
Chapter REight

Tهe ching English to Blind Learners

A blind person severely suffers from his/her inability to

have direct eye contact with the others. The absence ofeye

contact causes cognitive, emotional, and social problems to

the blind. According to Hall and Hill (1996) blindness refers

to the individual's inability to perfom any work for which

sight is essential. Thus, blind students need to be educated

with the use of teaching methods that do not involve sight at

However, they need leaming programs that activate theirاله. 

other working senses such as: listening and hands on

activities.

Some educators prefer to use the temm visual

ipaimment rather than blindness because some leamners may

not be completely blind but they are still with special needs.

However, in the present chapter l will use the tem blind to

refer to both: completely blind leamers as well as those who

suffer from partial visual impaimment.
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The Characteristics of Blind Learners

$oeial and Affective Characteristics

Erin and Koening (1997) explain that blind stdents

are those who use the auditory and tactile modalities as a

means of leaming new infommation. Some people think that

blind learners are passive, inactive, and more independent

students. . Nevertheless, blind learners have their own vague

world; consequently their behaviors may be misinterpreted by

nommal people. Blind people live two different types of

worlds: (a) the outer world in which they interact with those

who can see what they can. not; and (b) their inner world of

darkness that includes ambiguity which they accept just the

way it is.

Zaitoon (2003) believes that blind learners have:

1. Low level of self-confidence;

2. High level of frustration when comparing themselves

with the others; and

3. Low level of social adaptation.
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El Kourity describes the blind leamners as follows:

1. Students who usلau ly feel lonely, alien, disappointed,

insecure, and anxious;

2. Human beings who feel that they are different fom the

others; and suffer a lot to be adapted with them; and

3. Citizens who need special care to be socialized since

they can not see incidents, behaviors, facial

expressions and body language.

Moreover, blind stdents find it difficult to move inside

the classroom (as well as the school) since blindness affect

learners' mobility, spatial coordination, and balance. Such a

difficulty may impede the blind leamners to interact effectively

in school, especially when perfomming stir activities.

Cognitive and Linguistie Cbaracteristies

El Kourity (1996) assumes that there are no significant

cognitive differences between blind and sighted learners.

Nevertheless, it has been said that blindness may reduce

a3



leamners' academic achievement uless educators make use of

methods and techniques ofteaching that match with blind

learners' characteristics and needs (Erin & Koening, 1997;

Zaitoon, 2003). Actally, blind leamners cn not drew visهl

images, conseuently teachers (as well as course designers)

need to ignore such a skill when dealing with blind leamners;

and think instead ofother activities that canactivate the blind

leamners' working senses, i. e. auditory and tactile modalities.

Ln'addition, Wolker (1984) explains that blind people

have limited experiences withthe environment (copared

with the nommal) and shortage in recogizing some cocepts

such as the spatial relationships, and wholepart conceps.

One can not say that blind leamers' linguistic ability is

lower than the sighted. Ifwe analyze the four major language

skills, one can say that their listening skill is supposed to be

significantly better than the sighted because they py greater

attention to the source of infomation in order to overcome

the absence ofvision. As for reading, they can read using

a4



their ears. ln other words, an assisting person can read texts

for them and they use their ears instead oftheir eyes for

comprehension.

Regarding speaking, they can be effective and

successful speakers once being trained on any oral

communication skill such as tum-taking, fomal-infomal,

using fomulaic language, or paraphrasing. Concenning

writing, we have several examples ofdistinguished blind

people who wrote superior creative literary works such as

Taha Hussein and Helen Keller.

lnstrueting Blind Learoers

Blind students need to be offered the same

opportunities, like other students, in order to learn and

interact in school. All they need is to be encouraged and feel

relax. In addition, they reuire from educators to offer them

with suitable learing environment and experiences.

According to Walczak (2002), the aim ofeducating blind

students is not only to develop their academic and cognitive
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skills, but also to enhance their daily behaviors at home,
school, and work.

The literature of instructing younger blind learners

(e.g. Bowley & Gardner, 1980; Chen & Dote-Kwan, 1995;

McWilliams & Harbin, 1998; Volker, 1984) reveals that they

require from the adults around them, whether teachers and/or

parents, to:

1. Be fiiendly with them;

2. Help them feel secure;

3. Be ready to offer them with academic as well as

emotional support at any time;

4. Use different ways of demonstrating affection because

they can not see facial gestures;

5. Select and make use of effective oral utterances since

their experiences are limited because ofvisual

impaimment; and

6. Know that ordinary behaviors to the sighted might be

considered by the blind learners, not only extra­

ordinary manners but rather, adventures.
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Fallen and Umansky (1984) mentions that blind children

need to:

1. Leam a much meaningful words as possible;

2. Cet some help from the speaker's voice since they can

not observe non-verbal gestures; and

3. Know all the incidents that occur around them.

El Kourity (1996) advices teachers of blind learners to do

the following:

1. Use real objects in the class;

2. Take the students to field trips;

3. Transfom the linguistic concepts into actions and

kinesthetic experiences whenever possible; and

4. Think creatively to convey the meaning of abstract

coRcepts.

A Suggested Program for Helping EFL Blind Learners

Under the supervision of the author of the present

book, Radwan (2006) conducted a field stdy that aimedto

develop the oral perfomance of7 blind fourth-graders who
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were studying Bnglish as a foreign language. She mainly was

looking for improving the sample's attention, repetition,

recognition, recall, production, and interaction abilities. The

aims ofher stdy were to:

1. Facilitate the process of foreign language leamning by

blind leamers helping them to focus on the meaning

rather than rote memorization;

2. Help them to develop their oral perforance;

3. Encourage them to feel securewhile leamning English

for the sake ofbuilding up a positive attitude towards

leaming English;

4. Provide them with'enjoyable environment of leaming;

and

5. Teach them some moral values while they learn

English.

The proposed program offered by Radwan (2006)

depended mainly on:

1. Utilizing Arabic language as a familiar source ofprior

knowledge to teach English to a sample with limited
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experiences because of their sight l0ss.

2. Making use ofhands on activities to compensate for

the absent sense.

3. Training the leamners on three mnemonic (memory)

strategies: utilizing sounds, narative chain, and

rhyming.

4. Activating the auditory modality with interesting input

(songs and tales) to attract, and maintain the students'

attention.

5. Maintaining a secure classroom environment to relax

the students.

6. Composing and making use of songs/chants and

stories/tales that are related to the targeted vocabulary

found in the students' textbook.

7. Selecting items that match with the students' age, social

background, and value and belief system.

In a quasi-experimental study, Radwan (2006) taught her

proposed program to the sample ofher study. Results

revealed that the students' overall oral perfommance improved
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after studying the program. In addition, it was found out that

there were significant improvement in the subjects' abilities

ofpaying attention, repetition, recognition, recall, production,
and interaction.

Conclusion

Educators are invited to make use ofthe Grammar­

Translation Method when teaching English to blind learners

to offer them with cognitive as well as affEctive familiarity in

order to make them fEel secure in foreign language classes.

Furthemmore, course designers and curriculum developers are

encouraged to prepare EFL courses to be taught specifcally

to blind learners rather than just using and/or adapting parts

of the regular textbooks offered to the sighted leamners of the

same age and grade. Such courses should not depend on the

visual modality at all; consequently, all the activities and

leamning practices have be suitable to blind learners.

Moreover, educators need to think ofmaking use of

chants, songs, tales, short stories, and plays in order to:
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1. Create an enjoyable environment in language

classroom;

2. Help the stdents to memorize meaningful words,

expressions, and phrases;

3. Cvercome blind leamners' negative attitudes towards

foreign language classes;

4. Offer the stdents with an interesting input that can

help them to keep on paying a reasonable amount of

attention for a longer time;

5. Assist them to have better social relationships inside

the classroom and the school in general;

6. Teach them moral values in an attractive way, instead

of instructing values through commands and demands;

7. Provide them with a pleasing substitute for visual

images; i. e., rhythm,

8. Evoke their emotional feelings by leading them to taste

the aesthetic language ofthe literary works; and

9. Change the routine ofdaily classroom practices.

a1



References

Bowley, A. H., & Gardner, L. (1980). The handicapped child.
Edinburgh.: Chrchill Liwingstone.

Chen, D., & Dote-Kwan, J. (1995). Iwstructional practices for

young children whose multiple disabilities include visual impairment. ,

LA: Blind Children Center.

E] Kourity, A. (1996). Psycholog of students with special needs

and how to educate them (in Arabic). Cairo: Dar El Fikr Al Arabi.

Erin, J., & Koenig, A. (1997). the students with visual disability.

Journal ofLearning Disability, 30, 309-320).

Fallen, N., & Umansky, W. (1984). Young children with special

needs. London: Bell & Howell.

Hall, D., & Hill, P. (1996). The child with a disability. Cambridge:

Cambridge University Press.

MeWilliams, T., & Harbin, G. (1998). Family-centered services:

22



discourse and behaviors. Topics in early Special Education, 18, 206-

221.

Radwan, N. A. (2006). A suggested strategy for teaching songs and

stories to develop the English language of oral perfomance of the blind

pupils. Unpublished master's thesis, Dumyat College of Education,

Mansoura University, Dmyat, Egypt.

Volker, C. (1984). Teaching special need stdents in regular
classrooms. Boston, MA: L & B Company.

WalczAk, G. (2002, August). Thaining teachers of the visually

impaired. Paper presented at The ICEYI World Conference,

Netherlands.

Zaitoon, K. (2003). Teaching students with special needs (n

Arabic). Cairo: Alam Al Kutob.

a73


