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SUMMARY
Language is one of the important social phenomena human mind

produced throughout its evolutionary stages. This is largely because language
played a very important role in securing that incomparably high position for
man amongst other species Moreover, language has always been serving man,
ill all ages, as a uniquely effective tool for development and advancement,
because It always has a role to play in organizing and developing human
commurnues Language is not only a serviceable device for broadening
thinking, Improving expression, and facilitating communication, but it is also an
uidrspensable means for teaching and learning and a receptacle for stonng
cultural heritage.

In contrast to other species, 111a11 alone is capable of employing language
(both spoken and written varieties) to communicate and interact with his
community. Hereupon, if communication between individuals and communities
alrke IS one of the most important functions of language, listening, undoubtedly,
IS one of the most means of communication. In fact, listening, educationally
speakmg, is a supreme aim the educational process works hard to achieve as a
top God-gifted sense.

Arabic has five main skills. listening, speaking, reading, writing, and
tlnnkuig LIstening COllies at the top, and this priority is only too natural
because, In all languages, the learner cannot learn the other four skills without
havmg previously perfected listening. God so made man that he learns to speak
by being exposed to a community of speakers he imitates.

Thus far, listening plays a great role in communication between
individuals in human communities. It has always played an important role in
learmng and teaching throughout ages. Studies have proved that there is a
positive relationship between listening and the other four skills. Logically
enough, when a learner perfects critical listening he will acquire the ability to
think about what he hears. Moreover, he will have the ability to speak better
Arabic (or whatever language he learns), to read critically, and to WI ite
correctly, coherently, and smoothly. The importance of listening is emphasized
by the fact that it is the commonest linguistic means of communtcation, for it
has been found that man listens three times as much as he reads.

This umque feature of communicativeness is the most important and the
most prominent linguistic feature. Teaching Arabic, for example, aims basically
at enabling learners to communicate In a linguistically clear and correct manner,
both orally - through spoken language between speakers and hearers - and in
writmg - by means of written language between writers and readers.

With the spread of democracy and the advent of information revolution, a
major feature of today's world, the importance of communication increased
immensely. Also, the great advance in communication media all over the world
so facilitated communication that the whole world now looks very much like a
small village. This new phenomenon makes communication more important,
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particularly because globalization requires more efficient hearers or receivers
who are well-equipped with the ability to analyse, explain, and criticize
whatever spoken material they might come across. In fact, this state of affairs
necessitates positive reception so as not to become dependent.

Recently, there appeared a new interest inshifting methods of teaching
language from traditional approaches to communicative approaches. With
traditional approaches, teaching languages depended largely on structures and
mechanical repetition, but communicative approaches in teaching languages
concentrate on basic dimensions, particularly functionalism and
communicativeness. Here, functionalism refers to focusing on different life
purposes and social situations and communicativeness means that teaching
Arabic - with all its five skills - ought to aim at achieving an important end,
i.,e., communicating effectively.

Communication efficiency means supplying teacher-students with
congenial linguistic skills that enable them to communicate continually with
others. This is largely because language is a human phenomenon made to help
people communicate with one another, so language has to be employed in real
communicative situations, and not to supply people with linguistic facts without
teaching them how to employ such facts in communication.

It has been noticed that the listening skill is the most neglected skill in
teaching Arabic in all educational stages. This is mainly due to the fact that
teaching listening requires academically-sound as well as pedagogically­
efficient methods to develop it. Recent studies have pointed out that learners of
Arabic lack attention, concentration, understanding, and interaction with the
spoken material their teachers handle in the classroom. It has also been pointed
out that teachers of Arabic have neither the competence nor the efficiency to
train their students how to listen properly and to help them develop their
listening skills, because, as the saying goes, those who lack something can
never be expected to generous providers of it. This is only as far as listening in
general is concerned, and, naturally, critical listening must be far much worse.

Out of the deep conviction that teachers playa pivotal role in the
educational process and that they might have a great effect upon the direction
learning might take, it is almost useless to attempt restructuring curricula,
changing contents and educational activities without a parallel revision of
teachers of Arabic's preparation programme to guarantee enabling them to
develop their critical listening and upgrade their competence to teach such a
skill.

Consequently, there arises a great need for an efficient teacher who is
well-equipped with both critical listening skills and the ability to teach it
properly to his students so as positively confront an ever-changing world
dominated by global knowledge with its various dimensions and manifestations.
Thereupon, this study attempts at delimiting how far a suggested programme
can be effective in developing critical listening skills and teaching capabilities

3
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of faculties of education students, with the final purpose of upgrading the
educational process and bringing about communicative efficiency. The
following questions accurately set the problem ofthis study: -

l-What are the bases ofthis suggested programme to develop critical
listening skills and teaching capabilities of faculties of education students
of Arabic in the light ofa linguistic communicative approach?

2-What are the critical listening skills and the teaching capabilities those
students should possess?

3-What are the components of this suggested programme?
4-How far is this programme effective in developing the critical listening
skills of those students?
5-To what extent does this programme help develop the teaching
capabilities ofthose students?

The above-mentioned questions are directly connected with the following
hypotheses: -

l-There are statistically significant differences at a level of0.05 between
the mean of the experimental group and that of the control group in the
post-test that measures students' critical listening skills in favour ofthe
experimental group.

2-There are statistically significant differences at a level of0.05 between
the mean of the experimental group and that of the control group in the
post-test that measures students' teaching capabilities in favour ofthe
experimental group

Aims of the study:-
This study aims at the following: -
I ..Explaining the bases ofthis suggested programme that attempts at
developing the critical listening skills and teaching capabilities of
faculties of education's students ofArabic in the light ofa linguistic
communicative approach.

2-Getting acquainted with the critical listening skills and teaching
capabilities such students should possess.

3-Reviewing the components ofthe programme (aims - content­
methods of teaching - educational activities and aids - evaluation
methods)
4-Pointing out the effectiveness of this suggested programme in
developing the critical listening skills of the previously mentioned
students.
5- Pointing out the effectiveness of this suggested programme in
developing the teaching capabilities ofthe previously mentioned
students (with the guide of checklist cards).

Limits of the study: -
This study is restricted to developing some critical listening skins and

teaching capabilities Faculties of Education's Fourth Year Department of
4-
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Arabic students should possess employing both micro-teaching and discovery­
dialogue for a full semester.
Method of approach: -

This study adopted two methods:-
I-It first adopted the descriptive method in dealing with listening,

delimiting its most important critical skills, the teaching capabilities
needed to develop it, and the means ofmeasuring those capabilities.

2-ln addition, this study employed the experimental method in applying
the suggested programme to the above-mentioned sample to develop
their critical listening skills and teaching capabilities.

Procedures: -
_ This study proceeded through the following steps: -

First step:
This step was by way of providing an introduction about listening, its

importance, and its position amongst other language skills. It also deals with
various listening skills and teaching capabilities faculties ofeducation students
need in the light of a linguistic communicative approach. In addition, this step is
mainly concerned with setting the problem of the study and the various
questions it raises, and explaining the aims, terminology, limits, tools, methods,
procedures, hypotheses, and the importance ofthis study.
Second step: -

This step is primarily concerned with reviewing the previous Arabic and
foreign studies as far as both listening and the teaching capabilities ofteaching
it are concerned. Naturally, those studies have their respective interests in either
or both of the above-mentioned fields. Accordingly, the researcher had to
classify those studies into the following two sections: -

A-Studies that are basically concerned with listening skills.
B-Studies that are mainly interested in teaching capabilities.

Each study was reviewed separately according to subject, aim,
procedures, findings comment, differences, relation, and benefit. There
followed some comments on each ofthe two sections of the study, ending with
comments on the previous studies in general mentioning their relation to this
study, benefit, as well as the similarities and differences between them and this
study.

In fact, the previous studies - reviewed in this step - were of great benefit
to this study in supporting the problem it sets, providing the researcher with
some listening skills and teaching capabilities which were of great benefit in
designing the checklist of critical listening skills and teaching capabilities,
getting acquainted with the effectiveness ofthe programme used in developing
listening and teaching capabilities as well as getting acquainted with the best
methods that can be used in developing critical listening skills and teaching
capabilities.
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Third Step: -
This step is the weft and warp ofthis study, because here the focus is on

listening from the perspectives of both communicativeness and globalization
and the underlying achievement of linguistic communication via linguistic
codes. This step also discusses spontaneous and intentional listening, the
importance of listening, the relationship between critical listening and
globalization, and the position listening occupies on the map of language skills.
Furthermore, this step deals with the various skills of the listening process, its
types, read-listening, the characteristics of good listening, the characteristics of
good listeners, and the factors that make listening effective. This step also deals
with the factors that hinder listening, teaching listening, the aims of teaching
listening, what teachers of listening must do, teaching critical listening, and the
importance of critical listening in the light ofthe hegemony of Americanized
globalization prevailing in the Arab world in various manifestations and
dimensions, a state ofaffairs that actually requires creating a conscious Arabic
generation capable of confronting this threatening phenomenon of colossal
Americanization. By so doing, Arabs will have the ability to assess the flood of
written and spoken information, that shower them perpetually, in such a way
that guarantees the preservation oftheir Arabic identity and their independent
will. In the application of this method some skills and teaching capabilities have
been devised to help develop students' own repertoire ofskills and capabilities
in teaching listening.
Fourth Step: -

The main concern of this step is preparing the tools and procedures
needed to conduct this study. One of those tools is a checklist of critical
listening skills and teaching capabilities in their initial and final forms, devised
and designed by the researcher and reflecting the theoretical framework of this
study and the researcher's own life experience. This step also includes building
a critical listening skills and teaching capabilities test as well as building a
programme for developing such skills and capabilities. This part of the study
also deals with the sources of the suggested programme, its bases, and its
components which include the aims, course contents, teaching methods,
educational activities and aids, and the evaluation methods that help make this
programme effective. The previous tools have been validated by a set of
academic referees and educationists specialized in the Arabic language and
methodology. Both academics and educationists approved of those tools. Using
the above-mentioned tools, the experiment was performed on the study sample
which comprises two groups: a control group and an experimental group of
fourth-year department-of-Arabic Faculty-of-Education students. All variants
including social milieu, age, and sex have been set and the experiment
continued for a full semester. After the researcher performed he started started
analysing and explaining the tests in order to extract findings. With the
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performance of this step, it could be safely said that the first three aims of the
study have been achieved.
Fifth Step: -

This is the last step, and this step is primarily concerned with analysing
and explaining data, extracting findings, and formulating recommendations. The
most important findings ofthis study are: -

1-The mean ofthe control group and that of the experimental group in the
pre-test for critical listening skills and capabilities for teaching them are
aggregately equivalent at a level less than 0.05, and this is statistically
insignificant.

2-The difference between the mean ofthe control group and that of the
experimentalgroup in the post-test for critical listening skills is generally
in favour of the experimental group, with T value higher than ideal T at a
statistically significant level of 0.05.

3-The two above-mentioned findings prove the validity ofthe first
hypothesis of this study which states that there are statistically significant
differences at a level of0.05 between the mean ofthe control group and
that of the experimental group in the post-test for critical listening skills
in favour of the experimental group.

4-The difference between the mean ofthe control group and that of the
experimental group in the post-test for the teaching capabilities ofcritical
listeningskills is generally in favour ofthe experimental group, with T
value higher than ideal T at a statistically significant level ofO.OS.

5-The previously mentioned finding proves the validity of the second
hypothesis ofthis study which states that there statisticallysignificant
differences at a level of 0.05 between the mean ofthe experimental
group and that ofthe control group in the post-test for the teaching
capabilities ofcritical listening skills in favour of the experimental
group.

6-The frequency distributionof the marks of the pre-test and post-test for
critical listening skills of the experimental group concentrated on lower
categories in the pre-test, including categories 2 and 3 with marks
ranging from 42 to 51 and percentages ranging from 43.75% to 53.125%,
but the concentration was on higher categories in the post-test, including
categories 10, II, and 12 with marks between 82 and 96 and percentages
between 85.4% and 100%. This frequency distribution indicates that
here is a marked development in students' critical listening skills
comparedwith their performance in the pre-test.

'-The frequency distribution ofthe marks of the pre-test and post-test for
the capabilities of teaching critical listening skills ofthe experimental
group concentrated on lower categories in the pre-test, including
categories 2 and 3 with marks ranging from 150 to 215 and percentages
ranging from 39.5% to 56.60/0, but the concentration was on higher

+
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categories in the post-test, including categories 6 and 7 with marks
ranging from 282 to 347 and percentages ranging from 74% to 91 %.
This frequency distribution indicates that here is a marked development
in students' capabilities of teaching critical listening compared with their
performance in the pre-test '
8-The experimentalgroup students' perfection level in the post-test for
critical listeningskills was uneven, for students got an excellent grade in
three out of the twenty-fourskills with a 12.5 percentage, a very good
grade in nine skills with a 37.5 percentage, a good grade in nine skills
with a 37.5 percentage, and a pass in three skills with a 12.5 percentage.
9-The experimental group students' performance level in the post-test for
capabilities of teaching critical listening skills was equally uneven, for
students got an excellentgrade in sixteenout ofthe seventy-six teaching
capabilities with a 21.3 percentage, a very good grade in twenty-four
capabilities with a 31.5 percentage, a good grade in twenty-four
capabilities with a 31.5 percentage, and a pass in twelve capabilities with
a 15.7 percentage. It is also noteworthy thatno students gota grade
lower than a pass in any ofthe seventy-six capabilities.
to-AlI the above-mentioned findings prove the effectiveness of the
programme this study suggested to develop faculties of education
students' critical listening skills and their capabilities of teaching such
skills. Thus, it could be safely said that the aims of this study were
achieved successfully.

In the light of the findings of this study, it is highly recommended that
universities should take serious measures to enable students to acquire critical
listening skills and teaching capabilities so as to create an Arabic generation
armed with communicative power and competence to receive information and
knowledge with conscious minds and sound criticism and to avoid dependency
and negativism, particularly in a world dominated by Americanized
globalization. In so doing, they will be well-prepared to select what best suits
their purposes and to leave aside whatever proves to be ofno use.

This study also suggests conducting many more studies that lay emphasis
on critical listening skills and capabilities of teaching them with one purpose in
mind: that developing such skills and capabilities will finally result in
developing faculties of education students' other Arabic language skills. It is
believed that this will have a positiveeffect on all pre-university learners.
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