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of 'Ifie The problem of the present study has been represented in the
weakness of the prep school stage students in Critical Thinkin g skills
when they learning History, despi te the importance of these skills in
learning social studies In an attempt to solve this prob lem
Two chapters were written , The first discussed: Standards of Arabic
as a Foreign Language . and the seco nd discussed: The Life Skills
Necessary for Speakers of other Languages, .designing a Program
based on Standard s of teaching Arabic as a foreign language and that
included: the program content , language Exercises a nd Activities
Book , student dictionary & teacher ' s manual, finally designing Test
of Life Skills( Communication. Thin king & Cultural Awareness ) .
these 10015 were applied 10 reach the conclus ions

of The researcher reached the followi ng conclusions
1. A list of the standards of teaching Arabic as a foreign language

(TAFL) at the advanced level.
2. A list of the basics of con structing the curriculum of Arabic

language to speakers of other languages.
3. A fIst of dailv life skills (com munication, thinking, and cultural

awareness) necessarv for foreign learners ofArabic .
4. A list of topics through which a progra m of teach ing Arabic can

be based. .
5. A program of teaching Arabic language based on the standards

ofTAFL.
6. There were statistically valid differences (at the 0,00 I level )

between the mean scores of the learners in the pre-post lest in
favor of the post test in the follo wing skills:

a) The different daily life skills (communication, thinking.
and cultural awareness) as a who le and in each individual
skill,

b) The communication skill as a whole (linguistic receiving
and sending land in each individual skill,

c) The critical thinking skill as a who le (critical, induct ive,
and creative) and also in each individual skill , and finally

d ) The cultural awareness as a whole (Islamic, Arabic, and
genera l dimensions) and in each individual skill.
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conclusions
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(])epartment
rdScfioof:
(])ate:
)Iaviser:

1Pr06fem
Sturfy:

o b e i k a n d l . c o m



-4·

P.ng{isfi Summary

This summary deals with the problem and the importance of the
study, the plan of the study, the study delimits, the operational
definitions, the tools, the questions of the study, and finally the
procedures and method of research followed in this study.

One of the advantages of the modern age (The end of the twentieth
century and the beginning 0 of twenty first century) is that it is an age of
information, where knowledge and information have increased and
multip lied rap idly. This in turn .has affected the educat ional curricu la.
Thus, it has become difficult to lind one curriculum that includes all
knowledge , information, facts, concepts generalizations, skills and value.

Peop le in the fi eld of education, therefore, began to reconsider thc
structure of the educational curricula to achieve the best educational
outcomes espec ially in the light of the international trend that calls for the
importance of bui lding education and teaching on clear and well-spec ified
standards.

Teac hing Arabic to speakers of other languages (TASOL) is one of
the curricu la that should consider those standards. Speakers or other
languages who learn Arabic as a second or foreign language arc of
disparate need to learn Arabic to perform their religious rituals and
communicate with the language.

Learning the Arabic language, in the light of clear standards, bench
markers, and specific outcomes, that can be easi ly observed and
measured, is one of the new trends in teaching and learning.

There have bee n many attempts to set standards for teaching the
foreign languages. Among them was the attempt of the American CounciI
for the Teaching of Foreign Language, 1996 that offered fi ve standards
called the five C's: communication, cultures, communities comparisons,
and connectivity. Thi s attempt was the starting point to all other attempts
appeared in Nebraska, 1996, Virginia, 2000 , Kansas, 2000, North
Dakota, 200 I, Illinois 20004, Delaware, 2005, and finally Louisiana,
2005.

For the curricula of Arabic to speakers of other languages to

become effective, they have to be based on the spec ial daily needs of
those speakers since they use. the language either to communicate with the
Arabs or when they are exposed to the Arabic culture. Thus, they need a
number of skills to deal with this culture. These needs are known as daily
life skills.

o b e i k a n d l . c o m
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These life skills are both enormous and fl exible at the same time.
They ean he classified acco rding to majors; for exa mple in the fi eld of
education, life ski lls may be seen as learning lingu istic, mathe matica l,
scientific, and social skills. Whereas, in other fields, like medicine for
example, they can be first aids, disease prevention and curs . .. etc.
Furt hermore, eve n within the same major or fi eld, people do not seem to
agree on what their daily life skills are .

A closer look at the standards of learning foreign languages and
daily life skills reveals that commun ication and life skills are important
standards of learn ing the language. Therefore, there is a need to develop
these skills among students who learn Arabic as a foreign or second
language, to have the teaching of Arab ic language cope with the
internat ional trends and standards of teaching and lea rning foreign
languages, and to help learners satisfy their daily needs.

Moreover, cultural awareness is also one of the standards that
should be enhanced during teaching the foreign language. Finally, there is
a common agreement among scholars that thinking skills are important
life skills.

l lence, in thc present research a program, based on the standards of
TASOL, has been cond ucted to develop some of the daily life skills,
namely communication skills, awareness of the Arabic Islamic culture,
and thinking skills.

Many factors contributed to the prob lem of the present study.
Among them were:

• the import ance of teaching Arabic to speake rs of other languages
according to speci fied standards and the lack of research in this
area

• the importance of enhancing and deve loping daily life skills among
those speakers

• the recommendations of the studies and conferences which
emphasized the need for designing TASO L programs that address
daily life skills, daily needs, thinking skills, and cultural awareness.

Delimits uf th e Study :

The study is limited to:

1. the advanced level of teaching Arabic to speakers of other
languages.

o b e i k a n d l . c o m
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2. three life skills: communication, thinking, and cultural awareness.

3. the foreign students who come to study at Assiut Unive rsity.

Researeh Question

The research was an attempt to answer the following questions

1. What are the standards of a TASOL program?

2. What are the basics of a TASOL program necessary to
develop the daily life skills?

3. What are the topics through which a program of TASOL is
designed?

4. What are the components of a program, based on the standards
of TASOL, for developing the necessary daily life skills?

5. What is the effectiveness of the suggested program in
developing the daily life skills (communication, thinking, and
cultural awareness) ofspeakers ofother languages?

Tools of the Study:

Question naires:

I. A questionnaire to specify the standards ofTASO

2. A questionnaire to specify the linguistic, psychological,
educationa l and cultural basics of designing a TASOL program.

3. A questionnaire to specify the daily life skills (communications,
thinking, cultural awareness) necessary for speakers of other
languages from the experts' point of view.

4. A questionnaire to specify the topics on which a TASOL
program can be based.

Teaching Material

1. Teacher' s book

2. Students' Work book

3. Program Dictionary

4. Teacher ' s Guide

o b e i k a n d l . c o m
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1\1 easufCll1cnt tonls:

1. Communication Test.

2. T hinkin g Sk ill Test.

3. Cultura l Awareness Test.

Methods o f Research :

The research followed both :

I . the descriptive design in writing the theoret ica l background and
the proced ures of the resea rch and

2. the semi-experimental design in the applicat ion of the
exper iment of the study . The research used an experimental
method with one study gro up method and a pre-post test.

Importance of the St udy

1. It helps researchers in their future researches since fi rst, it
presented a list of standards of te ach ing Arabic as a foreign
language. Second, it presented a list of da ily life skills
(communication, thinking, and cultura l awareness) necessary for
foreign lea rners o f Arabic. Third, it offered a list o f standards of
the Arabic curr iculum for speakers of other languages,
represented in the basics of Arabic programs for speakers o f
other languages. Finally, it presented a daily Iife skill test that
has three dimensions (communication, th ink ing, and cultura l
awareness) wh ich might he lp in measuring the performance o f
advanced foreign learners of Arabic language.

2. It helps foreign learners of Arabic language since the sugges ted
program co mprised a sum of important life sk ills necessary for
living in the Arabie society.

3. It copes w ith the international educatio nal trends because it
co incides with the international sta ndards in cons idering
teaching the daily life sk ills

o b e i k a n d l . c o m
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7. A list of the standards of teaching Arabic as a foreign language
(TAFL) at the advanced level.

'8. A list of the basics of constructing the curriculum of Arabic
language to speakers of other languages.

9. A list of daily life skills (communication, thinking, and cultural
awa reness) necessary for foreign learners of Arab ic.

10.A list of topics through which a program of teaching Arab ic can be
based .

I I.A program of teaching Arabic language based on the standards of
TAFL.

12.There were statistically valid differences (at the 0,001 level)
between the mean scores of the learners in the pre-post test in favor
of the post test in the following skills:

a) The different daily life skills (communication.T hinking, and
cultural awareness) as a whole and in each individual skill,

b) The communicat ion skill as a whole (l inguistic receiving
and sending land in each individual skill

c) The critical thinking skill as a whole (critical, inductive, and
creative) and a lso in each individual skill, and finally

d) The cultural awareness as a whole (Islamic, Arabic, and
general d imensions) and in each individual skill.

o b e i k a n d l . c o m




