

5. 6.3 The Scoring Scheme

A scoring scheme is used as a tool to ensure the objectivity and reliability for the interpretation of
the obtained results of the test. The researcher used the following scoring scheme to achieve this aim.

The pre-test consists of two passages where each one is followed by three questions. The first
question (skimming) consists of three questions: one multiple choice item with one score, one
completion item with one score pre correct item, three items of true /false items one score pre correct
item and zero pre incorrect item the total scores of this question is (5). The second question(scanning)
consists of nine multiple choice items one score pre correct item and zero score pre incorrect item, the
total scores of this question is (9).

Finally, the third question (inference) consists of one multiple choice items one score pre correct
item and zero score pre incorrect item the total score of this question is 1mark. The highest score for
two passage of the test is (30) and the lowest is zero. The researcher himself scored the responses of the
both groups.
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The post-test includes also two passages, each passage includes three questions as the pre-test.
The scoring scheme that the researcher adopted for them is as follows: The first question (skimming)
consists of three questions: one multiple choice item with one score, one completion item with one
score pre correct item, three items of true /false items one score pre correct item and zero pre incorrect
item the total scores of this question is 5. The second question(scanning) consists of nine multiple
choice items one score pre correct item and zero score pre incorrect item the total scores of this
question is 9. Finally, the third question (inference) consists of one multiple choice item one score pre
correct item and zero score pre incorrect item the total scores of this question is 1.The highest score for
two passages of the test is 30 and the lowest is zero. The researcher himself scored the responses of the
both groups.

5.6.4 Item Analysis

Morrow, et al. (2011:175) define items analysis as " the process of assessing and improving the
quality of the test items based on statistical measures”. According to Koul (2009:227), " item analysis
procedures provide each item of the test of ability two indices: one of its difficulty and another of its
power to discriminate between the good and the bad performers on the test".

After scoring the post —test papers, the researcher arranged the test scores in order, from the
highest to the lowest, and then selected two groups including the top (27) scores and the lowest (8)
scores. While constructing the test, the researcher must ensure the selection of items of suitable
difficulty level. This means can it be achieved by measuring item difficulty (henceforth ID)

Erford (2013: 89)states that ID is "the degree an item is easy or difficult”. According to Bloom et
al. (1981:95), " the rang goes from 0.20 to 0.80, while McNamara (2000: 61) states that the accepted 1D
value ranges between 0.30 and 0.70.After applying the formula for the object items, it has been found
that the difficulty level ranges between (0.77 - 0.36) percent which is considered a suitable difficulty
level (see Table 3.9).

Discrimination power (henceforth DP) means " the degree at which the test discriminates
between pupils and low achievement” (Gronlund and Linn, 1990:259). According to McDonald
(2013:287), if the obtained DP is less than 0.30, the item is weak and need to be modified or changed.
The range of DP of the posttest objective items is between (64) and (38) which is considered
suitable.For more details see Table (3).

Concerning the item analysis of the pre-test, posttest objective questions (multiple choice items,
true /false items and completion item), the ID formula and the DP formula for objective items have
acceptable difficulty and discrimination power. For more details see tables (2 and 3).

Table (2)The Discrimination Power of Pre-Test for Objective Items

Item No. Discrimination power Item No. Discrimination power
1 0.51 16 0.41
2 0.62 17 0.52
3 0.43 18 0.51
4 0.45 19 0.55
5 0.64 20 0.59
6 0.52 21 0.42
7 0.51 22 0.63
8 0.55 23 0.61
9 0.59 24 0.64
10 0.42 25 0.38
11 0.63 26 0.39
12 0.61 27 0.51
13 0.64 28 0.62
14 0.38 29 0.43
15 0.39 30 0.45
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Table (3)The Item Difficulty of The Pre-Test for Objective Test

Item No. Difficulty Level Item No. Difficulty Level
1 0.52 16 0.55
2 0.38 17 0.44
3 0.33 18 0.41
4 0.38 19 0.47
5 0.38 20 0.38
6 0.44 21 0.44
7 0.47 22 0.44
8 0.50 23 0.47
9 0.38 24 0.50
10 0.47 25 0.61
11 0.47 26 0.72
12 0.44 27 0.58
13 0.58 28 0.54
14 0.61 29 0.58
15 0.36 30 0.44

6. Results and Discussion

In order to attain the aim of this study, the data of the pre-test and post-test are statistically
analyzed. It should be noted that this analysis is undertaken to decide whether there is any significant
difference between the two groups in the pre-test and post-test.

6.1 Comparison between the Experimental and Control Groups in the Post- test Scores

According to the results that obtained from the post-test on both groups show that the mean
scores of EG (18.72) and that of the CG (10.88) are successful, which means that the scores of the EG
are better than that of the CG in performance of RC skill.

By using the t-test formula for two independent samples is imperfect to see whether the
difference between the two groups is significant or not. It is found that the computed t-value is (8.79),
which is higher than the tabulated t-value (2.000 ), at the 0,05 level of significance and (70) degrees of
freedom(see table 4). This indicates that the null hypothesis of the study which states that " there is no
statistically significant difference between the mean scores of the students who are taught RC using
picture cues technique and those who are taught RC using the technique recommended by Teacher's
Guide " is rejected and the alternative hypothesis is accepted.

Table (4)The t-test Statistics for the Students’ Score in the Post-Test

t-value Level
Group N Mean SD DF Computed of
P Tabulated | sjgnificance
EG 36 18.72 4.49 8.79 2.000
CG 36 10.88 2.88 70 0.05

6.2 The Comparison between the Pre-test and the Post-test Scores
6.2.A Comparison of the Pre-test and Post-test Scores of the CG

With the regard to the CG, the mean scores of the pre-test is (10.88), while that of the post-test is
(13.22). The one sample T-test formula is used to indicate that if there is any significant difference
between the pre-test and post-test scores or not. The results show that the computed t-value is (2.001)
whereas the tabulated t- value is (2.000). This means that there is a slight difference between them, i.e.
the post-test is a little bit higher than the pre-test (see table 5).
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Table(5)The t-test Statistics of the Students' Scores in Pre-test and Post-test for CG

CG N Mean sD | DF Ll . .'-e.‘]ﬁ.e'
Computed Tabulated | OFSstgniticance
Pre —test 36 10.88 2.88 0 2001 2000 -
Post-test 36 12.52 3.96 :

6.2.2 Comparison between the Pre-test and Post-test Scores of the EG

Concerning the EG, the mean scores of the pre-test is (12.16), while that of the post-test is
(18.72). The one sample T-test formula is exploited again to determine whether or not that there is any
significant difference between the pre-test and post-test scores. The results show that the computed t-
value is (6.838) whereas the tabulated t- value is (2.000). This denoted that the pre-test and post-test are
significantly different at(0.05) level of significant and under 70 degrees of freedom. Namely, the post-
test of the EG is much better than the pre-test (see table 6).

Table (6)The t-test Statistics of the Students’ Scores in Pre-test and Post-test for EG

t-value Level
EG N gcan £ oy Computed Tabulated of significance
Pre —test 36 12.16 3.58 6.838 2.000
Post-test 36 18.72 4.49 [ M

In the light of the statistical manipulation of the data of the present study, the results show that
the technique suggested and adopted by the researcher in his experiment has proved to be effective in
improving the student's RC skills. The result agrees with those results of previous studies surveyed in
Chapter Two with reference to the effectiveness of using picture cues technique in the process of
teaching and learning the different aspects and skills of English as a foreign language.

The results of the present study due to the use of picture cues technique are as follows:

1. The researcher used new modern technology in presenting the material(LCD Projector,
computer, picture cues, etc.). It is created a new environment for teaching and changed the
traditional way from a boring to an interesting one. Thus, students acquired information easily
through meaningful situations that pleased and satisfied them.

2. The researcher followed logical steps in the presenting lessons, starting with warming up to
activate the students and to make a brainstorming of the previous information, the presentation
of the passage's pictures by picture cues, and ending with practice of it in a real situation which
reflects the learner's real life. These steps made the lesson clear, interesting, enjoyable, fun, and
useful for the learners, so that they do not lose attention and concentration.In addition,picture
cues affirmed events, actions and concepts in the students’ mind; therefore,they remembered
them easily because what is seen can never be forgotten.

3. Picture cues technique plays an important role as a means of developing RC skills, especially in
supporting the matter of getting the gist of any reading material. Students can achieve
understanding through constructing a full mental image of their reading. Picture cues connected
events and concepts that help the students understand better and later recall information, so the
students can get the gist.

7. Conclusions

In the light of the obtained result, some conclusions have been reached:

1.The picture cues technique has proved to be an effective technique for teaching RC in the Iraqi
intermediate schools.

2. The picture cues technique plays a significant role in increasing enthusiasm in learning English
because the students learn English in an enjoyable way.

3. The picture cues technique plays an important role in stimulating the basic senses (listening,
speaking) and this makes learning more effective and creative. In addition, this can increase the
students' knowledge of vocabulary effectively.
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4.1t helps the students to learn by real situations which reflect the learner's real life and contribute to
develop their communication skills.

5.The use of picture cues technique can save more time and effort to practice and develop RC skills
compared with prescribed technique.

6. The use of modern technology (picture cues) as a type of ML encourages the students to use other
sources of technology to develop their skills in the English language.
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Abstract:

The present study aims at using group work technique to teach short stories found in the 2nd
intermediate students’ book hoping to improve their understanding of those short stories. The
population of the study comprises the second-year students at the intermediate schools for boys in the
center of Al-Najaf Governorate for the academic year (2016-2017). Two sections were randomly
selected from Imam Ali Intermediate School for boys (the sample of the study) to represent the
experimental group (33 students) and the control group (32 students). Short story achievement tests
were constructed by the researcher to be used as pre-test and post-test. A T-test formula for two
independent samples is used to analyze the obtained data. The results show that group work technique
is considered more effective, useful, and favourable to teach short stories than the conventional one.
Key words: group work, short story
Chapter one: Introduction
1.1.Statement of the Problem:

Literature has a real value in language classes (Pattison .1963 cited in Byrne.1969: 105). But the
present use of literature in those classes does not mirror its potential. This is because teachers regard
literature as time consuming, complicated in its language and content, and unrelated to many learners’
reasons for learning language (Carter and Jones. 2011: 73-4).

The problem of this study stems from such views that instigate the researcher to see whether the

situation is the same in Irag or not with regard to the introduction of short stories in school curricula as
an important part of learning English language. Personal interviews have made with some senior
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supervisors of English, teachers of English, and university specialists in English literature. The results

show the following points:

1. Teachers of English do not pay enough attention to the teaching of short stories or spend their time
on enhancing their students overall literature ability. They justify that to the plenty and difficulty of
the vocabulary items they have to present, the limited class time, and the unfamiliarity of short
stories as a genre of literature to the Iraqi EFL learners.

2. Senior supervisors of English say that "Teachers teach English only as one of the subjects of the
school curricula. They overlook the sense of interest in short story as an important element of
language that opens windows to both classroom teachers and their students as well".

3. University specialists of English literature believe that both teachers and students are responsible
for overlooking short stories. They support their claims in three points:

1. Since most of the students are not well-informed of literature even in their native language. They
have no experience in reading literary texts.

2. They mostly study to get their marks and nothing else.

3. Teachers are also responsible for that because they do not motivate their students to read short
stories.

1.2. Aim

The aim of the current research is to use group work technique to teach short stories found in the
2nd intermediate students’ book, hoping to improve their understanding of those short stories.
Accordingly, the following hypothesis has been set:

There is no statistical difference between the achievement mean scores of students who are taught
short stories through using a group work technique and that of the students who are taught short stories
through using the conventional method.

1.3. Limits

This study is limited to the second-year students of the intermediate schools for boys in Al-Najaf
Province for the academic year (2016-2017).

1.4. Value

Hopefully that the current piece of work will be useful for:

1. EFL teachers and supervisors to use group work technique in teaching short stories in particular and

other textbooks materials in general.

2. Textbook writers in determining the objectives of the curricula that conform with the learners' needs.

3. Researchers who work in the field of language teaching and learning.

1.5.Definitions of Basic Terms

1.5.1.Impact

According to Hornby (2007: 648) the word impact implies the massive influence that something
has on somebody or something else.

Whereas Richards (2010: 248) defines impact as the effect of an exam on testees, other
stakeholders (e.g. instructor, parents, head teachers, or test constructers), pedagogical systems, or
community.

Hornby’s explanation is used as an operational definition.
1.5.2.Group Work

Brown (1991: 4) believes that group work is an unbridled idiom for many types of group
working. Group work is manipulated to characterize a system of methods: social work, education,
related professions, recreation, and psychology. The essential element of group work is engaging
members in work collaboratively.

Richards (2010: 256) reveals that group work is an activity that makes members of the group
work with each other. A group mission can be one or more than one. It is mostly chosen by members.

Richard's definition is adopted as an operational definition.
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1.5.3.Short Stories

According to Baldick (2001: 236) short story is a story of fiction which can not be presented
alone as a book. It usually contains one or two characters with one action.

Mikics (2007: 276-7) regards short story as a fictional form that often looks like the allegory or
the parable: it may turn on a surprise, or present a mystery or a vague vignette. The short story is
different from a novel in which it does not allow the expansion in a narrative.

Mikics’s explanation is chosen as the operational definition.
1.5.4.Perception

Perception refers to the way of receiving and interpreting spoken, written, or marked information.
It is a process of regulating a collection of cues to a stored representation (Crystal. 2008: 356).

Richard (2010: 427) states that perception is the way to realize and grasp events, objects, and
stimuli by the use of senses.

Richard’s definition is selected to represent the operational definition.
1.5.5.Intermediate Stage

Intermediate stage in Iraq consists of three levels: first, second, and third year-intermediate. It is
preceded by a primary stage (6 levels) and followed by a preparatory stage (3 levels).

Chapter Two: Theoretical Background and Previous Studies
Theoretical Background:
2.1.1.Group Work Technique (GWT)

According to Bertcher (1979: 14) a group is a social and dynamic entity which consists of two or
more individuals, interacting independently with relation to one or more common goals that are valued
by its members. Blatchford et al. (2003:163) list four main scopes of group work, which are
interactions between teachers and pupils, the classroom context, the nature of group activities and
tasks, and a strategic approach to their interrelationships.
2.1.2.Theoretical Considerations of Group Work Technique
2.1.2.1. Zone of Proximal Development (ZPD)

Vygotsky (1978: 86) defines zone of proximal development as the distance between two levels:
the first one is the real development as determined by independent problem solving, the second one is
the potential development as determined in collaboration with more capable peers or through problem
solving under adult guidance.
2.1.2.2. Sociocultural Theory

Vygotsky (1978: 57) states that:

Every function in the child’s cultural development appears twice: first, on the social

level, and later, on the individual level; first, between people (interpsychological)

and then inside the child (intrapsychological). This applies equally to voluntary

attention, to logical memory, and to the formation of concepts. All the higher

functions originate as actual relationships between individuals.

2.1.3. Goals of Using Group Work in Teaching English

1. to provide chances for naturalistic acquisition of second language through using interactive group
activities.

1. to provide teachers with a methodology to enable them to achieve this goal and one that can be
applied in a variety of curriculum settings (e.g., content-based).

2. to attract attention to particular communicative functions, language structures, and lexical items

during the use of interactive tasks.

. to provide students with opportunities for developing successful learning.

4. to enhance students’ motivation, create a positive affective climate, and decrease students’ stress
(Payne and Whittaker. 2000: 60).
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2.1.4. Stages of GWT
2.1.4.1. Formation Stage

In terms of size, groups which contain four or five members work best, larger groups reduce each
member’s chance to participate actively (Cooper. 1990: 4 and Smith. 1986: 5).
2.1.4.2. Transition

The primary group mission here is to decide about how it will work and what roles group
members will represent in the process (Dornyei and Murphy: 2009: 52).
2.1.4.3. Performing

At this stage, there is a great deal of cohesion among participants as there is more tendency,
open-mindedness and a readiness to participate (Watson et al. 1980: 1).
2.1.4.4. Dissolution

It is the stage in which each group needs as it aids to integrate what the group has achieved and
aids to build bridges toward the future (Dornyei and Murphy. 2009: 55).
2.2.1. Short Story

Poe in his reviews of Hawthorne’s tales (1842-1847) defines short story as “short prose
narrative” that requires “a half-hour to one or two hours” to read, it is a sort of writing about one effect
formed by events selected economically and necessarily in the design (Childs and Flower. 2006: 217).
2.2.2.Differences Between Short Story and Novel
1. The short story tells a part of life, whereas the novel tells life;
2. The short story handles a single thing, in contrast with the novel which handles many things;
3. The short story is a sample, while the novel is the population; and
4. The short story is a part of text, on the contrary, the novel is a complete text (Pratt. 1981: cited in

May. 1994: 82).

2.2.3.Reasons for Using Short Story in EFL/ESL Classes

At least, there are three advantages of using short stories in ESL/EFL classes. Firstly, since short
stories are short, they make teachers’ coverage and students’ reading task easier. Secondly, they help to
develop the cognitive analytical abilities, student may interpret life and enrich his/her experience
through reading books. Thirdly, since they are global, readers all over the world can experience and
relate to them (Sage. 1987: 43).
2.2.4. Theoretical Considerations Behind Using Short Stories in EFL/ESL
2.2.4.1. The Story Grammar Theory

Richards and Schmidt (2010: 559) defines the story grammar as “a theory of the cognitive
representation of narrative texts, including simple stories, folktales, fables and narratives”. They add
that “people access story grammar consciously or unconsciously when encountering different types of
stories”. This serves as a source of comparison, inferencing, prediction, evaluation in following and
understanding stories and narrative.
2.2.5. Short Story and English Language Skills

Jennings (1991: 12) believes that children who are given opportunities to use language through
the medium of stories will refine and develop their language skills, and she also sees that the story is
empowering the children. Similarly, Elley (2000: 234) reports that improved English language skills
where teaching of the ESL/EFL classes is based on story books and other alternative literature related
to reading materials. Besides, Murdoch (2002: 9) indicates that short stories can, if selected and
exploited appropriately, provide quality text content which will greatly enhance ELT courses for
learners at intermediate levels of proficiency.
2.3.Previous Related Studies:
2.3.1.Previous Studies Related to Group Work Technique
2.3.1.1.Hazim, K. and Al-Fahady (2010)

This study aimed at investigating the effect of learning metacognition skills through a group work
on improving students’ reading comprehension in English Language classes. The population of the
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study was the second — year students in the Department of Education and Psychology/ College of
Education/University of Mosul for the academic year 2009-2010. A sample of 95 students: 51 males
and 44 females, was selected intentionally from the population to represent the experimental and
control group. An achievement test of 36 items in reading comprehension was prepared by the
researcher. ANOVA two ways test for two independent samples was used to analyze the obtained data.
The results showed that the high impact of the learning metacognition skills through a group work on
improving students' reading comprehension. The results also indicated that female students in the
experimental group gained significant mean scores higher than the male ones.

2.3.1.2.Rahaman, A. (2014)

This study aimed at analyzing the use of classroom group work activity in a relation with reading
comprehension. The research design is pretest-posttest control and experimental group design. The
subjects involved in this study were the EFL, eighth grade students of a secondary school in Dhaka.
The course that was taken for this research was the compulsory English as first paper. There were 18
students in each group of the experiment. The results revealed that teaching reading comprehension
text through a group work is effective in secondary classroom. Also, it was concluded that reading text
can be understood better by socializing, exchanging and sharing through the group work. It changes
the classroom into student-oriented and the teacher can get the experience of finest activity in the
classroom. The learners become confident and they can notice and explore their own development
within a fellow feeling and friendly environment.
2.3.2.Previous Studies Related to Short Story
2.3.2.1.Pourkalhor and Kohan 2013

The point of this study was to emphasize the impact of short stories on reading comprehension.
Forty students participated in this study from Kish Institute for teaching English as a foreign language.
The students were divided into two groups-the control group and the experimental one. Yet, the study
examined the impact of short story instruction on 20 students to show if the method had an impact on
student reading comprehension. To serve this point, an instrument was used in this study: a reading
comprehension pre/post-test. The experimental group students were exposed to a method of reading
short stories over ten weeks. The other one just got the conventional way of teaching reading
comprehension. The outcomes indicated that short story has a significant impact on reading
comprehension. Experimental group students performed better on the reading comprehension test than
those of the control group.
2.3.2.2.Saka, O (2014)

This is a descriptive study which showed the ideas of 40 junior students of ELT department of
Akdeniz University in Turkey were exposed to different examples of short stories to develop their
literary awareness and their abilities to use them. They were expected not only to analyse the short
stories but also to develop some activities to teach them in language classroom. They were given a
questionnaire to learn their ideas about the benefits of short stories. The data were examined through
SPSS and the results were interpreted. The findings showed that students believe that short story
broadens their perspectives, develops empathy, gives an idea or moral to the readers, provides readers
with a better understanding, enables them to see the events from different perspectives, enables them to
think about the reasons rather than the result, and increases readers’ appreciation for literature. After
finishing the education for two months, and reading seven stories, it was observed that students’ points
of view for the course changed in a positive way. They started to enjoy literature, join the discussions
and activities in the class.
2.3.3.Discussion of Previous Studies and the Present Study

In the light of the previous related studies, it can be concluded that:

1. The common aim of the studies in 2.3.1 is to see the effect of using GWT on improving students’
reading comprehension in English language. The present study aim is to see the effect of using
GWT on students’ perception of SSs.
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2. The previous related studies in 2.3.2 emphasized the use of SSs in an English language curriculum
as the present study.

3. The previous related studies were held in different stages and grades. The present study is conducted
on the intermediate stage.

4. Concerning the sample size, it ranged from 36 to 95 subjects. The present study utilized 65 subjects.

. Concerning the instrument of the study, the previous related studies in 2.3.1 used posttest and

pretest/posttest. Whereas the previous related studies in 2.3.2 involved pretest/posttest and
questionnaire. The present study uses four questions pretest/posttest.

6. Different statistical tools were used in the previous related studies such as ANOVA two ways test
for two independent samples, t-test, and t-test for two independent samples. Concerning the present
study, t-test for two independent samples, Chi-square, item facility and item discrimination, Pearson
correlation and one sample t-test were used.

Chapter Three: Procedures and Methodology:

The following pages present a detailed description of the procedure

that is followed in order to achieve the aim of the study and verify its

null hypothesis.

3.1. The Experimental Design

The design of this experiment is the kind of pretest-posttest control and experimental group
design (Tavakoli. 2012: 264). It presents the selection of two groups randomly. Both groups are
submitted to a pre-test and afterward the group work technique (independent variable) is administered
to the experimental one only, i.e., the control one was taught by the conventional method. Yet, the
groups are submitted to a post-test in order to compare the scores of the pre-test, post-test on the
dependent variable (short stories) and determine whether or not there is any statistically significance of
difference between both groups.

3.2. Population and Sample Selection.

3.2.1. Population

The study population is the second-year students at the intermediate schools for boys in the city
center of Al-Najaf Governorate, during the academic year (2016-2017).

3.2.2. Sample

Imam Ali Intermediate School was chosen to be the sample of this study. The number of students
was (100) divided into three sections A, B, and G. Two sections were selected randomly to represent

the experimental (section A) and the control (section B) groups. There were (35) students in group A

and (33) students in group B. After excluding the repeaters in each groups, the number of students has

become (33) in group A and (32) in group B (see Table 1).

o1

. Students’ number before Students’ number after
Group Section - .
exclusion exclusion
Experimental A 35 33
Control B 33 32
Total 68 65

Table (1) The study Sample
3.3. Equivalence of the sample subjects:

The two groups were equalized by controlling some variables which may affect the experiment
outcomes. These variables are: students’ age (measured in months), parents’ educational level, and
students’ scores in English in the first course examination of the same academic year.

The two groups were equivalent in all variables at a time when all external and internal variables
that may affect the experimental design had been controlled.
3.4.Teaching Materials

Three short stories were selected from units (5, 6, 7) of the English for Irag, 2" intermediate
student’s book and another one from the extra activities of the student’s activity book unit (2). The
topics of the mentioned short stories are as follows:
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1. The ants

2. The basketball
3. The medals

4. Salam’s story

3.5.Instruction

The instruction of the experiment started on the 19™ of February, 2017. It lasted two months and
ended on the Y™ of April, 2017. In order to control the teacher variable in the experiment, the
researcher himself taught both groups the whole material of short stories (hence forth SSs). The
experimental group was taught by using group work technique (hence forth GWT) in teaching SSs,
whereas the control one was taught the same SSs by using the conventional method (hence forth CM).
Typical lesson plans were prepared, then seen by a jury of fifteen specialists in linguistics and TEFL
methodology. The SSs exercises in student’s book and student’s activity book were all taught for the
two groups.
3.6.The Achievement Test

The achievement test according to Davies et al. (1997: 2) is a tool made to check what a learner
has achieved in a specific period of time.

The researcher has constructed short story achievement tests which are used as pre-test and post-
test for both groups. The pre-test’s aim is to compare its scores with those of the post-test and see the
effect of using GWT as a new technique on the students’ achievement in teaching SSs.
3.6.1.Description of the Pre-test:

The SSs pre-test consists of four different questions. The first one provides students with five
comprehension questions which are related to a particular short story, the students’ task is to respond to
those questions. The second one contains two columns: the first is called definitions column while the
second is words column, the students’ mission is to read the definitions and match them to the suitable
words. The third one has a story of five sentences but with incorrect order, so the students have to put
them in the correct order. Question four deals with a listening skill, the students listen to a piece of
short story, then write (true) or (false) for five statements.
3.6.2.The Scoring Scheme

The scoring scheme is a basis in which the researcher thoroughly depends on to interpret the
outcomes. A precise scoring scheme must be adopted for reliability and objectivity purposes (Harrocks
and Schonnover. 1968: 76).

The scoring scheme that was adopted for the four-question tests is as follows: Fifteen marks are
allotted for each question, taking into consideration the grammatical errors, spelling errors and
punctuation marks. Each question has five items, each item is marked with three scores, so the total
mark is sixty.
3.6.3.Validity

There are many forms of validity, but there are just two forms that are regarded valuable for
achievement tests; content and face validity. Both forms have been addressed to evaluate the test and
come out with a validated test that yields accurate and truthful outcomes. Face validity means how the
test appears to measure what it purports to measure (Coombe. 2010: xxii). The test was seen by a jury
of fifteen specialists in linguistics and TEFL methodology in order to ensure its face validity. Those
experts were asked to decide the face validity of the test and state their suggestions about the suitability
of the test and its items to the students’ level. The jury members agreed that the test is valid in its face
and its items are suitable for the students’ level except for some modifications which are taken into
consideration.

On the other hand, content validity means how an exam measures in a sufficient and an adequate
manner the specified skill or activity it sets out to measure (Richards. 2010: 126). Since the test was
based on the materials of the SSs in the students’ book and activity book, it has content validity.
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3.6.4.Pilot Study

The pilot study is defined as an initial step to examine the design and procedures before spending
money and time on a particular study (Eysenck and Flanagan. 2000: 309).

The pilot study was applied on 13" of February to 90 students randomly chosen from Abu-Thar
Intermediate School to represent the pilot study sample.

The pilot study data have been statistically analyzed to determine the discrimination power and
the difficulty level of each item.

The results of the pilot study have also shown the practicality of the test and the time required for
answering it which ranges between 35 to 40 minutes.
3.6.5.1tem Facility and Item Discrimination:

Item facility refers to the degree to which an item seems to be complicated or facilitated for a
particular number of testees. It simply reflects the percentage of learners who answer the item properly.
The most appropriate test item will have item facility that ranges from 0.15 to 0.85.(Brown.2010:70-1).

On the other hand,item discrimination refers to the degree to which an item distinguishes between
good and poor testees.An item has good discrimination power if it collects correct answers from good
students and incorrect answers from poor students.It is worth mentioning that high discrimination
power will be near to 1.0,and no discrimination power at all will be zero(Brown 2010: 71)

After scoring the test items of the pilot study, the item facility equation was applied for each item.
It has been found that all items are appropriate in their difficulty levels because they are between
(0.35) and (0.80).

With regard to the discrimination power, the students’ scores are arranged from high to low. Then
they are divided into three groups. the high, the middle and the lowest scores. The middle scores are
eliminated and the other ones are applied to the item discrimination equation. It has been found that all
items are of a good power of discrimination because their discrimination levels are more than %40.
3.6.6.Reliability

Reliability pertains to the consistency of test marks, which means that a test would provide
similar outcomes if it was given at a different time (Coombe. 2010: xxiii).

Kuder-Richardson and Interrater methods were followed to estimate the reliability of the test in
the current study. Kuder-Richardson (KR20) is a tool to measure the internal consistency of a test that
its items scored dichotomously (Richards. 2010: 308). Interrater method refers to the extent to which
different testers agree in their evaluations of different subjective ratings of ability (ibid.: 297). The
testees’ responses were scored by the researcher himself and another rater. Applying these two methods
yielded reliability coefficients of (0.801) and (0.899) successively. This means that the test is suitable
for application since Tavakoli (2012: 542) mentions that reliability coefficient of a test would be
enough and acceptable if it is not less than (0.50).
3.7.The Pre-test Final Administration

Both students of the experimental and control groups were pre-tested on the 20" of February
2017. This pre-test aims at comparing the scores of the students’ achievement in the pre-test with those
in the post-test. As a result, the researcher tested and scored the sample of the study.
3.8.The Post-test

Students of both groups (the experimental and control ones) were post-tested on the Y+ of April
2017. The same pre-test procedures were followed in conducting the post-test, namely scoring scheme,
validity, pilot study, item difficulty, item discrimination, and reliability. It is worth mentioning that the
post- test also was seen by a jury of fifteen specialists in linguistics and TEFL methodology.

Chapter Four: The Results

At the end of the experiment and in order to realize the aim of the study and test its null
hypothesis, the data of the pre-test and post-test are statistically analyzed. It should be noted that this
analysis is undertaken to decide whether there is any significant difference between the two groups in
the pre-test and post-test.
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4.1.Comparison of the Experimental and Control Groups in the Post-test Scores

The results obtained from the post-test on both groups show that the mean scores of the
experimental and control groups in the post-test are (38.00) and (22.75) successively, which means
that the experimental group achievement in the SSs is better than that of the control group.

The T-test formula for two independent samples is used to see whether the difference between the
two groups is significant or not. The result shows that the computed T-value of the post-test is (5.422),
while the tabulated T-value is (2). This indicates that there is a significant difference between the two
groups at (0.05) level of significance and under (63) degrees of freedom (see Table 6). This also
indicates that the null hypothesis of the study which sets in (1.3) and states that “there is no statistically
significant difference between the achievement mean score of the students who are taught short stories
through using a group work technique and that of the students who are taught short stories through
using the conventional method” is rejected.

t-value Level of
ety a2 Meéain P 'y CTV TTV significance
Experimental 33 38.00 13.75
Control 32 | 2275 | 811 | °° | %422 | 2 [e

Table (6) T-test Statistics of the Students’ Scores in the Post-test
4.2.Comparison of the Pre-test and Post-test Scores of the Control Group

With regard to the control group, the mean scores of the pre-test is (23.125), while that of the
post-test is (23.593). The one sample T-test formula is used to find out whether there is any significant
difference between the pre-test and post- test scores or not. The result shows that the computed T-
value is (20.712), whereas the tabulated T-value is (2). This means that there is a slight difference
between them, i.e. the post-test is a little bit higher than the pre-test (see Table 7).

t-value y
Test No. Mean SD DF CTV TTV Level of Significance
Pre-test 32 23.125 9.061
Post-test 32 23.593 9.122 62 20712 2 0.05

Table (7) T-test Statistics of the Students’ Scores in the Pre-test and Post-test for the Control
Group
4.3.Comparison of the Pre-test and Post-test Scores of the Experimental Group

Concerning the experimental group, the pre-test and post-test mean scores are found to be
(21.515) and (38.000) successively. The one sample T-test formula is exploited again to determine
whether or not there is any significance of difference between the pre-test and post-test scores. The
calculated T-test is found to be (15.454), whereas the tabulated one is (2). This denotes that the pre-test
and post-test are significantly different at (0.05) level of significance and under (63) degrees of
freedom. Namely, the post-test of the experimental group is much better than the pre-test (see Table 8)

t-value Level of
UG e Medl o0 DR CTV TTV Significance
Pre-test 33 21.515 12.949
Post-test | 33 | 38000 | 13756 | °% | 1944 | 2 G99

Table (8)T-test Statistics of the Students’ Scores in the Pre-test and Post-test for the
Experimental Group
Discussion of the Results

Building upon the results of the study, it has been figured out that there is a significant difference
between the experimental and the control groups. With regard to the post-test, the mean score of the
experimental group is (38.00), whereas that of the control group is (22.75). This signifies that the
students’ achievement of the experimental group is significantly better than that of the control group.

It has been concluded that the GWT which is employed to teach the second intermediate students
of the experimental group, is considered more effective, useful, and favourable to teaching SSs than
the conventional one.
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Chapter Five:
5.1.Conclusions

In the light of the empirical proof shown in this work and in relation to the researcher’s own

observations throughout the experiment, the following conclusions are drawn:

1.

2.

3.

4.
S.

6.

Teaching SSs through the use of GWT has a significant effect on developing the general ability of
second-year intermediate students.

The time allotted for teaching short story sections in students’ book is not adequate, as a result, short
story sections are almost neglected by teachers.

In terms of psychology, using GWT in teaching SSs motivates students and creates an atmosphere
of enjoyment and interest that makes them breaking the regular routine.

The use of GWT provides students with the experience they need for social development.

Through GWT, the students have proved to be more vital because they are given sufficient chances
to use foreign language themselves without direct control of the teacher.

GWT makes low level students involving in the class activities and gives them more chances to get
more information and explanation from their group members.

5.2.Recommendations

1.

2

8.

4.

5.

On the basis of the study findings, the following recommendations are put forward:
English teachers at intermediate schools have to employ a variety of teaching techniques to help
students getting better understanding of the SSs.
English teachers have to participate in in-service training programs to keep them in touch with the
recent innovations in the field of language teaching.
Students in English departments in faculties of education must be trained to use various teaching
techniques for developing all language skills.
English curriculum designers are advised to employ GWT in designing SSs materials at all levels of
education with emphasis on intermediate schools.
SSs should be allocated more time in teaching since through which new language can be easily and
quickly taught.

5.3.Suggestions

In the light of the conclusions and results of this study, the following are suggested as further

studies:

1.
2.
"
4.
S.

6.

A similar study can be conducted in other grades of the intermediate stage.

A similar study can be conducted in other stages, such as primary, preparatory and college.

A similar study is needed to investigate the effect of using GWT on teaching SSs but on females.

A similar study is needed to examine the effect of using GWT on teaching a particular language
skill.

A further study is suggested to investigate the effect of using another technique or method for
teaching SSs.

The same present study can be carried out for teaching other part of literature, such as poetry or
other materials, such as composition.
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Abstract

The Marabar caves of Chandrapore constitute the central part of E. M. Forster’s A Passage to
India where the entire events revolve around them. The presence of the caves in the first section, then
the setting of the second section, and finally most part of section three refers to their powerful
significance in the structure of the narrative. E. M. Forester utilizes the tragic event in the caves to cast
light on the impossibility of establishing friendship between East and West as long as India suffers
from the British colonization. Forster accentuates this fact in the disastrous end of the Marabar caves’
expedition which Aziz plans for Mrs. Moore and Adela Quested to see the real India.

Keywords: Marabar Caves, colonialism, Anglo Indians, Indo Europeans, prejudice, racism
Introduction:

Forster describes the Marabar caves in Chandrapore as dark, “They are dark caves” (Forster,
1924: 138). They look like a dome from a distance where there is nothing special to see but darkness,
“There is nothing inside them” (Ibid: 139). They fill visitors with terror for they reduce any sound,
whether human or just a fingernail scratching the wall, into a horrible echo. While filling each and
every corner in the enclosed caves, the echo inspires its visitor with the sense that all human actions are
meaningless. In this sense, the caves in collaboration with geographical factors contribute to supply the
British with a definite message that they are not welcome in Indian, and it is highly impossible to build
mutual relationships with the indigenes on the ground that the British colonizers’ inability of
understanding the cultural differences between the two divergent races.

During their expedition to the caves, Adela and Mrs. Moore both go through a terrible experience
as they encounter the riddled echo inside the caves: Mrs. Moore “had nearly fainted” (Ibid: 158). She is
terrified to see the smallness and hollowness of her Christian faith. She suffers from frustration and
instability due to her failure to grasp the cultural differences. Later on, she gives up the desire to see
India, and decides to head back home. Adela also endures the same terror as she exposed to the
horrifying experience in the caves when she imagines that Aziz attempts to rape her. She also comes to
realize that she has no affections for Ronny, her future husband, and then she endures a hallucination
that Aziz attempts to molest her there.
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Forster’s Vision of the Marabar Caves

It is very important to understand what happened in the caves is the cornerstone of the novel’s
structure, and that everything else revolves around it. In this critical time of the novel in the twentieth
century, Forester intends to portray India as a country of riddles that, “can only present confusion of
morals and misunderstandings between the colonialists and the locals” (Childs, 1999: 349). The
number of the caves which a visitor sees does not count much because they are all alike on the ground
that they do not present anything extraordinary. As such, a visitor cannot decide after he returns to
Chandrapore “whether he has an interesting experience or a dull one or any experience at all” (Forester,
1924: 138). Forester makes the image of the caves even vaguer by saying that a visitor is even
incapable of finding the exact expressions to describe them. This is precisely what Adela experiences
after her visit to the caves for she cannot recollect what happens. Her hesitation to decide as whether or
not proceed with her testimony makes her drop her accusation in the court against Aziz for she thinks
that she probably hallucinates. She becomes uninterested in the whole issue and is, therefore, unwilling
to discuss it any further. Hence, the incident of the Marabar caves does enhance the relationship
between the Indians and the English; however, it incites Aziz and Fielding to work harder in order to
establish a common ground for mutual understanding and respect between the Indo Europeans and the
local Indians, a mission which they unfortunately fail to accomplish. Nevertheless, the incident of the
Marabar caves is only important up to the point when Adela withdraws her accusation. After this, it is
no longer important. Fielding, the only male in the English club who seems to be willing to befriend the
Indian natives, explains the incident to the interest of the Indian doctor. He suggests that Adela
commits a mistake arguing that, “I believe that you yourself broke the strap of the field-glasses; you
were alone in that cave the whole time” (Ibid: 240). Fielding’s justification persuades Adela to drop her
charge in the court. For the first time, in all the confrontations between the two nations, the Indians
achieve a national victory and avenge their pride against all sorts of subjugations they suffer on the
hands of the Anglo Indians. But, Fielding and Adela have to pay for allying with the Indian side, and
the price is that they are dismissed from the English club.

The Marabar caves represent the most essential subject in the novel for they stand for the
splendid mystery in A Passage to India, the country that includes a variety of mystic religions, like
Hinduism, Buddhism and the like. The contrastive images of similarity and difference, presence and
absence that a visitor perceives at the end of his visit to the caves, follow one after another in sequence
without negating each other. Godbole confirms this by saying that, “Yet absence implies presence,
absence is not non-existence” (Ibid: 186). In his comment on the failure of the West to comprehend the
mysticism of the caves, Boehmer argues that they “denote nothing but their own vacancy of meaning”
(Boehmer, 2005: 77). In the light of this fact, Forester is successful in making the land itself an entity in
the novel that refuses to be fully understood and mastered by British colonists. In this sense, Boehmer
intends to point out that no matter how hard individuals of both races strive to span bridges of mutual
understanding, they fail in the end due to the superior- inferior outlook that the Anglo Indian adhere to
measure their relations with other nations.

Right from the start of the narrative, the author puts heavy weight on the significance of the caves
by describing them as places merely devoid of life. He initiates the first section of the novel by saying
that, “They are dark caves” (Forester, 1924: 138). This darkness is merged with the reader’s uncertainty
to tell after “Having seen one such cave, having seen two, having seen three, four, fourteen, twenty-
four,... whether he has had an interesting experience or dull or any experience at all” (Ibid: 138) after
he returns to Chandrapore. The only impression a visitor has at the end of his experience is that it is a
fancy in which the darkness of the caves mingles with the human imagination to produce new images
just like the ones we acquire in childhood where kids allows their imagination to take them far while
telling them tales.

In his lecture on the nature of evil in relation to the echo, Godbole argues that, “Good and evil are
different, as their names imply. But ... they are both of them aspects of my Lord. He is present in the
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one, absent in the other ...” (Ibid: 186). The implication of this is that the original sound is good
whereas the echo is always harmful for it does not imply any hope. And since the caves are defined as a
physical matter emptied of its spirit, therefore the westerners are nothing but bodies without souls. The
significance of this particular statement is that that western visitors experience nothing when they visit
the Marabar caves. On the basis of this interpretation, the atmosphere inside the cave causes dreadful
panic on the side of the Anglo Indian visitors for it makes them lose their sensation and identity. In a
word, it causes them to feel that they are equal to the ruled in race and power. Mrs. Moore, for instance,
is so terrified and nearly faints when she comes out of the caves to the extent she refuses to reveal what
happens there: “The more she thought over it, the more disagreeable and frightening it became ... the
echo begun in some indescribable way to undermine her hold on life” (Ibid: 160). In other words, the
echo turns every form of existence into a meaningless outcome, a fact that the rulers are unable to
comprehend.

The visit to the Marabar caves cannot connect West with East on the social and cultural levels.
As such, all the endeavors to bridge the two opposing nations always come to a frustrating ending due
to the fact that this terrible experience affects all the characters involved. Adela, for instance, abandons
her desire to befriend the Indians after the cave incident; she accuses Aziz of attempting to rape her in
one of the dark caves, but comes to drop her charge against him Aziz later on. This bitter experience
widens the gap between the natives and the Anglo Indians. Moore, on another hand, becomes
suspicious in her personal relationships with the Indian indigenes; she does not believe him to be guilty
of assaulting Adela, but she is unable to attend the trial to defend Aziz, her only Indian friend.
Commenting on this point where the affections of the natives grow antagonistic against the British
administration, Nafi Jamal Subhi Ismail stresses this point by saying that,

The aspiration of man to understand himself and universe has resulted in various systems of
belief and codes of behavior, ... also alienation from his fellowmen within other cultures, and..., in a
more complex bewilderment about his social and spiritual (2016: 19)

This terrible experience in the Marabar caves is very beneficial in Forster’s argument that the
inability of the Anglo Indians in comprehending the cultural identity of the colonized causes them to
keep alienating themselves from the natives. He, therefore, wonders, “Were there worlds beyond which
they could never touch, or did all that is possible enter their consciousness? They could not tell . . .
Perhaps life is a mystery, not a muddle” (Forester, 1924: 331). The mysteriousness of the Indian
cultural norms is definitely hard understood by foreigners who prefer isolate themselves in their racial
circle to mixing with the natives.

The Impact of the Caves in Spanning the Bridge between West and East

Forester uses the concept of space as a personified message which becomes incomprehensible by
the British characters in the novel. In the light of this statement, the Marabar caves come to play the
role of protagonist against the colonizers when they frighten them away from the Indian land. Aziz in
his arrangement to visit to these dark caves, attempts to build a mutual understanding between the two
opposing nations. This expedition is supposed to end happily but it ends in a catastrophe when the cave
incident damages each and every endeavor to reconcile the West with the East. Right from the onset,
Forster keeps describing the Indian land as one of the unfriendly factors contributing in discarding the
colonizers from the country. In this case, he depicts the Marabar Caves in a totally inhospitable way.
For him, they are just, “fists and fingers . . . thrust up through the soil” (Ibid: 138) dispelling the British
from India. This image indicates that the caves do not seem welcoming as they emerge from the ground
as thorns which can harm the aliens in case they approach them. Leela Gandhi states that the
relationship between the Indians and the British does not seem to be a good one despite the various
attempts of reconciliation. The expedition of the Marabar caves is projected as one of these endeavors.
Gandhi goes on to argue that, “the tensions between the British and Indians... explode in the Marabar
Caves incident” (Gandhi, 1998: 97-8). Forester employs this incident in a figurative way to serve this
purpose when he proposes that even nature emerges to be a threatening factor to the British explaining
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that they, themselves bear this sort of fear inside their hearts towards the Indian locations. On the basis
of this recognition, the Anglo Indians realize that they are not welcome on this land.

By reviewing the description of the Marabar caves again, the reader becomes aware of the fact
that Forster intends to shows that India resists and refuses in every possible way a friendship between a
native and a colonizer. The natural outcome is that the British colonizers in India react with fear and
suspicion to the Indians and everything connected with nature, such as weather, animals and landscape.
Thus, the British are so overwhelmed with terror that even Mrs. Moore, the broad minded British lady
and her companion, Adela render to be entirely unable to control their terrible fear in the cave. Forester
describes this horrifying moment, “For an instant she went mad, hitting and gasping like a fanatic”
(Ibid: 158).

The charge of rape and the destruction of connection

Adela and Mrs. Moore are different in their orientation from the entire British community, except
for Fielding, in that they have a very peculiar interest to discover the real India. This inclination is not
very much welcome among the Anglo Indians who persist to reject every possible tendency to bridge
the social gap between the Indian and British communities. Nevertheless, the two British ladies fail to
achieve this objective after their painful experience at the Marabar caves for they are incapable of
digesting the fact that India is a mystic country, a kind of spiritual philosophy that the western world is
not interested to seek for its roots and trends. However, Adela’s experience in the caves remains vague
throughout the novel for she fails to provide a precise description of what actually happens there except
for some minor unimportant details about scratching the wall with her nail to produce the echo, the
shadow she sees, and the way she escapes from the cave. The vague memory of this experience shapes
the whole critical discourse of the novel A Passage to India. All she can think of is that she endures a
horrible mystic experience because of the riddled echo inside the cave which she, later on, appears
unable to comprehend. The vague source of the echo makes even incapable of presenting clear cut
evidence whether or not Aziz really attempts to rape her. The experience affects Mrs. Moore horribly
as she is exposed to the echo as well. She can forget everything in the Marabar hills except the echo
sound which fills her with terror. She feels that she cannot testify in the court for two main reasons, her
instability and her respect for Aziz. Accordingly, she feels useless to the British in Aziz’s trial.
However, she plays an important role in convincing Adela of Aziz’s innocence.

One of the interesting interpretations as to why Adela accuses Aziz of rape attempt and then
changing her mind to drop her testimony in the court is introduced by the critic Silver Brenda R. who
says that Adela, as an Anglo Indian woman, believes that the Indians have an inherent sexual desire for
the European feminine gender. On the basis of this belief, she assumes that she is predisposed to be
raped by Aziz when they are alone in the cave. Before the incident of the caves, Adela introduces
herself as a woman of intelligence; she believes in conducting a liberal, honest conversation. But after
the caves, she remembers the discourse she has with some British women about the sexuality and rape
intentions the natives have towards the British females, “having been absorbed by the male discourse
that surrounds rape, she herself disappears” (Silver, 1988: 100- 1). The characters in A Passage to
India, except for Aziz and Adela, seem uneager to discover what actually happens in the caves; they
are, instead, interested in the possibility that a black Indian very likely rapes the white European
woman. It is this idea that drives the British to gather round Adela during Aziz’s trial. But the entire
English community turns against her as she refuses to testify against Aziz in the court. This stance
causes her to be discarded from the British club.

The incident of the Marabar cave casts light on very significant issues, like racism and British
nationalism; it builds a wall in the face of any possible effort to establish friendship or any sort of
mutual understanding between the two opposing communities. It is this incident that eliminates all
possibilities for the Indians and the British to come any closer. Aziz, who keenly strives to make
advances to the Anglo Indians, now thinks that the people from both sides can never be friends. This
explains why symptoms of defiance to the British system and administration, even inside the British
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club, are spotted. Fielding, for instance, defies his countrymen when he takes sides with Aziz owing to
his strong belief in his friend’s innocence. He, therefore, insists on continuing his friendship and
backup to Aziz by convincing Adela to change her mind and drop her charge against Aziz. He
challenges his countrymen for the second time when he offers Adela accommodation and food when no
one else is ready to serve. But this particular last stance makes Fielding lose his friendship with Aziz.
Fielding sincerely tries to convince Adela that she is mistaken in accusing Aziz of the supposed rape.
And, as an English man, he is aware of the fact that the English women hate the Indian natives to an
extent that Adela may possibly be influenced by the English women’s gossip that Indian men are
assumed to be savage rapists of white women. Fielding is also aware that by assisting Aziz and leaving
the club, he sides with the Indians whom are considered to be a low race, and therefore deserves to be
called, “anti-British [and] seditious” (Forster, 1924: 193). Nevertheless, he seems to be content with the
consequences of his stances which are not appreciated by the majority of the Anglo Indian in the
British club.

The confusion of the Marabar Caves

The Marabar caves cause a sort of intellectual confusion to the British since they are unable to
find a logical interpretation of their significance. Besides, the riddled echo they produce creates a sense
of bewilderment in their minds. Hence, critics interpret the denotations of these monuments in different
ways. Brown’s believes, for instance, that the Marabar caves are nothing but a savage primitive world
and the civilized European man should not experience. He implicitly prohibits the connection between
the British and the Indian particularly in these savage places for they carry the feature of “primitivism,
a world which is naturally kept separate from a civilized man” (Brown, 1966: 155). In another word,
these caves symbolize the cultures of the colonizers and the colonized that can never meet. From this
particular colonist point of view, an impartial individual can notice that the British colonials, as
prejudicial racists, have this inherent element of alienation in their psyche; they view themselves as a
superior race that have the right rule and subjugate the inferior race.

Considering the external shape, Forster describes the Marabar caves as thorns in a barren deserted
area. In their description, these hills defy the order of the universe and present a mysterious
phenomenon. Forster further depicts them as extraordinary with the outer and inner shapes indicating
that they bear unusual implications where a visitor is unable to gain any knowledge unless he or she is
mystic. Forster, by means of describing these caves as a historical site of India, wants to confirm that
the caves display a philosophical outlook implied in the diction of the narrative. For this reason, the
characters in the novels are helpless to describe the caves when they are asked to do so for there is no
particular diction they use to give an ample image. So, when Adela asks Godbole to describe the
famous caves, he “forewent the pleasure” (Forster, 1924: 75) only able to indicate what they are by
describing what they are not. After he describes the Marabar Caves as both ‘extraordinary’ and
‘renunciation’, Forster states that, “The caves are readily described” (Ibid: 124). This statement makes
the mystical Godbole incapable of describing the caves any better. Physically speaking, the caves have
entrances through which visitors can go through to see and discover their whereabouts. The caves
which are accessible are referred to as living caves and they available only for the people who desire to
discover their essence; whereas the caves that cannot be visited are referred to as dead for they are
sealed and they exceed the living ones in number. However, they are just ordinary caves that carry no
sense of ominous connotation nor suggest any significance on the ground that they produce echoes
only.

The fact that these two dissimilar caves do not meet implies that there is no connection between
the spiritualism and materialism. This dissimilarity between the dead and living caves also refers to the
impossibility of bridging East with West, namely, India with Britain. Stone Wilfred H. argues that, in
the novel, Forester intends to convey a message to his readers that the western and eastern
philosophical views oppose one another, nevertheless, can be viewed as complementing each other:
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“this is not to say that Forster is a Hindu or that he is propagating Hindu values . . ., and that we in the
West in particular are impoverished by our repression of the irrational and the unseen” (1985: 18).

The caves denote a meaningless message to the readers on the ground that the echo which they
produce disperses other sounds as well as it unifies them. Interestingly enough, the interior of the caves
deeply fascinates the visitors with a series of echoes generated from the first sound. Accordingly,
Forester argues that,Whatever is said, the same monotonous noise replies, and quivers up and down the
walls until it is absorbed into the roof . . . Hope, politeness, the blowing of a nose, the squeak of a boot,
all produce “boum.” . . . And if several people talk at once, an overlapping howling noise begins,
echoes generate echoes.(Forester, 1924: 159)

Throughout the narrative, Forester intends to remind his readers that the caves exist even before
humanity do, and when a visitor enters them, he or she is filled with the sense that they do not hold any
value because they are empty and lifeless. Both the inner and outer design of the Marabar caves
denotes the myth of the first creation of the world, Forester argues, “Older than anything in the world...
[and the hills that border them are] torn from [the sun’s] bosom” (Ibid: 137), at the time of creation.
Noticeably, the novel time and again emphasizes the fact that no human language can express the
implied meaning of the hills that encloses them. Forester argues, “Nothing, nothing, attaches to them,
and their reputation [because their interpretation] does not depend upon human speech” (Ibid: 138). He
continues to say that, “Nothing is inside them, they were sealed up before the creation of pestilence or
treasure; if mankind grew curious and excavated, nothing, nothing, would be added to the sum of good
and evil” (Ibid: 139). This statement articulates the fact that these caves are very ancient in history and
they defy Europe’s claims of superiority.

The impact of the caves on the Anglo Indian females

Forester argues that the significance of the echo does not lie only in its potential to integrate all
other sounds, or perceive the meaning or meaninglessness of these sounds, but also lies in the fact that
it presents various forms from this process via which it joins different levels of sounds. Mrs. Moore
understands that this dull echo underestimates life and her religious beliefs in Christianity. This also
denotes that her faith in Christianity seems to be changed when she is in India on the ground that her
belief in the existence of God grows weaker to an extent that her Christian praying “satisfied her less . .
. Outside the arch there seemed always an arch, beyond the remotest echo a silence” (Ibid: 71). In
India, Mrs. Moore experiences the Indian mysticism; she becomes spiritually fond of India; yet,
incapable of comprehending it. In the end, she becomes exhausted and falls wretchedly into a deck
chair. Adela, on the other hand, is disillusioned with an imaginary rape attempt inside the cave.
However, her dropping the accusation against Aziz creates a chaos in the courtroom. Forester describes
this muddle saying that, “people screamed and cursed, kissed one another, wept passionately . . .
hundreds of things went on at once, so that afterwards each person gave a different account of the
catastrophe” (Ibid: 232). This proves that India is a country of diverse viewpoints which have nothing
in common with Britain. Here, there are two different nations with two different cultures where
friendship is impossible to establish.

At the beginning, the idea of visiting the Marabar Caves sounds fabulous to see the real India
when Aziz first makes this offer to Adela and Mrs. Moore, but the drastic conclusion of this adventure
prevails very negatively almost everyone in the Indian and British communities. In his comment on this
tragic end, Forster says that that, “[The British and the Indian] were sucked in like water down a drain”
(Ibid: 158). All the principal characters are affected in one way or another: Mrs. Moore’s impression
after she enters the cave is that she feels suffocated and, therefore, cannot control herself. The fact that
she takes it on her shoulder to break the boundaries separating the British and Indian communities
causes her to undertake this painful experience before the end of the novel. This implies that the
Marabar caves, like all the Indian locations, are just tools Forester utilizes to expose the fact that they
separate the West from the East and present India as an everlasting mystery which is insoluble by the



RERRGAT T ik daala [ Al g Ay gl o glall daleall) Ay 1) 4408 Alaa Y1 2

foreigners. Of course, not all the characters are able to encrypt the mystery or the echo. Accordingly,
Stone Wilfred H. argues that:

there are mysteries in this novel that cannot be solved . . . and the characters are tested by
whether they can deal with those mysteries or cannot. Not all of the characters enter the caves, but we
can nevertheless say that some characters can enter them and some cannot”. (1966: 17)

Mrs. Moore tries to comprehend her experience in the cave, whereas Adela hates what happens to
her in there, and insists to stay as an alien to the Eastern culture. In this sense, her philosophical
western mindset makes her think that Aziz attempts molesting her in the cave. Later on, she withdraws
her charge against Aziz claiming that she seemingly has a hallucination due to the blazing heat.

While pondering the incident over and over, Adela sometimes comes to a point where she
believes that she experiences the physical assault in a very bitter way owing to fact that she is different
in color and race from the Indians. This incident in the cave forces her to recognize a serious issue that
she, as a foreigner, is superior to the Indian community in terms of culture, power and race. She is
unable to discard this idea from her mind that both the color and beauty of her body are a good reason
for Aziz to execute his attack against her. In this sense, she cannot dispose herself from her colonial
sense of racial superiority; she recognizes her character in material and physical terms for which she
suffers from the attempt of rape. Silver argues that when Adela is enclosed by the cave, “she is
enclosed as well by relations of power, including gender, that make possible the discourse that
represents woman as pretense for male rivalry” (1988: 103).

Right from the very moment Aziz is accused of the molesting Adela, Forester persists to inspire
his readers with explicit hints here and there in the novel that he never commits the act of raping. But,
his readers are not aware of what happens in the cave and how Adela’s strap on her glasses break.
Forester himself claims that he has no clue. In reference to this incident, Furbank, in his book, E. M.
Forester: A Life, quotes Forester, who says that, “In the cave it is either a man, or the supernatural, or
an illusion” (Furbank, 1978: 374). Lack of knowledge in the cultural differences between West and
East may also lead the foreigners to visualize illusory things under the effect of certain sounds. Homi
K. Bhabha admits this view by saying that, Cultural difference, as Adela experienced it, in the nonsense
of the Marabar Caves, is not the acquisition or accumulation of additional cultural knowledge; it is the
momentous, if momentary, extinction of the recognizable object of culture in the disturbed artifice of
its signification, at the edge of experience.(1994, 126)

The novel has a tragic end when the cave trip fails to reconcile West with East. This particular
adventure, like all other attempts to span a bridge between the British and the Indians, is a total
disappointment to the readers because they separate more than they connect. Edward Said concludes
that, “We are left at the end with a sense of the pathetic distance still separating ‘us’ from an Orient
destined to bear its foreignness as a mark of its permanent estrangement from the West” (Said, 1977:
244), when Aziz and Fielding are unable to be friends anymore because the Indian land, sky and nature,
“didn’t want it, they said in their hundred voices, ‘No, not yet,” and the sky said, ‘No, not there’”
(Forster, 1924: 316).

Conclusion:

The paper concludes that places in a given country signify the culture and national heritage of
people on the ground that they inspire them with the utmost power to resist whoever wants to occupy
and subjugate the indigenes. On the basis of this fact, Forester makes a special reference to this canon
in A Passage to India through employing the Marabar Caves to suggest that it is highly impossible to
West and East to meet on a under the condition of occupation. The mystic riddled echo and the
frightening shape of the caves keep the Anglo Indians aloof from the Indian land. Adela and Mrs.
Moore are just examples the novelist sets to stress this fact. The expedition to the Marabar caves fails
to span the bridge between the Indian and British in the end.
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Abstract
The aim of this research is to know the students trends in the preparatory stage towards the space

teaching programs.based hpon the research needs <The researcher has done the measure scale which
will be the cone lusion to deduce the student trends Towards the space taechig programs. After
showing the scale psycho metric feautures «it was finally formed to be composed of (26) items.when
the scale was applied on a random sample composed of (100) students at the preparatory schools
belong to Education Directorate in Najaf AL.Ashrat and after checking the answers and doing the
statistic treatment ot data by using the connection persons meaa (T-test)we got the following results
mathe tic mean (67 <79) difference (48 <61). This study got basic results lik the positive trend toward
the space scientific programs by thel students <of preparatory stage and this confirms the importance of
teaching programs now.Based upon <the results <the researcher recommended som directions and
suggestions
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The effect of using some of the strategies of thinking beyond the cognitive on level
of critical thinking and self-confidence among the students of the university of
Shagra
Ass.Prof.Dr. Omar Bin Sulaiman Bin Shalash Al Shalash

Head of Department of Psychology College of Education / University of Shakra /

Saudi Arabia

Abstract

The aim of the current research is to find out how the use of some of the cognitive thinking
strategies in the level of critical thinking and self-confidence of the university students. The strategies
were applied to a sample of 50 students from the second level in psychology at Shagra University, (25)
experimental and (25) officers. To achieve this goal, the researcher used the experimental method of
experimental and control groups after rewarding between the two groups in terms of variables (age,
level of education of father and mother, level of intelligence, critical thinking, self-confidence)
Thinking beyond knowledge, s Hired a researcher to test (Watson - Klaser) Translator by Issa (2013),
and a measure of self-confidence (researcher); researcher used statistical methods system (SPSS), The
results indicated that there were statistically significant differences at the level of (o =0.01) in the post-
application of the standards of critical thinking and self-confidence; between the experimental groups;
the average (28.1) for the critical thinking and (21.275) for the self-confidence and the control;
(30.325) for critical thinking and (23,000) for self-confidence, for the benefit of the experimental
group. This indicates the effectiveness of the strategies of thinking beyond the cognitive level of critical
thinking and self-confidence among the students of Shagra University.
Keywords: Thinking Strategies Beyond Cognitive, Critical Thinking, Self-Confidence, Students,

Shagra University.
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The impact of the strategy (Retrieval Table) in the
collection of fifth- Primary students in the the Arabic grammar
Professor Dr. Mushrooqg Mohammed Majoul Researcher. Ali Atiyah Abed
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atyiaali@yahoo.com
Abstract

The research aims at recognizing: (The impact of the strategy (Retrieval Table) in the collection
of fifth- Primary students in the the Arabic gramma)

To achieve the aim of the study, The researcher put the following null hypothesis:
There is no statistical difference at the level of (0.05) between the mean scores of the achievements of
the experimental group pupils who are taught Arabic language grammar according to the feedback
table strategy and that of the control group pupils who are taught according to the traditional method.

The researcher chose (Al-Abbas Ibn Abdul-Motalib primary school) randomly, he also chose two
sections randomly to represent the groups of the study,An equivalence is made between the two groups
in: pupils’ age, fathers’ educational level, mothers’ educational level, and the pupils’ scores of Arabic
language in the first course examination of the same academic year (2016-2017),The teaching material
consists of (7) subjects from the book of Arabic language grammar for the second course. The
researcher formulated (70) behavioral objectives, and prepared a typical lesson plans for each subject

The experimental group pupils are taught by using the feedback table strategy, Whereas the
control group pupils are taught by using the traditional method. The experiment lasted for (8) weeks.
The researcher prepared an achievement test which consists of (5) questions with (30) items,After
being sure of the test items validity and finishing the experiment period, the researcher applied the
achievement test for the two groups. The study reveals that the experimental group pupils who are
taught by using the feedback table strategy did better in the achievement test than those of the control
group with a statistically difference at the level of (0.05).
Keywords: Methods of Teaching, Strategy of the Table of Retrievers, Fifth Grade, Arabic Grammar.
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The impact of the strategy oriented program to solve problems in the achievement
of students in the fourth grade literary literature and texts and retention
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Abstract

The objective of the current research is known asthe impact of the To achieve the goal of the
research« the researcher followed the procedures of the experimental method« and chose a experimental
design with a partial control consisting of two groups: the first experimental study literature and texts
according to the strategy. strategy-oriented programmed
Key words: strategy oriented program:« f students grade literary literature texts
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Effect of the Strategy of the Inverted Thinking in the Acquisition of Chemistry for
the Second Intermediate Students and Their Creative Thinking
Asst. Prof. Wafa' Abdul Razzag Abbas
Asst. Prof. Dr. Fadhil Umran Isa

Researcher. Mohammad Hamza Ubeid Al-Husseini

University of Babylon / College of Basic Education
mohamedmaster140@gmail.com

Abstract

The researcher has made an experiment to investigate the validation of the two hypotheses
spending two months in Al-Hashimiya Intermediate School for Boys subordinated to the Directorate of
Education in Babylon. The researcher has specified the last three chapters from the book of chemistry
of the second intermediate class. The results show that the students of the experimental group who
have studied using the inverted thinking have exceeded those students of the control group who have
studied traditionally.
Key words: strategy, acquisition, creative thinking.
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