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THE DEVELOPMENT OF BASIC SKILLS IN ORAL READING
OF THE SIXTH G:f~...A1JE STUDENTS OF ELEMENTARY EDUC.\TION

Summary of The Study

Language is articulation apparently we learn to talk
before we learn to write. In fact, it is hard to express
certain andible, vocal functions through writing such as
stress,. tome ~n E7xclarnation, megation, questioning and
regre~t1~g~ Read1ng 1S essential for personality development.
Its s~gn1f1cnance appears in many persanal and social aspects
e. g. 1 t malkes the persan self-confiolent as he develops and
grows to talk smoothly and naturally in any exposed situation.

A~ a matt~r.of fact, oral reading still occupries a major
~ole 1n acqu1r~ng knowledge and culture despite of the
lnt~~duction of the radio and television broadeasting. Hence
reaa~ng should ~orm a vi~al position in curriculum development:
~enerally speak1ng, read~ng does occupy a significant position
In the school school test5 aB well as its assiqned textbooks. _

Statement of the Problem
In Our schools~ children learn to read in speech form ieee

the teacher sets a model and the students copy himregardless of
the topic e.g. poetry, fiction story .... etc. The pattern
follows this order: "Stand up ... Read ... sit down". Sometimes,
the teacher would use signs instead of articulation. The
researcher, through his long experience in teaching in public
schools, noticed the students' weakness in oral reading
expressively. The problem is that not only the students who
suffers from such a flow but also many intellectuals ranging
from top officials, T. V. announcers up to young people in
calleges. This is a real serious problem which many critics and
newspeper columnists have recognited. There is one study which
illustrated that 75% of the teachers lack the linguistic skills
which they are to teach to the students. Another study
demenstrated that 50% of the students find difficulties in
proper articulation and language growth. The researcher has
also conducted a pilot study where he questioned arab teachers
about the students' oral skills in oral reading. Unfortunately,
the responses, of most of them, indicated the students' pouerty
in proper articulation, word choice, and vocalulary limitation.

Eventually, several parents, columnists and educators
expressed their concern about the deterioration in oral reading
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while concentrating their research and observation on silent
reading.

Consequently, the researcher chosed to set a model program
to enhance oral re~=ing skills of the SiA g~ade students. He
thought that such students, being at that school level, would
possess the necessary basic skills to apply the assigned model
program.

Questions of the study:
The study is to try to answer the following questions:

1- What are the right patterns to be used to allow the
students to develop and enhance their basic skills in oral
reading?

2- What is the impact of applying such a proposed program?

Procedures of the study:
The study was conducted in two frames: The theortical and

the procedural (application) fromes First, the theortical which
covered three chapters:

Chapter One: handled the problem, its significance,
limitation, plan of study. It also contained the necessary ways
and activi ties needed for the teachers to use in order to
develop students skills in oral reading. The study followed the
descriptive approach as well as the emprirical, experimental
one. In the end, the target terminolgy was presented and
explained e.g. development-skills-basic education.

Chapter Two: Previous research work related to the same
topic (both arabic and non-arabic:

1- Diagnostic studies presenting reading flows and their
remedies.
2- SKill development studies.
3- Basic skill development.

Such studies presented thef lows and faults in oral
reading. It also provided exercises to develop oral reading.

Chapter Three: Contained arabic language learning bsses
and its significance in elementary education. THis was followed
by the importance of acquiring oral reading skills, its
objectives and the necessary conditions needed to acquire it,
its flows & faults and the cure. Individual education and its
advantages and disadvantages. Group learning its advantages and
disadvantages.

The procedural/application side: covered two chapters>
Chapter Four: which contained

1- The research instrument and tools which were:
a- A questionnaire conducted to test the appropriateness of

the skills for the six grade students. The questionnaire
was verified by 22 juries. This also contained the five
proposed skills for the development of oral reading which
were: proper articulation, no deletion, no substitution, no
addition and no redundancy.

b- Testing oral reading in its two forms A & B (introduced by
Hassan Shehata).

c- Recording the studnets' vocal experience in oral reading.

2
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Then, later on, the students were to lister to the
recording to trace their flaws and correct them.

d- Oral reading flaws card to list the students flows.

2~ The s&uple and the research variables: the sample included
exclusively 211 six grade students-males and females, in
Ossim educational department-Giza. The age variable was
controlled by transferring the years into months then
dealing wi th it statistically. The intelligence variable
was conducted by the researcher, using the illustrated
intelligence test prpared by "Ahmed Zaki Saleh". The third
variable, reading acquisition, where the gradual oral
reading test was applied. As these variables were
controlled, it was observed that both groups, the
experimental and the control were even.

3- Model program-building, control and application. The
program objectives were presented, as well as content, the
instructional activities followed by structural evaluation
then ultimate evaluation was conducted during application.
The program, when finalized, was verified by a number of
fries who recommended some changes. Afterwards, the program
was applied for two consecutive month in the second term of
the academic school year 1992/1993. The researcher
conducted group training on the correct reading mod~l,

using developmental exercises together with reading forms
discussional with the students. He also used activities as
well as periodical evaluation i.e. at the weekends. After
the program was over, the researcher re-applied the gradual
oral reading test (the pictures) where the results were
deslucted and dealt with st atistically.

Chapter Five: the results procedures and discussion
Conclusion: a summary of the conducted research together

with the steps that were followed. The most important results
were mentioned. THen finally, the suggestions and the
recommendations elicited from the results, were presented.

Results of the Study:
The study concluded that group learning is most convenient

to develop oral reading skills than individual learning. This
latter requires linguistic laboratories which, mmost probably,
would be difficult to provide for most Egyptian schools.

THe researchers also concluded that the reason behind the
slack in developing oral reading skills lies in the shartage of
textbook exercises designed especially to improve and develop
such skills. Another reasan was the shortage in trained
teachers for such a mission.

The results were discussed both generally then in details
while comparing between the two groups. THe experimental and
the control. It aws observed that the target skills of the
experimental group did develop significantly than the control.
Therefore, the proposed applied program did succeed in its
assigned task.
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Abstract
Oral reading occupies a significant status in the Egyptian

~~hool. IneverthelesG, its skills lack the pro~er tr&1~lI1Y

needed to achieve its development. The fact is oral reading,
nowadays, suffers from faulty articulation and confusion in
word use. Moreover, oral reading did not attract researchers
whether arab speackers or non-arab speakers. THere is also
constant complain from parents and educators due to the
deterioration of loud reading. The researchers, to solve this
problem, developed a oral reading program to enhance the basic
skills needed in oral reading for six grade students using a
group learning method. After controlling, the age, intelligence
and reading acquisi tion variables between both groups. The
experimental and the control the elicited results proved the
appropriateness of the applied program to develop the basic
oral reading skills.
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