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Abstract.

.A Suggested Program in History and it's Effect on
Developing Secondary School Students' Culture Identity
Dimensions and Women's Rights Awareness

)lutlior : Hanaa Hosney Ali Ibrahim.

(])egree: PH.D degree.
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, Assuit University Arab Republic OfEgypt .
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Prof. Re~at Mohamed Hassan Elmelegy : professor of
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conclusions ofrrhe Study:
• A list ofcultural identitydimensionsnecessaryfor secondary

stage students.
• A list of women's rights that secondarystage students should

be aware of.
• Historybooks in the secondarystage show cultural identity

dimensions.
• Historybooks in the secondary stage do not show women's

. rights.
• There was a statisticaldifference at the 0.01 level between

means ofscores ofresearchgroup in the pre-posttesting
favoring the post-testing, in the cultural identitydimension
test.

• There was a statistical significantdifference at the 0.01 level
betweenthe mean scoresof research group in the pre-post
testing, favoringthe post-testingin the women's rights
awareness test.

• There was a statistical correlationat the 0.01 level between.
means of scores of researchgroup in the cultural identity
dimension test and women'srights awarenesstest.
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Summary

Research Summary and Results:

Since the end ofthe twentieth century, several countries have been witnessing
a lot of challenges mostly related to globalization which makes powerful countries
dominate, politically, socially, economically, culturally, and educationally, those
countries which ifnot able to catch up with them, they would be crushed in.

The effect of the interference of the powerful countries in the internal affairs
ofthe weak countries has been clearly observed specially with the appearance ofthe
international treaties which oblige all countries to make their lands and marketpen
for different goods. If these countries are unable to acculturate its citizens and make
them aware of what is going on, in and out of their societies, this will affect the
national identity of citizens, and will eventually lead to interference in the local
culture of the country at the public as well as the private levels, which will affect
their customs, traditions, and their perspectives towards the different issues they
believe in.

Culture means whatever man produced whether at the physical or the abstract
levels throughout his' life in a specific place since his early life till the present. So,
culture is cumulative which is transmitted from generation to the next generation.
This does not mean that the culture of a society is not affected by the culture of
other societies, since all societies now are open due to fast means of communication
and transportation, consequently they are affected by each other's cultures due to
what is called horizontal transmit, or transferring of the culture of a society to
another society.

The development in the concept of culture has lead to a change in the concept
ofcurriculum. In the past the curricula stressed the intellectual aspect of the society.
Now they deal with all aspects which affect the individual as well as the society. So,
the relationship between the curriculum and the aspects ofculture has focused in the
necessity of having the curriculum stress the public components and at the same
time to refer to the private components of culture concerned with ethnic, religious,
or professional as important organizational privacies. Also, the curriculum has to
highlight the role of cultural alternatives or variables to clarify their characteristics;
the advantages, and disadvantages that may result from using these alternatives or
applying them in every day life. This is a natural function of curriculum, since it is
an expression ofa group of factors such as the society and its culture, its philosophy,
the hopes it aspires to achieve for its citizens.

One of the main tasks of the instructional curricula which are offered to
learners in any country, is to participate in the development of citizenship in its
modem form which is the citizenship of country, region, religion, and the whole
world for all people in a way that protects them from cultural closure or cultural
dissipation. So instructional curricula have to help the individual be aware of the
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importance of belonging to his country, religion, and the whole world and at the
same time to maintain his customs, traditions, and values which his original country
has. A citizen may borrow something that belongs to another culture if it is useful
and at the same time when a cultural alternative is exposed to one's society's
customs, traditions, and values it may be accepted if it fits with them in this situation
it moves to the private culture of a group of people, or more as a public culture for
most of the people of the society. If this alternative culture does not cope with the
culture ofthe society, then it is rejected.

History is one ofthe branches ofsocial studies which is interested in studying
events, and interactions between man and the environment. Moreover, it expresses
the society's events and conditions along the ages. Advanced societies as well as
developing ones realized that history is the memory people tend to, to learn lessons.
Since history has no longer become the study ofevents just for entertainment, but its
study has become a means for developing citizens intellectually, emotionally to be
aware of things going on in the society with respect to issues and problems which
are themselves history events.

History as a subject has an essential role in forming the individual's mentality,
and attitudes due to its nature, as it is closely related to society and the changes that
have been happening in the past, now, and in the future. This act of forming
frequently occurs through the history subject in the form of conforming to color,
race, gender, or religion. Sometimes it takes the form of excessive surrender, and it
rarely tends to form an enlightened citizen able to develop himself, or society. A
citizen who is moderate in all his life affairs.

In addition to the general importance of history, it has a special importance
nowadays due to interference in other countries' affairs. No longer can any country
now be isolated within its own borders and live in prosperity, leaving other
countries to face problems of famines, poverty, terrorism, or underdevelopment
since communication revolution reality has overcome limits of time and place.

Considering the Arab nation in general, and the Egyptian society in particular,
we can say that the modem Arab citizen who witnesses globalization challenges
since the beginning of the eightieth of the twentieth century till the first decade of
the twenty first century, encounters two opposing worlds, having two different
cultures that are difficult to differentiate. Two unequal cultures. One of them is an
original culture that carries original citizenship, and another culture that is
alienating, that leads him to lose his original culture, and to adopt an artificial racial
one. The Arabic citizen is in a situation where he is unable cope with those two
opposing cultures, so he becomes like southern poor countries suffering from
cultural alienation, so he does not know how to face the challenges of globalization
and the problem ofidentity.

So, when planning to prepare individuals to encounter life situations, the
international domain should be taken into account. A proverb says: "think globally,
and carry out locally), since there is a call for the importance of international
education, where national schools should be open for foreign teachers to teach in
theses schools as they have the experience, and academic mastery that qualify them
to teach in anyplace in the world.
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This attitude means that thinking should he global, whereas action should be
local, so the global dimension should be an essential part of different countries'
thinking, which will eventually be reflected in their curricula, methods of teaching,
language of instruction, techniques used, and specializations needed by the society.

Developing awareness of the global, and local dimensions, in addition to the
development of religious and national dimensions are known as cultural identity
dispositions, which are one of the means of intellectual contribution, since this
contribution is not achieved without having interactions with different parties,
otherwise it becomes similar not reciprocal. Identity means variation in sources
,means, objectives, and values which due to their identity, achieve the integration of
civilization in its function to fulfill the basic different human needs.

Learners' identities are connected with the basic components of the
curriculum, whether implicit or explicit. Some studies assured that cultural identity
is formed through language learning as one of the identity components, they also
assured the importance of the teacher's role as one of the main components of
curriculum, in forming the cultural identity as he is the main source of transmitting
information and he is considered the alternative ofparents in schools.

These facts assure that maintaining the cultural identity of learners has no
longer become a social luxury, but has become a necessity in an age that needs a
more mature intellect which can not be developed through fonnallearning systems
only no matter how effective they are without the aid of non formal learning means
represented by mass media and other cultural means.

Globalization culture is characterized by the fact that it overlooks much ofthe
societal values, and it does not care about identity, citizenship rights, job
opportunities, or environmental affairs. To the contrary sometimes it considers them
as obstacles that must be removed.

The importance of developing the different cultural, Identity dimensions for
students has national, social, economical, and political considerations.

Maintaining the nation's customs and traditions is one of the national
considerations, since the individual should be aware of the dangers of cultural
domination, so he keeps his loyalty to his country in a way that does not collide with
the identification of other nations' customs and traditions from which he can choose
the ones that strengthen own citizenship.

Concerning the social considerations, they mean maintaining the social
relations and overt manners which the whole society believe in, such as ways of
dressing, eating, drinking, man's relation with the woman, father's relation with his
son, .... etc, since the identification ofthe others social aspects makes the individual
honor them, but he has to keep the social aspects that stem from his original society.

Added to this: developing the cultural identity leads also to economical
development. Realizing the relationship - between one's society and the other
societies, helps make the individual prefer the national goods first, even if they are
more expensive, but he may also buy foreign goods if they can not be manufactured
in his own country.

So, culture is the aim of development, and its goal. So it is very important for
any nation to have a great interest in forming its cultural identity clearly, so as it
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integrated the international experience with its original identity forming a unique
and original existence.

The woman's issue is one of the important components of cultural identity,
since there has been a misconception in the Arabic and Islamic culture that women
have not had adequate freedom, and have been deprived from their rights.

Some studies have confirmed this issue, as they showed that:
• The Arabs do not look at Muslim women fairly. So these studies

recommended that researchers in the field ofcomparative education,
and women studies benefit from the age of modern means of
communication to introduce a new vision that reveals the false
illusions of the West that have been widely spreading through mass
media and education so as to charge people's emotions towards
women in the Islamic Arabic world.

• Western media makes use of all its potentialities to show Arabic
women as examples ofpowerlessness and ignorance.

Also, some studies showed that different curricula did not deal with
women issues or tried to show their role in an adequate form that suits its
position in the society.
Although religion cares much about the role of women as the main
component of the society, and the Arabic governments in general, and the
Egyptian government in particular show great interest in women's affairs,
yet, there are several techniques to support women in practicing all their
rights.

So, the present study has introduced a program for developing the
cultural identity dimensions, and awareness of women's rights of first year
secondary students.

The researcher identified the research problem through feeling the
importance of developing cultural identity dimensions in the age of
globalization, and also the importance of developing an awareness of
women's rights as one of the issues related to cultural identity. The
researcher felt that maintaining cultural identity, and showing women's
role in developing the society, are two challenges that teaching history
faces in the twenty first century. Since history teaching is important in
developing cultural identity dimensions, awareness of women's rights.
Also consulting experts in social studies in general, and in teaching history
in particular. Another source of identifying the problem was the
recommendations of some conferences.

Based on the issues mentioned above, the research problem has been
identified in the lack. of studies conducted in social studies in general, and
in history teaching in particular that aim at developing the cultural identity
dimensions of students in different instructional stages specially secondary
stage. This necessitated conducting a study to identify to what extent do
the assigned history courses prepare students in the secondary stage
culturally to be able to face the cultural challenges of globalization which
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is connected with cultural domination, false perceptions about women's
issue, and awareness of women's rights in different societies , since they
are the main component of the society that affect and are affected by
cultural, political, and economical changes that occur in the society.

Secondary stage students need to develop their cultural identity
dimensions (religious, local, national, and international), and they need to
develop awareness of women's rights as women are an effective
component in the society that is affected by cultural changes.

The researcher tried to answer the following questions:
1. What are the cultural identity dimensions that secondary stage students

should be aware of?
2. What are the women's rights that secondary school students should be

aware of?
3. To what extent do history books in the secondary stage show the cultural

identity dimensions?
4. To what extent do history books in the secondary stage show women's

rights?
5. What are the components of a suggested program in history to develop

cultural identity dimensions, and awareness of women's rights of
secondary stage students?

6. How effective is the suggested program in teaching history, in developing
cultural identity dimensions of secondary stage students?

7. How effective is the suggested program in teaching history in developing
awareness of women's rights?

So, the present research aimed at:
1. Preparing a list of cultural identity dimensions necessary for secondary

stage students.
2. Preparing a: list of women's rights that students at the secondary stage

should be aware of.
3. Identifying to what extent the history books in the secondary stage show

cultural identity dimensions.
4. Identifying to what extent the history books in the secondary stage show

women's rights.
5. Preparing a suggested program in history based on cultural identity

dimensions, and women's rights lists for secondary stage students. This
program includes a student book, and a teacher's guide.

6. Identifying the effectiveness of the suggested program in developing
cultural identity dimensions for secondary stage students.

7. Identifying the effectiveness of the suggested program in history in
developing awareness ofwomen's rights for secondary stage students.

The significance of the present research has been shown as it may:
I. Help researchers through the program it prepared in teaching history for

developing cultural identity dimensions, and awareness ofwomen's rights.
The scales designed for measuring cultural identity dimensions and

o b e i k a n d l . c o m



-7-

awareness of women's rights make it possible for conducting similar
programs and designing similar scales in future researches.

2. Help students in studying social studies since it presents a student book
stated in a way that develops cultural identity whether at the local,
national, religious, or international levels. Also, the present research will
help students develop their awareness ofwomen's rights as well.

3. Cope with the educational dispositions which call for implying the rights
ofmen, women, and children in different curricula.

To answer the research questions and achieve its objectives, the researcher has
prepared the following tools:

Data Collection Tools:
1. A questionnaire for the experts to define the cultural dimensions

necessary for secondary stage students.
2. A questionnaire for the experts to assign women's rights that secondary

stage students should be aware of.
Teaching Tools:
3. A program in history based on cultural identity dimensions, which

necessitated the following: The content of the program (teacher's guide)
Student book.

Assessment Tools:
4.Awareness of cultural identity dimensions scale for secondary stage
students.
5.Awareness ofwomen's rights scale for secondary stage students

The research has been limited to:
1.First year secondary stage students which have been chosen since history is
taught as a required subject only in the first and second year, and it is taught
as an optional subject in the second or third year. Choosing second or third
year students for conducting the research would be difficult since they are
enrolled in the secondary school certificate.
2.Cultural identity dimensions (Egyptian, Arabic, Islamic, International, and
Global)
Women's rights (Religious, Social, Political, Civil, Economical, and
Scientific).

The present research has implemented the following two designs:
• Descriptive design, which has been used in writing the theoretical

framework, research procedures followed in preparing tools, and in making
content analysis for the history book for the secondary stage students.

• Quasi-experimental design, which has been used in conducting the research
experiment on the students chosen. The present research used the one group
experimental design with both pre and post testing.

The present research has achieved the following findings:
• A list of cultural identity dimensions necessary for secondary stage

students.
• A list of women's rights that secondary stage students should be aware of.
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• History books in the secondary stage show cultural identity dimensions.
• History books in the secondary stage do not show women's rights.
• There was a statistical difference at the 0.01 level between means of

scores ofresearch group in the pre-post testing favoring the post-testing,
in the cultural identity dimension test.

• There was a statistical significant difference at the 0.01 level between the
mean scores of research group in the pre-post testing, favoring the post­
testing in the women's rights awareness test.

• There was a statistical correlation at the 0.01 level between means of
scores ofresearch group in the cultural identity dimension test and
women's rights awareness test.

Research Recommendations:
In the light of the research findings, the following recommendations may be
introduced:
1)Based on the cultural identity dimensions list the present research arrived at, it
may be recommended that these dimensions are implied in the history books for
secondary stage students.
2)Based on the women' rights list the present research arrived at, it may be
recommended that these right s are implied in the history books for the secondary
stage students.
3)Based on the research findings concerning non existence ofwomen's rights in the
required form, it may be recommended that they are implied in social studies books
in general, and in history books in particular.
4)Using teaching approaches that suit the modem age challenges such as using the
communicative , whole, functional, and computer assisted learning in teaching
history.
Suggested Research Topics:
Based on the fmdings ofthe present study, the following topics may be suggested:
1)The effectiveness of a suggested program in developing cultural identity

dimensions for teachers ofhistory.
2)The effectiveness of a suggested program in social studies in developing cultural
identity dimensions ofprimary stage students.
3)the effectiveness of a suggested program in cultural identity dimensions for prep
stage students.
4)The effectiveness of a suggested program in social studies in developing
awareness ofthe rights ofpeople with special needs for secondary stage students­
5)The effectiveness of a suggested program in social studies in developing
awareness ofwomen's rights for primary stage students.
6)The effectiveness of a suggested program in social studies In developing
awareness ofwomen's rights for prep stage students:
7-The effectiveness of a suggested program in Islamic history for developing
awareness of Islamic Arabic culture for learners speaking languages other than
Arabic.
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