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The

Introduction

purpose oF this research is to demonstrate the

interact1on betveen the fictional characters and the reader of

Charlotte'sfeb. The text is a sample o٤ the tventieth century

children literature vhich is a genre of primary interest. Ritnin

an analytical fraMevork, the fictional situations are interpreted

so as to reveal typical behaviaur patterns which provide reasons

£or determininو the speech acts. ghalottg' yeb ي has become one

o٤ the Most popular children's stories since its first

publication in 1952 till the present.

Part I is an attenpt to describe hov the text is organised

by identifying the seguence of theaat1c structures. Typical

speech acts are selected to convey true information about the

particular daily events of the American farm 1ife. In part II the

analysis of discourse is concentrated on the description ٥f

selections

organisation

cnstructed

information.

of speech patterns and narrative structures. Their

1nto clear didactic patterns is carefully

to achieve comprehensive communication ' of

In part III the author's selections of incidents,
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situations and speakers are analysed from the perspective of

their effects on the child reader. The language contact through

the text is to esult 1n changes in the information repertoire of

the reader by providinو facts about the lives of persons, animals

and insects 1ivinو onfars.

Finally, the research illustrates hov White's particular

didactic and entertainment motives attain success by means 0f

expressive 21nguistic structures.

 ن
- و٠٩-

The

effective

popular

pattern

children's

٥٤ ideas

story

which

charlotte's٣eE

is formulated to

has an

convey

sclentIfic Information and images of the life o٤ contemporary

peasants' societies. In a flov of successlve iMages the chlld

Fern 1s introduced speaking dlrectly to hEr nother, The dlalogue

sets the personality of the ypung girl as being very sensitive to

the preservation bf life. Green (1989) demonstrates that Mutual

understanding 0f the referent depends on the shared knovledge of

the speaker and the listener. This initial situation reveals the

riter's knovledge 0f vhat the child reader already knov and

hat the text has to 5uPPly. The readeI knovs the animals of aن 

peasant's farm and liKes to listen to exciting activit1es vhich

end uith saving the l1ves of varIous animals.
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Part I

A comprehensive discourse vithin a family household is

initially placed to attract the attention o٤ the young reader of

the story. Fern, vho is the main huMan character, initiates the

action by her direct question "Where's Papa vith وoin و th>t

axe?". Searle and Vanderveken {1985) specify illocut1onary points

as the points that direct the subsidiary actions tovards the

direction of future course of action. The i1locutionary point in

the first situation is directed tovards the idea of a child's

comprehens ion of concepts around her. Fern continues her figuring

out of the situation by asking aو ain after a short vhile "You

mean Kill it? Just because it's smaller than the others?". The

inference o٤ the child is that of relating 1ts ovn situation to

that of the Referent of the utterances which is a sMall p nevly وذ

born on thelr farm.

The emotional situation of Fern is excited and she runs as

fast as she could to her father, vhose fIrst vords are "Fern, you

1l} have to 1earn to control yourself.". The simultaneousن 

description of the situation clarifies the implications In the

context. The imensions o٤ the vast differences in the point of
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7iev of the ch1ld, Fern, and her parents is large, because she

identifIes herself vith the small pig, as she 1s the youngest

member of her family. Life eperience guides the parents attitude

tovards the exceptionally sMall pig, for they realise that 1t

.1ll be a source of trouble vhich they da not needص 

·The structure is intentionally organised to clarify this

natural phenomenon so as to invite the ybung reader to identify

his place in relation to the actFv±ties in the story. Fn deal±ng

vith similar situations usually children 9roup together and the

 و#

reader, therefore, is expected to sympathise vith Fern. The

suspense تن o٤ the situation is caused by the incomprehensive

situation. The idea that a young animal is to be Killed iust

because its slze 1s very saall .Makes Fern angrY and noves her to

do all she can to save the aniMal. 5he'Manags to rescue the pig

and gets it in her ovn hands. ،

The concept of joy and happiness is introduced as being

caused by.savinو a 1ife. This Is a semantic compqnent that is to

be found 4n the successive segments of structure. The individual

he ther child or aniMal thinks of himself and the imaediate

environMent around him. Couprehensive values become more cleAi to

Fern vhen she is avay fro» huwan society. Fern's Mother finds

·٥
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that the child spends most o٤ her time in the farm near the

animals vhere she can vatch them and especially the saved pir.

Therefdre a gap 1s set betveen the girl and her society. She is

dravn radually و to the world in the barn and soon she learns to

understanD the animal language. She acguires a certain universal.

competente through her private eperience. This phenomenon is

Introduced to convey the infotming abilitles of the aniMals and

insects in the barn. The £eelings of sympathy and friendship grov

betueen Fern and the inhabitants of the farm regardless o٤ thelr

sizes and spec1es.

The uncle's barn is a private place vheie Fern has a type of

cosnic society vhich is inhabited by many animals an insects.

The exploration of the situation denotes the great 1maginative

abilities of the child. Fern does not stay at the focus of the

، activities but she assunes a peripheral role 0f a bystander. At

the farm she is vatching llvely endeavours done by a nuMber of

creatures to preserve their existence and that of others i٤

possible. A proper nane is g1ven to the pi which و is Wilbur; and

his close friends are the spider Charlotte and TeMpleton the rat.

The other inhabitants of the barn that do not have pioper names .

such as the goose, the sheep and the horses. They do not ±eally

contribute to the activities In the structure of incidents. Daily

11vinو experiences are portrayed to set the normal 0raf± of
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events in the s1tuation. Green and Olsen {1988) describe adapteD

materials for children cowprehension. A universal language is

introduced in the speech of the spider to Rilbur vhich is a form

a friendly gesture to set a useful relationship. All theه٤ 

inhabitants of the bazn can partIcipate in the aniMal language

fth the exception 0f Fern vho is capable to understand only butس 

not to sPeak.

The reader's perception of reality is focused . on the

experiences of 1iving creatures. Charlotte describes her life

style as pleasantly as she can:

I am not entirely happy about my diet ٤٥٤lies and
bugs, but it's the vay I'm Made. A spider has to pick
up a 1iving somehov or other, and I happen to be a
trapper، I just naturally build a veb and trap flies
and other insects٠

 زج
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:1:,
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{
-١

 ا
p.43

The narrator Lntervenes to direct the reader t٥ the coming

incidents vhere the intelligent trapper vill use her nature to

save the endangered life of the pig:

Jnderneath her rather bold and cruel exterior, she hadا 
a Kind heart, and she vas to prove loyal and true tصصصبفي 
the very end.  ب نتمم

p٠44

amount of Knovledge that the author places 1n the textThe

%
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a ffects a11 the aspects o٤ the language used even the

phonological structure of tones that the reader is to Make as he

reads aloud, The syntactic structures clarify the context t  د

Maximum state as the child is not expected to figure for hiaself

dI٤£Icult ideas. As is explained in Sacks, Scheqloff and

Jefferson {1974) the place of an inforMation in the vhole text is

important t٥ the listener of a discourse as the order of

information giving is essential. The lexical coaponents of the

text are chosen on the basIs o٤ their suitability to the

situat1on 1n the context and the expected child repertoire o٤

information. Lexical sets denote referents which have been

mentioned previously in the text as vell as to iteMs in the

immediate surrounding of children. T81s is because knovn obiects

help 1n the comprehension of linguist1c structures vhich make use

of them 1n the intraduction of knev ideas. Lakoff (1973)

demonstrates hou the speaker, or vriter, 1s liMited by his role

in relation to the listener or reader and by the effects o٤ the

gente he uses. The linguistic structure clearly and directly

denotes the selected referents.

The contet of Charlotte'sHe} may be described as a vorld

o٤ living and si9nificant behaviour bhich is adapted to perforn

functions of information and entertainMent. Te reader's

inferences augment the vriter's knovledge and ' assumptions ٠ to
 م
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reach an e££ective nev enlighteninو stuation. The fictional

structures vhich are forned for children's literature drau their

nits from the language f ه adults in form and patterns. The main٣
::1

differences lIe in the placeMent of the £oregrounded issues. The

Inreasons.units are chosen for contrastivebacKground

Wh1te, places into focus the,harlotte'sheh the author؟ 

1nformation concerning the life style of both the splder and the

Pi9 as vell as the impartance of sincerity and friendship in all

sharlngwalues of giving assistance andThes1tuations,

infarmation are among thbse inplied by the text by successfve

1llustrat1ons of contextual 1nportance.

 :م
 و$
 فهج
 ,بت:

The analysis o٤ the text denotes that an inportant aim of
 ذيم
.:

the structure is to provide the reader vit? specIfted 1nformation

essentlal to the basic common Knoledge vhich 1s needed by every

 إذ:

1
By an interesting selection ofperson ln modern society.

1ncidents and species the story is made approprlate to the

chlld's sensltlve taste. The author's intentLons are clearly

didactIc and the structure is coMmunicatively re1iable. The pig

Wilbur 4s pictured as sufferlng from extreMe lack ٥f conpany and

frienash1p to arouse tn& ideas concernlng the 1Mportance o٤

evading sel£1sh lone][عn ss :THe aistressed situation 1s perceiveaعي مه: 

by the attentlve splder Charlotte، 1t is a form o d1stress. thatو 
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is experienceD by alaost all children at the present time due to

many reasos. The author exploits his knovledge a٤ child

psychology ana places focus on this painful and experienced

1ncident. WHite portrays the gsychologically isolated and

pathetic Wilbur as suffering from the avareness that he 1s unable

t٥ interact vith others. The author's 1nformatlon of child's

sens ibilIties is used as a aeans to introduce his suggestions n٤

the revards of the friendly and strong feelings of love.

The choice of vhat to include in the story 1s an essential

step 1n the constructive activities. Whlte exploits the child's

concept of nutrItlon. His meals are placed in front ٥f him three

times a day by a groun uP person and this 1s not done for the

other creatures vhicN need regular food daily. Rilbur's discourse

ith Charlotte provides ne information, concerning hov the

animals and insects have ta suffer t٥ get their Meals. It reveals

to the reader essentlal background knovledge vhich he needs to

٠

knoY. The conwersation betveen the animal and the insect

furnishes inforaation which 1s supposed by the authar to be nev

t٥ the reader. Discourse ach1eves didactic effects when the

reader comes to share the particular Inforaation 1n the

stricture.

1F٤٤st,'
headflrst

said Charlotte, 'I d1ve at hiه .' sNe plunged
tovards the fly. As she dropped, a tiny

8
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silken thread unuound £ro» heI rear end.

'Next, I vrap Nlm up.' She grabbed the fly, threv a fev
iets o٤ silk round it, and rolled it over, vrapping it
s0 that 1t couldn't move٠ Wilbur watched in horror. He
could hardly believe vhat he was seeing, and although
he detEsted flies he vas sorry for this one.

1There!' said Charlotte. 'Nov
be more comfortable.' she bit
thing nov,' she remarked.
breaKfast for me.'
'Y٥u mean you eat flies?' asped ف Wilbur.
'Certainly. Fl1es, bu9s, 9rasshoppers, choice beetles,
moths, butterflies, tasty cockroaches, gnats, midgets,
daddy-long-legs, centipedes, mosguitoes,Crickets
anything that is careless enough to get caught in mY
web. I have to live, don't 1?'

' Why, yes, of course,' said %Ilbur. 'Do they taste
good?'
'Delicious. 0f course, I dont really eat them. I drink
then- drink their blood. 1 love blaod,' said Charlotte,
and her pleasant thin voice grev even thinner and More
pleasant.

Pp .٠42-43

The author makes use o٤ the context o٤ stد ation to convey by

means of both speech and action the d1et of the spider. The step

by step portrayal o٤ the activIties of trapping are demonstrated

I Knock him out, so he'll
the fly. 'He can't feel a
'He'll make a perfect

clearly for the reader's comprehenslon, thus the tet is

successfully deliverlng a piece of 1nformat1on vhich is needed by

every child. The expression o٤ Wilbur's feelings implies the

eader's feelings tovards the situation of realising the vicipus

d1et 0f the spider. The speaker Hilbur is inv1ting the reader to

a form of participation 1n the express1ve action. Speech acts
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demonstrating the feedinو of the .spider are concretised by the

descr1ption of the trapping activities step by step. Chariottes

utterances portray the actions In the form of an achievement that

is nou in action and here in place٠ Thus the text is used to

communicate the lesson on the nutrition by a technigue that is

easy to comprehend and reneuber.

Searle (1969) explores the fact that coversational items te ة

formed· to serve the attainment of specific Intentions of the

speakers. WhIte is Making use of the conversatlonal style to

furnish his reader vith the 1nEormation he thinks is needed by

the Maiority of children. The expansion o٤ the child's scope af

knovledge is evident in most of the structural componeits o٤ the

stOry. The situation inside Uncle 2uckerman's barn is a suitable

place to learn about theEifetyle 0f farm aninals.

For this inforMatian ta pass fram the author to the reader

it has to be conveyed by expressive fornS. White Makes use of the

technigues of speech acts and activIties. Charlotte.describes hov

she eats and demonstrates this by actually d0ing the act of

trappinو a fly 1n front o٤ wilbur vho ls shocked as he "vatched

in horror". The conversation develops to denote a comparison

betveen the style o٤ feeding a piو and the efforts exerted by a

50
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traPpe±. This is ended by the convinclng arguaent statinو the

useful environmental eEfects of eating harmful insects. The

realistic

1nformation:
details reveal to the child-reader unexpected

"٧ou have meals brought to you in a pail. Nabody feeds
me. I have to get my avn living. I 1ive by my vits. 1
have to be sharp and clever, lest 1 go hungry. I have
t think things out, catch vhat I can, take vhat comes.
And 1t just so happens, my friend, that vhat cores is
flies and insEcts and bugs. And furthermore" said
Charlotte, shaking one of her legs, "do you realize
that i٤ 1 didn't catch bugs.and eat them, bugs vould
increase and multIply and get so numerous that they'd
destroy the earth, vipe out everything?'

p .٠43

The question fora at the end o٤ Charlotte's speech is carefully

arganised so as to be directed touards the reader as vell as

Ki1bur so that each reader ould ب think aE the importance of

spiders to human 1ife. The clause structures "destroy the earth,
 و ،

1pe out everythIng" denote a form ofcollect!ve destructian that

the author knovs is hated by everyone and would succeed in
 و ي ،٠

can٧1ncing as vell as.inforDing all his readers.

Lakaff (1971) describes hov the vr4ter bases his ideas on

his own concept of the reader's general knovledge. The analysed

text demonstrates a selection of everyday life experience ٥f the
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Pi , و Wilbur. Since many of the readers vould not knov the daily

routine of a pi s' و life for various reasons, the author desrrit2s

Wilbur's activities and his expected feelings as vell. The

comprehensive capacity af the child compels the author to use

pictures t٥ denote the shape of some animals and things suth as

the veb, vhich the reader may not be acguainted vith. Therefore

the book includes pictures of the pi , و rat, spider, lamb, goose

and the e9و sac of the spider. Distances and motion may not De

clear to a child, therefor soMe pictures illustrate relevant

activities that the author thinks are essential to the child"s

understanrding o٤ the context. A barn picture shovs the door, the

place and size of the sPider's veb in relation to the ceiling and

the pi9 stan5ing on the ground vhere the near sighted spider can

not see himclearlY٠ Other portrays illustrate the vritings on

the veb: "some pig" and "terrific". Both are dravn to clarify the

author's concepts o٤ the situations. Pi1bur's attenpts to ump

are pictured to show hou impossible for hiM to construct a web no

 م٩

١

١٩

matter hav h tries even vith his tale tied to a cord. The

dangerous svinging of the children is dravn precisely to denote

the children's grasp on the rope as they reoice in flying back

and forth. The rat's hiding of the unhatched eg shovs و the

eftorts of Templeton to adD the bad eوو to his stock of unvanted

items vhich he makes use of later in unpredicted situations.

These pictures illustrate characterIsinو aannerisms o٤ the
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inhabitants of the barn. hovever, there are dravings which shov

the social 1ife of the persons livings on the fazm. The Pair is

pictured in a lively form where the games are placed in focus and

the chlldren are dravn near a huge tound svinging machine. The

receiving of the prize is portrayed in an effective illustration

o٤ the general feelinو of happiness that encompasses all vho tare

for WILbur٠ The prizeIs a sybol o٤ the unifying effects of

c٥llective efforts. Group work Is a cultural value that is

explalned for the child, so that he may be able to participate

ith h1s friends in future activities and disregard theن 

e90centric tendencies ،that frequently affect children behaviour.

Rhite constructs patterns of relationships among persons,

children, animals and insects to convey his ideas to his readers.

THe birth ٥٤ ilbur is during spr1nو so as t denote د the time of

the year vhen neu generations of animals are usually born. Wilbur

is a "Sprinو pig" that 1s born 1n the barn of a farner's family.­

"٤'11 1et you raise iton a bottle, 1Ike a baby"، This decision

that is taken by Mr Arable means that Fern, his daughter, has to

take qood care f the tiny Pig. one of the first lessons that

Fern, and the reader as vell, has to learn is that pigs cannot be

raised inside a home Like the cat or.the family dog.
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At tvo veeks of age he م vas ooved outdoors, It vas
apple-bl0ssom time, and the days vere getting varmer.
Mr Arable fixed a small yard spEcially for %i1bur under
the apple tree, and gave him a large vooden box full of
strav, vith a doorvay cut in it s0 he could valk in and
out as he Pleased.
٢Won't he be cold at night?" asked Fern٠

p.13

The events o٤ %Ilbur's li٤e interact vith a selection of

behavioural events of other creatuxes. The escape incident is

vividly rendered by speech acts conveyinو the camaunicative

activities of the animals and birds 1iving in the same place. As

soon as Wilbur escapes fron the fence, the 9oose and the spaniel

become very actively engaged in the action o٤ events . Bh1le

• Every animal stirred its head and became excIted to Knou that

one of its friends had otو free and vas no lon9er penned pن o٤

tied fast. ١٥ W11bur runs and plays. The complexity ٥٤ the٥

avements behind him causes his perplexity. Then he gets tired ofم 

the escape efforts because he has to evade being caught. At 1ast

he ends his free vandering and chooses to return to his place.

The author exploits th1s situation to clarify to his reader the

feelings such. animal ight م experience by both indirect and direct

speech، Wilbur's comments denote that even freedoa has to be

related to a certain time in life.

He felt peaceful and happy and sleepy. This had been a
tiring afternoon. It vas still only about four o'clock

54
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but Wi1bur vas ready for bed. 011m really too young to
go out into the vorld alone," he tNought as he 1ay
dovn.

p.28

The reader is given a chance to identIfy his avn 'situation

Wilbur and realize that a shEltered life style 1sith that oن٤ 

hat he needs during his youth، HakIng use of .the need for loveن 

and fr1endsh1p hich is felt by every chlld, the author expresses

the natural feelings o2 loneliness vhich affect Wilbur ta the

extent that he stops eating his foad for a vhale day. The need

for socLable friendshiDs is conveyed in simple structues

"p3 1bur didn1t vant food hE م wanted love. He vanted a frIend -

someone vho voul6 play vIEh him.١ The text relates to the pig a

behav1our that 1s typical of all children sa that the reader can

easily experience the emotions in the context.

A plan is set at the barn and changes Rilbur's life

completely. it begins by the Lntroduction af the aotherly

attitude o٤ the caring charlotte. The naMe suggests that she is
4

feminine and heI 1nitiAl speech to Rilbur denotes her sincere

1nterest in his s1tuation: "p٥ you vant a friend, Wi1bur23 it

said. '1'11 be a friend ta you. 1've vatched you all day and I

like you." The animal-insect speech is an appropriate frame for

the introduction of didactic information units o٤ b10logy.
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"You have avfully hairy le5و , Chariotte," said Kilbur,
as the spider busily vorked at her task.
"Hy 2egs are hairy for a good reason," replied
Charlotte. "Fuzthernore,each le of و Mine has seven
sections - the coXa, the trochanter, the femur, the
patella, the tibia, the metatarsus, and the tarsus."
WiLbur sat bolt uprigNt. "You're kiading," he said.
·No, I'm not, eithEr.
"Say thase names again, I didn't catch them the first
time.
"coxa, trochanter, femur, patella, tibia, metatarsus,
and tarsus."
"Goodness!" said Wi1bur, looking dovn at his ovn chubby
1e4s. 'I don't think my legs have seven sections."
"we11," said Charlotte, "you and I 1ead different
1ves, You don't have to spin .veb ة 'That takes real
1eg-vork.9

p.58

Charlotte gives scientific data that is composed o٤ the latin

names of every part of her le , و as easily as i٤ she recollects

them out of her genera2 knovledge. She relates the structure of

her 1egs to the type of activities she has t0 perform using them.

Her knovledge is contrasted vith Wilbur's statenent that he

"1thinks" and not knovs that he does not have similar legs. The

author's choLce of verb denotes his precise descrlptlon and data.,

Another meaber 'o± a different specIes Is selected by Whlte

to be portrayed for hls reader through the dialogues In tHe

context٠ This is the rat vhich he calls Tenpleton. 'The

interaction betveen the pi and و the rat reveals patterns o٤
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Mannerisms in the farm of relationships. It is a samplin9

technigue here the author chooses to describe anlyب the

activities 'hlch reveal characteristIc gualities: The speech acts

represent the typical actions in the life style of each speaker.

The narrator furnishes the text vith notions vhich belonو to the

particular context of the situaton:

"41l1 you play vith me, Templeton?" asked Wilbur.
"P1ay?" said Teqpleton, tv1rlinو his vhiskers. 0P1ay? 1
hardly knou the meaning ٥f th vord."
"٢e11," said Wilbur, 1t Means to have fun, to frolic,
to run and skip and make merry."
"٤ never da those things i٤ I can avoid them," replied
the rat, sourly. 31 prefer to spend my time eating,

spying, and hiding. I a» a glutton but notو, navinو 
merryaaker. Right nou I an on my vay to our ز trough to
eat your breakfast slnce you haven't got sense enough
to eat it yoursel£." And Tenpleton, the rat, crept
stealthily al0ng the vall and disappeared into a
private tunnel that he had dug betveen the door and the
trough 1n Wilbur's yard. Teapleton vas a crafty rat,
and he had things pretty much h±s ovn uay. The tunnel
vas an example o£ his sk!11 and cunning٠ The tunnel
enabled hi» to get from the barn to his hiding-place
under the pig trough vithout comin9 out into the open٠
He had tunnels and runvays all over Mr Zuckernan's farm
and could get from one place to another vithout being
seen. Usually he slept during the daytime and vas
abroad only after dark.

p.33

The action in the baIn is described through the interaction

o٤ tuo speakers at a time so that the behaviour vhich is

1llustrated can be clear to the reader. Direct speech is conveyed

1th present tense verbs vhile the narrator describes theن 

57



situations using the simple past tense.

The analysis o٤ the sentence structure in discourse and

narration denotes the use o٤ the questlon form to introduce nev

infotmation in the text. Some of the questians reguire ansvers

and others are basica1ly the means a٤ inviting the reader to

think about tne ideas iscussed and thus figure out the

infarMation for himself. The distribution of the interrogatve

for» 1n discourse 1s illustrated Mainly in structures vhich

denote a foT٥ o٤ transItion Erom one topic to another:

"That crazy rat!" thought Wilbur. "Why does he have to
stay up all night, qrindin his و clashers and destrayinو 
people's property? WNy can't he ga to sleep, like any
decent anima1?'
The second time Wilbur voke, he heard the qoose turning
on her nest and chuckling to herself.
"What tiae is it?» whispered Ri1bur to the g00se٠
"pr obably-0bably-obably about hal٤ past eleven," said
the g00se.
"WHy aren't you asleep, Bilbur?"
"To٥ Many things on my mind," said Rtlbur.
"٢yell," said tNe goase, "That's not my trouble.
nothinو at all on my mind, but I'we too many
under my behind. Have you ever tr1ed tc sleep
sittinو on eght e9gs?»
"N٥," repliea Wilbur. "t supPose 1t 1s uncoafortable.
Ho٧ 1onو daes it take ose ة و0 egg to hatch?'
"Approximately-aximately thirty days, all
ansvered the goose.
"but I cheat a little. 0n warn afternoons, I iust pull
a 1ittle strav over the e gs و and go out for a valk."

pp.36-37
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The excerpt first dravs the attention o٤ the reader by a question

form to the plece of information about the life style of the rat

hich is given a fev pages earlier in the text. Then a shift inب 

the topic is achieved by the introduction of the goose's

movements o٤ "turning and chuckling" vhich are to grasp the

reader's attention and direct 1t to the goose. In focus, the mode

of the goose's behaviour is stressed. The question for» 1s used

t٥ present inforaation about the number of days needed for the
 و

eggs to hatch. This is given vith an interesting mannerism

component and an 1nforpat,ion segment about the fact that the

mother goose can leave her place on hot days for a short time and

no harm can come to the hatchlnو eggs.

Part II

The text portraYs to the reader successive events which are

described from the point o٤ viev o٤ the person o٤ animal vho

experiences them. The reader benefits from follouing the

1ncidents as they are described by the author. Adistance of the

fictional d5mens1on 1ies betveen h1m and the activlties. The text

conveys the aspect of similarity betveen fiction and real events,

thus the interested reader 1ntentionally involves hmself vith

the causes and results of all textual incidents، At the same time
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he has the ability to detach Himsel£ ٤rom any sltuation he vants

o evade. Th author'3 selection o± evants deterMines the factars

of every situation in the text. h3te ؟ carefully pictures a

3election of farm life iten hich canن ewoke personal

involvement. The diDactic aims intenslfy the 10gical form of the

activities and clarify any anbiguous concepts in the senantic

structure. Discourse is characterised by or4 inal و descr1ptions of

famillar incidents vhich are related to the experiences o٤ the

speakers. Expressive speech acts are understood as illustrative

by aeans o٤ explanatory coMMents an these are based on the

particular 1nforMation vhich is based on past experience. The

author rakes use of familiar situations and adds to then the nev

information hich he vants to give to hisب reader. Th  ج

connotatlons in the analysed text are stressed by their relat1ons

to personal experiences in collective activities such as vatchlng

animal grov, winning a prle 1n coMpetitions andو younد 

participating In collect1ve games. The textual 1llustrat on ذ

compel the reader to experience the action from both his oun past

and the focus 1ntensifying the expositlon.

Far a Moment after this announceMent, the Arables and
the 2uckermans vere unable to speak or move. Then Avery
picked up a handful of strav and threv it high in the
air and ave و a loud yell, The strav £lutterea dan Jike
confetti into Fetn's hair. Mr 2uckeraan hugged Mrs
Zuckerman. MY Arable kissed Mrs Arable. Avery kissed
Wilbur. 1urvy shook hand vith everybody. Fern hugged
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her mother. Avery hugged Fetn. M٤s Arable hugged Hts
2uckerman.

pp.145-147

The analysis of the text defines some social and biological

1deas vhich the author intends to convey to every reader. The

interestinو and persuasive style is to set a relationship betueen

the vriter and his readers vho accept the textual influenre.

Discourse units describe the situations of the speakers; and at

the same tine, implications are dravn from their mental concepts.

Gr1ce {1975) categorlses the inplicatlons hich ض are aluays 1n

movement from linguistic structures to recipients. The textual

٤٥٤m ٥٤ £harlotte'sKeb implies moral and didactIc concepts that

influenre the reader because they are dravn from normal 1ife'

situatIons. The aim o٤ savin9 a 1ife ts a moral inplication in

Fern.'s and Charlotte's efforts. The greatncss o٤ the efforts

exerted for ths aIm persuades the reader that it is for his ovn

1nterests that he should fo1lov their ideal in future

situations. The success and happlness they achieve is manipulated

by the author to give psychological effects that carry persuasive

-£a± ces. The reader accepts the ideational develbpMent of th

1ncidents and thus he infers similar concepts about similar life

situations، An active form of competence is gained froi this

experience of comprehending the text as the reader realises that

he personally gained general and speclfic knovledge by means ٥٤
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٧ery interestinو reflections of an1mal 1ife situations. Though

the utterances a٤e not probable, the dialogue is so eXDrEssi»e

that speech units seem to reveal the expected animal and insect

reasoning procedures. Because there is rational participation

from the reader to figure out hat really happens in the text,

his oun inferences maniPulate the incidents as they take place

one after the other،

Levinson {1983) defines discourse segments and their

successibn in turn taking and development of discussed ides. The

huManising ffects of giving aninals human traits connert them to

human stuatlons and serve to invite 1mplications concerninو the

probleMs to be solved. Emotional causes of findinو a happy ending

t٥ a sad situation is manipulated through the analysed story of

tNe humble pig ٣ilbur.

he ٤iformation structure has didactic features vh1ch are

set to define scientiEic facts. The effective utterances do not

+ violate the maxiMs described by Grice (1975). The statements

conveying scientiFic facts of 1ife concerning the species

described are l precise, and they Provide inforaation tht is

in proportion to the situations vhere they are used. The

biological knovledge is not too little or too much. The dialogue
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is so organised that Charlotte's 1ife style is portrayed as

1sely lead by a responsible character, therefore the informat1on،ن 

she gives to Wilbur, and the reader as vell, is not re1ected by

the recipient. An Lnteraction o٤ ideas is constructed by the

interference of the reader's inferences; and thus the pragMatic

 إ

e ٤ fects of the construction are stressed,

implications are conprehended.

and the moral

"But n٥- vith men it's rush, rush, rush, evuery minute.
I'm glade I'm a sedentary spider.'
"What daes sedentary mean?" asked Wilbur.
"Heans I sit sEIll a good part o٤ time and don't go
vandering all over creation. I knov a good thing vhen I
see it, and my eb is a good thin9. T stay put and vait
for vhat comes. Gives me a chance to think."

p.63

Mhe text is appealing to the eaotions of the 2eader to

life situations. Theontemplate on the vital comparison oح٤ 

0nstant motion is different from the imaobile situation vhichح 

provides suitable environment foz thinking. The reader's

 بن

 ز

ttention is directed tovards the conditions which are necessaryؤ 

Fa٤ useful thinkinو . The dialogue displays the author's concept

thef quiet rational thinking vhere the 1ogical structure oح٤ 

tterances combines his persuasive g0als vith pesent day lifeر 

51tuations. The explicit use o٤ the movement activities unifies

[he reader's vorld vith that o٤ the .text, thus an effective
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analogy is attained. Prince in Cole (1981) d1£ferentiates be {٤ يا ح

shared knovledge and that uhich is g1ven by the t ,٥ إبر ,
- • n theillustration the {5

ea a٤ clear thinking in a silent statI
enwironmen :

t is cammon knavledge but the reference to It serves +
or •

mind the reader of bacKground 1nformation that is relevant.

The analysis of a discours
that it represents eة segment is based on the ٤aet

one unit
in the vhole structure ٥٤ tH e

٤s part in the order of events is chosen by the autho±ا 
text.

1ve ور م the maximum denotative functionو 
o: its canstituent elenents.Horeover, discourse ;

16 also characterised as the expression ٥٤
attitudes to various situations. ٨٤ بزع

• e Sa me ء و time, it represents
the intentions and the BelieEs ٤ a11 those who are inve1vee. mز g
effects o٤ the sustaine5

semantic conponents are mainly founa ٩
1 nthe ١

reader's 1nterpretatIons ٤٥٤}
e conveyed meanings. Thespider's usa

9e of the language by vritIng vords 1n 1ts eB ;
e Sdiscussed from di£٤erent points o ٤ ر,

٧.ey٠

"Have you heard abo

4 ج.غ;ي٢ تج ي::: ولإ.3 ث3; :ا$,٤ ج#٠٠30 ء»
٢ co •We1, do you undeر١ r.
"Understand vHa,؟و stand it?" askea Mrs ArabIe.
"D you understand
sPider's veB?» hou there could be any vritt
"٥h, n٥," said D ،n9ر in a١٤٢ Dorian. ١

:•• ;م يهار.يهيج: يي:.ي#;: ."ج:2 ج4 إ ،2ي ي#.
en the v0rds'ج reryone said they vereم 

A1racle. But no
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body pointed out the veb itselE is a Miracle."
"What's miraculaus about a spider's veb?" said Mrs
Arable. "I don't see vhY yDu say a veb is a mlracle -
it's Just a veb."
"Ever try to spin one?" asked Dr Dorian.
Hrs Arable shifted uneasily in her rhai٤- "No," she
replied. "But I can crochet a daily and I cAn knit a
sock."
"Sure," said the doctor. "But somebady taught You,
didn't they?'
"M٧ mothEr taught me."
"We11, vho taught a spider? A young spider Knovs hov to
5pin a veb ithout.any instructions from anybody. Dont
you regard that as a miracle?'

pp.106 - 107

The question, that is placea at the end of the convincing

 ر

،

rational expressions of one sustained idea, Invites the rEader to

folloy the discourse develapnent and eventually accept the idea

that 1s given in successive simple coMponents. he speakers

represent sacial accepted figures, the doctor and the careful

mother.

Part III

Searle and Vander veken (1985) define the functions of speech

acts 1n usage، They assert that mainly thezE are five types of

illocutionary usages of any linguistlc structure 1n the act of

 لا• ا

•

speech. Therefoze discourse 1s carried out vithin 1inited
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boundaries in any context. Discourse segments can "assert" and

shou the state o٤ items in the situation discussed. The May ز bc

used to "airet" that is to convince persons to catIy out an act

desired by the speaker. The third is to "declare" by usin5و peech

t٥ cause various new situations in the context, and to "commit"

is the fourth which is to decide to do action. The last type is

the "expressive" uhich is the revelation of inner enotions. his

theory is implemented by specifying the direction of any speech

unt according to the conponents o٤ the utterances. An important

condition is that the usage of ary ord is based on its

significance. The l1nguistically s1gnificant vords have special

semantic relations vith the life conditions of the speakers, such

as the 't me ؤ and place the position o٤ the speaker and the

heare±, their relative abilities and statuses, what is or is not

1n their interests" {p.65). The 1ogical description is Maae

complete by the specIfication of the "strength degree" of force

and vhat they call the "sincerity condltions" of the

i1locutionary acts.

The application o٤ the 10gical theory to the analysis oE

sone illocutions ' in White's discourse is useful to denonstrate

the functions oF usage. The assertion of the initial situation

vhere the family of Mr Arable got the spring pi is و conveyed by

11locutionary acts from the "vord to the vorld" as the dialogue
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described the existing situation at their home to the reader. hr

2uckerman's farm is portrayed in the narrator's v0ice which

selects the Features that denote the shape, the sMell and the

contents as vell as the general atnosphere. Wilbur's initial

dialogue is the expression of his boredom and that 1s iMmediately

ansvered by the goose's su9gestion to escape froa the barn, vhich

he does.

"٧٥u don't have to stay in that dirty- 1ittledirty -
1ittle D1rty - 1ittle yard," said the goose, vho talked
rather fast. "0ne of the boards is loase. Push oh it,
push - push- push on it, and. cone on out " إ
"yhat2" saia Wi1bur. "Say it slover!"
٥٨t - at- at, at the risk of repeating mysel٤," Eaid
the goose, T suggest that you come on out٠ 1ts

،' onder £ul out hereب 
"Did you say a board vas l0ose?m

p.21

The escape is rendered very lively and interesting by the

use of discourse units vhich demManstrate all five functIons o£

illocutipnary acts ، %1lbur's speech 'asserts' his present

s1tuat1on and thus shous the reader the recent state of affalrs.

The goose's advice to break through the loose board and go out to

the open meadou is very canvincing t٥ Wilbur and therefore it can

be a 'declaration'. Mr TuckerMan's speech to Lurvy is a forM of

'ALrective' and this is folloved by his illocutionary act of

statlng his ovn activities In the situation vhlch can be
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categor±sed as a ·conFtive' acE. The ٤ifth function is realised

by Ri2bur's ovn vards after the gneat efforts he had to exercise

to hold his treedoM. ٨38i i2ء eAlly Avful" is ' expressive' o٤

h s ذ emoEions t٥ the whole aituatio». The escape and chasing

activities ercompass al N stم al] the persons and aninals in the

farm.

Tha dia}ogue {orM is aade use o٤ in the discussions of the

representative facts 0f ±lbur's 1ife situations، Various details

o٤ his circuMstances are selected to eflect ج his eMotions as well

as his acEivities. Conveyinو inforدation about forms of animal

11fe is a role that is distinctively effective in children

stories. TH reader of the text, like the listener t٥ the

conversatIonaR tanes of the speaker, is expected to form his ovn

concepts o٤ the fiction characters. The narrator's 1ntrusion to

complete the description af the situatlon is dIrect ذ technigue

that is sed by Ehite to give background Knovledge hich is

related to those vha are involved in the conteXt. THe acrcount o٤

vhat happens is partly created by tte narrator's functIon as an

observant speaker vho slncerely gives the reader essentia]

1nformation through genetal Impressions of familiar actions.

Then they pulled into the Falr Grounds, they could hear
music and see the Ferries wheel turning in the sky.
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They could snell the dust of the race track vhere the
sprinkling cart had maistened it; and they 'could sMell
hanburgers fryinو and see balloons aloft, THey could
hear sheep blatterinو in their pens.

p-126
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The speaker's attitude tovards the reader is an essential

component of the logical structure o٤ the utterances. Ideational

expressIons are aluays following l0و ical procedures uhich are

necessary for the denotations af nev and scientific infarmation.

The narrator of the analysed text dlsplays forMs of strong

commitnent and sincerity 1n his portrayal of facts as colaured by
٩ .:: the psychological states tAat he can figure out. The reader i5
 و

1 given assertions concerning the beliefs of the spider then these

are followed by her expressions relating her intentions. The

rat's nature of successive desires is exploited by he

intelligent spider، Tenpleton apparently illustrates the expected

behaviour and thls is put to a benefIcial procedure that Is

.y Charlatteط ically constructea10 و

n٤ hope you brought a ood و one", Charlotte said. It is
the last vord I shall ever write."
"Here," said Templeton, unrolling the paper.
" What does it say?" asked Charlotte. "You'1l have to
read it for me.'
١I٤ says huable," replied the rat.
"Humble?" sal1 Charlotte. ٢ 'Humble' has tvo meaninؤ s٠
It means 'not prou' and it means 'near the ground'.
That's Wilbur all over. He's not proud and he's near
the ground".
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"We11, I hope yau're satisFied," sneered the rat. '٢'٨
nat g0ing to spend all my time fetching and carrying. 1
came to this Fair to enioy myself, not to ds2ivE:
papers٠"
"you've been very helpful," Charlotte said. "Run along,
1f you ant to see more of the Fair."

Pp.134- 135

THe dfinition of the vord 'humble' is set in the direct speech

o٤ the spider to present exact notions in the usage. Charlotte's

coamitment Is explicit in her intentianal attitudes during her

1ife time to the end. "This is passed over to Wlbur vho is

learnlng from her; and after her death, he is committed t٥ the

preservation of her younger generation٠ The situation 1Iplies the

e٤fective performance of collective activities and the values a٤

such sUCces . ك

The act of capturing the interest o٤ the lstener or the

reader as dIscussed by LYyons {1977) 1s centred around the usage

of l±nguistic and n0n-1inguistic means in logical expressions.

The referents constitute the centre of investigation because the

var ious vays of referring to obiects imply a forn of backgraund

knavledge to be present at the time of speech. The authar's

selection of items in the barn presupposes that his reader can

realize the referents vhich he is putting in the portrayal of Hr

2uckerman's farm. These referents do not alvays have to be

concrete obects. WhLte describes the shape, the size, the snell

7٥



and the interior items as he manipulates the l09ical trend

tovards an appealing situation. This is stressed by the

expression of eternal existence from the point of vieu of the

narratoF.

The baIn vas very large. It vas very 0ld. It smelled of
hay and it snelled of manure. It smelled oE the
perspiration of tired horses and the vonderful sveet
breath of patient covs.It often had a peaceful smell -
as though nothing bad could happen ever again in the
vorld. It snelled of grain and harness dressing and of
axle grease and of Tubber boots and of nev rope.

p.18

The linguistic construction o٤ the sentences is caMposed f

clear units vhich are composed o£ one syllable or tvo syllables

vords In most cases. The portrayal of the barn is essential

because it is the setting and backgrounu for Most a٤ the

interaction betueen wilbur and the spider charlotte. The barn

becomes "wlbur 's nev home" as the context makes clear the fact

that the 1i٤e style of a piو necessitates the existence ٥٤ a

fixed place for hi» vhich is the barn cellar For being "varm and

confortable".

The l0gicl frame vork of the plan for saving .the life o٤ a

laved friend is based on the perceptive abilities of Charlotte.

She constructs the detalls o٤ her plan on her spinning gift, for
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she can produce unigue structures by het veb vhich can attract

the attention of Mr 2uckerman and fool him as vel].

Finally, one morning tovards the middle 0f July, the
idea came. "Why, hov perfectly simplet" she said to
herself، 0he way to save Wilbur's life is to play  ه
trick on 2uckeraan. I٤ I can fool a bug," thought
Chazlatte, "I can surely fool a man.'
Wilbur valked into his yard 5ust at that moment.
"WHat are you thinking about, Charlotte?" he asked،
١1 vas ust ز thinking," saia the spider, "that people
are very gullible،"
" what does 'gullible' mean?»
"Easy to fool," said Charlotte.
"That's a mercy," replied Wilbur, an ne lay dovn in
the shade of his Fence and vent fast asleep٠ The
spider, hovever, stayed' vide avake, gazing
affectionately at him and makinو plans for his future.

p.69

The act of thinking on the part o٤ Charlotte leads to the sayin9

٥f Wilbur's 1i£e. This is portrayed in the text by an addItional

lesson o£ clarifying the meanin9 o٤ a vord or the reader vhich

1s 'gu1ible'. speech segaents 1n Charlotte's utterance foim a

compar ison betveen her abilities and that of Mr Zuckeraar. She is

s ure she can fool him by a trick and this assumpt1on is logically

based on the fact that she fools a lot of bugs vhich are not

Knovn to be gullible like the human beings.

The excerpt illustrates a feature of style that
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freguently used by White ir the analysed text, The introduction

0f a nev idea such as the plan is initially introduced by the

narrator to descrlbe and particularise the situation. This is

folloveD by a discourse vhere the participants take turns using

short sentences in relatively utterances. Khen the exposition of

the idea is completed the narrator again 1s introduced to

٠
terminate

sentences
stTuctures,

.the situation. The internal structures of the

composed by the narrator to denote identifying

are compound because they make use of descriptive

 إ:

 ،ن٩
 ا.3٩،٠

 ي،

structure

clauses.

comMent succession, vich is suitable to the internal

The function o٤ relating th successive segnents o٤ the

is performed by using the technLgue o٤ topic and
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construction o٤ details. The tapics are coMponents o٤ the

semantic units and therefore follov te overall 10gical procedure

vhIch binds the partlcular sets of descriptive details. The

author's intentional teaching, o٤ the values concerning the love

٥٤ 1Ife, is conveyed through situations of relational concepts.

The reader's 1nterpretation of the friendly relationship

betveen Wilbur and Charlatte is based on tva factors, one is the

situatlon vhich 1s descrlbed in the text and the other is his ovn

background knovledge concerninو similar situations، The author's

selectian of illustrative incidents is alvays supplemented by

connecting units from the reader's 1naglnatLan related to various
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patterns of activities vhich suit almost any situation. THe

implications are dravn from the context then added to the

hypothetIcal picture of the textual reality that the reader

canstructs for himself, because he is aluays providing the

1iterary structure vith the unmentioned units essential to his

o4n concept of the situation. The abstract realisation of the

£1gures in their contextual life 1s coloured by the reader's

emptional state٠ THus Wilbur and Charlotte as vell as the others

ain in character sketches by the added traits which are pIovidedو 

bY each reader from his ovn recollection of past incidents.

Frequently these adDitions are favourable; and in the s±tuaton

٥٤ WilbuY, he is partrayed to gain the sympathetic love and care

of everyone. Charlotte is sure to receive favourable traits from

the reader's imagination for her incessant efforts to be giving

infarMatian, care and 1ove to a frienD vho is not even one of heY

species 0f insects. Her reasaning denotes her exceptional gifts

uhich gains 3entimental acceptance froa the reader vho builds

huge expectations on her character sketch 1n the text. Thus when

she exhibits intellectual skills o٤ reading and vriting Englsh,

the reader accepts this imaginatlve lncident as part of the

abstract capacities he puts on her froa his oun imaediate

envLr٥nment. The isdom in Charlotte's speech

reader's imaginative abilities. wiYbur ga4ns
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sympathetic feelings while the rat Templeton is not £avoured. He

receives the teader's abstract image of a character that is

lty of extreMe selfishness but not a9gressive. The reader 1sلأ uو 

]iven a character sketch which is full of gaps that he is to filو 

1n the reconstruction of the hypothetical figure of Templeton.

Then the ldest sheep spoke up. "I agree that there
should be somethinو nev vritten in the veb if Wilbur's
life is to be saved. And 1٤ Charlotte needs help in
finding vords, I think she can get it from our friend
Templeton. The ±at visits the dump regularly and has
access to old magazines. He can tear out bits of
advertisements and bring them up here to the barn
cellar, so that Charlbtte can have something to copy."
"Good ide ", ذ said Charlotte. "But T' not د sure
Templeton uill be ui11ng to help. You knou hov he is -
alvays looking out for himself, never thInking of the
other fellov.1
٢٤ bet I can get him to help," said the 0ld
n٢'21 appeal to his baser instincts, o٤ vhich
plenty. Here he comes no٧. Everybody keep guit
put the matter up to him!"

p.89

The selfish personality Templeton ت٤ is zepresentative a٤ a

sheep.
he has
hi1e I

:1

4
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1ife. The reader is placed in a situation of continual

75

v11lain that can be Manipulated, vhich renders .the story more

1nterestinو to the child ،reading it.

Discourse is organised to ve و1 successive information units

concerning the group effortsin the difficult act of savinو a



expectation of surprises. As long as the threatening situation

exists, the reader is made to anticipate more tricks and his

expectations are gradually reorganised to accompany every change

in the Imaginary direction of incidents.

he canEept of time in the text follous the natural order o٤

success± ve seasons of the year. This adds an aspect of caherence,

s the time begins in spring when the spring Ppi is و born and

continues by the direct reference to the time of the year as

related to the significant incidents. The first incident that is

related to the end of summer is the return to school vhich

normally occupies the mind ٥f all children. The author is

primarily vriting to them.

Everybody heard the song o٤ the crickets. Avery and
Fe٤n ARable Neard it as they valKed the dusty roaD.
They kneu that the schoal vould soon begin aga1n. The
youn geese و heard 1t and knev that they vauld never be
1ittle g0oselings a4ain. Charlotte heard it and kne  ر
that she haan't much time left. 'Hrs Tuckerman, at vork
in the Kitchen, heard the cricKets, and a sadness came
over her, too. 'Another summer gone,' she sighed.-
Lurvy, at vork building a crate forBilbur, heard the
s ong and knev it vas time to dig potatoes.
"summer 1s over and gone," repeated the crickets.

P.11٥
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The experiences of evry person, animal, and insect are &1fferent

from those of the others but the act of knoving is connecting

them and so does tHe time o± the Year. The lexical structuIe of
:٩

tHe quoted passage illustrates the repetition of the verb 'knev'

which implies an instinct that 1s found in all. The textual

1mplication denotes .a coMmon perception that is related to nature

 ز·
 أن:
 لا.

١. أ
:1

seasons٠ Whlte mixes the situation in the

real life experiences for creating a

This is suitable for leading ta iه aginry

and its normal flov af

٤ ه٦ د٠١٤٨ مر ءم
comprehensible text.

٠-١

١
١
١

concepts that can fill the gaps of the structural units and

completely involve the reader. In a situation that seens familiar

4
·٩
3
٩
 فز

the prablem solving practice is impressive and guides the reader:ن 

 ة·

t0 inferences dependinو on his past experience٠

The analysed text concentrates nost af the referential units

with n ذ the scope of common places and incidents vitH the

exception of Charlatte's trick. This makes the process a£

understanding the text easier to the reader and leads to the a

The reader'spositlve attitude tovards the vhole context.

inferences from the text are interpreted 1nta a difEerent

organisation af 1ncidents vhich is compased oE his avn concepts

of the details. The mental scHeme follovs the author's framevqrk;

and the interaction betveen the receptive faculties oF the child

and the discourse structure is concluded vith the surprising
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ending vhich denotes a 1ong and happy life for Wilbur. The author

successEully constructs his story using a seguence of one event

after another vhich contributes to the ultimate popularity o٤

this work.

Conclusion

mThe textual structure ٣ebcharlotte'sه٤ can be

characterised by numerous maral implications vhich are conveyed

by discourse units and the narrator's descriptLons. The book

became very poPular during the past fev years as the statistics

prove that it sold six million coples, Elledge (1984), Chlldren

±ind 1t 1nteresting and pleasant because it contains a mixed

image of almost all the figures and the concepts they knov:

children,, parents, 'successful tricks, lonelIness, danger of

undeservea death, friendship, selfishness, farm life,collective

c٥-operat1on nd ة coipetition. An iMportant conponent is the

truthful 1nforMation that is g1ven concerning the biologlcal

structure of the body f the spidr uhich White guoLed fron the

book 'American. Spiders'. The author vrote the 1ife style o٤ the

farm aninals from his ovn personal knovledge as he perceived it.

18
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The incident o٤ saving the life o٤ Wilbur is based on giving

a model of an accepted plan uhich depends on a number of common

knovledو e units. The spider thinks and vrftes wh1le Wilbur tries

to seem s1milar to the descriptions given to him. The contextual

 الا

 لا
 لاذ

incidents are selected from the ch11d's repertaire o٤

inEoruatlon. THe narrator conveys the author's cancept of the

context and the discourse provides the charactezs' points o٤

viev. The reader is led to inagine a fictional vorld by his oun

The 1inguisticfrom the successive situatLons.inferences

expressions of various emotions are easIly 1nterpreted as they

are conmon such as the lonelIness o٤ Wilbur and his sadness for

having no friends. The happy feelings of vinning at the Fair are

 و

 ي
 ذ:
 ر:

part of what every reader laaks for in any competitive effort.

hichب research describes the features 0٤ styleTHsز 

formulate the inplied pragaat1c structure. Descriptive units of

structure as vell as speech acts deflne the actions of the

persons and an1mals 1n the context. The concept o٤ anlMal speech

realisingdirectly exeMplIfied t add a diwension o٤is

i mposs ible events through 1nferential technigues which' depend on

the reader's scope o٤ igaginatlon, Soae illocutionary acts are

1nvestlgated according to the ImplicatIons 1n the discourse

segments.

7 و

 -ت،ك4 ماو،يب8 --أ«٠ "اه««ه·هههه؟«-ن---
 ب
$< و  لي<-٣٠٣٠٣٣ قي٤٥٠٥٣٣-٣٣»



The text presents a contemporary dream of free life avaY

from the routine of school and conpulsory duties. Its didactic

components provide nev information.
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