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ABSTRACT

TEis stdy focuses on the L2 writing of undergraduate stdents in the English

deparument of the Faculty of Ars, Alexandria University. It tries to fnd through examining 30

cmpositioDs, what lexcal choices these stdents make in wiuing when using the dنferent

discourse-gcDres of descnipuion narrauion and companison coatrast. Since lexcal pateming is

one of the organising elements providing coherence in a te81, we consider wheuher their lexicl

choices (erroneous and non-eroneUs) contribute or detract fom the coherence of thcir

cmpositons.

This examinaDion of lexicl choices shows that developing vcabulary for wwiting

requires reference to the noDion of words teing 'core'. 'non-core' and'subjecu-core' (Carter, 1988).

Englisb Deparument sTdents need to wite cxpressively in some subjecs wsing non-core and core

vccabulary i theirم acdemuic subjects. L teaching mTiting a balance should therefore obtain

between witing appropniate to a academicح subject using subject-re voabulary (wTiting to

learn) and writing which is expressive of the writer-stdent using oore and non-ore vccbulary
(leaming to write). The paper advocates a process approach for teaching bot.

Findings sho٣ that beter and more coherent wiuing is found in highly structred

discourse-geures such as companisoncntast helped by the use of subjel-core vccabulary and
tbe tلanme pattens' pardicular genre. The patens are fored and organised by uansitional

words and 'organising' vcbulary. In the more loosely stnuctred texts sch as naration and

description, there is more exprssiwity and more experimeDtation with core and non-core
vcabulary. Howewer there is also more chance for eror. Rhetorical sklls neessary for witing

appropriately in the diferent discourse-genres contibute to text cohereDce.

Since the stdy is not quantitative, it is recommnended that fruher quanLitative research

be carried out on a larger sample collected fom the diferent English dعpartens in rgyptian

uمنversities to prove whether our fndings are valid for Egypan leanners. Oalitatve and

quantitative reearch should also be done using dنferent discourse-gcnre and the role lexis plays

i providingم coherence in student writing rhere typ and paTteming are concered
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wRITING TO LEARNnLEARNNG TO WRITE: VOCABULARY AND DISCOURSE­

GENRES IIRODUCIION

Ln ue last tenry years, work in ESLEFL has encouraged mniuing in a range of genes

leading to language profciency in a sbject or feld, for exanpie; i ESP content-based

approaches. However iportant witing i paruicular acadcmic subjecLs may be, the individua]

cxprcssiviTy of the leamer as a producer of langvage and a recorder of expriences must be. taken

into accounL HT sن is even more imporant if the learner has to be profcient ina foreign language

as well as i subject مiك ط specifc feld. Stdents in Departments of English in Faculties of Ars

are cxamples af sucb learners. With paruicular reference to Alexandnia University, the

Department of Englisb pioneered and bmanched into Two different specialisaاions in the seond

year of undergraduate strdy, an English Literature secuion and a LAnguage and TIanslaion

section. StdenLs need to wnite well in their special subjecUs, Translauion, General Linguisuics etc.

i theص Language section and Novel, Drama, Criticism Classical Heritage, etc. in theLiteraure

section. They also need to develop a mastery of, and an epressivity in the laguage of their

speialisation This involves command of grammatical and rhetonical structure as well as a

vobulary rerrtoire. It lsoة involves an awarcness and knowledge of wiuing in the relevant

discourse-genrEs across the curiculum-genres that are related to their differeut sbject

specialisations. Carer (1988, 173) defnes discourse-geures as genres of witing that in their

stylistic constiution and organisaUion transcend paruicular subjet-specifc discourses. A repor,

for example, can b writen about biology 'or LiDguisUics. It will dنfer in feld and therefore dنfer

register in ech case, but it is still the same genre of report. Examples of discowrse-genres areمن 

suصصary, arguuentation, istnucUion, narTation, dcscription, explanaLion etc. They are not all

necessary in crricular للة doدains. English Literanre for example reuires the genre of

naration, deription and report This defnition of dنعcourse-genre is adopted i thisم papr.

Voblary development for witing, and errors in vcbulary prouction in foreig

language leamners' wTiUing have had comparatively little teatment Research has tended to focus

on the isolation of the lexcl item hatا is erroDeous rather than to explore the natre of Uhe
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Beuse applied Linguistics is embedded in empirical tradition quantiUauive evidence in

the reearch is cpected. This stdy howvever is not quanاitaLive. It is rather a probe into the

inعt rlanguage of 30 wniten composiUions of dنferent discourse-genres. Ten each of descriptive,

narTaLive (maraLive-desciipuive) and cmparisoE/conrst compsiUions are eamined. The
comparativecontasUive cmpositions dلae with subject-specifc topics based on rcdings studeDts

have done in their content courses.

The tcpiG dcal wth "AmbiUioa as itafecus Macbeuh and Lady Macbet," "Greek and RomAn

CiwiisaUioN," "THe Press of Readنng Comprehension," and "English GRamnar." The

descripuive composiUions deal wiuh descripUion of people and with desnipion of a suage set out for

a play. Narative ones are about what happeدs duning a typical day in Ramadan. Theaنm is not

to look for eror. That has been done and quantifed in four ouher stdiG.

RAther the aim is to look at the posiuve elements of stdent witing, paricularly what they do

with vcbulary in discourse, i.e. in the actal contexrt of their essays and in the co-text. Tbe

study i ofك the conteral analysis Type showing bow choice of item is iثn uenced by genre, the

purpoSe of the communication, the relauionship of writer and reader, the message contenL, and the

context in which the communication takes place.
Difereut genrs ue diهerent grammadical foms Similarly dنfferent lexcal relaUions obاaنn in

the diمerem genres. We are reminded here that it is writers'uhat selet ceraنn items more often

tطan others, to carry out a descripDon or wTite a report. We are interesled in the leamers' cboice

of vobulary and their manipulation of relaLions between voabulary items such as lexical

cohesion to make uheir witten te.xts coherent.
Staging the inforaton in a text through fronting ofcertain items is also loked at for

l theme and rheme posiUon in the essays. Ifthe leamer wsesل herence, where key-ords fم 

cerاaنn items wel, and cenain ouhers erroneously, we can capitalise on what he dcs well, and

through teaching ofvobulary in oontext help Bim lem bow to wite in the dنfferent genres.

Beause the aim is not alyseمt aم lexical enors in Arab students' witng a survey of

reerch previously cmie ou on Arab leamners' witing and lexical errors is given for the beneft

ofuhe reder. Or fndigs appHy only to tطنs stdy and to the situation in which it was Set
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The 30 oompositions were collected duning te academic year 1993/1994 fo stdents

the seond year Language and Translation and Literature seuions. TTey were part of theمز 

students' work in uhe witing class given to tbe teacher for coment and not considered as a 'test'.

The students had 60 minutes to wTite at hoe, i.e. they were timed assignuents.

The research was prompted by the constant complaints of mriting and other sbject

techers of thepor quality of the wTiten work of stdcnLs, parUicularly in the exAm quesUioNs in

their speciلa subjects at tbe end of the year. The stdents themselves claimed tbey did their bst

but needed Help in how to organise their materal in ansering an exam quesion and put it down

in mitng using crect vocabulary.

CohesionandCoherence

Concepاs such as cohesion and coberence have been identifed as to major standards of

'tertualiry.' Cohesion prowides 'texture' and coherence is how wwell a tex hangs together. They

are Dessary to wniting and wTiting quality and should be defned for the purposes of this paper.

Cohesion

Terts must have a certقنn stncture which depends on factors quite dنfferent from those reauire

i theص sunvcTنre of single sentences. Some of those factors are described i temms of cohesion or

ties and conncctions which exist withuin ters. Halliday and Haan (1976: 4) defne cohasion as a

semAntic concpt refering to "relations of meaning that exist wthin a text ad that defne it asa

tert". Cohesion cccurs where the intenpretation of some element in the dنعcourse is dependent on

uhat of another. A single instance of cohesion is a "ue" which is a ter for oDe cccurrence ofa

pair of cohssiwely related items (ibid: 3). Cohesion is one of the resources English uكes for

creating 'texre'. By providing tetre cohesion helps to create texts as it epresses continuiry

that exiss between one part of the tex and anouher. The contnuity consists of expressig at each

stage i theم discourse the points of contact rith what has gone before. This is done through uhe

e F cohesive devices. It is the continuiTy provided by cohesioD which enables the reader/listeDerوس 

to supply the لله missig piecs which are not present in the text but are Deessary for its

interpretation; i.e. cobesive deices play an impontant part in the reder's active role in creating

coherence. Cohesion is classifed into to major ctegonies. gramصaticl a dم lexical. The
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forer coDsiss of the suhbctegories of reference, substtution and ellipsis and the later consists
of reiteration and oLtion CoDjunction is a borderline cae in being inlyصق graصmaticl but
mith a lexicl comonent in it In tطis paper we sللah dلae wiuh lexicl cobesion which Halliday
and Hasan (1976; 274) defne as "ue cohesive efet achieved by the selcction of voabulary".

CoDjuncion wiلl b; touche upn where necessary. Aمalysis of cohesive Linلs within a text gives

s some isight into how witers structre what they want to say and may be cncial factors in ourا 

judصg ents on whether something is well witten or not. Comventious of cohesive stnuctre difer

fom one language to another and may te one of the surcesof dنfclry in written language

prcucUion iL or in translaLing texts.

Coherence

By itseLf cohesion is not us cientه to eدable readers to make sense ofwhat they read as

'connecteness' is not simply a connection tereen words. The factor whicH leads us to

distinguنsh connected texts which make sense fom those which do not is coherence. The key to

the concept of oohereDce is not something which exists in language bat which exists in pople; it

is pople who interpret what uey read and hear and bring it into Liنne with their exgcrience of the

٣ay ht worldع is. Coherence is aTained by calling up generic scripts that ft uhe coصm uصication

sitation, by kowing the stuctre of speech events and, in the wTiten language, by recognizing

the way iforaton may be fomatted in the various rhetorical genres. Coherence is how wel a

text hangs together. The intimate bond between topic development and the choice, modifcton

and reworking of lexicl items used in the text uakes for coherent text development This is why

teachers of writing plac emphasis in their teaching and evaluation of composition on text

ohesion and coherence. In Tems of developig the written prduction ofLو stdents and of

vcbulary development for writing in the wanious discourse-geDres and producing coherent tex1s,

the DoDions of cohesion and coberence are imporuant

It is worbwhile remembering that what leaners believe ahout what they are leaning

and about whAr they needl to leam stroDgly iDuences their reeptiveness to leming. Our
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teaching of witng in the Deparument ofEnglish in bouh secuions is based on the assumpuion uhat

wvhat is taught and leamed in these classes will help stdents funcuion wel in their writing tasks

across the crriclum. Ths means tat we believe thal we are helping students get redy for

wiitten assignmenUs across the two disciplines (literatre, cniticism and civilisation courses in the

Literature scction and language, tanslauion and linguisuics in the Language & Translauion

sccuion). Howewer, we are not fccusing on what is reuired in the discourse-genres assigned in

conteDt courses.

The courses on wiung tat are taught in Le genemal preparatory year (firs year) are

concemed wth paragraph organisaLion, developmEnt into three or four paragraph essays of the

narTatve and descripuive typ, wiu a great deal of remedial work on mechanics and gmamصar. Ln

the sond year, aluough the stdenLs of both sections need to know how to wite a wel

organised, wel developed piece of wiing, they also need to knowv how to write academic esSays

that ft the expcاations of their respective disciplines. Whereas for example, a Cssyم typ

quesuion in linguistics wil reuire content of the infomative type showing that the student knows

bis material, the linguisuic concepUs and a ouherلل relevant details, an essay on a literary topic wll

reuire analysis f themes and ideas in a text, ana ysisل of ideas of one 0r two critical sources,

comparing theu and reaching sore evaluation using the appropriate cruical and a yicalحaل style

of the disipline. Both Tpes of essays require the stdeDts to identify diferences in

interpreuations and uكes to which evidence has been put in the maf gمن of these inteRpretations

and ,allyظم however teDtauively form and argue a judguent of their onn. But to prepare sTdents

for the above tasks both sections are taught ony how to wnite comparativelcontras1 esSays,

argumentative essays and reDetive essays in comect EngLish. THis of course falls sbort of

sTIdeDts' Dees. Asa reslt, sTudents faced wit ary essay topic, in any discipLine, geDeRaلly

proced to answer the qestions in the same way. They assume that questious have one single

corect aمswer (not tue of literatre or arguments about theries in Lنnguisuics) and go about the

task by fnding and summanising the iforation they have akenا down in their lectures and

prhaps one ortwo sources if they feel their Rotes are incomplete. The ansers they provide are

general and in some cses not relewant to the essay quesUion but can be the answer to any quetion

on the topic (or perhaps the nowel) being exauined. THis is not the snudeDs' fault. We are
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teaching essay witing in isolation fom the actal context of the discipLines being studied and out

of the contex1 of the aلatc assignmeuts ve Set students iD the different courses.

We ascricum planners and wiuing teachcrs must help our EFL wTiters in To wayS;

frstly we must assist the stdent to understand the adjustments that must be made in his

thتnkng, his stdy habis and his wwriuing to meet the expctaUions of the course lectrer and heا

deiands of the discipline. This cn be done by tcaching essay wniUing wthn the cntext of the

actal assignments that the spcialised courses reuire of him. This wll i trم help him to

- adapt to heا academic cltre of the universiry and t0 approach topics wth a radically dنferent

undersuAnding and a dنمerent set of strategies uan those that he had succesلlfs y used at schol

before. Secondly, we have to help him make a Rajor sritch fom the itellectual behaviour in

which he has been taine h sن iم ow culnre ،(this is amajor stch i style of thinking and

leaming @Ballard, 1985; 49) to i tellectualم traditions ofthe West in order to deal with Eaglisb.

Ln our schools and culture, stdents are brought up on respect of the teacher's authonity and

kowledge, rote leaming and passive classroom behaviour. The shif we require must beon

taking acuive part m disussion i class and an anlyical and criuical approach to stdy and

wriuing. We beliee with Ballard (1985) that successful academic uaining is related to cلarn 

adjusument and that wriuing cn most efectively be acguired in the context of the academic sub­

discipline each stdent is facing and the aaademic cltre of which uhey are part

DISCOURSE CDMUNTTY (AUDIENCE) AND TOLERANCE OE ERROR

Diكossions ٥f ESLEFL wniting have focsed on the writer, the writer's processes, on

aGademic context and on heا reader's expectations @Raimes, 1991: 704) Deeloping an abiity to

address an audienc is esseDtial to successful communicauion. Therefore, itended audience, its

inتerests and values are an imporuant factor in the shaping of students' witen texts. Geneلlar y

spking, reders read texs with varying expctations. A teacher ofEnglنsh ewaluates acording

to how wel the student met the suandards of a handbook aotion of an essay. A sbjet comntent

iمكtnuctor ewaluates according to the dcpth of emposre to ne knowledlge (Faigley & Hanscn,

1985: 148). L most typs of acdemic writing, confommity to suandard English conwentions of

gammar, lexs and mcchanic is assumed and wTiUing instuctors i higher eduGuion nee to
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make students aware of the expectations of academic discourse comumunities. That is no casy

matter. Johns (1993: 84) notes that although engineenng specialists reuired their grant propلas 

miters to ualk Like "experienced engineering researchers" in their texUs, gramnmatical perfection

was not reuired. Leki (1992: 103) indicates that non-EDglish faculty members are able to

overlok errors made by foreig students, especially if they are local not global errors uhat

interfere with meaning. lanopoulos (1992) invesuigaUing faculty toleRance of eror finds tal

members of dنfferent faculUes are more tolerant of non-native speakers' errors hanا native

speakers errors. This dcs not mean that specialist audiences are not imitated by enIors: they can

overlok grammaUلc errors but not lack of matrity of thought and f rhetonicl style (Lek, ibid).

Ln our English depanuments we have a unque situaUion where audience expctations are

cncened. The subject techers and the language teachers erpet corect gmammar, appropniate

lexis and mechanics. Afer all, the sndents specialisations are in English Language, Translation

and English Literature. They also expect sound knowledge of oontent. All teachers expect

material to be well organised and presente. In other words, they expet god witen expression

with Litle or no errors in grammatical and language stnctre, a sound concepلat grasp of the

content and fm control over the material expressed in the development of argumenTreasoning

in well developd paragraph units. Teachers forget uhat stdents are.non-native speakers and that

not a theirلل language errors are a result of creless proofieading. They may not recognise cerain

stNuctures a errorsك as they have an interlanguage version of English, which differs in varying

degrees from that of naUve speakers.

Students stnuggle while witng, not knowing which form might be coret This

stnuggle appars to cccur espcciaلly with choice of vccabulary. Since erTors are a natmal par of

the L2 learning prccess amd wTiting teachers at advanced level have tured to the non-error fous

of the process approach to wiiting, erTor tolerance has become a reuisite.

With the convicuioD that sTdents do their best we look at their wTitten oompsiUous and

examie them knowing that the preent witing classes neither help them to wTite for dنfferent

purposes nor teacb them bow to uيe vabulary suitAble for te various subjects and discourse

audiences.
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WRNTNGANDTHEORY
Ability to wite wel is not only integral to academic sucss but it is also nessary for

the demonstraUion of sch achievemenL It is through wTiTen assignmepLs and/or some fom of

wTiten tel (i.e. essay Typ exam quesUions, short anser quesuions, reعearch paprs assigNmeDUs

ctc.) tat we nomaلly evaiuate stdenGs at the uصiversity level. It is also uhrough witleD

assignments that we evaluate the stdent's adapuaLion to university Life, to u versityنص intellectal

and ana yicalل ways of thought, and to his min subject of sdy and its subدdisciplines.

Sucessful aaademic tRaining is therefore related to university cultral adjustent

Curent theonies in wniting, paruiclarly in ESPIEAP, consider ESLEFL Iearding not

only the acuisition of language but also the sccialisaUion in language in specifc coumunity,

،context or genre (Johns: 1991). This considerauon of leamning as a sccialisation procss is scen

ar change of focus in rsearch on Ll oomposiuion. Compsiuon research is movingلن a siمز 

fom an empاasis oa oogصiUion to an emphasis on the scciلa consuruction of meaning (Conner, i

press). Writing is stiلl coدsidere a cognitive acuivity (Flower & Hayes, 1981), it is also

considered a sitationally deterined actiwity, a sccial acUiwity. Writng behaiour being scially

structure, topics, rhetoriلc means and Linguisuic convcntions echo previous literate pracuice as

well as the literate pracUices of discourse comuniuies.

LEXSANDTHEORY

Our choice of examining lexis in studenUs' witten work is based on several reas1S.

Firstly, leis is an organising as wel as a unifying element in text, sigalling and showing

coherence which is a cnucial element in the intcrpretation ofdiscourSe. Secondly, the leaming of
vdbulary Lies at the her of language leaming. The leamer oriented approacb asط given rise to

i vestigationم of learners' nees and the later have sliown that lexcal problems mightbe even

more important than those of synLax and phonology. Meara {1984) has fund that Swelish

sTudents' enrorsi EngLish Lie more in the lexicl area than the gammaticl, ouumbening them

by three to one. He therefore believes that lexGal errors are more senioIs, especially that leners

temsehves claنm that lexis is tei area of difculty. Most Egyptan leamers, at thE adwanced

level ,artolarHyح akeى the same cاaim Coumunicative language teacbing and its pninciples



have also shown that there cn be no fuency without a solid vcbulary base. Lexicl erorS a­

tbere fore more serious and more disrpTive to meanصing in discourse. That is wby most Egypقit 

and other leamners fnd it dنلfcult to cnvey their ideas in mTiung. From an appliad perspetiw

the ability to mite using cre lexis is a nessary reuirement for aلl learers, those wh

reuire .English for acadcmic purposes and others. Thirdly, underlying the reneyed interesti

the role af lexis in lAngwage learning and tcaching uhere is a cmplementary shif in emphasis i

crent uheretial deriptions of language stnucture.

Lexicse' (Starosta: 1987) and 'Word Grammar (Hudson, 1984, 1986, 1990) (in Robinson: 1990

276) identify a large par of uhe gammar with, or in HudsoD's Gse, entirely within the lexcon

HudGon's psycholinguisDic wor breaks with the fiameworks of constitency based theories Lik

tansfomatioلقn grammar where the role of the lexicon i largelyك restricted to fلing out

structural stnings and where the leicl theory is par of the theory of grammar. He is in favour o:

an all embracing thery of linguistic and non-Linguistic stucturE based on 'fame theory' whicL

takes the word as the opumum sied unit nعe ssary nذ his desripUion Heargues that the

stnuctures of grammar and ouher knds of sunuctres have uhe same fomal properdies. Recnا 

word-based gammars are therefore asseruing themselves as a basis for decripDve fameworks.

Whereas previously language teaching aمd acuisiUion research have folowed Linguistic thery

ard made a disاincion between lexs and gammar, developing a stnuctural cmpetenc which is

then fled out lexiclly thus delaying leical acquisiuion, nowadays Iexis is recciwing greater

atention wuh respct to is facilitauive role in developing stnuctural knowledge. Widdowson

(1988) argues uطat 'the funcbion of grammar depends on iUs being subservent to lexis' and that we

should Tegin riuh words and sho how they need to be grammaticlly modifed to be

cصmunicaUively effecuve' (ibid: 154). Allwight etal. comrent that stdcDts in class follow 'a

matural process of grammar aauisiion urough the natuRal prccess of inguining about words'

(1986: 187). Foلطru y i linguisticم studies, interest has shifie from the study of sounds and

structures to meaning, discourSc, ndة speech acts, which all involve an adenuate uكe oF words.

To investigate and exploit discourse stncture lexiلac colcsion is wual. The Halliday & Hasan

1976 model has _been developad by Hasn (1934) and Halliday & Hasan (1985) to account more

systemaUically for Lhe underlying cohercnce 0f a te٦t Here, Haan assigs a more even
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dنstribuion to the rle of leis and gamبar and reogniكes more emplicitly their nessary

i terdependenceص and interaction im longer Suretches of test (Carer, 1988; 162). Again wiاطنn

sysLemic ug cكنnال there has always been a tendency to vew lexاl and sytactic paeming as
dنكاnct but iمتer-relate1 levels of stuctre. This was apparent where stdies in coloation and

cligation arE 'oncered Mitchell (1971) sys 'Iexical partcilفrities derive their foلar 

mcaning not only from conrextual etensio of' a lexical kiصd but also from the generalized

graصmaticl patten within which they appear.' Tbus lexis is very ipporamt in wIitten disurse.

itbsecondق ecept Regearcb intg yritpg; coppaning yritteD Rative speakerE' prcuctopج 

LangTagelcarNers'prGugioA,

Recently, EFL wtiUing practitioners have been advised to adopt practices fom L1,

writng. There is ewidenc that both Lر aصd L wIiters employ in broad outine similar proesses

such as reursive composing processes involng planing, witing and revising.to develop their

ideas and to fnd appropriate rhetoriلc and Linguistic means to express themselves. However, a

closer look reveaلs salient diferences cspecially in sub-processes of composing and in features of

written text (SiIva, 1993: 657).

Silwa (ibid: 668) found that overall Lو composing is more constrained, more dنfلc t

a dه less effectve than L, composing. L; witersdo less lobalع and lcal planning, bave dنffculty

,s and generauing and organising materal. Their Lranscribing is more laboriousل setuing goaط itم 

less fuent and less prcduaive, refecting a lack of lexical resources. Silwa (ibid) also found that

L2 wHiters use lesS words, are less accurate and have more errors and lower holistc scores. Their

orieDtation of readers is less appropniate and acceptable than uat of L\ speakers. A full

bibliography of uhcse research fndings is found in Silva (1993) who discusses f yلل uhe

implications of the stdies and fndings.

Ln the studies above, Arabic speaking keamers of English featred in 12 out of 41 studies

companing native English spcakers' writing wiu Lو witers, and 3 out of 27 sndies companingIl

a dم Lو sTdies of the same EFL subjets. Almost all the stdics were undcrtaken in te last 10

years, wit one third done in te las1 fve yeams. It is interesUing to note te spccial weaknesses of

Arab studenاs . Where composing procsses are concemed Krapels (1990) fnds that Arab
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studcns have more id cutyل an are more concemed with vocabulary, they d0 more revision,

which is uهally focused 0n gramصضar, than their naDve speker peers . This concem and

precmpation with revision tes in with whAt Al-Makhzoumy & Al Shorafat (1993) have found to

be the nos! serious of Arab stdents' problcms, mainly the fear of making errors, which i tm

detacts fom their motiwation to WIite. Their L textsو are less efective and receive lower holistic

Scores than their L peers' "texts beause they are sborter, with uore acuRacy efrors (Kamel:

1989) more leiccsemanuic errors, and more errors wiuh verbs, prepositions, articles and nouصs

@Benson et al, 1992). Where written text feanres are cncre they use fewer lexicl Des and

cllotions @MaHmoud: 1983) and shoner and vaguer words (Reid: 1988). TTeir grammar and

morpbosyntactic features are characterise by more but shorter T-uits (Kamel: 1989), fewer

subordinate and. more coordinate conjuncdions, fewer prepositions and prepositoدal phrascs

(Reid: 1988) and more iمital and fewer medial transitional deices.

Where diكمourse is coueemed Atari (1983) fnds that Arabs more ofen precede their

topic sentences with a broad suatemeDt about generلa state of affairs and have fewer audience

adaptation uصiاs (Kamel: 1989) addressing the audience less often (Ouaouicha: 1986). They use

distinct organisational pattems and give rgumensة of eual weight, amd are inclined torestate

their psiton rather than suppor their argument and develop their positon :aM@ oudط 1983)

Mahطmoud also reports Iess paragraphing, less rhetorical conetedness looser segmental stucture

(inUoduction-discussion-conclusion) and less explicit fomal closure. Ouaouicha (1986) makes

the pint uhal they uكe fewer claims and backings for their positions although they provide more

data

The above cmparative research ws done in the West, mosy in the States on Arab

studenLs stdying i Amcrican universities Stdies carried out recenLy in the Arab world take as

subjects stdenاs and pupis stdying in Arab schools and wniversiuies. The stdies are not

oomparative and show how ARab researchers views their students' problems in the area ofL2

wTiting, pariclarly where lexs in written texs of students is concemed.
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RECENT RESEARCH ON ARAB STUDENTS' USE OE LEXIS NWRITIG:

Kطa1989)لنل ) uكes as data 20 English one paragraph expository' composiuions writen by

Arab feshmen stنdents at Bethlehem LniversiTy for a sudy on chesion and coberencin

wTiting. The analysis of cobesion sbowed that the studenLs overuse reiteratioD of the same

lexcl item as a cohesive dewice but underse ouher lexicl and grammauical cohesive dewics.

Tbe evaluation ofobeence showed that students faلi ed to supply suffcient inforation about heا

(ssigne topic and the subtopics, such as providing no backing and n0 specifcs. Kharua  ة1989)

classife Arab EFL leaners errors into to clegonies: word fommation and word meaning.

Word fomation included emrors in iflections, cmpounding and deriwaUives. Word meaning

include phraكal verbs, idioms, parts of speech, homonyms, antonys and ،colloaion,

onfisibles, loan words, funcUion words and preposiUional phrases. This iclusion of the lasT two

@tegonies as part of word meaning is dubious as these categonies reLate more to sytax and the

iteلam structre of the sentence.

2ughoul (1991) ana ysesل quanUtatively and quaلitauively uhe lexical cboics made by a

smple of Arabic speakng learTers at Jordan's Yarmouk University. A toual of69l lexiclly

deviant seDtencs are reorded and ,ana ysedل and categonised into 13 enor typs. The.resulUs

show that the first language interference is 8 major variable in lexiلc choice. Interference takes

the fom of assumed syonymity, derivauiveness, Literلa translaUion and idiomaticity. Under

hiteلar tanslation, Zughoul subsumes collocUional errors where the leamer assumes that the

EngLish word colotes in the same manner as iاs tanslauion eauivalent in Arabic.

Al-Makhzoumy and Al-Shorafat (1993) idenLify ue most serious probleMs that

seondary shdents in Jordan face and recommend prccedures to improwe suudents' wriuing ability

in Enghsh. The problems are in the following areas and in their order of seriousness: 1-

psycbologicl problens 2-sryhistic problems 3-content problems 4-language problems 5-

evلa uauion probleMs 6- mechanics 7-uime probleكm .

Psychologicl probleصs mمae that writers luavc negative attitdes towards wTiuing in English as

they lack motivaUion and are afaid of making erors. The stylisuic sbareas include inability to

write coberenty and cohesively. Stdcnts do not wnite clearly as they have no audience

awreness and this makes them weak in presenting argumentauion, narration, description etc.
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WHere cnteat is concemcl, sdents cnno organise or present ides logiaalIy and are wek a1

expreing ideas thal are relevant Ln the language subarea, vocabulary preents a more sarioLs

problep tan gةممatiلث usage as stنdents do not psss areprtoire of lexicl items that
reErchEsrimiend عةii "علق thal for iiprdeع w#te expression • To'edd,thةdيع enables'-ه٤ •

plaG concmaLion should be on the coutent and discourSe level nather tan on graumar.

LasUly, a sudy by Fares (1994) investigaues the semantic leicl id cltiesه in  htع

wTiten English of Egyptian EFL leamers. Adeاaile aمalysis 0f 100 dعianl emors chosn wهing

a stranifed mandom &ampling technigue show that erors tend to concentate in 3 main areas:

phrase level expresions, synoDys and pلكarh verb categonies. Emors thattend to diinish a1

advancad aaademic lewel are denivatives, phraكal verbs, parts of spch and idios. Fossiised

errors a1 advancd level are snoyms, colotion and cmpound emTors. Phrase level

expressions and verbosity erTors icrease with higher level of English profciency.

Lcxial erors were also found in the sample of 30 oompositons examine in our data.

To tegin our data analysis we sلlقh give a brief ilustatedl categonisation of uhese erors foLlowed

by a bnief disussion

ANALYSlS - -٣ «،

WHile invcsDigauing our daاa a considerable number of leiلac erors was found.

Categonising them according to Zughoul (1991) and /or Fares (1994) these enors fell neaty

under aلl of their aategories. Examples are frst given and discussion follows.

1- Qyensoftems

Tbese include the ovenكe of four paruiclar lexial supecr ordنnate temmsعod,badbig,smal,

DiG is added yا us to this List, e.g. We were allowed after dنمner a sلam l taلk

He treats his faنm ly in a goo way

Ron Moss is a nice character.
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2- !erbosity (uكe ofbig sounمid g words)

e.٤. Although bouh prophes Bacon and Descartes were different thinلers

Happiess pcrwade1pyheart

-3 ناتب مقو:عد: ب لإمة CopfsiongfBinaryTems(conيsiopofrelationalopsiugs).
• e.gHe is af average length and sعzi .

HE Had a tلl mpe.

4- IمfuenceofArabicStle(Using oppositve snonyدsjoined by and)

e.g Iwant to speak and disuss with hنm

feet).

7-

8-

He is brilliaRt and clever

1 was frihtened and scred.

ly to what isل ar grapheticlly or phonetcلن imilarFomus (choice of word sim5- ي

inLعndلde ).

e.٤. Beside the sofa is aside table

BeauGe of their self-conscience ....٠..٠.

On the windOwSCater.......٠٠٠٠٠٠

6- Analogy (Coining new parts of speech a ongل the lines of existing

paradigs)

e.g. She Listens to awful noise similar to mads,

DerivaUives (inuence from Arabic derivaUveness)

4.g He acted as my old goker when he stole the fcd. (coak)

LiteralTranslation (e8pression fom Arabic on the Literal level)

dermyIegs(at myج He wants to buy te whole world and put itu.،4 .ع

9- Collcation

e.g. Ihad long hevy shiny and sparkling hair (thick and (y ةhصن

I told him I could deliver him home (take)

Macbethcommittedteaction.

10- Assmed1syTonpmity

e.٤ The cnshe plebs arose i rebellion (undertrodden)

He sawv him with a handbag (briefcase)
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As for my spare tme I use19pavitplaying the piano (spend)

Tbe $TOye gave wamth to uhe house (frepLace)

They led a coRcrete life. (hard? dow to erth? matenialistic?)

11- IdiomatciTy
e.g. He hasa wbite face (fair complexon)

She has sof long yelloRhair@fقir (airط

12- ert+Peposition

6.g. He was conceme by al that happened (coDcemed about)

A theل eperiencehepasSedbyaffected passed) عنط through)

Two other ares in our data are found. One deals wiuh iRfomلity and fonnality of style and the

words attached to them: e.g.

The kid said to him ..... (uhe child)

My dجdwasa fearsome man (fauher more appropriate in the context)

The ouher deals with ue of meuaphor creatively but where the choice of collocational words is

wong; e.g. It clungits teeuh ito him. (Ambition duE its teeth into .( هنط

Disنssion

It is interesuing to note that the errors that cccurred in our data were mosUy to Do with assuiied

syonymity, collccations, idiomaticlly, fxed expressions and vers preposition a welك as in the

areas of forality / infomality, What interesاs us here is not how many timnes they ccurred but

where they cccurted. They mosUy ccouned in the essays that were e»pressive, Where the stdeDt

was epenimenting with non-core vcabulary rauher than speifc subject-core vocbulary, i.e. in

contexts where be is leaming t٥ wite. These enors are pan of his interlanguage and he is til

stnuggling and hypthesising as regards their cunent use. Our leamers have not had the luury

of expsure to words owera long peniod of ume in a nich varety of contexTs.

The dissonances beteen a lexical item and its appropniate use can be stylistic, snuactic,

allctioلaص and semantic- a heavy load indeed in temns of leamiDg the uكe ofa word As

witing teachers we must expet and understand the eroncous use of items in these areas.
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We shaلl next consider how' reiteRaLion, mepctition and collocation af certain vcbulary

items used in the students' written teAs tend to enhanc or detact fom heا text's coherenc.

Th treated ع كز under lexical cbesion (or the cohesie effet achieved by the seletion of

vGcbulary.

LEXCALCHESION
Reiteratiou means either restaUing an item i a laاer part of the text by repetition or by

reassering its meanنng yا usig syaouyms, aDtonys hyponys etc. Colloation is a

relationship beteen words and other words that ccur together. Writers make consious choics

as to repetition or reiteralion by syaonyTy or by uing a sperordinate temm HT givesكن the

wniter the chance to crpress attinde, uكe words that epress modAlity, and experiment wih

disurse specifc isاantal relations. An eamination ofsome lexiلac iteus in jus one essay:

shows that most of these relations are use together in one place. The tent in appndix I is

anative-descriptive, wIitlen for an essay assigumeDt i the wnitng class and is not subjecLم 

spifc. We have i theم 6rst line cler repeLiton of uhe same word in It is notpice' and T no

loDger know what the younger generation considers nice'. The willa is in the 'ounty' and she

traveLs to the 'gity, words that repat and reasser loction. Then we hawe' young girls' 'difern

and 'opposite' to those of her generation in maمners, behawiour and appearance a cge bere of

reiteration of synonys. All this is found in the frst paragraph. MaNers, behayiour and

appearanceare superordinate geneلةr words the paruiculaities of which cme in the following
paragraphs. Wbere appearance is concemed we get 'you can hardly distinguish beteen her and
a_by'. We notiee the word harلd y whch gives us imporuant inforation about the stance aDd

atitde of the wniter tonards the appaRaIcE of her gRandaughter. Non-core words that cany

mddal meanings GrTy interpersbnal rauher tan ideatioN] meaning. Then we get sets of
byponyms whicb are related to appearance and this is where the witer employs antoDymy an

5yaouyTy as well as repetition. The evamples are, 'hair shory gt' (ct shor) as opposed toجج 

longhair,shorumpaintanails' as opposad to 'polishnجils'. Chances for using collotion and

for making erors occr. Hair is '1ong, heavy {ick) shiny and sarlingblack'. This isa

:olational mismatch as hair does not cllcate with spArkling. These mismatches are very
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ommon i L2 texs as the lemers do not eDcun٠٢ a word with sfcient feuency to

dعصarte its range or DArrow the iiem down to its more fiv' parterships.

The hobby of the gmandchild is playng judo aمd when the g-:ndchild is descrbed as 'ropantic'

we see the irony. This pomantc grandchild waLches 'Actop Ayyes of Ulccd and batles' ngظ
،4،

.sideherself. The girl is given ie attrbutes and habis.o a byصز 

and only one atribuue of agirl--rouartic-al the same time. We are asked to adjst or  asuل

cnceptسaلisations of how words are relate uo ech other for the par:olar purpses of this tex

The writer has distسUed our expeotations as to bow words are convenNoNaly uكed. The girl is

romantic and enjoys blood Here the focs i onك te diference in menنng potetal. Thee

relations beTween words are walid i theم particlar text oلn y and are used to sigal ewaluation of a

sitation on the prt of the writer. Ln other words these uses sigal attitude, part of the register of
the teR

Discurse specifc leaal relanons are clled insاantal relations, Typicl vcblary is readjusted

speifc texs and its use is a sign of creative lexicl uSge, or as we have seen, as a devic forحذ 

evaluation or irony. The text gives examples of creative lexcl uكage as well. Ln the next

paragaph we have 'I uكed to play the piano and let the.swveet sof melodieshuganddnc_in the

heuse toflIiwitloveardpac' Apart frou the fact that the voabulary is non-core and the
witer experimenLs with metaphor in a creauive fashion, Ue words are in diret opposiUion to the

'awfL noise' thc grandchild Listens to and 'clais' to be msic. Clainsis a 'moal, leial item،

carryig infomation about tenor in discourse. Modality is not o N yل fundamncnلaا in thc crcation

0f texT ad its mcaning; it adds to oherence and undersuanding of the text While we are

coدsidering cretivity, let uنs not forgct the collocatoلan relation beteen the words klLAnd

REmain٤ , words that clongا to the set of dcth ard murder and do not nomally colloate but are

use very effectively hcre. Again anouher insuanc oF discourse specifc insاantial relation is seen

when the 'polite grandchild' is guingwitHherftlrجي' n ن a loud veieanD using her Hands'

ExpnimeRting with vobulary cn tcacb students Howv to wTite effectively. We cnot' ignore the

.hecrRotFidofthecity'which shows uhe old lady's aniety to get back to the countyside'ل ofعن 

Again 'the Life they lead mrdered their emnotions' , continuation in the text of the klling
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1eLaphor startedl carlicr; and theefert created by exact repetitioD in they breath polute air and

re injectعd by polluted ideas'.

The stress in the above analysis sطت been on the ue of vcbulary in discourse, on the

iferent role it plays on giving coherenc to a temt eلlaرs y through lexGl oohaion,
١ و٠٠٠٦+-

lloation and use of metaphor. The ide is to bring out the posiUive qualities of a learer's esayه 

nd not only concenuate on idividual lexicl errors. It ras show that a leamer uGes reptition,

eiteration using syDoDym5, antonys and lyponys and colotion and metaphor. The use of

stantial relatioDs and modal lecl items signlling ewaluaUion and irony in discurse were alsoه 

ontribuLions to coherence of the text That however, dces not mean the erIors are not preeDt .

Tbe textis fll ofdنferent kinds. The mOst iportant relates to fonality and iمforaلity, i.e. to

igصaling vobulary and its reLation to discourxe. An example is the leamer's use of uhe very

tead of the more appropniate 'pyfather'sكم ad's home_ and 'dadIgokingatme...'i'ة ]foraد 

1ompe' and 'myfatherlookngatme..' in that text Other errors involve denivatives (oooker,« «

:ook), assumed syNonyity (stove, freplac), coinage (mads), confusing of sords (pay, spend)

lling (dinning roou) ete. Tbese erTors are very imitating. However in the context of leaming

write, especially wsing aprcess approach with drafuing and redrafting, and i. the context ofما 

l the psitiveل to teaching witng in cnteNt, we qn capitalise on aل g vccabulary as essenUiaسisم 

poiis frst and then tackle the erors, whether gramauical or lexical, at uhelater stages of

eiuing and proofreading. For ides on editing and proofreding exercises to iprove writing see

Kmoll (1991). Agمنa i temms ofwruing to leamn (see Raimes: 1987) is كنا a way of leming a

language, its voabulary and how it operates in real tcxts in order to' get a message across toa

reader.

It will be noticed here that the leamer has used core and non-core vCabulary carying

atitلمصid and emotioual connotAtions. Subject core vccabulary is by no means only confned to

felds e لا biology or zology. In anouher sense there is a vcabulary which is paruiolar to a

topic and its ue in a text cn help cohesion and text coherence. In the essays on Ramadan

particlarly, vocbulary atا includes fast kgpthefastbreakthefast1farالب t0PraYEL,Snكl

10daIr,aاayef, amnarel.dine, dricdfنs, shElled nuLs, etc. contrbuited greaUy to coherence.

Other fortnate creative metaplors included' they all demolished the focd on the table'; but the
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uصforuuصate eTrors did cccur. 'Ggd's tables' iteralا) nessage tanslation of aawa'ed a1-مaصطaR 'د 
.y a fewل pak'are oaاكKitchenisatiع d tمة 

 لطو-بث٠" ء-لمي: ة

Making sense ofa text is an act af itrepretation that depends as much on wطaf a reder

bnings to a text as what the witer puسs into it Lterpretation is a set of prccedure that irvolves

menلقt activites that help a reader actively build uhe world af a text based on his or her

wledge of the world and how suaLes and events are manifesue in it As the reader makesصط 

cogدitive Linلs in tbe texrt he gces furuher than just noting semantc Links (e.g. cohesive links in

the uكe of gcneral words, hypoكym eعt .) and reogصنتing textal pattems. He isceting

cherence. The wIiter has to foresee dنfficultes readers erpenience in text prossing and include

h ter1كن iم ways of making it esier for the reader to interpret tbe text We are interested in how

L2. writers do tis in their wniten texs and whal is the voabulalry uكed to organise and signal

the relationships that textual segmcnts enter into witb one another tbus making the text esier for

the reader to interpret their esSays. The stress again is on uhe positive use of vocaطaulary items

and not oلD y on the errors thatL2 witers make in witten expression.

The approach to test interpreuaLion that emphasises how larger pattems cccur in text and how

teلaTx segments enter into relations with one another depends on logical seuencing, (as in

cuseeffect pattens or problem-sluUion patems )and matching relatioدs sة) i companisoN/

cntrast teRts). The sigals as to how to interpret tbe text ccur in various Ways; some are

gammaاiلc e.g. joiصنng a subordinate clause to a main clause to show cauكeefect relations,

others are lexiلc i.e. using a lexicl item to signal the same relation of cuse and efec1 or even

u ingك repeDition wheuher lexiل or grammauical.

Larger pattems of text are found in texus used ia a variety of subject areas and contexts. The

patens are culلart ly ingrained, tbus perbaps employing dierent rhetorical patters depending

٩ on the language used. Variety of contexاs use dنferent typs ofvoabulary to which we will tr

frst.

75



CORES yOCABUARY PROCEDURAL aNDEXCAL١VCCABULARY&ي 

When considening whether aلl words arE of eual statسs or whetطEr some womds arE

p reص cental to language.use than others we are bound. to discuss core, subjet-cre.and noD=cre'  د

aspets of vobulary. Core words tend to be the most feuently recuming in a wide waniety of

siTنations. Carter (1987: 53) offers examples saying that in a lexicl set which contains the words

ft oاs,overEEight plup and gy,fatر is the most feuenty usad word as it cud beusa

to defne aلl the other words in the set but the opposite is not the ase. It fbms nة immediaلe

antonym with tinwلih e the antonym for pdgyis less obwious. GerEeigbt_ is more clinicl and

an the othersط cl and camies negative evaluation. fat_ also cllocates more widelytن tese is cLinد 

(e.g. a fal wllet) and is more readily used meLaphorically (e.g. a fat chance). Ratisplysemous

and cn b used in diمerent word-classes (eg. to faten, fat for fying). Itaries a heavy

workload and is therefore the mOst core. It is expected that core Ronds are esyto use and that

uhey preent no problem to the stdent. However, in the data the folowing was found: Peple

believe that man's reasn is the oNly avenue that leads to a good and active Life'. Here, yay  iك

the more cre wond to wse sة aYenuE is more restrictedl in range as part of the set Pay,rad pAth

SاGL aYenue etc. Path of oourse is also admissable but notsueeL Again 'debatedl in.theirء ، ي 

country's probleus' is used instead of 'digcusمes their country's problems', we also fnd 'Ineed to

.efm my character and my defects' where a more core word would te 'changemycharacterع 

The use of wors that are more restricted in their mange and less corE is part of the expresivity of

the wTiter but it dces make the wTiten style of an esSay very awkward and stilted sometimes. It

stands wTong in the specلai -subjet genres more uhan in descriptive and narrative essays where

expressivity is more tolerate.

Under procedural vobularywe have words that are charactersاiللa y used to talk about

other words, to paraphrase them, to defne them and organise uhem in witen communiction

RobisoD (1988: 232) says that they are the main element in our interpretauion and qategorisaton

of specifc fames of reference. Thcy are usefl becuase they help us talk about specifc words.

Thcy categonise and organise features of meaning rclative to other know entiUies. Ifwe look at

our data and consider paraphrasing as well as the use of prccedural vcabulary, we see two typs.
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Oa Type oours in the description and naration papers and the other in the subjet specifc paprs

with a comprison/contrast fomaL The frst typis mentionad by Zughoul (1991: 54) under

'erors in praphrasing and circmlccuton.' L our data we have 'My neighbur. the woman who

Lives i theم fal besiعd me...' and I am happy that isI am satisfe.' Zughoul righty cnsiders

this typ of praphmase emoneus as paraphrase of this type is not nomaلly wكed in Englنsh L

the daLa this type sceus to ocur oNly in expressive wTitng where the stdent is les in cntol of

his structure and leis. There i roomك for exerimentation here as one eeLs thal topiGs Have a

role to-play. The more geneلar a topic the more this kind of paraphrase tends to ocur. Zughoul's

topiGs were aلl of the general type given in composition classes. He staاes themn as folows; TV

programs, automobile accidenLs, a typiلc day, my house, tourism in Jordan ec. (ibid: 47). The

enors in our data ccur in genral descripDons and naration of exreriences. L the essays on

nguistics, Grek and Roman civilisation, and the Glorous and the French revolution, Maceuhنلا 

etc. i.e. subje1 specic areas these erors did not occur. Rather paraphrases usad prcedلaru 

vabulary to explain specifc subjel -core mords: e.g. 'te plisor independeDt city-suate', heا'

CnmTOnerE, adult male citizens...' 'thepLebcians who were poor citzeNs who paid all uhe taxes'

and 'the patniciaNs who were the nobles and paid no avesا a thoughل they were rich.', 'the

civilistion it inhenited was GRaeco-Roman which is a blend of the two civilisations of the old

oN, a bloodless revoluUion.' Ouhers include 'Macbeth's flawE or hisا mes', 'te Gloriousevoluن 

natural weaknesses make hنm a tagichero.. and ' Linguistics is the scienLific study of language.

By scienifc we mean a linguist stdies language in a systemauic unbiased way'. Here we se uhat

key words in defnitioNs are par of prcedلaru vocabuary. This vccabulary prowides the

wTiterleamer with the capacity to identify lexiclised vbulary of a specic subjecl area such as

the mord plis, and to talk about it in simple core voabulary. This paraphrasing is not

erroneuS.

Widdowson (1983: 92) cls sbject-core voabulary words 'schematically bound words.' They

narOw thte fiame of reference for the wniterfleamer and identify the feld for him. Polis or Tragic

Hero will cccur in a narow range of texs identifable wuhin te specifc felds of Greck classical

Leniuage and iiterature respecUivcly. Leamers seem to lave Iess problcms with subjecl-core

voabulary than .،core or non-ore vcabulary as is shown in our daLa. There was no incidence
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where a student made incorrect uGe of a subjcc speifc word However along the cntinum

betwcen scheصatic and proceural words there are words like 'pake' ' gع' 'dg' and 'haye' in theد 

u eع afshich lemers do make mistakes. We have in our data 'they made a revolutioR' instead of

'had a mevolution' (idio) and 'they Have done a distinction between malecine and magic,' istead

of 'made a disinction' Itis i tbee more core words that leamers make mistakes ofuse. Ln fct

the more techصicl the feld the csier it is to use the sbjet-core vobulary e.g.

'mنneRalcorticids' belongs to the feld of endocrinology i meeine and is geneللar y

monosemous not polysemous and notهص tap tle learer into making mistakes. Ln the

humanities and the Aics sciiencsل horever, some sbject-ore woRds are not eruremely

spaialised e.g. ancientGre,elictsandlaRs.iurisاs aPareDessOfthEseLfmandaReofGodare

les speialisad tan Stoicisr, polis, orعamrarconstraintsandprimaryandmgdalAuxliaries

of which are found in our data. Stdents of the humaniuies and social scieDcs mAy thereforeلله 

be more prone to eror of dنferent kinds.

We cnnot mentioD prلarudecc v0cabulary nithout considening is role in the

organisation of diعs ourse. Traditionally words are divided into functioB words (closed1 systems)

and lexiلc items (open SeLs). There are a number of words in the lexicon that seem to sharethe

qualities ofboth the closed system and open set words. ln discourse they do not identify the feld

of discourse but they someLimes nت tell us about tenor. They can identify the stnucnure of the text

we are reading but tell us nothing of the subject mater e.g. This isse is going to be discussed

and the gutcre_ published. TTese words do a lot of lexical work but one has to seek elsewhere

i theم texl to lexclise them luf yل i.e. find out what teisse is and later on i the text what the،

0utcomE is. Winter (1977, 1978) c lsل these worكd ' vocbulary 3 words', a subset ofa more

geneلar sel of dنعcourse organising word Francis (1986) fcuses on what sbe cلls 'aaphonic

nouصs', i.e. Douns that cccur to refer back to chunks of text It might be worthwhile to point out

to studenLs how tese words operate predlictively and reTrospectiwely. This is imporant not only

for reading skills that rely on prediction but also for organising wriUing more coberenUy. A

leamer who has a weak voabulary ofdiscourse orgrising nords relecuing Bis intent as a writer
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may preent weaker esays than hنs colegue who has aareness of these words. Such .

vط ulary is readily fouصd in authentic non-دamative texs but in Dy opiصion using the stdeLs'

ow esays is gcd matenial. L the daنa examinel we fouصd the folowing: ReoluDoدsare

something whicb people make wheD they beoome dنssatisfed with their gpditiogs, In this essay I

will ConLasT betreen Two revolutons sة wel as the gnditioD .......0... The"gRditops are

plitGl, siقl and enomic ...٠٠..٠٠.. The politcal .....'. We cn see here how the word
gnditoDs predicts whal is to come. L the nexT segment of tet, the conditons are specifed as

pltGl, social etc., and in the following segmeDts of tet each ondition is discuGssed sparately.

Conditon Here is therefore an orgaمising word that poins to the text stncture that is to folow .

Awareness of this function of vobulary i disourse stNucnure auld teach orgAnisaDon of

wTitten matenial.

With regards to speifc discours-genres, these words were found in companisn/ cntrast essays

more than in description. They even appared in naraLion, mhicb is leasl tighLy organise Ln

one ofthe essays where a forer ballet dancer is watchig a ballet perforance and ig esمaز she

is on S1age we get: This lsion ز was no more. The lights had coRe on. The wiGrious danceد، 

had ended: Here illusioR refers back to the par of the text where uhe dance was desoribed Ln

another esSy we get ' In the kitcheD the gcene is dنfferent'. We are then show what the scene isد 

in uhe foLowing sgmentof text. ln one of the descripuioNs we have 'Assessmcpt ofapparancs

clt'. We uhen have different parts of the text showing how assessment is made. Thepointنظdكز 

is, students use thee organising words in uheir essays. I we point them out in discussion of their

work, we teach uem in ontext, the relevant genre and wiuنn organisLion of a wTitten essay

famewvork and they leam how words build up expeuations concerning the shape of the discourse

and help rhetoriلac organisaUion.

So far we have been coNsidering voabulary in students' essays that points to sgments of

text. Some of the discourse organising words we have lookcd at give indicaLions of larger texT

patems and build up exptaUions about the organisaLion of the whole discourse. Where

discourse genres are concerncd these organsing words may siلag dcscripUive esays,
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comparaiive esSays, namratives expository iمforative Types etc. In most texts there should be a

readily identifable cveraلl organistoدal pLan L narratives for example we have a

chronologicl order acording to time. Ln coapanisoncontrast we are told that the order use is

that of least imporant to more imporant A balance must be kept and ech detail sbould have a

crresponding one cipared dr contrasted Weare eveR giveD Types of interal organisatione.g.

lde A Deاail 1 Deاail 2 Deuقنl 3

dea B Deاa1لن Deuail 2 Deuail 3

and

Deail 1 lde A Idea B

Deail 2 Ide 1

Detail 3 Ide 1

Idea 2

Idea 2

Any single paragraph has one main idea witb other ideas giwing supporuing detail. ldeas are

organise1 i the order preferred by the genre. This is done by aranging supporing details

logiGlly i smaller and tben larger textal pattems. A clear topic sentence and a suitable

cnclusion sة well as uaNsitonal words to help conect deاقils logiللc y and key words of the

topic (topic reminders) all enhance coherence. What deاail and when toinclUde it are also

imporant for coherence and unity. Where organising vccabuaryis concemed key words and

tmansitoNal words are impruant for rheloricl organisation. Discourse organisers contribute to

our awareDess as to what pattem is being realised. Ln uhe data we have examples of these words.

(See Appendنx 2). 'In this essay 1 will goDLast between the Glorious Revolution an thE French

RevoluLion. uhe Two revoluuions are dierent on ue political, economic and sccial level'. While

these organising words tell u uhat a comparisonconuast type organisauion is going to be

followed we alo note that they cccur in the opning pars of the discourse. Ln the main text

nat iiionsك sch as dierentFrom, incontrast, c0nyersely show ue deاails being contrasted.

Contast is also shown thuough key words and ceruain grammauicl coNstNucUions: e.g. WHile the

Glorious revoluuion was bloodلess, the French Reolution was bloody Then follow the specifc

charactenisUcs of the tvo revoluLions. The concluding scction includes vocabuary sch as 'Both

revolutions expressed dissatisfacuion with the Glonious revoluUion was tetter bcause Here
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we have a evaluationم par which contaiكn words like scee1ctO,OveRCmE Ceruain

v0cabulary items cluster round cerain pans of the larger patems of text Teaching voabulary

item that cluster around ech segment of a large tevt pattem such as problem/slution or

companisoncontmast will help sTdenLs to reognise pteHs and to 'organise theirwiUng

accordingly in the diferent genres.

The mater however is not as simple as it sounds. Itis tue that once cousious of a larger teلaلا 

attem the leamner cn be brougbt to an awareness of uhe rich vein of vccabulary tHat he n useم 

to reaلise it However, Some rhetoricl genres have no set pattemns. Descripuion is one ofthem.

Hatch (1992: 175) says that descripuion Bas no set template. Components could be descrbed for

certaنn typs of descripton. Ln describing a room, we may fccus on the fritre and objets in

he rooM On uhe ouher hAnd, we may fcus not on spac but on our feelings about rooms andا 

about the pople who Live there. we migh sاan at the door and work our wy uhrough a room

The imporuant thing is not to give a lisl of the things in the room oلN y. Desripuion is aot

Gاaloguنng. Beause of this dنهfculry, the sTudents' descripuions of place were mosUy lists of

badly presented items of fmiture. They did not make the reader hear, smell or feel what they

were descnibing. The vocabulary was not vivid and the deailsere not aranged in an easy 19

follow order. 'They did u conectingع words in the main te:1 secUion such as 'intemddleof

onthErightbhindthesofaetc' but there was no variety in combining sentences with

adjecUives and prepositioلقn phrases e.. Leaving the room, you Tum lef towards the kitchen.

,A soل there were no worكd of conclusion. In fact in many place descripUions there vas no

conclusion at la (seeل appendix 4). This was not so in the descripUion of persons. Words that

orgaRised inUrcducuions were present; e.g. 'Each person has his or her ow chaRacteristics,'

Words uhat described the pcrson were in te main teIT section; e.،g. clCVEr.respetRblc.haPPY'-gO

hucky cheerful . odchcicofcloLhesع0 etc. Again concluding organisers were present; e.g.

'SuchachaRcterispRactial,onewhokovs wha1 to say whaL to wer tth Dight time in the

nRhLplac, The words here, uscd in the dنferent pars of the text, reinforce the descriptive

ptyem of the longer tent in which various charactcristics are descrted. Howcver the pattem is

not as uighUy knuit as that of te comparisoRcontrast. Carcll (1984) menUions uhat of te fve

Typs of expository organisauions she exanuined, descnipton and collcction represent the losest
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organisation Collection is merely a grouping of concepts or ideas by assciation. Description is

a specifc kind of grouping by assccietion in which one element of the association is subordinate

to the topic. By presenting a paruiclar attribute, serting, or specifcation, the description gves

rore iمforation abgut .the topic. cmpanisoDconurast is_ organisd on uhe basis of oppsing

wiewpoints, either altemative wiews or opposing vicms. It is more highly organised

Ln schema-thery, fomal schema related to teAt organisauion should ac as a guide or an outline

for the wTiter to follow when producing tex in every discourse-genre. Carrell says uhe group of

Arabic speakers that Were part of her expeniment nere diferert to the Spanish and Oriemtal

gToups in that wiu the later two, reall of infomation fom highly organised texts was better

than from uhe more loosely organised ones. With the Arabs, the lcss organised the text, thE more

iمfomauion they reaلlad. She concludes this may be due to the prefemredl rhetoniGl patem of

coordinate paralleLism typical of Arabic. THis however reguires furher invesuigauion On the

other hand the formal schema may not be present at all. ContrasUive rhetonical stdies may be of

uعe in this area. What we cando is help the leamer become aware of larger tet organisauion

through the vCcbulary in discourse that realises ts larger organisauion. In ts context he wil

lear t6 write. It is worh poinuing out here that the discourse-genres that are related to the

sciencs and to te sccial sciences have organisalipnal paltemsthat are more highy stnuctured

(problem/soluuion, cause-efec, comparisoncontast) than uhose for the humaniuies (descnipuion,

nanation). As can be seen fom the appendices (appcndiN 1: descripuion-nanauion, appendix 2:

comparisoncontrast, appendix 3: expository infomative and appendix 4: descripuion of place)

our stdens culd manage better the highly structured organised discourse-genres using

orgapUisLional vccabulary,

THEME AND RHEME

Organising infommaLion is a coNscious and systematic acuivity involwing the wTiter in

constanLy making choices regarding what he makes his point of departure al particlar seuions

and pins in tet. We have said above whilc looking at larger pattemns that companisoncontrast

esSays 1yere beter organisd by students than descripUive cssays. One of the reasons for this 1as

lack of wariety of sentence combination using fronting devices of adjecuves e.g. 'Hot and

..ui .rhausted1sheلا' adveMs, e.g. 'Careflly,heopenethedoor..... preposiuional phrases, e.gع 
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aFuiلTlcokshEه...etc. The impliauions of these diferent stnucnural options for uhe creauion of

te»1 are imporuant for the discourse ana ystل and tbe nriuing teacher. Apart fom variatioD in heا

sense that we are given the chance to foos on cerain elemens as rniters, they aلso give Uhe

wniter uhe chance to decide bow to present b sن iforauion. Lfit is badly preeDte.it an detact

fom coberence. This ooherence is found in diferent theme-rheme relauions in texs and in the

vocabulary that is used i theم theme of an uterance. Danes (1970) idenuifes Uhe ueme f an

uعtt rance byreferenc tg 1-Idenuiلc wording. hT sن involves in uheصaUic psiuion the oumrenc

of a lexiلc item, group or phrase fiom the preeding context c fomلi idenUم 2-Syonymous

cxpression: this is uhe cccurence i thematicم posiUion of an element wbich oommuniGates

infomauion wbich is sلimi ar in mening Uo an expression in the preceding context 3- SemanUc

Lferenc: this is uhe relaاion of infomaUion i previous utterances with those in uhemauic

posiUion by mens of direct assciaUion or conuasLs 4-Paraphrase: this involves all or pan of uhe

infomaUon in the previous contex1 as theme either by use of a single item or group of iteكm .

Ths last we have secn in opraUion when. we examine discourse organisig words in larger te1

parems and te٨1 segmcnGs.

In our data we fnd that in ters of theme-rhcme organisaUion, expository infomatiwe

typ teAs have the following in the inLroductory sccUon (TeN1 In Appendices 3 & 4)
TH..... R1 Expository TEst, (Appendis 3)

T2.....R2
T3.... ..R3

If we compare this to the opning paragraph of one of the descripUive essays we find thc

6ollowning:

T1.٠٠٠٠٠٠٠ R١=٤ Rii)،،سه.#تية 
T3_---R3=(Ri= R3 ( ز

١
T4---R4=@Ri= R4))

١
T5. -.R5=@Ri= R5 ( ذ

DcscripUive Test (Appendiy 4)
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Tbe pattem shoMn for descripUion is certainly not wel structred. TTe ncUion of givenness or

recoverabiity of informaLion is not present except in Ri whicb is the item soRa around which the

descripuion is baكed. Itis thefcus in relation to which aلl other articles offmدitre are loted

iم space. L ters of vobulary uكe we have in the eد pository text the ٣ord grprebension

referre to it قة thefoلأ lowng Nwo sentences i.e. snoDymous empression. We Have

£mprehension referre to asundErsاAnding i rbemeم posiuion and referred to agin by the verb

ndertand i rheme position. Vocabnlary reinforces the theme whether in theme or rhemeلا 

position. Ln the description text we have repeuiuion of roor and sDfa theue صز posiuion and

rheme position resectively. The vocbulary i the following sentences changes and is a List of

other f treنmند items. In the expository text, the word comprehension is constanty repate as a

key word and the different phases ofcomprehension are presented. Key vocabulary isalso found

in themaUc posiUion. The wording is

ideDtiلac most of the uime. Ln appendix 4 we feel that the description is flat beause the student

does not place adverbial in a diferent psiUion by fronUing them He gives equal weight to a theلل

elements f ه the aessage. Tiey anاs للة in the smne way .e.g.asideuableisIocte2ء, .cofee

٠٠.٠ atinydollisfound.ThE staging strategies

used by the stdent are not sucessful. He has not considered audience orientaUion. The leaner

might be trapped in these unnuatral paterns because of lack of gTammatical resources or lack of

confidence in the use L2. Advanced leamers should bc able to orient their audiences and create

topic fameworks for their wiung.

In topiلc stnucure ana ysisل which is used to assess the overall cohcrence topic '(main idea of the

whole terl) and relationship of topicl subjects 1o one another are diagrammed to show the

progressioa of topics. Research found uat veaker wTiters use an excess of seguenUial progression

with more subtopics to the number of seitences used. Texus of reaker writers had the topiلac 

subject oNy at the begining of the sentence (Fcrris, 1992). In looking at the diagram of the

descripUion teT we see the number of sbtopics anising front thc rhemc that are present but are

not picked up and conuinued.

In chcosing vccabulary in tevts uere are no guidelincs as to why a wTiter should chcose to repeat

a word idenLically or choose a syNonym for reiteraUion. Some researchers have suggesTed that
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here i aك Link between using reiteration usig snonyTs and the idea of re-eDtering topic words

or kEy words into the discourse at a later suage. bnngung the topic back into focus by

foregrounding thee words. Ln the text i appendix3 te rordsprCaSOfGcRprelensionare

ing of the ffh and uheص the frst paragraph, te beginning of the third, the begiمون منd 

beginning of uhe cighth and concluding paragrapb. THis bnings back the topic into foos, it alمs 

pamallels grammatical topiclisauion in theme-rheme. I terms of dنscourse segments, it is uكed at

uhe beginصing or inTcducuion stion, in the maنn secUion where dنsossion of its diferent phases

are cncere and in the concluding segmept. ln appendix 4 (description ) the key word for the

topic is Liwing rOom. This i menUioned in the frst line and in the last line of the. tesL A ouherم

key word ru@ tureن is only meutioned once inUhe second line of the te1. Awareness is ackingا of،

lexicl surategies of topiclisauion and teathers shoud provide the levical eryuipment to enable

leamErs to create writen tents.

Where rhetorcl 'surategies are concemed there is also macr0-level fontplacing. Topic

sentencs u yللقك tel whal كس a pamagraph is about. This may b .a oversimpLifcauionه

However, oDe can uكe the coicept to teach macrolevel organisaUion of- rhetoricl genrEs,

especiةlly losely structred ones like descnipUion which seem to giie Urouble even to advanced

students.

FNDNNGS
·٤

Following Femis' recomnendation (i994; 41)io adopt an approach to wTittcn discourSe which

considers writers' rhetoriةl and ieiلac choiccs, us أ study considered and analysed the lcyiلac 

choics in studenاs' composiuions when using descnipuion. companisonconLs! and namauion as

discourse-genres. Followwing ame the fndings. I4 must t remembered that te stdy is not

quantiاauive and that i1 remains for future quantiiauive researcl to substanuiate the findings. It

must be remembered that Ue sndyis not quanUitaUve and thal it remains for futre qianUitative

researe to subمaاs tiate these fndings using collectcd dاق afToma larEer popuauion fom the
.various English deparumens across thc country."" -  بد"ا قذ•2 ا

1- Core, noncore antd subjcct-orc vcabular are all necessary for developing vccabulary for

iting in the diferent genrcs.
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2- Stdenاs nee1 to leam how to wTite in the relevant genres of their academic disciplines and

se sbjet=ore obulary.

3- There is beter use ofmTitng in highly stnuctred discurs-genres Like oomparisonl aontast

helpe by the u afsbjert-coreعج voabulary for specifc fields.,
4- The more technicl the feld the better uhe use of voabulary i stdent writtepprction

g جu iق٠ م٠٤١٣...: us ject-coreظ vobLary.
ogوؤ rركيو ي beع cnfned to speifg Felds pikeكم y no aeجد قز ة Subj±-care vdbو- 

for . سمجممز O eد can steuh the tem tg men vobulary. paryialaت,yo a ceمنقاr vopig,eg [ue
wopic not كز feld,spمifc. Vطo ulary paruicular 1o 8 topic helps G puribuleم to te1 ckgجوr 

e نs اs-g بيي يإ مo ,يت 6 ي27 عm وre عene لمu عtopie بعة عن1ess ل«وفy; !هE وiصم• ي4
'eygpgابs' paraphasis that dces not add to nfomation ز s fمu d. p 7كنخ r زم وة غضرق  oعr و

 ء،.، «ادنًأ» فعنته هعiبأ، تششجبن،،شششة:::،ء،عث،
cptexs,ip,more.controlled diجovrse-genres.

٠ لا:ه. خأ.لأز٠ ،.٠٠"٠-٠ ،١1٣٠٠٢٠/%٦٤h٤ ذ2.6TgrT٤5i1٠5 .س5
7 جلى،- إEp وg1gsely.sruc وnتRa اe فمة جاناوبإفوهge و %/ج%#برg إ%3يإ لإ

morE'Experimenuation wiu core and noD-ore vgcabulary but yhereig also more errgr. CrعaUive

 ببير أوو#جو. و، جو ا وا ءو« نأيينةه تمبؤ]بشريؤ،شقةًي
encourages taking risks whie wTiuing, a reuirement for deelgpment ofwiung sانإ s_ ,,  إ

8- There is a ned to dلee oj wareness ة f ه the disoursepenuلة ofie a نهان م , سنممغ غزة

..engencelevel in order yo improye boLh wiuing and vOcabulary useع 

 .يو٨ ويوعبتر وي و«نعقر غم، اعت، ياءءة،٩٢ شنانا» ء، ي تةؤيي:
diجج yعوت genres like 4gscripuion. ، ٠,3 - ±يو رؤ= إر+

rم فمر و ي@تيمة جبإةrبعممد وض e conعة nsغنs1مع gas.yhereDeoiني srdes' dessrie10 جز

، conlysive,٩, ,إ ٨. paragraphs i spauial descripuions. ,٦٣h٦٦H٤٤٧i3 Ft. {jtk'٠٢:٠٦٢١٦5٤ ا٠٠٠٠٠٩٠:١٠ -د٤·
11-.STdenUs need [0 appropriate uemselves to audicnge negds. The above fndings yje in yju

 بو، إ«سيعبر نبة ةi ««مو سامن يونو:وميا،هد، أيمشي»يتركيبا
for e sysemلg enheorنsنn ة نلا help ه» udes ة i عh إmprove ز,  ي,عيإ,م,#e إ بت"ي
vgbylary , syntax and audience in makng eir ل Mntte [e!s ore ي cohereng [f gpي gience

٠19٠ دءذ».-•٠1٤5٠٢٠٠-٠٠٢f4٢٠٠٠٧٦٠ ت}٤ فر١+

awareness is an inporuant factor in wriuing and learning for cxamplg we have to teach our١..:3ق رم.-بم،٠
sTdenLs that writcrs need to be sensiuive to the diferent expccLauions of the reader. In English,
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readers expt essays to be ،orgnised deductiwely from general to partioular (Hinds, 1990: 98).

The inference-based rhetorcl form prefered i EngLish places the burden chiefy on the writer

to achieve coherence in a tex and to make transitonal sاatemeDus. If the students are uainel to

do that, as well as to use vcbulary to organise discourse, thei subject secifc as weLl as general

essays would be much more coherent than they appcar at present. Research fndings are

imprtAnt as uhey point to the lacks in writing programmes and the neels of stdents . lt is also

worbwhile to look at what stdents themselves think they ned in a wTiUing courSe.

Ln inforal talks, and in response to opn ended questions our departnent studenGs, i theص four

yers, during the acdemic year 1993/1994,... expressed a wish for taining paruiclarly focsed1

on vcabulary and grammar. As we, they felt uhat they needled to know how to organise content

(wHich they claimed لله they knew well) and express it clearly in writing so that the lectrer may

understand what they have writen . This they saw asa need particularly wbere uheir spcial ­ usط

disciplines were concerned though many als0 wanted rhetorical skill taining for their erpressive

esSys. Organisation, transitons, coberence, introducUions and conclusions, therefore, a semedلل

imprtant to them, although they coلu d not put this very clearly in those same words. Or

students thought uhat the witing skills or the actual task management skills they got i their

hey thought thatا asks, butا in their content course wTiuingل niuing_ classes were most helpfلا 

they d dن not ،get enough uraining in.managing tex1 (planing. ouulining, drafting, revising, and

proof reading) in the shor Tvo-hour course per week in JrUing, They wanted at leas a four

hour tourse, as well as meUings outside class with young demonstrators who are about to

specialise in witing (and therefore knowa great dcal about it) twice a week, to discuss issues in

the area of rhetorical skill, language profciency and uask management strategies, especiللa y

those dealing with what they had done wTong in thei wnitten paprs, hether these are speciلa 

subje1 paprs or geneلar cssays. lnfact, our stdents are calling for feedback of the nigHt kind

so uhat they can get help during the wniUing process and before they are evaluated on the different

courses of their disciplines and sub-isciplines

Twwo more importAnt points are woruly of noUice:

1- our students do not know what is invohvcd in thc wTiting prccss and what skills are reuired

of them in a Mniting class;
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2- subjeet teachers and wTiting teachers live in separate worlds teching the same Sets of sudents

but each concered only with what he teaches and not relising the need for coopration tetweeD

them in the beneft of their own and their stdents' interests. It must be suressed uat both subjet

and wTiting teachers shoلu d realise that wriuing courses enist i order to teach and iprowe

student writing for the purpose of not only leaming hoM to wTite but also how to use witng

efetively in other courses of their sub-disciplines which reuire eplanation, disنssion and

ealuation of matenial through wIiting. If this is made clear to stdenLs as an impRant goal of

the witing course then they will earn to use witing as a tool for leming their diعs ipline

matenial. Iam also tempted to say that this should te made crysual clear to writng and aلl secial

us jetط teachers.

Our stdenاs' preoccupation with the individual prefereDces of teachers wbere assiguments are

concemed bring us to other askا management sUrategies where wTiting is involved These are

surategies of reading, summarising, note-taking, using quotes and synthesising for the purpose of

wTitng course assiصng enGs, and also libmary skills and resarch skills. Those sklls are never

1aught in the writing or essay classes. lt is ue what reading is generally followed by sore

sمmصaniمis g and note-taking exercises but actal serious note-uaking and suصصanising skills are

1ef to the disretion of uhe reading teacher. Under the new regulations which beame effetive i

he acdemnic yer 1992/1993, uheir are language courses enitled riuingال. (second terq),

LanguagE;referercEskiIls (frst temm) Reading;varieUiesof1ex, (frst ter) in te third and

fouruh years in the Language and Translauion Scction. In the Literature Section in the third and

fourth ycars the language component is made up of an ESSAY component (iting) and a

READNNC component. Great Use could be made of these courses in both sections to imprGwe

sturdents' maRagement of sourte and rescarch skills as well as reading and wTiting but only if the

teachers of these courses and the subject specialists work in complete hammony and coperation.

In the reference skills course, in addition uo skills of refering to specialised dictionaries for

dنمerent puIposes of anslationا and languagc, library and research skills, as well as how to use

quotes, how to summanise infommation in redings, how to snthesise collected material and

relate it to a given topic and how to takc molcs from readings could bc taughL. The reading

matenial use could be one of the vanieUies of tex5ا used in the rcading curse which relates to
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their specialisatioa 'The writing teacber could use the topic related to the reading material in

hisber wnitng class in a wariety of diferent ways. Where the specialist teacher wi ask for an

assigmeDt, Sy, on 'The Gnammar of Words', the reading teacher may assign a reading text

regarding the constints on the combinbility of words ivolving stacDc and clotoلan 

constraints. Heshe wil Tead the text Miuh stdents and, as well as exercises ivolving reading

strategies he/she will also do others on note-taking and/or suصصansig relevant infommatioa

Tbe sاللs teacher my pactice how to gather material appropniate for the topic, and reference it

THe wniting teacher iw concentrateلل on dنferent types oT wTiting. One wil involve the speial

discourse-genre irvolve nز presenuing such a topic (a repon or a reount) and the unts treع and

subjet-core vcbulary in such a genre; the other wلi involve an inforal explanationand

exemplifation of bow some words in the language operate and how they combine and what are

the possible combinaUions and examples of impossible and probable combinations in Englisb and

ARabic. The uhنrd typ may bc a naratiwe type essay wiub an elemen of corpanisoR/contrast

involved which gives the expressiwty of students a chanc t٥ show iseLf and the chance for them

1o use non-core as opposed to core and subject-core vOcabulary. The essay may be imaginary

concning words personifed as pple some ofwhom meet and become deply aTached uo each

other and mary and stick together for Life (fe etpressions). Others, as in common human

situaUions meL, are very clnsc to each .oUhcr, but are forced to be with ouher words as well (the

more core a word the more it wil conuract parunerships with othcr words). Others are very

restricted in their relationships and do not mix well at al evcep with few words. Of course there

are resons for the 'charactenistics' oT these 'wordpeople' that make them act and react in such

ways just a inك human siNatons. This cross genenic wTiting helps students leam how t0 wTite a

repor for a paruicular audience in the actal context of the discipline of linguisUics as well as

develops lexis of the three types: ore, subject-core and non-core. It cncoumages mIiuing ina

discourse-geNre specifc to a sbjet as well as epressive free wniuing. It mainاAins a balance

between wriuing to lear and learing to wTite. Stdents learn about their paruiclar subject as

well as how to read, summarise and choose infomaUon relcvant to their topic. They lear about

the diferent rhetonical genres and when and for 1hat cach is used and consمe uenUly, the dنلerent

tpe ofvUcabulary (simple infomal as opposed to fomal spccialised sophisticated vabulary) t٥
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e wiub eacb discurse-genre. The narrative essay wil encourage stdeDts to take the risk andعس 

experiment with idioms and meاaphor i.e. the wse of insاantial relations of lexical itoms i a

specifc text, which i nm eDcourages the use and understanding and development ofnon-core

vcbulary-ceلniatr y a reguirement in an Englisb Deparuent Tbere is no doubt that this will

lead to language profcienGy in genemal.

The stdens' desire for more stress on language skills i theم wTiting class is very

understandable considering the fact that i a secialist Englisb deparument fuency and acuracy

in the foreiga language is as iporuant as the content.of the specialist subjets. Yet there secms

to be another reason for uheir insistence oA grammar and vccabulary taining especiلla y uheir

iمsiعاs nce on corIect word choice. Silva (1993: 662) teLls us that research fndings show that

seond language witers spend a great deal of uime coNsulUng a dicUionary and exhibit more

concem and dنficlty with vccabulary. Advanced stdents are slowved dowD by heا searcb for the

coret gramatical rle or uhe explicit wvord neessary for expressing what they are thinking and

u yللقك have to use a substitte word which dces not exaculy ft their houghtsا or wat they want

t٥ convey while tey are witing. Ln certain disciplines fnding the exac1 word and usig it may

be cnucial. Lek & Carson (1994: 92) interpret ths interest in language skills as in interest in

acuiring effciency aswel as reducing their workload and work uime, which is very reasonable.

The stress in ths papr on using vccabulary as an organising principle in discourse an imporuant

factor in the coherencc of a text is thus justified.

A-MAkhzoumy and A-Shorafat (1993) found that the most senious problem facing Arab studenLs

where wnitten work is concemed was psychological concered wiuh lack of conidence and fear of

making mistakes and ouhernegauive artitdes causing inability tonite clearly and coherently i

dنferent discourse-genes and. for a specific discourse comnunity. Perhaps wniuing on subjects

related to uheir disciplines and courses, or to matenal that they will use, will be of more beneft as

they prowide more intellectally sLimwlauing and demanding subject matter and more sophisticate

voabulary at nu versityن level. Again there nonacademic wriLing should focus on topics ouher

tha he م ل traditional EducaLion in your CounUy' or 'Your favounite Book'. Challenging topics and

students' success in handling them will build rcal confidence in wniuing. Non-challenging topics

do not reuire knowvledge ansformauionا and do not help students parUicipate in university
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aGademic clTre. Or stdentswere veTy intereste and please to'Tite on subjecs connetel

with their Shakespere ad Graec-Roman civilisauion syllabuses, and more stdeDUs banded in

pitenwonk than with ouher topics.
1he ersisuentع lهل for more vocbulary teachنng i language and witng classs and the

.n language proficiencyط on the cmet wrd choice may have resons ouher tب stenكز 
Students' rain concm is u yللقج to dowell in exams. As we have mentoned before they are

eva}ج ie rgugh ت يا ter witten wonk. Yet most if not ei زsb لة teachers do not see ueir
'ts entsب yyitten work except in eam صة aمswer. SndenUs themselves believe tHat they need

aGademicم spent iعد l teir tiل g only 10% ofaم wuعك s as beuلت writng sممل gمنب re rود 

orلdم comdi sord aع gthنمdمة g andم in miUملsقب a 1994: 82) . IneمsمC&)جليها تظع 

eeم feieنة eاض s asم ioا uple ghoiee tpe guesن muم s uا depي forنقا e s wiل rعا cجتوز osط Pجام 

Bاpee y م ي ords may ue عن dنEErمe ce beneen a 17gngor coneat aمswer Ha shon aمكwers

g ق isمن r somveys a gna ormeج gygrd wتت e seيجنو ل s, 4nم oنgsu¢ري yتجم آي إ جم 

jg_! إi Pي f توجم ه G,مtg ess sesةParaph جمة عنا and circuسlotioهs are not y لمه less
acauraue but are time cnsuming. Asa result, studenUs always lose a great dتe of marks on

 ن:٦٦:٢7£: ؟٠ ذم-د., نأذء'1-:: دذذد.-4١٥
sلإججبب مي d npte-منkها g pp qucsvigNs ht prhapsجت on- long say ppe questions where
spdenys bج yenore umeand control over te language uey use

 sييييبغة ء٤ ،
four insad ofnsohers a mek Twoofج ي وً ويجنب. يجنب يإوسلجزيuجؤ r.لإ,-! جذ جو 

.a منذ<wع ie iا oم u+ i iله i، اؤ kؤبا ي٩ يتو ي iمبيجإ,نوي,بيوً أ؟ رر 
reaجingbased writing which teaches how; to summarise elc. and Uo u Ueعك paruiclar rhetoriel

 ذ.٤٦5 ،ننا١":١ ز٣١٠!٠٠١٥١٠Ct٠٠ ا٠ ه
.gementskls م The oter Io shold be used for a gereral miuing courseiمaNي!إ#ي %بي إيي م 

.,m how to weع high sndenUs lي 
2- Fi!:r:1١١٤٤٠'٠٠1"٦ تث' غ?-٤٥1٤٤٦٠١٠٠٠٠٠٠١ ز،٩٦
2- phee shauld b,a large vcbulary compoNent wbich is context-basc in the wTiting course.
3- St4de : ت لنفذ:1 د، د٠ د- ن! Ei i أمد '٦٠,٤'
3- SNdenLs shoud be erposd to a great del of authenLic reading tcxUs and istening ل tes i

i"ar ن٤. ، د٩i' "ان-١١٠٠٠ f9٢ م٤

9r%!{or Hgmا t90%ي acuنa ntgd wiإ naلةrun spolcn infommتa disoursc and writendisourse.

lenging as well as morg serious topics should be included in ue wiLing classcs asل ore cha4- ي
,c!i ' ،:د٠٠٤٣٥٠ م،٠ "
ell as topics relatc1 to stdenUs 'disciplincs.
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 >سبة
 م٥٠

5- There should be less reliance on the dictionary nith more exposure to vocabulary i e ا four

skills,

6- A pross approach to wniting is recommended for both wriuing expressively and wIiting

acdeدic s jectspifcظن .says غ
This approach pays ateution to the development of hyة Typ of wiUing expressive or acdemic

(see Raims 1987) and Kroll (1991)

7- Cross. genenic wniting is recommended fpr witiDg 1o leaيu and leaning to wiite as show

.a veل
8- L n ج ع EFL sitation where wniuing isconcered conLrstive rhetorical studies may help where

cpwcRإions gforganisaUion d جع oohesiwe stNare of test pattens dنمer foa dne ianguiaEe to

anoاber.
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APPENDD 1

NaعraUoو /Descnipton

I a anه old lady, quite old lAdy... Do not ask about my age as it is not icorح else, 1 no

longer know what that young generation oonsiders pice 1live alone at my villa in te coyDtV,

For so maمy years I have not been in the cit, unti] I have visited my oلص y daughter and

grandchild I am reلly shoked. How bave girls tred out to be the extreme opposite t0 whal

they used to be in te past? to my' generauion for example My grandcلih d is quite diferent

whether in Ranners, behaviourS, and even appearanG.

Ln the moRing I have had my 6rst look a1 my dear grandchild From top to tceyou can

ydisuingvishلh dتق between herand a boy. She has herhairsbortIycL She is always in a tight

blue jeaصs and a loose cotton T. shirteven her sccks are manlike one and she always wears a

Cocchi shoe. Her hands with sucb a huge painted watch andshorunpainte1naisare siilar to

a man's hands. Icould not believe my eyes when I saw her.

Tben I remembered myseLf. 1 uكed to be dressed up even at home. I bad a longheavy

shipyandsparklingbairwhen 1 was in her age. I wsed to pay uf lل attention to eery single part of

mine and cre about its beauTy. 1 aLmost had nothing to do but that, to polisbmynailsand paنnt

them or to comb my !onghقir Every thing had had its uime. It was a Lie of humans Dot

machiDes.

At poon my grandchild is at home to have a quick bath before going to the club. She

prefers practising her hobby in tat time. Then, as quick and as rsh as the storm she gets her

lunch. Sbe eats u yجaلل a stange muiNture ofs many thngs lledص pizza Even the taste of food

is lost nowadays. She eats sاanding and going around the room as my old cooker when he stole

the food ryingا not toshow as. When l asked inncently about that hobby they said, 'Judo', Do

you belicve !! Ayoung lady in a training suit huصrying for judo exercises. God!! Furthemore, my

romanUic.
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Grandchld speds ber spare te wachig action movies... mowies ofblood and
batle. Petaps she mens teblterenais0faromanticladyisidEhasef She
histes fwa noiseل tم siعr t madsم andclgsitمt be music ... Jaعz rusic ...
1he te postes of te famous beatas or plsyes oftat noise are bung on the
waلs ofbe metch-box room wbee she speds aلmost all be te

I used to practise Try bobby at noon as weL I used t playم piano a dص le te sof
swEmecdiehuganddRnceh tehousepefllitwith1ovesTdpecE.As for my
spare time, I used to generousky pay i redig sentuetal noves. TV ses had no
eistance &t tat tme So I had tejoy ofiagination. I tik my spiit was fed with
beuty. 1he was reDected ia ry room My room was beauشifilHy fumitred,fed
wit landscape pictLres drewn by my hands. The harory of its colous coud
make aryy comme fel comfort and famlianity.

About 9 o'clock 1 wet to te dnnng rooT epecbng llه the faaly to be thee
but I foud no one. I was told te father ges his diner at work as he He usueلly
ges home very late. The gil ws sلt out. Up t nowل ?1 aaked. The answe was
another shot of suprise. They were ifomed on the phone thet she wAs goig to
dine with her fancE. I went to be Late at night I was awoke by loud voices. I
wet to the receton fom weher the stom of quarreling camne. My polite
gandchld was grguingwthherfAterusig hehandsindewgy. She was like
a soldier in a bate.

I wet to bed again itading that night to be te last one

I remenbeed dinne gt dgd's hoRE which had its speciAl rital.ي 

A theل family had to be dressed up a dص gathered &t 9 pm. Afer dad fnished we

wee aلlowed to have a small talk togethe, dring which I used to play the piano,

while the stove givig wamth to the home. I had never dared asking cven to cدll my

fancEc and I used to shrank when dad lookng in my face with unhappy eyكe . It

was notjst a matter of fear of hs puishrat but he was too great and respecteble

i our eyes to be disobeyed.
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٣ Ln the very carly moring, 1 was dressed ready for getting home. I cannot bear such a
dry fagmentary life any longer. Itried to politely advise my grandchild but as 1 expected she

tعned a deaf ear to me. SoIgot iد to the car to get hore. The moment the cargetsIidofthe

city I was relieve and I thought .... perhaps my poor grandchild and her generation cnnot

totally be acoused. Nobody is bad by natre. THe concreteIife they lead murderd their

emotions. Tley are not as lucky as we were. They breathe poLutedair, Tbey are injected by

Pollutedides, Their guick Life syubolised in their pizسa and hamburger and even teir music

prevents them having a sense of beauty orfeeling the gmandeur of the past. They say that she

leamمs sciences called physics and chemistry. I missed such an eperience. They say these

sciences make the brain really active and brilliant. But stll she misses being taught the most
wital thing of .... aلل to bea girl to have a feminine identity ... to be herself.
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APPENDIX2

GomnrarisrContrast-نمة 
A Conuا stB&EeAihE Freach Revoiution and the Giodio  ك

 :بث

• ن ء لا -٠±٠٢٦ جهم1٣٠٠ ٠»، ،ة ، م ب0 ن لار.قة مد -لي ا= ء ، ء ، بي عس
- ٠٢n3 ٩

٠٠_٤٩٤
,3٠٢٣٢٢ ر٤١٤ إ ج ث{.2:.٤ ا٩ ذ د٠٠٤٠٢ ،

' .ز ٣٠٠٠ -  -ةإ·-٠4:

 ، م م
 "لا، مدا٤ 'م{:١٠٠٦:٠٠١ ٦" ة ،٠•" -ء,٢ ف,.-٣ ,و٦٤٤٤٤;5t٦٤١ ر/3;2 'إذ «ب

-  أذ.:٤٠

=
 .ه إزء: ، ء.ا

٢٠t٤'٤7!٠٠---»٠٠

-٠ ب٠، ،١٢-٠٠٠٢٠٠٣٢٠! 'ج- وبي}ز٦-35٢;";0!-٤ ا٥:٤٠١٨% U امتن ة::٤8 ا7 "لا"ه;'!و)Rev6litioh"" إي 'ا"  ن ما ا3!1>

ieأ»فعقا شأغعنة عن s K6• فءغ فننش i" فا&مe فة'ke و#مساه ة ،fe آه رم&ش e امغi غنا ة
fusأغث@،ءقد غر يقنأنف«مي ي oا a#اأؤم أءة& e«م i#لمك غنة eriisieق &»ةة oiانففث 

peءائز w e ما غثة ""غ &فأضغن تغا نة e اieoF مغةما coفمةاثف . in ssy قنا ع i .oins غة ؤ
to contrastbetween iiغ FieiehRevolution ard the Glorious Revolution, as well as the conditions

which ledl to their cccuعreNces.
٤٠

The Glorious revoluLion in England was a blgodless revolution, in which no radiلc 

killings ccured. Conseguently, the society remained rather stable and anarchy did not spred­

On the contrary the French Revolution was a bloody revolution, in which radical killings

occured all ower Frnce. Conseguenty anarchy spread through out France. Thesc tno

reyolutionsareyerEditrereDt because the political, economic and social backgrounds of each one

ofthem are diferent.

Oa tbe scial !evel the English society ws very special, because of the Reformation cf

the English church which deprived the clergy from both poIver and wealth. The English uiiddle

class merchعa ts enjoye wلae th andhadpoliuical1epresEntaLion in the parliamcnt. Byconrst,

there was no refommuatian in France, so the clergy maintained bot power and wealth. The Frencl

middle class people Hid nIoney, but they were depri,  ده دا»0 مدت،«ت نتء0 ء»مدما»دعدده

On the econeaii lerel, heا English monarchy suppoRedtIadeAnd iRdustry, The niddle

class merchants gain much wvealti and uhe economic state of England flourished. CRtlLe

contarv. the Frencl rsnarchy diddtCTcgurageReithertradE nar iRdustr, Thc nohilit، «،ل 

contenpted the midile class nerchanls and tle econony of France declined, people suflcred the

1ack 0f food and the lavRg'e taves collected by tLcking.

 "م
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O the plitلc leel, the English monarchy was coRstittonal that is the parliament

d get iuence on the plitiel Life. The Englisb parliament ws composedl of the nobilityقط 

aم d the middle class m erctantsن who contibuted to ue politial Life of England Bycntrast the

Frencb nomarcby w3s absolyte. that is thc parliament did not Have ary iحfuenc on thepltن 

Lifc. Mfcrever the parliauent was ccapxd on!y of the clergy and te nobiity. THe midnle

class did not Hae pLiticl زتة representabcn and thcy did aot Bave aryy iصfuenc on the politiلc 
 .eعنلا

Althogh the لله previous conditioصs aDEcLEd the tva revolutions, the direct causes for

them Tvere dنfercnt Wlile in England the dنrect GuEe of uhe revoluuion was politcl, in Fmance

the direct quse was both social and eonomic. Ln EnglanD the king wanted to have an absolute

pwer, so the parliament organisedanorderemGvementto overthrow him and aintainد the

oدstitDoلaص monarchy. Yetin France people sاarved as there mas not enougb fod beause of

he bad harves, and in the same ume, the king tried to collet rore taxes oul afthem When

they oald notد pay theyrevoluedinمa disorderedmay,

Both of the revolutions expressed the peoples dissatisfaction. But of course the English

revolutoD ¥asbcterbeause it was organised andnOtmanypopleWerekillel, while the French
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APPENDI3

Eppository/lrfomaDye

 بم ام٣

Cmprehensiop is a very oomplex procss. It involves reaiving, understandingand

usig the ifomation presentel in the wTitten passage. ltreguirescrtain backrgrouضd knowlege

and crاain attitudes of the reader in order to understand a writen passage.»

Before reading, ue redcr muسst identify the purposofreadنg,Thنs wil help the

reader to behawe i the right way towards the passge that he reds. liw makeل ihTك the prOsS

9fcomprehensioncasier.

The prcssofcpprehensionHas three phases. Tbe frst phase is reeiwing te

iمforaDion presented in the rTiten passage. It irvolves the uكe of the eye to uransfer uhe wTitten

symhols, uhe pictres and the diagrams to the braنn of the reader. Knowing the writen symbols

make it easier for the eye to tanser uhem uo the bmain.

the second phase is understanding. It involves uhe use of the background kowlege of

the language to transfer the wTitlen symbols into intelligible inommation. I also ivolves making

sense of what is read by puting the infomaLion in order, identifying uhe relewant iمfomation that

is needed and understanding the iplicuions of te wTiten pasSage. It also ivolves conncting

the witten iforaton to the pictures or diagraIns presented wiu uhem.

The uhird phase ofthe prccess of comprehension is using uhe infomauion that is gained

thuough reading. Ln thنs phase we connect the inomauion gained to the purpose. We use thنs

iمforauion in many ways, for examplc, we use them to fom a background knowledge ofa

crtain sbjcct. Using iformaton is very imporant beause if the iforation is not uكe it

becomEs of no value.

The reader must have certain background knowledge of the Ianguage that he reads

about. The reader must kNow the wTiten sbols of ue language, how uey arc uوed to fom

words, what are the mcaning of uc words, how Ue words are used to fom sentences, What typ

of sintences is used, how they are combined to fom a passage and howthc passage is orgnaised.
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The attitude of the reader is very inportant. He must be interested in the subject that he

reads about, hatا is he must have a purpose for reading. The purpose detemines the way of

reading, for example, skimming, scaning, intensive or extensive reading. Using uhe night way

of readنng is Yery important because it makes the prcess ofcompreheNsion easier.

The process of comprehension is very important in our lives. It helps us to leam and to

gain eperience of Life. Italso helps us to communicate more easiy with the others. It's one of

the most coumon processes that we appy in every day's Life because it helps us to receive and

comprehend the messages of others.
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APPENDD 4

« ،  ،د ن

DescriptionOfPlace
We arelooking at a living room with a very simple fumitre. In the middle of the room

there are a smaلl sofa and a comfortable amchair nert to it Acofee table is found opposite to

the sofa with a beautiful anLique vase on it Aside table is locatel beside the sofa to put the lamp

n. The bright colours of the cushioDs that are lying on the. sofa are chosen with care. Aة 

classical pictre is hung on the wall behind the amchair near the window. Atny dol is found

on the window-seAt which looks like one of the queen's guards. We can also see a book cse

wصder the stairs wiuh a few omaments abGe it. Another larger book case is foud infront ofthe

stairs. There are to pictres (prnts) against the wall which are very similar to each other, and

making a nice contrast in the liwig room.
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