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The Summary

Introduction:
Social relations is considered an important part of child's life since these

relations reflect to what extent a child can be adapted with his peers and to what
extent a child achieved his social growth, As a result of child capability to
establish these relations with his peers and family he achieves success in family,
study and work in the future and in his social life in general: Children capability
to communicate is different from one to another according to their lives,
educational approaches, characteristics, and personal and mental capabilities.
The study investigates the important personality traits of children with high
sciometric status between their peers as they can establish good relations with
them and after defining these personality traits the following step is to develop it
in children with less sciometric status between their peers through a particular
activities programme for developing sciometric status for those children.

Problem of the study:
The study problem is defined in the following questions:

1- What is the relation between sciometric status for a child and some
personal and mental traits (intelligence - co-operative skill - self
concept)? In another way are there differences between popular, rejected
children in intelligence, co-operative skill and self concept?

2- Can the rejected position be modified to be more acceptable from their
group through a programme to increase their sciometric status?

3- Does this programme affect positively on the popular and keeps his status
in his group?

Aims of the study:
1- Recognizing the relation between sciometric status for a child and some

of his personal and mental traits (intelligence - co-operative - self
concept).

2- Recognizing reasons for rejection and facing it through an activity
programme.

3- Trying to modify the rejected position to their group and correcting it
through a programme to increase child's sciometric status.

4- Trying to keep populars position in their group and using them to help
children in participating in activities.

5- Constructing a programme to increase child's sciometric status in his
group.
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6- Designing a scale for sciometric status including all activities that child

practises in Kindergarten.

Sample of the study:
The basic sample was 62 child (32 males and 30 females) in (K. G. 2)

enrolled in Om El Abtal Experimental Kindergarten, Al-Ahram, educational
administration of West Giza.

The consulting sample was 32 child (18 males & 14 females) in (K. G. 2)
at the same Kindergarten.

The study instruments:
1- Sciometric test
2- Children intelligence test.
3- Co-operation scale.
4- Self-concept scale.
S-A programme to increase sciometric status.

(Prepared by the Researcher)
(Prepared by Iglall Serry)
(Prepared by Asmaa EIGabry)
(Prepared by Saadya Bahader)
(Prepared by the Researcher)

Steps of experimental study:
1- Consulting study:

This study was conducted to ensure the clarity of the items and forms of
sciometric test and to apply the suggested programme to evaluate its suitability
for children and reaching its aims.
2- Pre-measurement:

Applying used tests and measurements in measuring current study
variables on the children of both the experimental and control group before the
implementation ofthe programme on the experimental group children.
3- Implementation of the suggested programme:

The suggested programme was implemented on the experimental children
group on a daily basis for about two months.
4- Post -measurement:

Applying used tests and measurements in measuring current study
variables on the children ofboth the experimental group and control group after
the implementation of the programme on the experimental group children to
observe the development of the experimental group children observe and didn't
happen to the control group because of not applying the programme on it.
5- Successive measurement:

Applying used tests and measurements in measuring current study
variables another time on the experimental group after about one month and half
from post-measurement to be sure ofthe continuity ofthe applied programme
effect through comparing the results of this measurement to post-measurement.
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6- Statistical analysis:

A lot of statistical methods have been used on treating the data that
collected using the different study tools:

Means of score.
Stander deviation.
t. test.
Effect size.

Results of the study:
The study has led us to several results:

1- There are statistical significant differences between means of score of
populars and rejected children in intelligence test at 0.05 in favour of
populars.

2- There are statistical significant differences between means of score of
populars and rejected children on co-operative skill scale at 0.01 in favour
ofpopulars.

3- There are statistical significant differences between means of score of
populars and rejected children in self concept scale at 0.01 in favour of
populars.

4- There are statistical significant differences between means of score of
experimental group children on children intelligence test between pre and
post measurement at 0.05 in favour ofpost measurement.

S- There are statistical significant differences between means of score of
control group children on children intelligence test between pre and post
measurement at 0.05 in favour ofpost measurement.

6- There are no statistical significant differences between means ofscore of
experimental group children and control group children on children
intelligence test in post measurement.

7- There are statistical significant differences between means of score of
experimental group children on co-operative skill scale between pre-and
post measurement at 0.001 in favour ofpost measurement.

8- There are no statistical significant differences between means of score of
control group children on co-operative skill scale between pre-and post
measurement.

9- There are statistical significant differences between means of score of
experimental group children and control group children on co-operative
skill scale in post measurement at 0.001 in favour ofexperimental group
children.

10- There are no statistical significant differences between means of score of
experimental group children on co-operative skill scale between post
measurement and successive measurement.
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11- There are statistical significant differences between means of score of

experimental group children on self-concept scale between pre and post
measurement at 0.001 in favour ofpost measurement.

12- There are no statistical significant differences between means of score of
control group children on self- concept scale between pre-and post
measurement.

13- There are statistical significant differences between means of score of
experimental group children and control group children on self-concept
scale in post measurement at 0.001 in favour of experimental group
children.

14- There are no statistical significant differences between means of score of
experimental group children on self- concept scale between post
measurement and successive measurement.

15- There are statistical significant differences between means ofscore of
experimental group children on the sciometric test between pre and post
measurement at 0.05 in favour ofpost measurement.

16- There are no statistical significant differences between means of score of
control group children on sciometric test between pre and post
measurement.

17- There are no statistical significant differences between means of score of
experimental group children on sciometric test between post measurement
and successive measurement.

Key Words:
Sociometric status \ Intelligence \ Co-operation \ self-Concept \ Pre-school child\
Program.
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