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Abstract:

The present stdy aims at investigating listeniبn Comprehension skill
dر ficuliies as perceiied ًby lst Kear EFLFeale Siiienls aiArar College cf
Education .Suliec4s c/ the stdy, consisted cf 96lst year EFL stdents at
Arar College c/ Education . he problem cf the stdy is stated in the
question.:" What are the d,,ficulties cf Listenin, Com, nrehension as
perceived by ist year fenale" stdens ai 4rar @ig [Ecaiion ?4
questionnaire is built to identfy listening skill dfculties encounter lst year
studenls, and Likertfour point scale is employed. The following statistical
Methods are used, frequencies , percentages, Arithmetic means ,standard
deyiations, and //pha Cronbach .Resulls show that there are d.ز ficulties
related to the folowing , teacher's techniaes G teaching in teaching
Listening skill ,fnglish sound system, Eigرأءزأ rو meaning. memor and
attention, topic c/The lectre , learner's strategies cflearning, the listened
text, tasks & actiities cfstening, listener, the enviromment surroundng the
listener, and the emotional and psychological side c/ the listener .The
recommendations cf this stdy inclded the need to pay more atention to
teaching listening, not to testing it, More attention should be devoted to
develop listening comprehension skills. Teachers should adopt and select
listening actiities and techniques relevant to the stdenfs needs and
characteristics.

 طالبات نظر وجهة من والنهم الاستماع مهارة صعوبات"
 بعرر" للبنات التربية كلية في الانجليزية اللغة

 العنزي ثاوي حجي د/مريوم،
: التخلص•

 الاستماع مهارة بتعلم تتعلق التي الصعوبات على التعرف إلى الحالية الدرسة تهدف
 للبنات التربية بكلية الأنجليزية اللغة قسم الأول المستوى طالبات تواجه والتي والفهم
 طالبات على الدرسة طبقت وقد التحليلي الوصفي المنهج الدرسة أستخدمت وقد بعرعر
 الدرسة مشكلة وتتلخص ق"طالبة.٦ من" تتكون والتي الانجليزية، اللغة قسم ة الأولى ألسنة
 الانجليزية اللغة قسم ة الأولى السنة طالبات تواجة التي مالصعوبات التالي: السؤال ة
 بتصميم الباحثة قامت وقد ؟ والفهم الاستماع مهارة تعلم بعرعرة للبنات التربية كلية ة

 على عرضها الاستماع،وتم مهارة تعلم& الطالبات تواجه التي الصعوبات أهم لتحديد استبانة
 الآتية الإحصائية الأساليب استخدمت .كما الرباعي ليكرت مقياس واستخدم المحكمين

 ألفا إلى بالإضافة المئوية ،النسب ،الترتيب المعيارية ،الانحرافات المتوسطات ، ،التكرارت
 تواجه صعوبات يوجد: كالتالي الدرسة نتائج وكانت. الدرسة أداة ثبات لقياس كرونباخ
 تتعلق التدريس،صعوبات± المعلم يستخدمها التي التقنيات: بالآتي تتعلق الطالبات

 والانتباه بالتذكر تتعلق صعوبات الكلمات، بمعانى تتعلق ،صعوبات ، بأصواتالكلمات
 تتعلق صعوبات ، التعلم باستراتيجيات تتعلق صعوبات ، المحاضرة بموضوع تتعلق صعوبات

 تتعلق صعويات ، بالمستمع تتعلق صعوبات الاستماع بانشطة تتعلق عويات بإلنبإ"جي
 توصلت .وقد للمستمع والنفسي الانفعالي بالجانب تتعلق بالمستمع،صعوبات بالبيئةا،
 فقط باختبار، وليس الاستماع الاهتمامبتدريس إيلاء ينبغي التالية التوصيات إلى الدرسة

 مناسبة بيئة توفير الاستماع،ينبغي مهارات لتطوير يكرس أن ينبغي الاهتمام من المزيد
 الحديثة التعليمية الوسائل استخدام أهمية على ،التأكيد المعلم قبل من للطلاب

 اللغة من الحواروالتقليل كلغة الانجليزية اللغة استخدام ضرورة والفيديو كالكمبيوتر
 المعلم قبل من الأنشطة من العديد استخدام أهمية ، الطلاب لدى يعززاللغة مما العربية

 واهتماماتهم الطلاب باحتياجات صلة ذات تكون أن ينبغي كما المهارة تنمية ه للمساهمة
 التدريس. ة المتبعة والتقنيات الاستراتيجيات بأحدث دوري بشكل المعلمين تزويد
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hntroduction
English language is a means cf communication, as it enables

people to communicate with each other. lt is the language cf
compter, the languge cfmedicine and treatment ,business ,trade,
policy, naigation, tourism , travel, and the Language cfeducation in
mamy uniersities and insttutes all over the world.

Listening skill is one cf the most important aspects cf
commnication process . Lee (1986) points out that an fective ز€
listener was a more fective ز€ language learner and wser .D,,ferent
researches refer to the importance cflistening in both communication
and language learning Mee (1990) indicates that listening is
important because the ability to understand what others say is
essential to communicative interaction ,he adds that listening is cfa
great importance to learning in general and to language learning in
particular. Lingren (1997) and Devito (2004) mention that listening
is a vital and necessary skill needed for .:" (1) creating and
maintaining relationships ,(2) parenting children fectivel ز€ ,(3)
learning and acquiring irformation (4) working together and making
€fective decisions on the job , and (5) irflencing the attitudes and
behaiors cf others". Byres ( 1984) assures that listening plays an
importamt role in building stdents understanding which is crwcial to
develop other language skills ,e.g. ,peaking ى reading, and writing.

Language learning depends a great deal on listening which
supplies the aural input that acts as the basis for language learming.
Pekin, Altay and Baytan (2006)) claim that listening is the frst
language skill that students have to master. They maintain that this
skill plays a long-lfe

role in the process cflearning and is essentia/ to communication
and productive participation in l.fe; and f stdents are good
listeners, they will be able to participate more €,fectively in
communication. Ross (206) also claims that stdents with good
listening comprehension skills are better able to participate €fectively
in class. hn spite cf the role cf listening in communication and
language learning as a whole it is considered one cf the most
neglected skills in language teaching , it has received less attention in
language teaching than hae the other three skills as revealed by Mee
(1990), Lc,fredo-Roca(1997), Enger (1998) , Burrows (999) . In this
aspect ,Abdel Latf (2002.:1) mentions that listening as an essential
skill does not employ a central place in TEFL, and that little is
cز fered in terms cmethodology or practical applications for helping
stdents develop their listening skills.
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Hamada ( 1990) indicates that listening comprehension skills have
been neglected , in spite cfthe vital role which it plays in language
learning and teaching process. Abo Essa ( 2005) assures that
listening is, completely a neglected skill. lt does not attract any
attention from course designers curriculm developers and teachers.
Lately when more attention has been given to listening
comprehension , dز ferent techniques and strategies hae been wsed
for teaching listening and improving listening skills such as: (1) using
new technology ,(2) using metcognitive strategies, (3) having
stdents listen to some authentic materials and then do simple
tasks,(4) providing isual and written suEport during listening ,and
providing positive feedback , as indicate by Sheerin, and Strother
(1987),Willetts (1992) and Sadow (2000).

Eastman (1987) describes listening as the most d,,ficult cfthefour
skills the begimner cf a foreign language hae to develop. Belasco
(1965) added that listening comprehension have been called the "most
underestimated and least understood aspect cfforeign language
learming".

According to Lee (1986), a listener is actively engaged in the
process cfconstrwcting a message and how accurate his perception or
understanding cf the message depends on the knowledge cf the
language as well as knowledge cf the world. Listening is not merely
receptive because in real l,fe sitations, people rarely listen to a
spoken teRtfor its own sake. They usuall have specfic otjectives for
listening.

Thompson & Rbin,( 1996, p. 331) consider listening as an actie
process in which listeners select and interpret irformation that comes
from auditory and visual clues in order to defne what is going on and
what the speakers are trying to epress.

Underwood (1989) points out that stdents whose cultre and
education inclde a strong storytelling and oral communication
tradition are generally " better " at listening comprehension than
those from a reading and book-based cultral and edcational
background. Moreover, learners whose matie language possess the
stress and intonation featres similar to those cfEnglish are likely to
have less touble than the learners whose Ll is based on d,ferent
rhythms and tones.
stetenentcfthieProhlent

Communication competence incldes four main activities.:
speaking, /istening, reading, and writing .The most needed ability in
everyday communication is the skill cf/istening. The ability to follow
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a speaker in a foreign language and respond appropriately needs to
be taught like all other language skills. English tistening skill hae
been seen as an important prerequisite to other language skills in
English learning

The researcher has noticed From her enperience cfteaching EFL
listening skills, that most cf the stdents who enroll in the English
Department cf Morthern Border University hae serious deficiencies
in listening comprehension.

On surveying reasons cf such dficiencies, stdents state that they
sufer from dJficulties cfmanipulating the skill cf /istening such as,
accent promunciation, speech rate, urfamiliar topic and vocabulary ,a
problem which consequently Gز fects other communicative skills and
abilities cf speaking, reading ,and witing since they are all
integratie . For the above-mentioned reasons , the researcher
attempted thecurrent stdy to imestigate the dز ficulties cf Listening
Comprehension as perceived byEHL stdents.
@uestionscfteStdy;

The presemt stdy attempts to answer the following main
question.:What are the d,ز fculties cf Listening Comprehension as
perceied by lst yearfemale stdents at College cfEducation '
Puposecftrestwdy

The punpose cf this stdy is to imvestigate the d,,ficulties cf
listening Comprehension skill that facefirst year stdents cfEnglish
Department at College cfEducation.
Sicnficcncecfthestd

This stdy is sign.ficant because:
• It enhances EFL students' awareness cf the importance cf

listening Comprehension in EFL.
• It provides the English teachers with a sample cfteaching

listening skill techniqtes .
• lt proides guidelines wpon which other remedial programs can

be constructedfor developing EFL stdents' listening skills.
• It will draw the attention cf other researchers to the feld cf

teaching and learning listening Comprehension skill.
Linictionscfteيtdy;

This stdy is limited to lst year stdens cf English department at
Girls College cfEducation.
DfinitioNcfTerns:
LsteningConprelensioN:
t is defned as an active and comple prcess which requires

learners to receie sounds , attends to relevant sounds , aSSign
meaning and store the messagefor later use ( Speer; 2002:112).
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Devito ( 2004 ) views listening as an actie process cfreceiving ,

understanding , remembering , evaluating , and responding to
communicative discourseS.

Thus , listening can be defined in the present stdy as an active
process , in which the person can make sense cfwhat another person
is saying.
Skill

Cottrell (1999,21)defines skill as a penformance and the ability to
learn well and whenever we want. lt is an activit the learner will
develop through the exercise cfan actiity supported by thefeedback.
A// the skill cfthe skills consists cfsmaller sub-skills, and deficiencies
in any cfthe sub-skills cfect the quality cfoverallpeformance.
t is defined in this stdy as the ability to penform an actiity

related to the skill and mastery cfthe eficiency cfthe listening.
Theoretical Framework:
Listerin٤Shil

Listening comprehension skill is not merely a process cf
decoding lnguage, but an active process cfirference and hypothesis
building. During this process, receptie, constrwctive, and
interpretative aspects cfcognition are utilized in both frst language
and second language settings (Rost, 2005). Listeners do not passiely
absorb the words, but actiely attempt to grasp the facts andfeelings
in what the are hearing by attending to what the speaker says, to how
the speaker says it, and the contert in which the message is delivered
(Pd, 1997). It is a process in which the listener must discriminate
beteen sounds, understand vocabulary and grammatical strctures,
interpret stress and intonation, retain what was gathered in all cfthe
above and interpret it within the immediate as well as the larger
socio-cultral contert cfthe utterance (landergrft,1999).

Listening comprehension skill can not be considered passie since
comprehension is a key factor in it. h their book "listening",
Anderson and Lynch (1988) argue that listening is neither passive nor
receptive as it imvolves more than language. Succes!fl listener plays
an active role in the process(p.6)." Understanding is not something
that happens because cf wht a speaker says.: the listener has a
crucial part to play in the process, by activating various tpes cf
knowledge, and by applying what he knows to wht he hears and
trying to understand what the speaker means.".
٨@trecfListeringSkill

Rivers (1980) has discussed the mature cf the listening
comprehension skill. h order to comprehend a spoken message,
Riers eplains, listeners take the 'raw materials' cf words, their
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arrangements, and the rise and fall cf the voice, and from these
materials listeners create a 'sign.ficance,:. This sign.ficance the
listener creates is in his own mind only not even in the mind cfthe
speaker. There is 'meaning' in what the speaker produces which is
called 'speaker's meaning' but sign,ficance is in the mind cf the
listeners. This sign.ficance, as Rivers states, is dependent on three
factors:"(1) There is the linguistic irformation that is extracted from
the sound signal i.e. what listeners perceive aurally cfsounds, words
and their arrangement in utterances, for what the listeners perceive is
not necessarily what was emitted b the speakers.(2) The situuational
contet cf the utterance fects ز what /isteners perceie to be the
relationship between what they have heard and has been said, and
also their enpectations cf what will follow.(3) The comprehended
message is dependent on what the listeners perceie to be the
intentions cfthe speaker". (p.35).

When comprehending oral message, then, listeners are not just
extracting linguistic irformation but are selecting and matching what
have been selected against probable messages that they are
anticipating. Thus, the listening comprehension skill isfarfrom being
a receptive skill. Listening comprehension is also stressed as an
actie process imvoling two levels cfcomprehension. They are
rferred to as the 'top-down' and the 'bottom-wp' levels (Widdowson
1983, Anderson and Lynch 1988, and Nnan 1989). The listener
follows the top-down level cfcomprehension when he/she focuses on
spec.fic irformation and relates it to existing knowledge. The bottom­
up level requires the listener to focus only on recognition cf
grammatical and symtactic patterns cfspoken language. Reliance only
on the bottom-tp level cfprocessing does not enable the listener to
build wp his/her irferences, predictions, guesses, interpretations or to
wse prior knowledge related to the listening sitation. Therefore
building up listening comprehension skill is based on the top-down
level which depends on the listener's efectie use cf the world
knowledge i.e. schemata script. Schemata cript is known as listener's
previous knowledge, eperiences relevunt to the natural sitations i.e.
going to a restaurant, a bank, the dentist, or checking out library
books (Rost 1990, Mph (1991),Amderson and Lynch(1988) and
others).

According to Mee (1990), listening is a complex process which
imvolves to basic levels.: recognition and selection. When the
learners isfirst corfronted with aforeign language, he/she hears only
a barrage cfmeaningless noise. Graduall cfter enposure to the
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language, the learner recognizes the elements and patterns like
phonemes, intonation, words and phrases. When the learner is able to
recognize the phonological, syntactic and semantic codes cf the
language automatically, the learner has reached the level cf
recognition. Nert, the learner sfis out the message bearing units for
retention and comprehension without conscious attention to
indiidual components. This is the level cfselection.

From another perspective, Grognet and Van-Duzer (2002) point
out that listening is an active process cf selecting and interpreting
irformation from auditory and visual clues. As an active process,
Van-Duzer (1997) indicates that listening imvolves some basic
processes which do not necessarily occur sequentially; they may
occur simltaneously, in rapid succession, or backward andforward
as needed. He adds that each cf these processes irfluences the
techmiques and actvities a teacher might choose to incorporate into
instrwction in order to asist learners in learming to listen as we// as
listening to learn. Then, he enplains that during these processes, the
listener:

• determines a reasonfor listening.
• takes the raw speech and deposits an image cfit in short-term

memory.
• attempts to organize the irformation by identfjing the type cf

speech event (comversation, lectre, radio) and thefinction cfthe
message (persuade, irform, request).

• predicts irformation enpected to be inclded in the message.
• recalls background irformation epected to be included in the

mesSage.
• assigns a meaning to the message.
• checks that the message has been understood.
• determines the irformation to be held in long-term memory.
• deletes the original form cf the message that has been receied

into short-term memory.
hn addition to the previous processes, Miller (2002) describes

listening , in another way, as a process that involvesfve Steps:
• Receiving which is the act ofhearing sounds; the physical act cf

hearing.
• Selecting and deciding which sounds to direct attention.
• .hterpreting and decoding the message.
• Uhnderstanding and placing the received meaning into own

eperience.
• Evalating and responding.
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Other researchers have revealed that listening has a great
importance to learning English language. One cfthose researchers is
Mation (1985) who enpresses this importance clearly saying that.:
"Listening is the wy cf /earning the language. lt gives the learner
irformationfrom which to bild wp the knowledge necessaryfor using
the language. When this knowledge necessary for suing the language.
When this knowledge is built up, the learner can being to speak. The
listening-only period is a time cfobseration and learming which
provides the basisfor the other language skills." (p. 17)

Futhermore, A/-Khuli (2000.58), Hyslop and Tone (1988), and
Mee (1990) stpport the previous view eplaining that listening
provides the foundation for learning, for all aspects cflanguage and
cognitive development, and it plays a lfe-long role in the process cf
learning and communication essential to productie participation in
lfe. Moreover, Al-Khuli (2000. 58) adds that unless the learner hears
accrately and understands correctly, he/she will not be able to
respond adequately. h this respect, Smith, Fimn and Dowdy (1993.
142) enplain that amy defcit in this important skill means a sign.ficant
reduction in the cognitive ability cf the stdent to process incoming
irformation.

hn foreign language teaching and learning, listening skill has
attracted the least attention cf the four skills when the amount cf
research done in all four skills and the curricula cfmost foreign
languge programs are considered (Call, 1985).

Researchers used to regard listening as a passive skill but since the
80's it has been accepted as an active skill. Listening had cften been
considered something which could just be picked wp by learners.
Thus, teachers saw little need for developing a spec.fic research
agenda to teach listening.

Listening is a highly refined skill which incldes a mumber cf
d,ferent cognitive and Gز fective mechanism. lt is not only the process
cf a unidirectional receiving cf audible sounds but also a
psychomotor process cfreceiving sound waes through the ear and
transmitting nerve impulses to the brain, and an interactive process as
the brain acts on the impulses (Brown, 2001). Some essentialfeatres
cfthe listening process can be listed asfollows:

• Listening is an interpretie process through which listeners
generate intermal terts which commonly d,ز fer from what they
hear in unepected ways (Mphy, 1985). The listener, therefore,
has to put all his energy to communicate with the tert.
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• Listening is an active process where the listener makes use cfthe
necessary strategies which will lead him to the meaning. The
teacher's role is to show paths to €fective listeming by training
the stdents on these skills.

• Listening is usually an interactie process. The listener does not
always just listen, but he also responds to the speaker or asks
questionsfor clarfication.

PescriptioncfListeringSkill
Listening means the ability to identfy and understand what the

others say (Saricoban, 1999, .l).h addition, Beat (1999) believes
that listening is an intellectal as well as moral skill where the good
listener pays adequate amount cf attention to comprehend the
message in order to interact cز fectively with the speaker.

The word listen is derived from the Middle English word listen,
which originated from Old English hlysnan (hld-loua), and simply
rferred to paing attention to sound. h present dy literature,
listening contained a more sophisticated defmition.: listening is an in­
depth process and is beyond hearing. Webster (2003) dtfined listening
as to make a conscious decision to hear. Burley-Allen (1995) defined
listening as one cf the fou parts (reading, writing, speaking,
listening) .

The hnternational Listening Association (1995) dcfned listening as
"the process ofreceiing, constructing meaningfrom, and responding
to spoken and/or nomverbal messages". Burley-Allen (1995) arged
that listening is a process, entailing a sophisticated mental model
which reguires energy and discipline. Bakhtin (1998) believed that
every word in a comersation is a response to another word. Listeners
must prepare to respond to what they hear. He firther believed when
the listener perceies and understands the meaning cf speech, the
listener takes an actie responsive attitde towards it. Simultaneously,
the speaker epects some kind cf response sch as agreememt,
smpathy, criticism, etc. (Shotter, 1993; Tte, 2001).

Richards (1992) defined listening comprehension in learning
English language as imoling indiidual linguistic umits (e.g.
phonemes, words, grammatical structres, background knowledge),
linguistic and cognitie skills, stategies and enpectations that the
listener use in decode what is presented in the topic and situation
based discourses in the context.

Listening ability is the basis for acguiring "comprehensible input"
for the follow-wp speaking ou-put (Oi, 1997). This reguires the
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listener to not only understand what is being said, but also to select
the important, relevant irformation and redce it to aform that can
be taken down quickly in writing and remain understandable for
intake later. As the result, the mastery cf/istening ability is crucialfor
our EFL learners, and they shouldplay an active role in activities and
focused tasks.

According to Goss (1982), listening comprehension is a process in
which the listener constrcts a meaning out cf the irformation
provided by the speaker.

Underwood (1989) defnes listening as "the activity cf paying
attention to and trying to get meaningfrom something we hear" (p.1)
Purdy (1997) enpanded the definition as "the actie and dynamic
process cf attending, perceiving, intenpreting, remembering, and
responding to the enpressed (erbal and nomverbal), needs concerns,
and irformation cfered by other human beings" (p.8) Rost (2002),
classed definition cf listening into four board areas. Listening can
imvole simply receiing what the speaker is saying. Listening can be
the building tp cuderstanding and interpretation from what the
speaker says. Listening can imvole interaction and negotiation with
the speaker. Listening can imvole empathy with and deep
understanding cfthe speaker or the context. According to Howatt and
Dakin (1974), /istening is the ability to identfy and understand what
others are saying. This process imvoles understanding a speaker's
accent or promunciation, the speaker's grammar and vocabulary, and
comprehension cmeaning. An able listener is capable cfdoing these
fou things simltaneousl. Thomlison's (1984) dtfinition cf /istening
includes "active listening," which goes beyond comprehending as
understanding the message content, to comprehension as an act cf
empathetic understanding cf the speaker. Furthermore, Gordon
(1985) argues that empathy is essential to listening and contends that
it is more than a polite attempt to identjy as speaker's perspecties.
Rather more importantly, empathetic uderstanding enpands to
"egocentric prosocial behavior" Thus, the listener altruistically
acknowledges concern for the speaker's we.fare and interests. Ronald
and Roskelly (1985) define listening as an active process requiring the
same skills cf prediction, hypothesizing, checking, revising, and
generalizing that writing and reading demand, and these authors
present specfic erercises to make stdents active listeners who are
aware cfthe "inner voice" one hears when writing.
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Since /istening is, according to Wang Shouyuan (2003) the most
important component in the fie aspects cf overall English
competence he suggests as listening, speaking, reading writing and
translation, it deserves particular attention. Educators mst actely
enplore the natre and process cflistening comprehension and stdy
the theory and methodology cf /istening comprehension in order to
improe lstening teaching outcomes and make stdents recognize that
listening comprehension is the crucial aspect cfEnglish learning.

Coakely (1985) tends to define listening skill as the cpposites cf
negatie attitdes. She discsses one common negative listening
attitde as sef-centeredness-as 6pposed to being "other-oriented,"
with a gemuine interest in others that leads to acknowledging another
person's comments by asking cpen-ended questions. Disrespect,
another negative listening attitde, is shown by sending "superiority"
signals and/or by interrupting.
The lmportance ofListening Comprehension Skill
t is well known that /istening comprehension plays a key role in

foreign langage teaching, (Brown, 1986, Anderson and Lynch, 1988;
Brown,1989,: Phillips, Rost, 1990; 1993; Shorrocks, 1994
Grabielatos, 1995). Listening is assuming a more and more important
place in foreign language teaching and learning process. Rost (2002)
defines /istening as haing a receptive, constructie, collaborative and
tran!formative orientation. The listener, in this iew, not only receives
what the speaker says, but also goes through a process cfconstrwcting
a meaning, negotiates this with the speaker and through persona/
imvolvement tran!forms what is heard. The importance cf listening
camnot be underestimated and it may well be the most important skill
imvolved in the learning cfforeign languages. Listening comes before
speaking, for the child listensfor an ertended period cftime and then
begins to speak. Mothing can justfy teachers slighting or even
ignoring the stdents' complaint about the d.ز iculty cf /istening
comprehension. But the listening skill is the only one over which
learners have little or no control, one can read, speak, and rite at
one's own pace, leel cfvocabulary and synta, but you hae to listen
or someone else's pace, level cfocabulary and symtax. The process cf
hearing, identfjing, understanding and interpreting spoken
languages is thefirst step cfsuccesgfl communication (Lewis, 2000).

However, a common phenomenon is that some college stdents,
who have learned English for at least six or ten years and passed
College English Test cfBand 4 or Band 6for non-English maiors, are
still incompetent in communicating with native English speakers.
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There are a mumber cfreasons why listening is importantforfrst­
and foreign-language learners, Firstl, listening is an essential
prerequisite for oral communication to take place (Benson d H,jett,
1980). Secondly, it cften ir/lences the development cf reading and
writing (Scarcella & Oford, 992), and helps to enlarge stdents'
vocabulary (Rubin, 1982). Thirdly, it plays a central role in academic
success because the lecture remains the most widely used methodfor
instrwction at all levels (Dunkel, 1991; Powers, 1985).

Uhnderwood (1989) discusses the importance cf /istening and how
English learners needed to listen to English in d.,ferent situations and
for dferent puposes in their real lfe, depending on varied
sitations. Pierce (l998) stated that listening as an interactie, not
passie process, that the stdents need to reply mch eز fort and
practice. He eplained that listening involes actively perceiving and
constructing from a stream cfsound. h order to do well in listening
the listeners must have interactive process, which requires learners to
have adequate knowledge cfthe language to decode the message, and
the ability to apply dferent strategies.

Listening is not only a process creceiing audio stimli, but also
a complex interuction cfdferent cognitive and G,fective mechanisms.
The central role cf/istening comprehension in the second or foreign
language acquisition process is now largely accepted (Kang, 1997),
and listening plays an eRtremely important role in the development cf
speaking abilities, sually during the communication, one person
speaks and the other attends by means cfthe listening process. During
interaction, everyone plays the double role cfa listener and a
speaker. According to Mendelssohn and Rubin (1995), "While
listening, learners mst comprehend the tert by retaining irformation
in memory, integrate it with whatfollows, and contimually aGjust their
understnding cf what they hear in the light cprior knowledge and
cfincoming irormation" (p.35). One cannot respond properly ،fs/he
camnot understand what is said. So, listening is closely related with
speaking and is the basic mechanism through which the rules cf
language are internalized.

Richard (1983) and Brown (1994) claim that the processes cf
listeming comprehension are as follows: () the hearers process "raw
speech" and keep the image in the short-term memory, (b) the hearers
determine what tpe cfspeech they are processing, (c) the hearers
irfer the ppose cf the speaker, () the hearers recall prior
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knowledge which is related to the new content and the particular
sutject matter, (e) the hearers give semantic interpretations to the
wtterance, 1) the hearers assign an intended meaning to the utterance,
(g) the hearers decide whether delete the form in which the
irformation is originally received.

A large number cfstdies verfy the importance cf listening.
Mendelsohn (1983) defines listening comprehension as the ability to
hear, understand, and communicate the purpose cf the messages.
Mphy (1991) identfies /istening comprehension as an interactie
and intenpretive process; listeners did not just passiely receive the
irformation but dymamically construct the meanings. Vandergrft
(1996) states that listening comprehension has been considered a vital
role in language development. According to Byrnes (1984), listening
is a basic competence cf internalizing the language message
presented by the speakers, listeming is a compler and active process
cfsteners' memtal actiity when they are receiing the message from
the speakers. Feyten (1991) claim that listening is a necessary
language skill to diagnose and predict learners' language
achievement.

Recent researches demonstrate the critical role cfmeaningfi/
language input in langage leaming (Dunkel, 1991; Feyten, 1991). As
listening is a receptive skill, language learners have the cpportunities
to acquire language input. Therefore, listening comprehension plays a
key role infacilitating language learning.

Byrnes (984) emphasizes the importance cf /istening by pointing
out that "tstening comprehension precedes production in all cases cf
language learning, and there can be no production unless linguistic
input ws provided and became comprehensible imtake for a /istener"
(p.318). Als0, listening is the first language skill developed,: it comes
before speaking, reading, and writing (Lundsteen, 1979, Devine, 1982,
Wolwin & Coakley, 1988). According to Devine (1982), /istening is the
primary means by which incoming ideas and irformation are
absorbed.
The Characteristics ofListening skill

The characteristics cf /istening were stdied by Wilkinson, Stratta
and Ddley (1974); Brubridge (1986), and Micholas (1988).
Brbridge (1986.7) list six characteristics cf listening and their
implicationsfor teaching listening.
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• Spoken language is d,ferent from written language. Spoken
language is not organized, does not consist cfcomplete sentence
and is fill cf interrtptions, hesitations and repetition and does
not necessarily contain a lot cf irformation. Hence stdents
should be enposed to authentic speech instead cfartficial
dialogue or written speech which is read.

• .The listener is usually helped by visual irformation which
facilitates understanding. We can see the speaker and his
enpressions. Thereore, a lot cfvisuals (slides, maps, photographs
etc) should be used or natie speaker should be imited to class.

• Listeners would have "epectation" about how a comersation
might go, what they are going to hear and what their interlocutor
is going to say. The implication is tht there should be pre -
listening activities to prepare stdentsfor what they will hear.

• Listeners have conteRtal knowledge about the speaker and the
sitation. Thus, pre-listening actiities should ensure that
stdents are privy to conteRtal knowledge.

• .Reople listen for a pupose and they have a specfic reason for
listening. Hence it is vital that stdents are asked to listen for
something during their While-listening erercises.

• Gften spoken language is simplyfor social interaction and notfor
erchange for ideas or irformation. Therefore stdents should not
be asked to /isten for facts all the time. Stdents should be
encouraged to listenfor gestres, attitdes andfeelings too.

Besides the above characteristics listed, Brown & Yle (1983), and
Sheering (1987) point out that listening comprehension is not a "l00
percent". Stdents should therefore be trained to operate with partial
reasonable interpretations cf what they are /istening and not be
enpected to process every word Brown and Yle (1983).
1pe9cfListening

Stdies hae been done on various kinds or tpes cf listening ln
her work, Tate (2001) briefly describes four types cf /istening as put
forth by Purdy (1997). First, comprehensive listeming is when one
listensfor an understanding or the message. Second, critical listening
occus when one wants to make an intelligent response to perSuasive
message. Third, therapeutic listening is a non-iudgmental wy cf
listening with the interests cf the speaker in mind. Finally,
appreciative listening is relaxing method in which the message is
erjoyed for its ow sake. hn addition, Kratz and Kratz (1995),
describedfe types clistening.
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Social Contdct : Listening to Bond; 2) Entertaimment: Listening to
Appreciate; 3) hformation.: Listening to Learn, 4) persuasion:
Listening to Decide; and5) Catharis: Listening to Enable.

• Listening to Bond simply refers to the communication that occurs
to build relationships with friends andfamil. For example, "How
are you today?" is used to build a relationship bond as opposed
to hearing about the person's medical history.

• Listening to Learn refers to sharing irformation. hnstead cf
listening to judge, the listener seeks to understand the speaker
and gain knowledge.

• Listening to Decide involves listening to criticize because it is
persuasive. A person listens for a weakness in order to determine
the validity cfthe speaker.

• Listening to English allows the speaker to "get something cftheir
chest." The listener enables the person to relieve Stress or
frustration without beingjudgmental or critical.

Brown (994) illstates that there are si types cf classroom
listening comprehension which are.:

• Reactie listening where the learner listens to the suface
strwctre cfan utterancefor the sake cfrpeating it. This type cf
listening incldes little meaningfil processing.

• htensive listening in which the main focus is on certain elements
or the spoken language such as phonemes, words, intonation..
etc.

• Responsive listening which refers to teachers' language that is
wsed to elicit immediate responses from the learner such as
asking questions (How are you today!), giing commands (Look
at the blackboara), or checking comprehension (How many
people arrived at the bus stations?).

• Selective listening in which the learner decides to scan the
material selectively for certain irformation and not for global or
general meanings. Selective listening d.,fers from intensie
listening in that the discourse is relatively longer such as
listening to sorties, speeches or media broadcasts.

• Extensie listening which aims at global understanding or the
spoken mesSage.

• hteractive listening which includes all fe cf the above types
since the learner participates in discussions, debates,
conversations, and role-plays. The learner's listening
penformance must be integrated with speaking and sometimes
with other skills) in relatively authentic interchanges. (pp. 242-
244)
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Richards (1985: 198-99) indicates that there are two mGior types
cf /istening.: comersational and academic listeming, and each type
requires a d,ferent set cf skills although the to types share some
common skills. For erample, conversational listening requires the
ability to recognize the commnicative finctions cf utterances.
Predict outcomes from events described, and to irfer links and
connections between events. On the other hand, academic listeming
requires the ability to irfer relationships (such as cause, ,fect ز€
conclusion), follow d,ز ferent modes cf lectring (e.g. spoken, audio,
audio-isuaD), and to follow lecture despite d,ز ferences in accent and
speed.

Furthermore, Anderson and Lapp (1988: 87) reveal that in the
classroom it is possible to guide stdent's listening so that their
listening may be selective, puposefil, accurate, critical, and creatie.
On this basis, they class.fy listening according to the degrees c
complerity and imvolement into si categories: (1) social listening,
(2) secondary listening, (3) appreciatie listening, (4) critical
listening, (5) concentrative listening, and (6) creative listening.

Moreover; Mee (1990) shows that some researchers have
categorized listening into extensie and intensive listening.
Concerning etensive listening, it is listeningfor pleasure and interest
without having to pay a lot cattention to content and language. lt
keeps the stdent's motiation and interest high, as well as gives
valable extru contact with English in its spoken form. One example
cfextensive listening is story telling. l contrast, intensie istening is
much more controlled, with one or to specfic points. hntensive
listening can be primarily for language items as part cfthe langudge
teaching programs or it can be for general comprehension and
understanding. ltensive listening is the more widely usedform in the
classroom. hn intensie listening, students have to collect or organize
irformation. h addition, learners at beginning and intermediate
levels should spend most cftheir listening time in listening intensively
to graded materials.
Puposesc/Listering

Listening has an actie natre which emhances second andforeign
language learning. This active natre cfistening means, according to
Littlewood (198l: 67), that the learner must be motivated by some
communicative puposes which determine to a large ertent what
meanings he must listen for and which parts cf the spoken text are
most important to him. These puposes help learners learn how to
listen. hn that sense, when learners are aware cfwhat they are
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listening for, they will learn how to /isten. So, it is necessary for
learners to recognize these listening pposes in order to be €fective
listeners, andfor teachers to establish clearpuposes or otiectivesfor
learners in the area cflistening.

D,,ferent researchers refer to some listemingpuposes that stdents
need to be aware cf. For example, Littlewood (1981. 67) and Willis
(1981. 134) mention that learners may listen for the general gist,
spec.fic irformation, cultral interest, people's attitdes and opinions,
organization cf ideas, sequence cf events, leical items-words
enpressing noise/movement, structral items - their use and meaning,
orforfnctional items - theirform and use. Furthermore, Brown and
Yle (1983: 57) clarfy that stdents should /isten to arrie
succes!fily at a reasonable interpretation cf what the speaker has
intended to communicate, and not to process eery word, and not to
try to work out all that is imvoled in the literal meaming cf the
utterance.

Moreover, Anderson and Lapp (1988. 90-91) indicate that the
puposes cf listening are fnctional and appreciative, and these
puposes are similar to reading. hn finctional listening, stdents are
concerned with finding facts, getting a general idea, following
directions, or putting the material to work in some wy. hn
appreciative listening, Stdents are ready to erioy a selection for its
own sake - a storyfor its humour or a poem for its epression. Then,
they add that stdents my also combinefinction and appreciation in
listening with a view to creating a dramatization. I brief, the
summarize some cf the listening puposes in their description cf the
good listener as follows: the good listener is polite, getting facts,
listening thoughfilly, listening for a reason, and making intelligent
wse cfwhat is heard.

hn addition to that, El-Toukhy (1994: 238) refers to another
pupose cf istening which is enabling the learner to perceive the
second language in the way matie speakers perceie it. h order to
achieve this pupose, she points out that there is a needfor listening
practice that is not a usual kind cmimicry or memorization exercises
cften used in classrooms and in language laboratories. But the
intended listening practice, according to her, is the practice in which
the learner is to /isten with fll attention to something that interests
and challenges him, is to get the meaning cfwhat he hears, and then
produce a response that shows he has understood. Commenting on the
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previos view, Harmer (1998. 97) asserts that in order to perceive the
second language in the way native speakers perceie it and achieve
the intended listening practice, stdents need to hear d,ferent
varieties cf English and accents - rather than just the voice cf their
teacher with its own idiosyncrasies, so they will be able to listen with
understanding to spoken English out the classroom.

Furthermore, Helgesen (1998) iews that stdents need to be
aware cfwhat they are listeningfor, and then to aGjust their listening
to match their punposes in their mative languge because this is the
first step in learning how to listen. From this point cf view, Ediger
(2000) and Saricoban (1999) corfm that in order to learn how to
listen, stdents should be given clear puposes for listening and it is
the teacher's responsibility to establish these purposes. Furthermore,
Saricoban Stggests that stdents should be trained to /isten for
erjoyment, irformation, persuasion, comprehension, and for soling
problems. Moreover, Saricoban (1999) lists a group cfpuposes that
should be included in a /istening activity asfollows:

General irformation (nderstanding cfthe main points).
• Spec.fic irformation (understanding cfthe particular items).
• Cultral interest (generally irforming about the target langwage

cultre).
• hrformation about people's attitdes and opinions.
• The organization cfideas.
• Segtence cfevents.
• Recogmizing lerical items (words epressing noise/movemenl.
• Recognizing structral items (their use and meaning).
• Recognizingfinctional items (theirform and use).

Factors A1fecting Listening Skills
Factors Gز fecting FL listening comprehension hae been discussed

by man researchers. (Brown & Yle, 1983,: Rost, 990; Rubin, 1994;
Goh, ]999). Rubin (1994) conducts an extensie review cfmore than
130 listening comprehension stdies and identfied fve factors: tert,
interlocutor, task, listener, andprocess characteristics. More recently,
Goh (1999) determines factors that L2 learners believed irflence
their listening comprehension. Based on verbal reports and diaries by
the participants, her std identfied fve categories.: text, speaker,
listener, task, and emironment. lt went as far as figuring out to what
ertent the learners know the fects cfthefactors. Thefnding showed
that the ESL stdents in her stdy possessed "a great deal cfenplicit
knowledge about factors that irflenced their listening
comprehension" (p. 35). The fidings in Goh's stdy (1999) also
produces the fve most commonly cited factors.: vocabulary, prior
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knoledge, speech rate, tpe cfinput, and speakers' accent. These
factors can be interpreted as characteristics that can make the
listening process d,ز ficult. Among the above-mentioned various
factors mam studies idemtfied, the present section reviews the factors
in the order cf vocabulary, speech rate, authentic materials,
background knowledge, and learner strategies.

h their stdies, Brown (1994), Norris (1998), and Underwood
(1989) identfy certain factors that ma highl irflence the processes
cf /istening comprehension. Some cf these factors are.: (a) The
learners ma not perceie certain English sounds with accuraCy
because they do not exist in their mative language, (b) They are not
wsed to the stress and intonation patterns cfEnglish, () They may be
corfised when the speaker uses reduced forms such as I'll, 1 gotta,
ain't... etc,(a) They can not control the speed cf the speaker's
utterances, (e) They do not have the authority to get things repeated,
1) They may not be able to pay attemtion and concentrate on the
sender's message, and (g) They may hae already established bad
learming habits such as overly, listening penfectionism. Yagang (1997.
191) refers to another factor which is that foreign language learners
usually devote more time to reading than to /istening, and this cf
course cfects listening comprehension. Furthermore, Rega (2000)
and Miller (2002) mention that listeners ma practice some bad habits
which contribute to ineز fective listening. For erample, the listeners
can allow their mind to wonder and day dream, allow personal
problems to keep them from /istening €fectively, succumb to
distractions, react strongly to the speaker's style or reputation, hold
the speaker responsible for cfectie communication and fail to
become an actie part cfthe communication process, fake attention
and gie false feedback to the speaker, avoid d;ficult material and
seek out only entertaining messages, forget to checkfor understanding
the essence cf the message being communicated, andfinally they can
listen only to thefacts andfail to listen to concepts or ideas.
TecctiigListening

Teaching cf/istening attructs the attention cfd,ferent researchers
to stdy the history cfteaching /istening and how it has been
developedfrom 1950s till the 1990s. Some cf these researchers, such
as Brown (1987. 1l), Dadour (2003. 5), and Mendelson (1998),
reveal that.: the teaching cf /istening has been regarded by three
d.ز ferent perspecties or three mcjor stages during the lastffiy years.
Accordingly, thefollowing description will illstrate these three mcior
stages cfteaching listening that have taken place throughout the ffiy
years.

Journal ofArabic Stdies in Education && Psychology (ASEP)



= /umber 41, hart 1, Septenber, 2013

The first stage takes place in the 1950s, 1960s, and early 1970s,
when language edcators were irfluenced by behaviorism as
mentioned by Mendelson (1998). Brown (1987. 1l) refer to the
position cf /istening in the first stage saying that as the idea cf
teaching the four skills developed during the late 50s and 60s,
listening comprehension, as one cfthose skills, began to be paid little
attention but it wus still very much the runt cfthe litter. During that
period, the stimuls-response concept was represented by the
techniques used in the audio-lingual method (ALM), and listening waS
taught by cfering the learners the cpportunity to listen to the teacher
or a tape and then to repeat imitating the utterances produced by the
model, as revealed by McDonough (1986).

Moreover, Brown (987. 11, Brown (1994), and Dadour (2003. 5)
point out that the teaching cf /istening in the first stage was only to
identfy certain micro skills cf/istening that could c,fect the learners'
comprehension cf the receied message such as: (a) discriminating
sounds, (b) recognizing English stress patterns, rhythmic structres
and intonation meaning, () recognizing the words and epressionS
imvolved in the spoken discourse, and (a) recognizing the grammatical
rles used in the utterances. Then the teacher's job in the first stage
was to train the learners, mainly through repetition techniques, in
order to improve these micro-skills as enplained by Brown (1994.
241). Ths, the teaching cf /istening in the first stage can be
determined in two points: () identfjing certain micro skills cf
listening, and (b) training the stdentsfor the sake cfdeveloping these
micro-skills through repetition techniques.

The Second Stage s eplained by Dadour (2003.: 6), starts in the
late 1970s and 1980s, and is irfluenced by principles cf the
Communicative Approaches cf language teaching and Natal
Approach clanguage acquisition. This stage emphasied the role cf
unconscious learning cf language skills were learming took place in
classroom through interaction and eposure to a suز ficient input
which would allow them to be able to formulate hypotheses about the
language and gie them suز ficient vocabulary to be able to produce
sati!factory and meaningfil utterances as enplained by Krashen and
Terrel (1983) and Krashen et al (1984). Ths, there was no eplicit
attention devoted to the development cf listening abilities, in the
second stage, since comprehension would occur on its own through
learners' eposure to an inpu as revealed by Shrum and Glisan
(1994:112).
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The Third Stage, as mentioned by Dadour (2003: 6), takes place in
the 1990s and represents the new trends cfteaching /istening. He
adds that these trends compromise between the previouS two StageS.
Then, he eplains that an eramination cf /iteratre on language
teaching in this stage has emphasized the role cfconsciousness
raising in classroom language learning, and therefore, researchers
have directed their attention to stdy the factors that can covert
language input into intake, which means what is actally stored in the
learners' competence rather than being eposed to the sent messages.
hn this stage, researches conducted on the teaching cf/istening in the
1990s, as revealed by Dadour (2003. 7), have been focusing on ideas
such as: (a) training the stdents on using learning strategies when
listening, (b) considering the learners' awareness and background
knoledge cf the receied messages, and () utilizing technology in
the teaching cf listeningDadou (2003.8) shows the following table
summarizing a comparison between the traditional and new trends cf
teaching listening:

Table (1): Comparison beteen the Traditional and New Trends
of Teaching Listening,(Source: Dadou, 2003, p.8).

rgpgto,[mtج ton an
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ews, and kiiesthesia
e also Involved

ListeningSkis
Listening imvolves a combination cf mamy d,ferent skills that

everyone needs to understand commnication process and to succeed
injobs and in language learning. Dز ferent researchers have indicated
that /isteners need to Employ a mumber cf specialist skills when
listening, and that their success at understanding the content cfwhat
they hear depends, to a large extent, on their epertise in these
specialist skills.Consequently, the researcher wll refer to some cf
these skills that listeners should be aware cfas eplained by dferent
researchers.

Listening skills have been classfed in d,ferent ways by d,,ferent
researchers. One cfthem is Harey, (1984) who stated that listening
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skills inclde; perceiving blur cfsound, perceiving sound contrasts
and perceiing contrasts in language units. Other skills inclding
prediction, listening for specfic irformation, and listening for gist
which are presented by Sheerin (1987).

One cfthe principal skills which listeners must develop fthey are
to participate succes!flly in comversation is the ability to identfy the
topic cfconversation, so they can make a relevant response Anderson
and Lynch (1988).

Manda (1989) indicates to the basic listening skills which are
capable cfelaboration in terms cfsome subordinate skills

• Recalling word meaning.
• Guessing the meaning cfideas comveyed.
• Moting details cfideas comveyed.
• Following directions.
• Distinguishing the main and subsidiary ideas.
• Analyzing the levels cfrelevance cfthe ideas.
• Following clues to get at the attitde cfthe speaker, to the topic

or sutject concerned.
• Assessing the speaker's poimt cf view and comparing that with

one's own and those cfothers.
• Making irferences, deduction, and drawing conclusion.
• Separating the sutjects and the otiectiesfacts and opinions.
• Detecting the emotional temper.
• Detecting absurdities and outbursts.
• Trangforming verbal symbol to isual, tactile and other sense
• eperiences revied or created.
• Willis (1981: 134) lists a series cmicro-skills cflistening, which

she calls enabling skills. They are:
• predicting what people are going to talk about.
• guessing unknown words or phrases without panic.
• using one's own knowledge cfthe sutject to help one understand.
• identfiing relevunt points and rejecting irreleant irformation.
• retaining relevant points (ote-taking, summarizing).
• recognizing discourse markers, e.g. well, oh, now, fnally.
• recognizing cohesive devices, e.g. such as and which including

linking words, pronouns, references.
• understanding d,,ferent intonation patterns and uses cfstress,

andunderstanding irferred irformation, e.g. speakers' attitde or
intentions.

Richards (1985: 198-199) provides to lists cf /istening skills:
conversational and academic listening skills. Concerning
comversation listening skills, they involve the ability to:
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• discriminate among the distinctie sounds cfthe target langtdge.
• recognize the stress patterns cfwords.
• recogmize thefinctions cfstress and intonation.
• recognize reducedforms cfwords.
• guess the meanings cfwords from the contets in which they

OCCur.
• recognize grammatical word classes.
• detect sentence constitents.
• detect meanings enpressed in d,fering grammatica/

forms/sentence types.
• distinguish beteen literal and implied meanings cfsentences.
• recogize the communicatiefinctions cfutterances.
• reconstruct or irfer situations, goals, procedures.
• use real-world knowledge and eperience to work out puposes

and procedures.
• predict outcomesfrom events described.
identy and reconstrwct topics and coherent strwctre from on

going discourse imolving two or more speakers
Asfor academic listening skills, according to Richards (1985), they

imvolve the ability to:
• identjypupose and scope cflectre.
• identfy topic cflectre andfollow topic development.
• recognize key lexical items related to sutject.
• recognize markers cfcohesion.
• detect attitde cfspeaker toward sulject matter.
• follow d,ferent modes cflectring.: spoken, audio, audio-visual.
• recogmize finction cf vocalizes, facial epressions, and bodily

gestres or movements).
• recognize instrwctional/learner tasks (e.g. warnings, Suggestions,

recommendations, advice instructions).
Furthermore, Harmer (1991. 183-184) classfies listening skills

into some sub-skills as follows: Predictie skills, extracting specfic
irformation, getting the general idea, ertracting detailed irformation,
recognizing finction and discourse patterns, and deducing meaning
form context. l addition, Miller (2002) has presented three lists cf
listening skill.: lrformative, empathetic, and appreciative listening
skills. Concerning irformatie listening skills they inclde the ability
to.:

• identfy the main ideas.
• identjy support material.
• form a mental outline cfthe presemtation.
• predict what will come neRt.
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• relate ideas/arguments to the listener's enperience.
• lookfor similarities and d,ز ferences beteen the speaker and the

listener.
• practice questioning to achieve greater clarfication, and
• paraphrase ideas andput them into the listener's own words.

As for empathetic listening skills, they imole the ability to: (1)
avoid negative responses, (2) strive to be a strong empathetic listener
'through identfjing emotions and letting the other persons talk
through their problems. According to appreciative listening skills,
they inclde the ability to: (l) listen for irformation as well as for
feeling, and (2) relate what listeners are hearing to their own
eperience.

The following skill classication is adcpted from an
article by Richards (1987).

• abilit to recognize reducedforms cfwords.
• ability to distinguish word boundaries
• abilit to detect key words (.e. those which identjy topics and

propositions).
• ability to guess the meaning cwords from the contexts in which

they occur.
• ability to recognize cohesive devices in spoken discourse.
• ability to distinguish beteen mGior and minor constitents.
• ability to recognize the communicative finctions cf utterances,

according to sitations, participants, goals.
• ability to reconstrct or irfer sitations, goals, participants

procedures.
• ability to use real world knowledge and eperience to work out

puposes, goals, settings, procedures.
• ability to predict outcomesfrom events described.
• ability to irfer links and connections beteen events.
• abilit to distinguish between literal and implied meanings.
• ability to recognize markers cf coherence in discourse, and to

detect such relations as main idea, stpporting idea, given
irformation, new irformation, generalization, erempl.fication.

• ability to process speech containing pauses, errors, corrections
• abilit to make use cffacial, paralinguistic, and other cles to

work out meaningS.
• abilit to aGjust listening strategies to d.,ferent kinds cflistener
• puposes or goals.
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ListeningMicroSkills
A variety cf skills are necessary for advanced aura/

comprehension. The following are outlines cf the general micro
listening comprehension skills hierarchy adapted from Lundsteen
(1979. 66), This hierarchy can be used to select and class.y dferent
kinds cf listening comprehension practices and hence, it cfers a
sequential scope and seguence cfskills.
GenerulListeringskills

• Selecting and remembering sign,ficantfacts and details.
• Following a segence in a narratie or argument.
• Following oral directions.
• Selecting the main idea.
• Summarizing andparaphrasing.
• Understanding comnotative meanings cfwords in contert.
• Listeningfor implications (nstated messages).
• Making irferences about the context.
• Extrapolating (predicting what might come).
CtiicolListenigslills

• ldentjiing the pupose(s) cf the speaker and the message to
instrwct, persuade, entertain, etc).

• ldentiing and categorizing facts and opinions (distinguishing
factfrom opinion, reasonfrom emotion, etc).

• Jdging validit and adequacy cfideas and arguments.
• ldentfjing bias, cfective loading, etc. (i.e. noting the use cf

intonation, "loaded" word, etc.).
Body language. £eStures, etc, and their meanings in dferent
cultures.
AccdenicListenigskills.

The following are taxonomies cf micro skills assumed to be
imvolved in academic listening comprehension to lectres: (Richards,
1982. 228).

• Ability to identfy pupose and scope cflecture.
• Ability to identfy topic cflectre andfollow topic development.
• Abili4 to identfy relationships among units within discourse

(e.g., mGjor ideas, generalizations, and h1potheses.
• Ability to identfy the role cf discorse markers in signaling

structre cfa lectre (e.g., corjunctions, adverbs).
• Ability to irfer relationships (e.g., cause, €fect, conclusion).
• Ability to recognize key lerical items related to sutjecl/topic.
• Ability to deduce the meaning cfwordsfrom contet.
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• Ability to recognize the markers cfcohesion.
• Ability to recognize the finction cf intonation to signal

irformation strctre (e.g., pitch, volume, pace).
• Ability to detect the attitde cfspeaker towuard the suject matter
• Familiarity with dز ferent styles cf lectring.: formal

comversational ,read, unplamned.
• Familiarity with registers: Written versus colloguial.
• Abilit to recognize irrelevant matter: Jokes, digressions
• Abiliy to recognize finction cf non-verbal cues as markerscf

emphasis and attitde.
Richards (1983) suggests that micro-skills such as the following

are requiredfor comversational listening Micro-Skills: Comversational
Listening.

• ability to retain chunks cflanguage cfd,ferent lengths for short
periods.

• ability to discriminate among the distinctive sounds cfthe target
language.

• ability to recognize the stress patterns cfwords.
• abilit to recognize the rhythmic stuctre cfEnglish.
• ability to recognize thefinctions cfstress and intonation to signal

the irformation structre cfutterances.
• ability to ident.[y words in stressed and unstressed positions.
• abilit to recognize reducedforms cfwords.
• ability to distinguish word boundaries.
• ability to recognize typical word order patterns in the targeL

language.
• ability to recognize vocabular used in core comersational topics
• abilit to detect key words (.e., those which identfy topics and

propositions).
• ability to guess the meanings cfwordsfrom the conterts in which

they occur.
• abilit to recognize grammatical word classes (parts cfspeech)
• ability to recognize mGior symtactic patterns and devices
• ability to recognize cohesive devices in spoken discourse
• abilit to recognize elliptical forms cfgrammatical uis and

sentences.
• ability to detect sentence constitents.
• ability to distinguish beteen mGior and minor constitents.
• ability to detect meanings enpressed in d,fering grammatical

forms/sentence types (i.e., that a particular meaning may be
enpressed in d,,ferent ways).
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• ability to recognize the communicative finctions cf utterances,
according to sitations, participants, goals.

• ability to reconstruct or irfer sitations, goals, participants,
procedures.

• ability to use real world knowledge and eperience to work out
puposes, goals, settings, procedures.

• ability to predict outcomesfrom events described.
• ability to irfer links and comnections beteen events
• ability to deduce cases and Gز fectsfrom events
• abilit to distinguish between literal and implied meanings
• ability to identfy and reconstruct topics and coherent structre

from ongoing discourse imolving two or more speakers
• ability to recognize markers cf coherence in discourse, and to

detect such relations as main idea, Stpporting idea, gien
irformation, new irformation, generalization, erempl.fication.

• ability to process speech at d,,ferent rates.
• ability to process speech containing pauses, errors, corrections
• abilit to make use cffacial, paralinguistic, and other cles to

work out meaningS.
• abilit to aGjust listening strategies to d,ferent kinds cf /istener

puposes or goals.
• ability to signal comprehension or lack cf comprehension,

verbally and non-verbally Diagnostic testing or detailed
analysis cf results cfprcficiency tests allows particular micro­
skills to befirther operationalized.
Micro skills relevant to academic listening inclde thefollowing:

Micro-Skills.: Academic Listening (Listening to Lectres)
• ability to identjy pupose and scope cflectre.
• ability to identfy topic cflectre andfollow topic development.
• ability to identfy relationships among units within discourse

(e.g., mjor ideas, generalizations, hypotheses, Suporting ideas,
eramples).

• abilit to identfy role cfdiscourse markers in signaling structre
cfa lectre (e.g., corjunctions, adverbs, gambits, routines).

• ability to irfer relationships (e.g., cause, €fect, conclusion).
• ability to recognize key lerical items related to sutject/topic.
• ability to deduce meanings cfwordsfrom context.
• ability to recognize markers cfcohesion.
• ability to recognize finction cf intonation to signal irformation

strwctre(e.g., pitch, volme, pace, key).
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• ability to detect attitde cfspeaker toward sulject matter.
• abilit to follow d,,ferent modes cf lectring.: spoken, audio,

adio-visual.
• abilit tofollow lecture despite dferences in accent and speed
• familiarity with dferent syles cf lectring.: formal,

comversational, read, wnplamned.
• familiarity with d,,ferent registers: written versus colloguia/
• ability to recognize irrelevant matter: jokes, digressions,

meanderings.
• ability to recognize finction cf non-٦erbal cues as markers cf

emphasis and attitde.
• knowledge cf classroom comventions (e.g., trn taking,

clarfication requests).
• ability to recognize instructional/learner tasks (e.g., warnings,

Suggestions ,recommendations, advice, instructions).
The above taxonomies are suggestie cfthe sort cfirformation that

curriculum developers should aim to obtain from tests and other
sources (Ricards, 1983).

Brown (1990) presented other skills, among them is discriminating
between some cf the vowel and consonant distinctions made in
English, wsing the context to make predictions, making irferences and
making intelligent gwesses.

El-SherJy (2001) added a /ist cflistening sub-skills "Listening as a
total skill includes some sub-skills":

• Prediction.: A good listener predicts what the speaker will say,
depending on the situation.

• Guessing.: When the good listener misses a word or a phrase or
when s/he does not understand it, s/he can guess it andfll the
gap cfthe speech seqguence.

• Skimming.: A good listener will run quickly over the oral message
and get out with the main idea cfall what is said. This process­
whether in listening or in reading-is called 'skimming'

• Scanning: / good reader will run quickly over the oral message
yet giving more attention to certain points in the discourse in
order to get a spec،fic point cfinterest. This process, whether in
reading or writing-is called 'scanning'.

• Discovering the speaker's point cf view: A good listener wil/
discover the speaker's attitde and feelings from the oral
message. The listener will understand ,f the speaker suEports or
6pposes the point cfview discussed during the conversation.
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• Utilizing the context: A good listener can guess the meaning c
wrfamiliar words and structures depending on the listening
conteRt.

• Discrimination.: To get the accurate message, a good listener is
able to discriminate beteen English sound, stress and intonation
patterns.

Rewie»%t/relctedstwdy
A-stdies related to dficulties, Droblems ،and factors a1fecting
Lsteningconprehensienskill

Yan (1988) imvestigates why stdents have impediment on listening
andfound out English learners need some listening skill and linguistic
knoledge. She chose the stdents in Mational Taiwun Normal
Uniersity as sutjects. The result shows that they lack the ability to
distinguish stress, intonation, and do not have rich phrases and gemre­
spec.fic vocabularies. Also, /inguistic knowledge cfsymtar, semantics
and pragmatics is necessary for English listening needs. Taiwanese
college stdents should strengthen the above ability to enhance their
listening comprehension

Yao (1995) examines stdents' needs for listening course and the
factors which Gز fect their listening comprehension. The sutiects were
from Mational Chung Hsing Uniersity. She foud that the speaker's
speed, accent, vocabulary, background knowledge and interest will
c,fect college students' listening comprehension. Among them, the
speakers' speed is the most important factor for stdents to
comprehend. The teachers should notice the content cfmaterial and
how it can arouse the stdents' interest. Most sttjects also agree to
increase the oral training course and avoid "Teachers talk much,
stdents learn little" The interaction between teachers and stdents in
the classroom should be enhanced.

Goh (1999) discusses factors which irfluence learner listening
comprehension and eramines the ertent cfawareness ofthese factors
among a group cfChinese ESL learners. Data were collected through
smal/ group interviews and learner diaries. The factors in order cf
freguenc cfmention were.: vocabulary, prior knowledge, speech rate,
type cfinput and speaker's accent. Tofnd out whether the degree cf
awareness about factors irfluencing comprehension was in any way
linked to listening ability, two groups cflearners were compared.

Goh (2000) imvestigates listening comprehension problems cf
stdents in college EFL stdies. The data were collectedfrom learner
diaries, small group interviews, and immediate retrospective
verbalization. Findings inclde ten listening comprehension problems
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in relation to three cognitive processing phasesperceptions,
parsing, and utilization, proposed by Anderson (1983, 1995). Results
reveal that listeners complained cf'problems such as "quickly forget
what is heard," "unable to form a mental representation from words
heard," and "do not understand subseguent parts cfinput because cf
earlier problems." Third, in the utilization stage, "understand the
words but not the intended message" and "corfised about the key
ideas in the message" were cften mentioned.

Chen (2005) enplores the dficulties corfronted by the EFL
(English as a Foreign Language) learners while acquiring listening
comprehension strategies during a training program. The findings
indicate that the obstacles corfronted by the learners are
multfaceted. Each facet carries a probable risk cf comprehension
failure. Learming barriers are associated with the internal factors cf
learners such as their Gز fectie statses, listening habits, irformation
processing capacities, English prcficiencies, and their belief about
listeming activities. Other barriers concerned the matre cflistening
strategies and the listeming material used. Based on the fndings, a
series cfpedagogical implications are provided.

Hwang (2004) conducts a stdy which reports the listening
d.,ficulties encountered by Korean learners cf English while
engaged in transactional listening. twent learners listened to four
terts, proiding both think-aloud and retrospectie data. They
enperienced a total cf eleven types cf listening d,,ficulties and
twele cases cf the d.ز ficulties. The predominant d,,ficulties took
place at the perceptal stage. This was especially noted by the less
prcficient learners and with more dز ficult terts. The more prcficient
learners, because cftheir greater linguistic prcficiency, were better
able to progress to a higher level cf processing, regardless cf
the d,,ficlty cf the terts. The less prficient learners could
advance to a higher level cf processing when listening to easier
texts. Based on the fndings, the priorit, in English classrooms,
should be placed on improving the learners' basic decoding skills.
For this, input within the grasp cfthe learners' comprehension, in
the form cf etended discourse spoken in natral oral English,
should be introdced and pre-listening sessions should be
implemented

Lou & gi (2005) analzes the d.ficulties andproblems in teaching
listening to EFL stdents. To deal with these issues, it outlines three
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teaching procedures and describes the unique features and tasks in
each stage cf teaching. Teachers should be able to identfy what
technical and procedual issues are imvoled in their teaching. The
authors point out that /istening should be task-oriented and
accompanied with cز fective means cfevuluation. The paper ends with
a discussion cf the part cf the role-playing and the interactie
activities in the listening process and the stdent engagement.

Yousf (2006) imestigates lectre comprehension problems cffirst
year stdents stening to lectres in a FL sutject matter classroom.
Data was collected regarding the lectre comprehension d,,fculties cf
these stdents by means cfa short open-ended questiomnaire and
intenview. The analysis cf the data provides an inder cf lingustic,
conceptal, discourse, acoustic, emvirommemtal and psychologica/
variables that hinder €fectie comprehension. The results cfthe stdy
have implications for both EFL teachers and sulject matter lectrers
in the particular setting in which it was conducted as well as in
similar HL tertiary levels.

Takeno (2007) eamines factors that might Gfect listening
comprehension ability cfJapanese learners c English. The factors
were vocabulary/grammar, reading comprehension, articulation
speedsfor Japanese and English words, English repeatabilit (Le., the
ability to repeat verbal input in English), aditory short-term memory,
reading rate, and reading €ficiency. The sample was the first-year
stdents at a Japanese senior high school and made an attempt to
enplore eractly how they Gز fected listening comprehension ability cf
Japanese learners. The results showed that listening comprehension
cflearners with good short-term memory was sign.ficantly better than
that cflearners with poor short-term memory in cases where their
vocabulary/ grammar and reading test scores were within the same
level. A sign,ficant correlation was also observed between the
articulation speed for English words and English repeatability, and
between English repeatability and listening comprehension ability.
GenerulConmeNteny

The previous part reviews stdies investigate the problems
,d,ficulties, needs, and factors cf Listening Comprehension ,these
stdies are f great vale since they corfirm the importance cf
Listening comprehension skill and its barriers and try tofnd solutions
in order to overcome these obstacles. lt is noticed that this stdy is
similar to the previous ones in emphasizing the importance cf
listening skill in learning and teaching English as aforeign language .
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The survey cfthe previous practical stdies related to the present

stdy also reveals that no stdies on Listening Comprehension skill
instruction were conducted in Arar. To address this research need,
the present stdy imvestigated the d,,ficulties cfListening Skill factors
cfect this skill.
Methods and Procedures
Scnpteofthestudy

The research sutiects consisted cf "96" lst year Female stdents
stdying at Arar College cfEducation.
ToolscftheStudy

A qwestiomnaire was used to identfj stdents' listeming
comprehension skill d,,fculties which are related to the teacher , the
stdent ,words meaning, sound system , memory d attention ,topic cf
the lecture, learner's stategies cf /earming ,listening tert, listening
tasks and activities.
Steps ofDesicning & Constructing the 0uestiomnaire:

To design and build the tool cfthe study (the questiomnaire) four
scales are employed to grade the responses cfranging from always,
cften, sometimes, and never.

• Four pointsfor the scale "I always agree"
• the scale "I cften agree" three pointsfor
• two pointsfor the scale "l agree sometimes"
• one pointsfor the scale "l never agree"
According to the four point scale the following criteria were used

to judge the score cfscale:
the wale cfthe mean is (l) - (1.75) it will refer to the scale lر/ •

neer agree).
• /the vale ofthe mean is (1.76) - (2.50) it will refer to the scale

(l sometimes agree).
• f the vale cf the mean is (2.51) - (3.25) it will refer to

thescale(lcftenagree).
،fthe walue cfthe mean is (3.26)- (4.0) it will refer to the scale (l
always agree).
TleYaliiy4ftheTool

For verfjing the face validi cf the tool, the initial version cfthe
questiomnaire was given to ajuy in the feld cf EFL , appendi (4).
The suggested mod,fications were made, deleting some items and
adding others.
TheRelichilinygfteTool

For estimating the reliability cf the questionnaire, Alpha
Cronbach was used ,and indicated coeز ficient degree cf (0.96) which
was considered highly coeficient and statistically signfcant.
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Statistical Methods
To answer the questions cf the stdy the following methods were

used.:
• frequencies andpercentages to describe responses cfthe sutjects.
• mean and standard deviation to calculate the wale cf every

statement ,dimensions , and the overall mean cfeach dimension .
• A/pha Cronbach to estimate the reliability cfthe questionnaire.

Reseurcli@uestions
1s4إ٣estioN:

What are the d,ز ficulties perceied by 1st year stdents cfEnglish
Department in learning listening comprehension skill ?
The following auestion is derived :

What are the causes cfthese d,ficulties ?
Some statistical figures are used to analyze the responses cf the

questionnaire such as freguency, percentage, mean, stndard
deviation, and ranking cf the items.as will be enplained in the
following tables:
responses related with teacher's techniaues ofteaching

٥ I always 1 often 1 l never ٥ ا s s 4 s ه sometimes 4 ا ت

٤ agree agree agree  ب و ج
 ت ي٥ فه ج

a٤ree فه  فه بر ه ه بر ا= ر ئ.٣ ج

 ا ا

F ع بط ج % % % F %

2.84 0.39 1 often
a٤ree

2.57 0.01 1 often

2.43 0.29

2.31 0.39

2.28 0.29

1.40 0. reeي a39 ر

2.30 0.37 / 1some
timesagre

Table (3) indicates that the mGjoriy cf the responses refer to (l
sometimes agree), The overall average score is (2.30) occurred in the
second category ofLikert scale (1.76-2.50) which refer to the scale (l
sometimes agree).lt is noticed that the means cfthe responses range
beteen (1.40-2.84) embedded in the first, second ,and third
categories cfLikert scale , which refer to the first, second, and third
scales (l cfen agree, l sometimes agree ,and l never agree).

Journal ofArabic Stdies in Education && Psychology (ASEP)



= Number 41, Part 1, September, 2013

The results cf table (4) reveal that the mcjorit cf the responses
referto the scale (l cften agree),cfmeans (2.98) occurred in the third
category cfLikert scale (2.51-3.25) which refer to the scale (l cften
agree )lt is concluded that the means cfthe responses range between
(2.84-3.20) embedded in the third category cf Likert scale, which
refer to the scale (l cften agree).
responses related with English words meanin

s 4 ا
 ج

• يج
 ت

 ه ا ره ج ج ع ا ح نه فه
 م ت ى

3.24 0.39 1 often
a٤ree

3.07 0.29 1 often

3.06 0.01

2.98 0.29

3.09 0.37
' a٤ree

The results at table (5) show that the maiorit cf the responses
refer to the scale (l cften agree) cfmeans (3.09) occurred in the third
categor cfLikert scale (2.51-3.25)which refer to the scale (l cften
agree).it is noticed that the means cfesponses range beteen (2.98-
3.24) embedded in the third category cfLikert scale which refer to the
scale (l cften agree).

reSDonses related with menoryd attention
Table (6) displays that the mGoriy cf the responses refer to the

scale (l cften agree)cf means (2.88) occurred in the third category cf
Likert scale (2.51-3.25)which refer to the scale ( cften agree).lt is
conclded that the means cf the responses range between (2.43-3.05)
embedded in the third categor cf Likert scale, which refer to the
scale (l cften agree).
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٥ alwaysا oftenا lsometimes never٥ ه ا s 4s s 4a٤ree ا ت a٤ree a٤ree a٤ree  ب، ج

٤  ت ج فه ج
F فه بر ه ه بر ا= ر ئ٠٣ ج فه % F % F % F %  ج ع بط

10 1 37 42.0 21 23.9 27 30.7 3 3.4 3.05 0.01 1 often
a٤ree

15 2 34 38.6 26 29.5 25 28.4 3 3.4 3.03 0.29 1 often

29 35 39.8 23 26.1 24 27.3 6 6.8 2.99 0.393
16

4١ 18 ١ 20.5 I 21I 23.9I 30١ 34.1 ١ ا21.619١ 243 / 0.29

2.88١ 0.37
a٤ree

s  فه
s  ا
٥ ج s
٥ ج فه

· خز ج  ا ت
 م يه فه

 ق ج

3.45 0.39 lalwas

3.24 0.01

2.64 0.29

2.50 0.29

2.96 0.37

The results cf table (7) erhibit that the mGiority cf the responses
refer to the scale (l cften agree) cfmeans (2.96) occurred in the third
category cfLikert scale (2.51-3.25) which rcfer to the scale(l cften
agree).lt is concluded that the means cfthe responses range beteen
(2.50-3.45) embedded in the second, and third categories cfLikert
scale, which refer to the scales (l cften agree, and l sometimes agree)

onses related with the spoken text

s 4  ه
- ب ي ت ج 4 ا

 ا= ت ح' به ج ج فه
 م ج ه ه

3.41 0.39 I alway

3.35 0.01

3.06 0.29

2.85 0.29

3.17 0.37 agreeا 
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The results cf table (8) epose that the mcjority cf the responses
refer to the scale (l cften agree) cfmeans (3.17) occurred in the third
category cfLikert scale (3.26-4.00) which refer to the scale (l cften
agree). lt can be said that the means cfthe responses range between
(2.85-3.41) embedded in the thid category cfLikert scale , which
refer to the scale(l cften agree).
resDonses related with tasks & activities

 فه
s ا s

، s ت'٥٣  فه ج خر ف٠ م ا فه ج ت ج٥
 م فه بر

Ilways0.293.49

0.013.02

0.292.41

0.372.97

The results cf table (9) erhibit that the mGiority cf the responses
refer to the 2nd scale (l cften agree) cfmeans (2.97) occurred in the
third category cfLikert scale (2.51-3.25) which refer to the 2nd scale
(1 agree cften).lt is noticed that the means cf the responses range
beteen(2.41-3.49) embedded in the second, third, and fourth
categories cfLikert scale, which refer to the scales (I alays agree, l
cfen agree, and l sometimes agree).
responses related with the learner's strategies oflearning

٥ I always 1 often lsometimes l never 4  ه
2 s يج 4 ا ا ت

agree agree agree agree ٤ ت ج  ج ه ا= يج فه بط
 ه فه ذتة ا رة

F بر % F % F % F %  م

32 1 64 72.7 16 18.2 7 8.0 1 1٠1 3.63 0.29 I always
a٤ree

31 2 57 64.8 19 21.6 8 9.1 4 4.5 3.47 0.01 I always
agree

40 3 47 53.4 25 28.4 14 15.9 2 2.3 3.33 0.29 I always
agree

43 4 ٨4 ٢ لا4 ٨٨ ٨٣ و «٨8 لا٥« د ٨ ي« 2.67 0.39 oftenا 

3.27 0.37

The results in table (0) indicate that the mciority c/ the responses
refer to the scale (l alays agree) cfmeans (3.27) occurred in the
fourth category cfLikert scale (3.26-4.00) which refer to the scale (l
always agree). lt can be said that the means cfthe responses range
between (2.67-3.63) embedded in the third, and fourth categories cf
Likert scale , which refer to the scales (l always agree), and (l cten
agree).
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s، ٥ s فه - بد جs ا  ا فه خر ف٠ م ج ت ج فه٥
 بر م فه

3.58 0.39 always agreeا 
3.42 0.29 always agreeا 

3.22 0.29 1 often agree
3.17 0.29 1 often agree
3.17 0.39 l often agree

2.38 0.01 1 som»i»
agree

3.35 0.37 l alwaysagree

The results cf table (l) enpose that the mGjority cf the
responsesrefer to the scale (l always agree) cfmeans (3.35) occurred
in the fourth category cfLikert scale. (3.26-4.00) which refer to the
scale ( always agree). lt can be said that the means cf responses
range beteen (2.38-3.58) embedded in the second, third, andfourth
categories cf Likert scale, which refer to the scales (l sometimes
agree, l cften agree, and l alays agree).

onses related with stdent's emironnnent
4 s ه  ج4 ا ج ا ت

 ت د ج فه
 ا= م>
 بط ه ج ه

3.32 0.29 lalways
3٤ree

2.95 0.01 Ioften
agree

3.14 0.37 1 often
a٤ree

Table (12) displays that the mcjority cf the responses refer to the
scale (l cften agree) cfmeans (3.14) occurred in the third category
cfLikert scale (2.51-3.25) which refer to the scale (l cften agree).lt is
conclded that the means cf the responses range between (2.95-3.32)
embedded in the third, and fourth categories cf Likert scale which
refer to the scales, (l always agree, and l cften agree).
resDonses related with the emotional and psychological side of the
student

table (13) reveals that the mGjority cf the responses refer to the
scale l alays agree) cf means (3.51) occurred in the fourth
category cfLikert scale (3.26-4.00) which refer to the scale (l alays
agree).lt can be said that the means cfthe responses range beteen
(3.40-3.59)embedded in the fourth category cf Likert scale which
rfer to the scale (l always agree).
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٥ I always loften lsometime lnever s٥ ss s > ، ج '
٤ a ree a ree  ج

 ج فه ج
 خر ف٠ م ج بر فه

F فه بر % F % F %  م ع فه

3.59 0.29

3.55 0.29

3.40 0.01

3.51 0.37 often agreeا 

• There are si statements that are related to the d,fficulties cf "the
teacher's techniques cfteaching" , two statements indicate to the
scale (l cften agree), three statements point out to the scale"[
sometimes agree", and one negatie statement indicates to the
scale (l neer agree) ,whereas the overall mean is (2.30).

• There arefour statements that are pertained to the d,fculties cf"
the English sound system", which all refer to the scale (l cften
agree), where the overall mean is (2.98).

• There are four statements that are belonged to the d,,ficulties cf
"the English words meaning" ,which all refer to the scale (l cften
agree) , whereas the overall mean is (3,09).

• There are four statements that are concerned with the d,ز fculties
cf "memory and attention", three statements indicate to the scale
(1 cften agree), and one negatie statement refer to the scale(l
never agree), where the oerall mean is (2,88).

• There are four statements that are relevant to the d,ز fculties c/"
the topic cf the lectre", three statements refer to the scale "I
agree cften",and one negative statement indicates to the scale (1
never agree), whereas the overall mean is (2,96).

• There are four statements that are related to the d,,fculties cf
"the learner's strategies cflearning", three statements refer to the
scale (1 always agree), and one statement indicates to the scale "
cften agree", where the overall mean is (3.27).

• There are four statements that are pertained to the d,fculties cf
"the spoken text", two statements indicate to the scale (l always
agree) ,and two statements refer to the scale " I cften agree",
whereas the overall mean is (3.17).

• There are three statements that are belonged to the d,fculties cf
"tasks d activities cflistening", one statement refers to the scale
(1 always agree) , one statement rfers to the scale (l cften agree),
and the other one refers to the scale (l sometimes agree), the
overall mean is (2.97).
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• There are six statements that are concerned with the dز ficulties cf
the stdent, two statements refer to the scale (l always
agree),three sttements indicate to the scale (l cften agree), and
one statement refers to the scale (l sometimes agree), whereas the
overall mean is (3.35) .

• There are two sttements that are concerned with the d,ز fculties
cf " the enviromment surrounding the stdent", one statement
rfers to the scale (1 always agree),and the other one indicates to
the scale (l cften agree),where the overall mean is (3.14).

• There are three statements belonged to the d.ز ficulties cf the
emotional and psychological side cfthe listener ,and they refer
to the scale (l always agree) , whereas the overall mean is (3.51)
Reconnnendations

Based on the results cf the present stdy, the following
recommendations are suggested

• More attention should be paid to teaching listening, not to testing
it.

• More attention should be devoted to develop listening
comprehension skills.

• Computer ,video ,and overhead prcjector should be used as
instructiona/ aids.

• Teachers should use a ariety cfactivities prior to teaching
listening comprehension .

• Teachers should adopt and select listening comprehension
activities and techniques relevant to the students needs and
characteristics.

• It is essential that foreign language learners hae a sufcient
amount cfenposure to authentic materials.

• Teachers should be acquainted with all new developments in the
fieldcf teaching listening comprehension .

• Teacher training sessions should provide teachers with the most
recent techniques used in teaching stdents how to learn listeming
skill.

• Teachers cf English should be provided regularly with printed
materials which display techniques and teaching strategies used
in teaching English as aforeign languge .

• Teacher-talk in the target language should be actively employed
as mch as possible, in order to enhance listening skills and
minimize the stdents' eposure to spoken Arabic.

• [ocabulary acquisition activities should be spec.fically used in
class time, because these will help listening skills development
indirectly.
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• Stdents need daily eperiences with practicing listening because
freqguency cf listening improves their penformance in learming
English as aforeign language .

• An aEpropriate listening comprehension climate and an
interactie emviromment should e provided to stdents by their
teachers.
estions for firther Tesearches

The following Suggestions are presented to be considered for
firther researches:

• Although the present stdy discussed listening d,,fculties
d.,ficulties for other language skills such as reading, writing,
communication, could also be firther enplored in terms cf the
d.ز ficulties in the strategy acquisition process.

• Conducting simila rstdies onother levels.
• Conducting similar stdies on other regions in Saudi Arabia.
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 النفس(( وعلم التربيت عربيتي دراسات مجل اشتراكة ))نموذج

 التربيت عربين دراسات مجلت تحرير رئيس الدكتور: الأستاذ/ سعادة
 ،، وبعد وبركاته الله ورحمن عليكم السلام النفس وعلم
][( واحدة :)سنة لمدة المجلة الاشتراك& أرغب

 النموذج. بهذا الموضح البريدي عنواني على المجلخ أعداد نسخ تصلني أن على
 الأيم

 الوظيفى
 العمل جهن

 الجنسين

 المراسلن عنوان

 الإلكتروني البريد

 الفاكس الهاتف/

 مممممممممممممممممممممممممعمعمعممه٠٠٠٠ ممهمهه٤ المشترك اسم

 مممممممممممممممممممممممممعمعمعمعمعممه٠٠٠٠٠ م٠ التوقيع

(. ريالا٥٠0:) العربين بالدول للأفراد السنوي الاشتراك قيمت•
 دولار(.٢٠٠) العالم: دول بباقي للأفراد الاشتراك قيمت•
 ريالا(.٧٥٠) العربية. بالدول للمؤسسات الاشتراك قيم•
 دولار(.٣٥٠) العالم: دول بباقي للمؤسسات الاشتراك قيمت•
 الفرق. يتحمل الممتاز البريد ة يرغب ومن ، العادي البريد تكاليف شامل: هذه الاشتراكات قيمت ه
 بنكين أوبحوالنت العربين، مصر بجمهورين المجلن لمكتب مباشرة المصري بالجنيه الاشتراكات قيمت سداد يمكن•

 الحساب رقم بنها فرع المصري الإسلامي فيصل بنك (على صبري إسماعيل ماهر التحرير)أ.د/ رئيس م

 التحرير لرئيس الإلكتروني البريد على الاشتراكات تحويل قسيمى من صورة ترسل•
mahersabry2121@@,yahoo.com

 على العادي البريد عبر أو المجلى، تحرير لرئيس الإلكتروني البريد عبر بياناته تعبأة بعد النموذج هذا يرسل•
 أو التدريس. وطرق المناهج قسم التربين، كلين طيبت، جامعن ، المنورة المدينت: الحالي التحرير رئيس عنوان
 بنها. ، أتريب الشعراوي، ش من متفرع ماهر أحمد اش بمصر: مكتبنا عنوان على


