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INTRODUCTILON:

Testing is an imporiant aspect of svery u:achij!m and learning experience.
Well made and well marked Lests can help siudents 1o two ways. Firstly,
they can help create positive allitudes towards learmng. In the interest of
motivalion and efficient instruction, teachers eim mt providing positive
class experiences for their students, and tesling can ¢ontribute by piving
studenis & sense of accomplishment. Secondly, Lesty can help students
lcarning a lenguage to master thar language. The students are halped when
they study for tests and again when tesls are returned and discussed). A resl
conlirms to the student what he has mastered, and poioms up thoss
language items that need further attention. But if not well used, tesis can
have acother effect.

On the ather hand, teachers are required to account for the resulis of
thelr instruction. Tests cap belp teachers find out Lf they bave been effec-
tive in their leaching, and the resulis of tests answer questions Lhat are im-
porient to teachers and the teaching process..... questions such as : “Am [
Leaching some skills effeclively and others less ef fectively 77, *What areas
do we need more work on 7' etc. The answers o these questions make
teachers examine what Lhey have been doiog in their classes, and in turn esk
“‘What's going wrong ?'" "*Why 1"* aod **What can we do that is better 7"

Thls paper aims at looking at what has been going on in the teaching of
frec writlng in the Department of English, Facully of Arts, University of
Alexandria in ihe last five ycars, and why, (D spite of the use of a revised
syliabus based on & needs analysis of the studems, has their production in
free wriling oot improved. Suggestions for improvement are made at the
end and a way ehown to teachers as 1o bow best to redirect their future efs
forts. There is, of course, no one remedy, no panacea for all teachersn all
classrogms. This s only one suggestion.

Eiatement of the Problem:

In Jpnuery and June of every year, results of the mid-year and end of
year examinations appear and they have a detrimenial effect on both
teachers and students allke. The results show a discrepancy Ln {evel bet-
ween Sludents' hmrovement after Instruction in receplve skills vessus pro-
ductive skills, It is a fact that the productive skills like speaking and
wriing are definitely more difficuli to master than the recepiive skills



where language learning i5 concerned. But the wnting of students in
geacral seems to improve very litile and very slowly in the cours ef lour
years of iostruction at the undergraduaie level; some of the written papers
of studenls of the BA year are very poor indeed, This undermines studem
motivation and these results have an unhealthy effect on students’ attitudes
towards essay writing and olher subjects o the curricuwlum that invalve any
kind :‘Jf free writing. The general feeling amidst both teachers and students
is that students fail some of their liccrature papers (particularly in the first
year) on their inability to express themselves in correst Muent English. As
far as the first year js concerned, after a year of ingizuction in essay writing
skills, the results are still unsatisfactary although those of the 'Language’
paper, which ls mostly receptive in nature, are not. The following eble
shows a sample of the [first year resulty,

Because of the sire of this paper we shall concentrate galy on the frst
year, although it is to be kept in mind that the results on the essay writing
paper in the other three undergraduaic years are also far fr}:m srisfaciory.

The tatal number of students attending the examingtions = 71,
{54 freshmen + 17 doublers)

SAMPLE OF FIRST YEAR RESULT

| —

SLAJECT f-‘il::? LANGUAGE FSSAY BILLS OAAL RILLY POETRY NOVET,

Number of 49 68 57
Students
WhoPassed 45 &8 467 48 15 4] 48 15 41

Number of

Studenty

Who Failed. 26 3 4 23 S5 N 16 10
A word sbout the type of examination that students are required to sit

for {s appropriate bere. [n the ‘Essay’ paper, students are glven four topics

to choose from. They write about ons lo 3 hours. The topics are of the

following type:



The futore is delnigly bewer thar the preseni.

1 like being what 1| am booeause o

Cos8ip 1% enjuya ble whailgver pooples may say.

Thers is nothing called eyoulity ol Opporwnity In iy socicly

il s

The students are free (o wnte gs they please. T shall commient on rhix
rype af exum later.

The ‘Essay Drills’ paper {3 hours) is one that ngludes ty;]aa of exervises
that students have practised in s, (See Appendix | for marerial for this
conrse and the type of catrcise.) A model paragraph is analysed for topic.
major and minor support seniences, as wel] as irrelevant ones if there sre
any. A puragraph is unscranibled, reorgansed and rearranged. a

paragraph i« writlen according (o specific guidelines.  Students are asked to
1dentify good 1opic sentences and say whs. [T they are asked to write two
of three paragraphs linked together, then they arc reminded to use a clear
topie sentence in each paragraph.

The 'Lenguage’ paper (3 hours) is made up of 4 long paswage fur
reading, with different types of exercises following. Thure are six diiferenr
types !

(1) a multiple choice type vocshulary exercise where Lhe meaning of the
word is identificd ectording to its context in the passage.

{b} a truc/false exercisc in which the student must idenrify defailed points
made by the writer,

{c) a multiple choice type exercise where (he student is raquired to identify
Hie main idea i each paragraph in the passage.

- Anesercisg where the studentis asked Loidznafy the piain point of the
whale passuge nnd wnite it wout in a paragraph of 10-12 lines.

e} an exercise in struciurc where students are asked 1o re-word sentences
siarting with particular words or constructions, but not changing the
mecaning.

{N  a cloze Lest related to the passage (but not part of i) where siudents
supply missing words, ).c. they must decids what is appropriate to the
given context.

The exam Follows exactly the same formar of the unirs the students work
on during their classes.



Obvipusly the "Oral Drills' iz an oral rest that regquires correcl
pronubciaticn, stress, thythm, intenation ete, to bring out camrect meaning
whether in spoken language or reading aloud.

The results are here included to show that the siudents'oral results are
no! satisfactory jusi like their written production, although of course
speaking and wrlting are noi identical and there are many differences
between them as productive skills.

Tihe *"Nove) and 'Poetry’ results are included to show how, when
answering literature questions In the written formstudents can fail. The
cisay Enswers to siich subjects not only invelve content, but siudents™ideas
must be dearly and forcefully expressed, be convincing, in correct
grammar and according to rhetorical formulae. The students must know
how to compare, contrast, argue, aod deseribe. Their poor command of
linguistic rules and the lack of development in their composing processes
simply stand Ln the way of their handling such estay tasks succssfully,

The mntelri:rls for the essay writing coursg gre based on Lhe novy| course
and its content, and yet lack of skill in written expresslon stands in the way
of ucoess.

The very high failure rate In the poetry paper can be explained. Poetry s
a difflcwlt condensed form of literature. Writing about poetry as tauzhi in
the mother tongue, Selama (1981) siates thas ot secondary lzvel ihe choles
of poemy does not cater for the students' pedagogic and psycholegical
nceds. The poom)d are difflcult and in archaic !languzge and ere therefore
divorced from reality where the students are concemed. The result is that
the student ls aliensted from pocicy insiead of being driven to
appreciation of, understanding end feeling for poctry. To the student,
poetry is understood by the initiated few.

Paychologically be therefore rejects poetry and finds it dif ficult. If this
ls the case In the mother-tongue sltuation, then poeiry in the foreign
lapguage cannot be easy for studcnts, The poelry course in the first year is
falrly slmple : studenty explore with the tcacher the world of short easy
pocms, modern of otherwise, They try to identify themes, fgures of
epecch, rhythm; they investigate how, for example, movement is treated by
different poets In different wards end [mages end their effect, Yet they are
scered, especially in exams, as they are not used to dealing with unscen



texts. Appendix 2 shows a iypical firsl year poetry examinalion.

Students have 1o answer qucsuons On an unseen poem in paragraph
forrn. The exam i3 receplive in that students have 10 undersiand and
interpret the poem for themsclves, and productive in the sense that they
have 0 write about it. A simple poctry answer in Appendix 3 shows that
the spelling gnd grammar mistakes in the paper are enough to fail it, let
alone the lack of cantent and organisation.

It becomes apparent that students of the Depariment must improve thelr
wnitien production, not only in order to pass their literalure papers hut so
that they can enjoy their four undergraduate years and learn properly. The
essiy writing course must be improved as it feeds inte almost all the other
subjeets on the curriculem.

Again, the educational case far relaining the essay type of lest ogtweighs
the psvchametrie case for abolishing it as an expnination device thay is
u=rlinble, Madsen (1983, 101 states,

“Tr=t vanety stems from the vanous applications of writing.” [n the
Lt ementstudentys are reguired 1o write ¢ssays i the medium of Erglish.
Th. rssay therefore hay a useful role to fulfll. Valete (1977, 285) again

Cags
B ot

“Essay te=is reguite fhe shiedenis 1o orpanise their (houyhis and 1o
suhstantig’evtherinierpretation. Sioec almos all liierary criticism
is in cvvay form. ... the cssay tost in literamuce is a highly valid test
form',

‘The essay allows for freedom of respone; the student selects from his
v+ 1 mackground what he wanis to put down and organises the answer and
expivsses It in his own words, An exiended essay gives some scope for
evaludtlon of organiszlion and promotes emphasis on the whole rather
than on parts. This is what is needed in a language and literature
depariment.

To solve our prohlem we need to investigate the cause of the prablem.
There are several facters that could be the cause :
1. The students’ background where the skill of wriling is concerned.
2 The students' atdtude towards subjects in the Department and
particularly essay writing,

e S C—
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The teaching material used in the writing course.

The teaching method.

How the essay type lest is used.

The macking of the test,

The nature of the writing task under examinalion conditions.
All of the above or some of the sbove lo combination.

I

An examination of the above factors may lead us to certain concluslons
and suggestions for the direction of future efforis where essay writing in
the first year is concerned.

The Studenols :

The students' average age is 18-19 on entry. They are mixed, with a
considerable majorily belng femals, and are mainly from the more
privileged s=ctors of socicty. Most of them come from non-Arabic
medium private 'language’ schools, Their study covironment is thus fairly
favourzble both at school and at bams; their independent study habits
however, are not paricularly well developed gs they are used to rote
learning rather than problem sclving end thinking for themselves.
Generelly they have had from B-12 years of siudy of the English languags,
even in French and Oerman schogls, Their teachers at school have a good
commarkl of English. As a result they have more spoken competence than
stucents of public-sector schools end much more experience in readiog and
writng longer texts. This does nol mean that they read and write wall,
Close examination of the shiuatlon shows the fallowing :

(g} Decause their motivation al school (and at wniversity) is intninsic and
directly linked wilh passing exeminatinns, exams arc faken very
seriously and  worked for with a narrew deoiermination.

(b) The third secondary *ordinary level’ exnmination which’they at! have
0 pass invalves only the writing of a gulded paragraph of five
sentences, completing a shart dialogue, writing a shon letier, a claze
test and a translation passage. The few wha sit for the *High level®
examination are not required to write consisteptly for more than 20
lines (Matear, {985).

{c) Thus the students' experience of wrtten free production is very
limited.

COeperally speaking, their competence In English oo enlry to the
Department of English is intermediarz to advaneed, though frequently with



- i S

an over confidently careless attitude 1owards accuracy of expression {both
spoken and written) as weil as to logic or depth of thought {(Hawkey, 1978).
Private conversation with teachers of Arabic at language schools showed
that students are not good at wriling ssays in their pative language and
find it difficult (Mattar, 1938).

Afiltudinal Faetom :

Many students do not seem very highly motivated and gre unenthusiastic

abaut 1he courses, though oot in a particularly articulate or searching way.
Their ecomplalnts usually boil down to persomalissd grumbles that a
pariicular factor in e particular course made an exam more difficult 0
pass, Ipformal ‘research’ carried out for clearer information s to
attitudes and aims of studenls produced the following :
l. High ratings for relevance on courses on ;

novel, grammar, ranslation, drama, composition.
2. Fairly high ratinges for relcvance on :

Arabic, poetry, criticism.
3. Minprity relevance rating for

Frenchycivilisation (Hawkey, 1578)

This luck of emhusiasm makes their wrilten work in both language and
Lterature courses complacenify slapdath in thought, languagr and
presentation and their attitudes in lectures and glasses ‘'degage’ and
Huhtly tittering®' (Hawkey, 1978).

The students and their parenis seem to be under the misapprehension
st because they have been to 'language’ schools they speak and wnle
vory good English”. ... a thing they want to capilalise upon foer their future
vereers, and thus they join the Depanment af English. They do not
however, have very clear carecr specilfic reasont for this choice; they wani
lo become ‘translators’ or ‘secrelanes’ in well paid private secior
institulions, or perhaps ‘teachers® in language schools. Maoy of them do
nol know what they want to do after graduation.

The falling level of Languege Competeace *

A malter of unanimous agreement amongst staff in the Deparment of
English by the felling level of language competence. Whatever studenis
may think about ther compeience in Eoglish, it is eertain that it leaves
tuch to he desired. This decline in Ianguage compelence necessitated @

e e ot T e iy
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change of Department objectives and referms in syllabus design and
implementstion, a step that was taken in the late 1570's.

The role of English and [eparimen) (hjectives ;

It is very difficult te fiv English in the Depariment of English Language
& Literature into any rcal E O P mould, ar E A T rale where it is siudicd
for the purposes of educarion in anather discipline, wnless the other
discipline is English literalure. Again it is uercalistic te teach entrants o
the Department as if they are native speakers emhbarking on specaiist
training in English Lirerature and eulivre. The Dcpanm:nti therefore
decided that instead of tezching English through and for literary/culiural
purposcg as an end in irself to provide studenfs with a tiberal vpcnted
training in the verbal arts, it would raise the languape compeience of
students and imprave the skills required in order far them 10 benein as
fully as possible from their speciatisation jn English. The fanguape skills
that are unteained or necd remedial atleation would be deall wih hy
nttterialy and methods designed for the purpose. This would nettepresont
a switch from licerature to langoaee, wines e spoecific skdlls for infid
training would inelndr somhe pimed at helping leamers towards a 1oreel
competence enahling them to handle literature property. It woodd sl
include skills aimed at, pud even traingd thraugh bcrareccnturs)
selivities. The language prosramme components would ke coorgling: d
terms uf kevel, content and approach with SiiermmeZenliora! comigis, s,
Idealiy afier four years this programme would preduge 4 grodoie winne
English is good ard who can deal with zny jub 1 hat veguires thiz fanding of
the English language.

Syllahus and Communication Need Factors :

A more sensitive and detailed syllabus specificatinn represenring a
coordinated needs-based appraach to the improvement of skills required
replaced the ald syllabus in 19T%. A description of the new syllabus is
found in The Consultancy Repon on Facully of Arts English Programme,
Alexandria Unlverslty by Rager Hawkey, The faci that students in the
English Depaniment are beiog traiced as specialisis in English means that
dimensions of size, complextty, range, delicacy, speed and flexibility of
teus they ate required to handle both receptively and productively are all
high. Similarly 1olerance of error, stylistic Fatlure, lack of Muency, need 1o
ask for repetition ot explanation is relalively low when learners are
speaking or writing English. Conversely, as specialists, they would be

-0 -
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expecicd 1o be able ta cope with errors, stylistic faihwe, lack of flaency,
requests for repetition or explunation when they are an the reeeiving end.

Among the commuonicalive activilies that students ure 19 be trained for,
those for writing are :

tz) Mote-taking from lectures.

(b) Mote-toking from readings.

(<) Writing factually frem notes or other previously collzcted data,
{d) Writing crcarively,

{e) Writing critically.

() Wrinng in thesc ways in repori, essay, longer texi form,

The topics in connection with writing are language, litcrature, history,
backuround, educaiion, current sffairs etc.

The specific language skills and funcidons take accout of the Fact that
studgris’ level of competsnce an entry, thoueh falling, is not low. The
syllabus does not include {tems that they have in fact mastered but sull
hand!c carciessly. Maost errors are taken 1o he due 10 their attilude and
their lack of real motivation, Their attitude will not he improved by a full
fodged remedial course. The solution s in stretching them sut of their
complacency by systematig creéative training in relevant skills and
functions, accompanied by sirict 'on the spol’ remedial treatment of
carelessness. The onus for correclion is put on the student not the teacher.

E%sAY WRITING COURSE
Since we are concentrating an free writing we shall only deal with the

language component formerly called “*Essay'* and naw Laught under
“*¢ontrol level reading/writing skills development''.

The Essay component was formerly very much a  spur of the moment
affair with rather unsystemalic selection of ritles, perhaps some
preliminary discussion, generally thoughless unplanned and linguistically
inaccurate writing from the students, and often painstaking but mainly
wasted correction by the teacher; then on to the next title. The following is
new being fallowed -

1. Remedia] work based on the commonest errars, viz ;
(2) concord.
(b} prepositions.

- I




) senfenee strpctuiy ol punciegion,
2 Purageaph organisgtion:

fa) exerciscs in recagoising (he iowernal order of a paragruph.
(bl sentenve ¢onnection.

Material : Porggzraph Writlag, Chaplen, F., O, 1979, {First Impression
1970), Chapiers -5
Suppleaentary exercises [rom the Jepsinnent

3. Guided paragraph Wrliing
Designed to put into pracuice the prinviples kearne in 2 above.
Subject maiter drawn from novel course and material provided by the
department.

4. T'ree Purugraph Wrlting

Suhject matter drawn from novel course,  Students are given ropic
sentences (o develop and write about.

§. Pamzraph into Fsxay
Lxercises in arganisation.
Material pravided by the depaniment
Subject-matier drawn from novel course.

Appendix 1 shows samples of the materials used covering those five
stages. The material was prepared by a British Council KEL T adviser in
cooperation wilh the depaniment and ils use outside the department is not
puthorised. Ui is copyright of the Council and C.B. Hudson.

The maierials in Appendix 1 are taught vader ‘Essay Drills' fur two
hours a week to small groups of 12-15 students. As mentioncd before, the
content of the free and guided paragraph writing and the organisation aof
paragraphs inlo cssay are based on the novel course where students study
the following :

1. Animul Farm G. Orwell.
2. The Cheysalldy 1. Whyndam
3. Drave New World A. Huxley

This is done firstly to link the liigrature and language courses, and
sccondly, so that siudents do not have the double burden of worrying

- 17 —



aboet vontent and correct lanpuage,

Anviher 2 hours a wuek arc devoted 10 'Essay”. The whnle ¢lass af M)
siudenis atcend this class tegether because of thy teacher shortage. Here the
tcacher is supposed lo teuch students how to write, The 1eacher uses a step
by step breakdown ofihe wniting provess derived entirely Fram an analysis
of written praducts.

First students and teacher choose a topie, restrict that tepic then write a
thesis sentenee. With that single resiricted thesiz clearly in mind, students
write & sentcage gutling, with Roman end Arabic nuimerals, capital and
lower-case letters all in place. The rest is suppnsed to follow easily, The
students arc supposed 1o write their essay from introduction te conclusion
seeording to the outling, revise it carefully, check that Lhey have avoided
gruramatical and mechanical errors and hand it in for marking,. When
watdents pet bad grades cthey wonder why, when they have followed a
prriern, proofacad and kave done what was askzd For, dothey fail 7.

[t we look at the matevials we find owt why sindents pass Essay Drills®
wrd Toil *Essay’. I the former we have paid careful aflenion to
arpacsation skills, selceied apprepriate exercises, taucht themn and then
te12e thetn, The ‘Essay D" test is therefore valld, Iu the case of
La-cy' we  expect thal  good writing will arise ot of Tollowing a sct
cliine. We know thel students have alvcady had pungtoaiion and
i o-unar exercises, frec paropraph whong ere. and 5o cxpect essays to be
tl7ively free of errors.  But what we have not taught students is how Lo
‘vornpose’, Free writing is the ahility to write freely what has becn taught
ard not the abilicy to write anything at all. [t means that ‘'the writing
which has been practiscd under control can at last be accomplished without
control™ (Pincas, 1982). In our case we are not teaching studenis either
whal to write or how to write it. We let them plunge in and leave them to
sink or swim. Thus the *Esray” test is invalid. Morcover, producing a
piete of writing involves:

Syntax (sentence structures. ..sentence boundaries. .. ).
Grammar {rules for verbs, pronouns eic.).
Mechanics {punctuation, spelling...).

Organization (paragraphs, topic and support...).
Word Choice (vocabulary, idiom, tone...).

Purpose (the reason for writing).

R L

o

- ll an



Audience (the reader/s).

Conient {relevance, clarity...}.

9. The Writer's Process {getiing ideas, writing drafts, getting started,
revising).

m -

As tenchers, we have only stressed one or two features of the nine
mentoned above, meinly mechanics, grammar and ¢rganisation.

The materials and the teaching method cmphasise structure, [irst
syntactic and then rehtorical, and implies that if sludents follow it then they
will be able to write (ucntly in an organised way. Considering the
camplexity of teaching wrining, it is net surprising that we concentraie on
the rule governed forms of the foreign language and the mechanics of
prose. [t is simply because they can be straightforwardly taught. But no
matter how many excrclses of the 1ype given in the remedial material we
use, it does not mean that siudents are [sarming to compase. They are
merely improving their grammar.

When we deal with paragraphs, we try to be equally straightforward in
our tasks., We give paragraphs to be apalysed, unscrambled, reorganised
end written according to guidelines. We ask students to manipulate prose
written by someons else. However patterns and model paragraphs will oot
teach studenis how to write.

We assume that students need mastery over the sentence before
proceeding to the paragraph and mastery over the paregraph before
pracecding to the essay. We then provide conirols that make the task easy
for us, but is it casiel for the students? What happens is they worry about
accuracy, spelling and punctuation. They ere not concerned with concepls
or ideas. By giving students a topic semience we imprison fhem in a
semantic and rhetorical prison (Raimes, 1983, 261). The first sentence
restricts 1hem before they have begun to develop their ideas. Again by
giving them the content of the novel course to deal with, we do not leave
scope for development of their own ideas. Widdowson (1983, 41) says.

*‘1t §s worth noting that when we instruct students to draw up a
plan of an cxsay before writing and then to conform to It closely as

they write we may be inhlbiting the interactive process that
generates written discourse®’.
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The resall j5 thut stwdents gotceniralie on what Widdowson calls *rest’
rither than diseourse wnd constiumeation GF ideas. Poerhaps in o Tarcgn
lenpiep e, student prohfess aee rexioa) rather (o diseoorsal. 17 they basve
alresdy learor how 1o write 1o rhoir morher rongue, then they will havy
guguired the essential inwemctive ghiliy underlying discourse enacinent
ard the ahility 10 record it 1n text, Their problzi is how to exioalise in the
foreizo lengnage. Bul we Fase glresdy mentioned thgt students are poor in
gssay writing in Arabic. They therefore lzck expenicnce with the coneept af
uly writien paragraph and with the mgntad processes that are peeded 1o
cxpryss ideas o paper for a reader. The prablen: liete docs ol secm to be
anly oue of carelessness and being slapdash in thought and presenranion,

MARKING

The stodent produces prosc that is Mut, with o welier of evrors, dillerent
ongs each tine ke writes. This in tumm lzaves the teacher Litle opoon other
thian covering the paper in red inarks, a process that is most discouraging
for teacher und student alike. This is what s called 'regative’ marking.

All the “murks’ which are the ‘resporse’ of the teacher are so
vverwhelming that they will be probably ingored by the student. To hing it
means 'you have made a lurge rumber of ervors™. He is overeome by the
guantities of red murks, does rot know how 1o react and where to begin lor
improvement 10 lzke place. '

After that, the tact that rrodenis write again at all is @ manifestation of
ahility and perseverence.

The teacher's sesponse is to the finished product given in by the student,
He can only judge un eveluaie but rot influence the piece of writing.
Rusponding (0 a paper only at the end limits teachers 10 cortecting errors,
giving a grade and a comment like “*carcless’ or “*needs improvement'” In
& scnse this is funle especially for the studsat who has worked hard.

He puts the paper away therefore amd hopes that next time he will get
[ower 'reql marks”. For correction of @ wiiling crror 1o be effective there are
three vondsiions:

(a) the commeni should be comnprehensible to the reader.

0w should lvad (o improved performance.

{c) it should relate te a genuine ermor, i.c. a recurring error rather than ane
which is connected with spead or carelcssness,



What is suggested for both teaching and marking js a shift in emphasis
from producl to process in composition writing,

Raimes (1983, 260) suggests we respond to the piece of writing as readers
and not as item checkers. She also suggesis that the teacher can intervene
during the process of writing. This transforms the writing task from doing
an aysignment for the teacher to an inreraction between teacher and
student.

If teachers and students are to be partners in a joint collaboration over
the student’s work in progress, then this is better for students’ maotivation,
The suggestions that are given for written work and its presenfation in
Appendix 4 may, and do work for discipline and getting rid of carelessness;
but where the student is concerced, there are too many Lhreats and
warnings. The student may do the writing task, but will he take pleasure in
expressing his ideas, and will he improve his compesing proccss through
interest and motivation 7 [t is doubiful

The ‘Marking Code’ suggested is a code for marking wrtten producty
only. Itisarype of markiog code that js more fit for testing rather than for
gssessment on the progress of studenis’' work, Thers scems to he an
essentia! confusion belween testing as a procedure end gssessment of
siudents’ progress during instruction. This confusion anses mainly
bécause we cancentrate an product rather than process of writing, When
W B38¢ss progress, we adapt our marking to fit what we teach and what we
emphasise. We respond to the idsas expressed, how they are expressed and
not only to the gumber of crrors on the page. Rather than correct errors in
syotax and punctuation etc. we note what problems our studegts are
having, explzin in groups through discussion the syntactic polots, and then
essign exercises that move from recognition to producrion. It is sometimes
better not to correct grammar at all ln the students’ first two dralts on an
essay, rather pssign a toplc that is likedy to generate the topic in quesiion
At the same time praise what has been done correctly on the essay; good
beginnings, relevant word choice, lively detail and 50 on. Warmly praising
cownments like ‘T like this point® or encouraging ones like “Can you tell me
more abotit this?' are Jikely to be mare benficial. This type of essessment
iv different to testing, where students must display visible end measurable
progress at ¢rucial points throughout their edocationzl career. There we
can mark errors. Let us look at the dltuation with the essay test.



TESTING AND ASSESSING

When one warches studenis writing one can plainly sce that it is a painful
experience for them. They cross vut sentences and words, wrile others that
are equally wrong, consult their dictionaries and produce MMat uninteresting
prose that is full of repcated errors. They complain that they do not have
ideas to put down or they cannot find the right words. They worry about
grammar and spelling and dread essay exams mote than literature exams.
This is not surprising when one asks what does writing involve? It involves
mechanies such os spelling and pungtuation, vovsbulary, grammar,
mpprapriate contenl, word selevtion, rhetorical matters like organisation,
cohesion, unity, appropriztensss 1o audience, topic, as well us other
concerns such as logic and stylc. When we think of what the foreign
lezrmer has (o learm in @ new linguage in order to write  Muently and
accurately, the mind boggles. Again, all the above is not easy to teach.

Wriling on the other hand is nol the type of aclivily thal can be iested in
the way other subjects that invalve content and kiowledge ¢an be teswed,
We are not looking for whar a student knows abow a sohject. We are
lopking at how he can use the phoaology, grammar, vocabulary and
syntactical structures af the Toreizn language, axs well as the mechanivs of
prose af that langusge. We evatuare his thinking, his iduus snd the
cosnniicating of these idess. But whal the student chooses to produce
peder exam conditions may 1ol Recessarily be what he {8 actually eapalle
of cvduging,  1f he is constrained by the title of an essay in ap exam which
Aues por nterest him, be may have very little 10 say on the suliject. 1f heis
constrained by ume. which he is under examination conditions, he may
aga'n produce very little, especially if fe i1s writing in a forcign language,
beenyss he cannol present his ideas in an ordered way in the nme available
to hiin. Even a professional weiter writing in his own language would be
unliiely to produce his best work, given a blank sheel af paper and 2 or 3
hoers inwhich to full it, Jt cun be argued then that the essay exam is not an
irdiennion of what t(he siudent can praduce but simuply of what he choeses
1o produce at a glven time under exam canditions.

Anather argument against the essay as a measure of writing skill is from
the point of view of the marker. The marker's response to an exsay is
es:entially subjective and therefore unretiable. Reliability can to a certain
extenl be schieved by using what is generglly called ‘the mechanical
eccurdcy method'. Here the essay is allocated, for example, 100 marks and
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inarks are deducted for errous. Olten, wsing this scheme, some crrors are
deemed 1o be more sertous than olhers and therefine lose more marks.
There can therefore <ill be disagree¢ment among examiners as lo the
relutive serivusness of errors, This method shows that in spite of i
vbjectisiry, essay marking is still subjective, impressionisic and intuitive;
the method also has o negauve effect a< it l0oks lor error in essave rather
than help students overcome errors, HHeaton [(1975) is horrified by this
method as it sacrifices validity 10 reliabilily, since it vcomplelely ignores the
communicative function of the sssay. The essay is not treaced as o pisce of
discourse and a unit but simply as a string of words which are ¢ither correct
or incorrect,  [f the essay is Lo he used as a method of writing abilicy, then
surgly it must be treated as discourse and assessed as such.

It is therefore sugzested for wniling to be assessed fairly, it should be by
continuows assessment of student’s work throughout the year. This will
show how regulariy and how hard students have worked and their ruic of
development duriog the academic year. This is something thal one éssay
writien under exam conditions cannot show, [f an end of year exam is a
miust, thenit should be allocated 25 marks out of 100, and the 75 remaining
marks should go (o the continuous assessment of year's work,

Gannon {1985, 16) warns that It Is dangerous to evaluate a picce of
writing out of context, i,z. without knowing the swdent. his rate of
development where wriling is concerncd, the nature of the task thut has
been set for him (o do, its origins and its purposes. Considering that the
examiner marks cxam papers at the end of the year withour knowing which
papcr belongs to what studenr, and considering 1he unreliability of the
essay &s & measure of writing ahility, this is not Fair on the student. The
method of assessment I have suggested seerns to me more adequate. This
meihod fits in well with the method that is suggested below for fcaching.

The marking of essay examinations should also be changed, We cannot
go on marking in a totally subjective and Intuitive way and we canno!
simply use the mechanival accurecy method. What is suggested is the usc
of a writing assessment scale like the one used by institutions like the
British Council for assessing writien work on public examinalions. This
uses § hands ranging from expert writer in band 9 10 unassessable wnter in
band 1.

This assesses ihems, loglcality, clanty, accuracy, intelligibili-



approprigieness ol syle, cononoeaonm, vogabulire, presentaion,
vitrmgty ete. Hand 5 Tor example stuies,

“Modest writer : theme can be followed, but logical presentanan may be
broken and lack clarity or consisleney. Seseral indeeuracies and stvle o
always appropnace (0 prescifauon. May lack infercst or vanewy. but the
Fasiv mgssape 15 pre~enuied. The reader will Bave 10 stram o ecasion (o
vomprchend meaving,” This type of asscssment scalt inay help the teacher,
overburdeired with thousands of papers to mack at the end of the yeor,
Judge siudenis” writign production more (airly and consistently,. The most
impertant purl that will help improvement 1n Irec writing Is the shift of
emphusis from product (0 progcesy in lcaching, This s the pan we shall
LUTTE O Ao,

Teaching procedures

Thaorpion (1950, 290, says *One learns 1o write by writine'®, 10 only by
(rying 1o write in respons€ fo need thal one gan explore for ongself the twve
constraings. samely what the writing svsterm will allow and what our vwa
mastery of the writing svstem will allow ws o do. Free wrineg s
conoerned wiih [Tuency, content and aodience. It thust revolse around
subjecty thar stydents are interesied i and these subizals then become the
bus:s for other more Ffocused writing rasks, e liternture. One mns
therefore he very caretul in chop<ing and giving gssigmnents fo stidents,
It dogs not only involve giving a togae bol alse giving sugeedtions ak te how
to go about whiting ghoul the jypw.

The Process of Coamposing

The shift in emphasis should be from focussing on product 1o Fovussing
on process of composing.  Raimes (1983) suggests 1hat the process of
wnhng dees nol seem 1o be a bncar one with pre writing, writing #0d 1hen
revising coming in thar order. Rurher the threc activiues all go on ai the
same hime. Composing meuns expressing ideas & conveyimg meuning and
it enrails thinking. “The thinking/'writing process is also a way of
discovering what we krow, a way of ‘form fnding' ™ (Berthoff, 1978).
Wniting therefore helps us find out whai we want to say, 11 this is the
nature of the compoasing process then we have to avoid foraing students
inio the three types of activities pre-writing writing revising- separately. A
teaching methed thar encourages the three activities all together may he the
following
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I I2non deaw iep a plan ol o essay and make theoy Boliow i,

2 Mt dewen g st ofideas abont the ehesen fopiv and sk shaduends ol
down words in ol list thal The topic sugeests 1 thermn,

3 Ask studems (o deseribe, deline, classily objecls of actions Jod
codicepis 1 that st

4. Ask sindends te write one or 1wao paragraphs, lengthen them, shoren
them or cyen throw Thent spaiad dl they du nod like them, Stoadents can
work alane. tn,paits or in gronp<

5 Discuss the vontent with them and axk 1them o discuss il amoeng

themselves,

I this way the students bave lime o deal with conlent, organisarion and
only al the end with grannnar, although grarmmar will crop up while they
are discussing coment if i is preventing clear expression. What siudents
musl realise 35 that what they first pul down on paper is hol necessarily
their finished product but just a beginning. a setting oul of the fintidegs, a
dralt. They, and the tcacher should not expeci that the words they pul
down on paper will be pertect siraight away. Stedens should be given
tisne Jor the composing process 10 work, Lime to try oul ideas and have
appropriate feedback on the content of what they write in their firse draft,
The feedback could come from the wacher going around 1o the severd]
greoups, or Irons the students of ather groups. This encourages studenis 1o
discover new ideas, new words and new sentences as (hey plan. write onee,
revise and write again. To explaore a topic fully teachers may use activitics
such as brainstorming, reading, debate and Hse-making.

The first piece af writing is not corrected or graded.  The teacher only
looks al the ideas. Then, after showing cach other and the ceacher drafis
and using what they have wrirten 10 read over, think abour amd revise,
siudents move on (o other new idess about the same topic. This is a
process of discovery of now ideas as well as new language forms to express
Ihose ideas. Revisipn wili be important for students if the teacher shows
them how imporiant itis, by expecting them ta revise. Spending a lutle
time helping students with revision is more fmportant than a whole new
assignment.  Honest criticism of tdéas, praisc (or what (hey have doue
right and encouragement will make students wanlt to revise and improve.
h wit! also help them proof read effectively. The paper they use can have a
wide margin left for comments by teacher and other students in other
toups, This could also serve Tor 1heir reviston notes. Then they can wrile



dwother dralt anew. When they feel that tlaoy can give in Their composilion
i il fineh form, they can do so.

Chousing the Topic

It & 1opic is chosen with care and discusscd and students are gllowed ime
1o think aboul it and write, this will imprave their svntax. With some
topics the teacher can predict the use of vertwn syatactic siructures that are
likely 10 be used with the topic; e.g. if one is 1alking &bout a certain moral
dilernma, then onc is likely (o use *should have' ‘could have' “rather’ “if°
eiy.. The reacher could review such struciures beforchand and siress them
again at the reading stage when revising. One however must be gareful not
to turn & composinion class into a grammar class,

The topics chosen must be interesiing for young adults, They could keep
a journal where they record abservations, as has heen tried m the mother-
tengue situation. This will cerainly ingrease their fluency and help
generate ideas, But for academic purposes one needs topics that will help
them compare, describe, persuade, arguc a paint and so on. They could
report on an accident efter looking ar 8 piciure of 1. They could
compare willy carioons wilh famous painungs thar deal with the same
topie. Discussion will help develop vocabulary structures and ideas. The
foreign languags that chey are irying (o wse musi help them to lorm
concep!s uand deal with causes,

13 not advisable 1o give easy topics simply because we feel thal studenrs
cannot cope with grammar and structures. This enly means that good
ideas are an impediment to correct writing, Purpose and audience are very
imponant. To make purpose and audience less anifigial (i.e. not only
writing for the tcacher and peers) we could ask them to go and look at
public buildings and dexscribe them to a pen-pal abroad and bring in a copy
of the actual lciter, We ould bring in a topic that they can really feel they
want 10 express an opinion about, (A reading excrcise that | have once used
which ¢untained a quiz on self-defence, articles from newspapers about
booby traps set up in houses for self defence) and that went of { and killed
people brought aboul very interesting and invalved discussions, 1then made

sludents write down &l Lhe opinions and Feelings on the subject).

This leads to writing that unites form, content, ideas and organisation,

syntax and meaning, thinking revising and proof-reading.  This brings up
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the poiml of wachmg gaercises thiooeh readive which are seny psein! for

WEPILITERE DL TS

Reuding Tor Writing Purpases

Readings can be ped as springhoaris for discessions and uluneeely lor
writing purposes. Raimes {1983, 268) supgests uwsing close reading lor
exumination of whal a8 weiter save and of why and how be says i This
imcludes derermuining the wrrler™s mlent, extricating and puraphrasimg the
meaning and asking guesrions such a5 “How is this relaied to wiat bas
gone belore and what counes next™ One can aleo examme words and
striginmes osed o produce meaning. In this way studenis may boecoe
aware of whal 15 expected of @ wriler thal writes fon a reader, Thas tvpe of
excreise could be vied 1o enhance writing about literalure.

In Appeadix |1, the fast pant of the marenial uses s cloze exercise with
words omitied.  Moxt of the omited words we nonive, are function wurds
or linking devices.  Thrs imgkes the exercise mamdy one of idiom and
vorrect usage, However. if ¢ reading passage were used as a close type
éxercise with only ¢ontenl words omiticd, students could be ashed to cone
up with as many allernatives as possible, discussing each word, ity
connotaiigns, tune, effect- and so on, One could even use 2 mulripl
chuice type cloze provedure with the aciual word used by rhe author as one
of the choices; then one can see whir predicts the choiee of the author's
word, and ask him/her (o say why and discuss the cffeer of thiv word as
appused to the other choices,

For tone, textual and thematic dovelopment and effect one cuan give
either first lings of novels or shore scories and ask students Lo write whal
they think comes next and how-they think the story will develop. One can
even ask them (o wriic how they would like the siory to develop and what
they would like to read as a story. This will enhance their awareness of
direction and movement in wriflen texts. Again this exervise feeds mta
their literature courses.

Some of the exercises, mainly those on essay planning, used in the
material in Appendix | show an atiempt at finding out how ideas arc linked
logically in paragraphs and short passages and kow students can use these,
especially in the guided paragraph units. An aliernutive way can be done
by the ‘prediction’ 1ype pracedure. One can give a scelion of a text and ask



studenty to predict the subseguent 5-8 senteisces and write them. Then, in
groups, they explain their predictions.  Again, instead of only rearranging
1he already written seotences of an essay under the appropriate paragraphs
ax is done in the matenial in the uppendix, the studenis could be asked 1o
pruvide the paragraphs themscives. This could be done by giving studenis
the first lines of the paragraphs in a two page essay. They are 1o predia
and wrile how each puragraph will develop. This makes them write, ax
well as look at prose as a woven Tabric,

Another Lype of exervise thal can be used and can be tied in with culture
and the background course is a rransposition exercise. Siudents read a
stary st in England and they try to transposc it 1o their own hame couniry,
They isolste theme, main events and subsidiary detail and then they divide
in groups what major advances would be required for 1he transposition 1o
be acceplable. They can also rapypose a story from city (o country, from
one viewpoinl to another or from one age group to another. The
transposiiion should be from remote to familiar, The class can firsi
consider words and phrases whose meaning relics on celtural values. Then
they try o find the equivalent in their own cultare. They will consider how
language differs or s similar because of the difference in culture.  After
dizgussion they can wnite the passage again. Sometmmey they will find ouwt
thai this cannol be done. This discovery in isell is of great value.
Trarslation is not nermally thought of as a compasition exetcise, but
in2smuch as translation from the mother ongue leads to wriring of whale
picces ol Englich, it has its place both as 2 stimulus, a source of jdeas and
an expericnee of writing which can indicate to students that there arc
imporant similarities and differences between Arabic and Englizh.

The approaches through reading make students explore the complex and
delivate rclationships that hold between utierances, their contexts and
intents,indiscourse. Johnson (1983, 253), suggests the use of what he calls
il" exercises. Students read a passage and the tzacher asks them to
consider how would the writer bave pul it if he had wanied 10 say
something shghtly different; how the writer would have put it in a different
context. This makes students change the intent and context and they see
how it affects the utterance. Again rhetorical ransformation could be
rraned by asking stedents to write, for example, a set of instructions as a
description.
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The last ponl coucerns gramiuar in composition wriling.,  1F any
grammar is 10 be included e the teaching ol cormposition i is definilely the
grammar of cohesion. The internal logic of the ideas is revealed in the
surfuce structure of the ordering of seneences i relaticnships between
sentences and in the grammatical and lexical system. Failure in using
vahesion s failure in producing acceplzhle paragraphs or essays. Relerence
conjunctian, lexical links, sobstwtion, ellipsis and  patterning  show
senlenice links and logic. An examinanon of a passage lor these and ayain
producing these links and examining the production gets students 10 ook
heyvond the sentence. It is a ool for ¢xamining how writers get things Lo
work for them. It is parl of composing, not just forcign language
grarnmuitical structure,

It is hoped that the suggestions made will hefp to change (he cssay
wriling course, its teaching methods, its assessment and the marking and
testing of essays, This however, will not be seen until we have tried it oul
in the ¢oming academic year.
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APPENDIX 1

FSSAY YEAR I L™NIT 2 FACLLTY OF ARTH

I Concerd
Select the correct aliernaiive form the words in brackets :

The man aod his son, whe {{::rsr}} standing outside the hotel,
{was]

{were)

Lourisis,

I (exercise)
{exereiscs)

were) foorballers) his
The man, whe {{wu] cne of the {(I’nmbaflcr} »and {[thurl

To study language {2::] a usefel intelleviua

friends who I{:r:f?] Lrainers [;g;} congratulating
(themselves) the viet
(himsell ) on the victory.

; - {15) (omes)
The films showing at the Moulin cinerma (are) the same (onc)

that {;':EE‘:E showing in Cairo last week.
{were)

The discovery of the ireasures of Tulenkhamun's remb { )
was

ooe of the causes of revived interest in archacclogy.

He {considers) that he (have) never seen a lramer of horses

(consider) (has)
who (were) berter st understanding animals in general,

{was )
Of all the things he {{d?::f;;%_:i} in the exsay, the thing which
(interest ) pe most (32 (he ways which peychologists $45€ }
{interests) {are) " {uses)

{himself )

to make people undersiand (ih Ives)

i (have) (do ) thinks)
‘i'hf'hlch of the places he (has) visited (does) he ‘l_'thinl:]
f[i::'g} Lhe most wnteresting 7

(D0 ) gii the sugar €O from abroad ?

(Does) {come)

--i:_



i} E;;t}} the uestions the policeman "‘;:;i} asking ahout you, or
(does) {eoancern } .
idot they (concernsh remeons clse 7
Essay Year | Unle 2

Il Preposition Peactice
BY

L

Used to indicate Munner in Certain expressions.

Excrcise : Fill in the blanks with an appropriate werd from the list
below :

Heart, design, chance, accident, far —

(a) Thisisby .............. the most interesting.

(b) You'il have to learn these instructions by ...............

{c) He dropped it by .......... __.

{d) Wemet by ............... in the street.

(<} It wasn't an accident; it was done by .........._. ..,

Uscd 10 mezan *alone’ when used with reflexive pronouns.
Exercise: Fill in the blanks with an appropricte word from the list
below -

myseif, yourself, himself, themselves -

{a) She lives by .......__......

{b) He went by . .__......... ..

(¢} Why did yougoby .............. ?
{d) I hatecating by ... ........ ..

{c) They can't manage by ...............

Used to mean by means of”,

Exercise : Fill in the blanks with an appropriate word from the list
below -

electricity, expression, miracle, argument, plane

{a) You'lli get there quicker by ...
(b) Radios work by ...............



To

) | could see by his ... ......_.. that the wasn't pleased,
{d) You'l) mever convinee him by ..., pe s
() We succeeded by a ...

. Used alter canain nouns :
allusion {mention, reference) griachmeni
atention attitode
promaotion cruchy
reference kindness
resislance similarty
loyaly tendency
obligation

Exercise : From the list of nouns given above, complere the sentences on
the next page.

Essny 1

{a)
(k)
{c)
(d)
{e)
()

(8)
{h)
(i)
)
FOR
i.

Unir 2
The speaker made several ............... 10 ihe Rew scbeme.
Why don’t you pay more . .............. o what you're daing ?
John's ... veeerr.... LD mManager was a surprise,
The peepls offered vigorous ...._......... 10 the invaders.
He has never wavered in his ._........ .. ... to the pary.
R.8&.P.C.A. siands for Royal Socicty for the Frevention of
.............. 1o znimals.
Cuesls have ag ... ..., .. to their hosts.
Some people havena ............... 10 accidents.
Don"t you notice the ............... 10 your own plan 7
Some peoplec have a ............... 1o fatness,
Often used following 2 ooun

c.g. curc for, reason For, excuse for cic.

Excrrise @ From the list of words given below, complete the
sentenices which follow :

cure, refill, substitute, usg, reason, receiont, toys, classes, time,
caCUSE —



N
l|“

fa} .............. ar lur children,

- for a ballpoint pen ¥
<oeoo.. For heginners 7
for anather drink.

(h) Have you
{¢) Arcthereany ...
{d} We just have . ... ...

{¢) [sthereany ............... foracold ?

(N ]dido't buyit,aslhad no ....,......... forit.
(@ Hehasan ............... for everything.

(h) There's noreal ... _......... fog wool,

(i} Tdon'tseeany...............

() Please givemea ..............

far his attilude.
for the money.

2. Also used 1o indicete duration of time :
e.g. She has been at the university for three years,

Exercise : Match the pairs.

(a) Christianity has cxisted
{b) France has been a republic
(¢) Stavery has been abolished

{d) The motorcar has been in

cxisténce
(2} The president is elecred

Exuy Year 1

{a) for mare than a centuly.
(b} for about BD years.

{c) for five yecars.

{d} for ncarly 2 conturies.

() For ncarly 2000 years.

Uni1 2

{a)} Select the correct form the aliernatives in brackets.
{t) Fill in each numbered blank with a suitable preposition form this
list : of, with, by, to, for, across, off, in, above, up, down, from

1. When did a man first cross the Channe) between Ergland and

France {1} ............... alz?

If you @K somebedy that

(ask)
question he will probably E:‘;’:;,’;. D) e 1909
Or he will mention the name {(3) . ............. Louis Bleriot who

Mew & small acroplane (4) ...............
(%) ............... that year. Tha
which a balloon carried 8 man (¥) ...... ........

France to England

t (T8 fhe vear (6) oovrvio.

{was)
the Channel



[was)

e making long

18 ..., the first lime.  Balloons

Journess (¥) ... ... air a bundred years before the firs

aeronany left the grovad.

Leonsrde da Vine {was) already rhimbormg (100)

{were)
Mying machiees (11} .............. #@bout 15300, RBul he did not
think {12} ...... ...halloons. His machines f:;*] opersied
' [ Pt R wings or propellers. MNone of them ever got
{14y .............. the ground. Leonarde undersiood the reasun
{15} ............... this, He did nol have enough power. Man
{were) e e
(was) not sirgag enoogh Lo fife machmes (16) ... . in

the air and fﬁf:g‘.ll therm there. Where [T:r:tj‘}

corme{iM ........... T

the power o

Essay Year [ Linft 2

2. Lawer the Monigolfier brothers thought thar <imee hot air

ASC) if they 9% o fill @ hug (1) ... bou air,
[rises) |'were}
the bag would rise. A very large bag (2).... .., . hotair might

lift aman(3)............... the ground.

Since the two brothers W88 ine cang of 4 paper maker, it

{were)

{werz) ot i Fice themn)

was) not very difficut (4) .. ... ....... thm} te make a large
bBag (5) ..oooovvicennn paper and cloth, A crows gathered (6) ...

3 { He ) '

Annonay 1o watch, (They) held the bag (7) ...._.......... & fire,
The bag filled (8 .............._ hol air and rose inlo the air. But
the brothers did not go (%) ... ... in their balloon,

The aeroplane and not the balloon {E::::] hecome man's real



Mying machines, But a lut of prople soll "i:g;"js; (]2 11 I

{ He ) ( da} (it} ;
balloons. [They) {docs (them) (110 ... pleasure, |
especially (127 . ... . America and Europe. There Eal:vj
alten balloon races and the ballponists {[tlrr::éls}} hundreds of

Do { he 3 (come)
miles before (they) (vomes) (If [ ) T e
Chaplen, F., Faregraph Writing G
Conients
Preface v
i. Inrroduction 1
2. The good paragraph 1
3. Thecontrolling idea |
Exercise | 1
Exercise 2 &
4. The topic senfence L]
Exercite 3 ¢
Exercise 4 13
5. Sopport of the controlling idea 14
Exercise 5 21
Exercizse & 23
ESSAY 1 PARACRAPH WERITING

THE 1IDEALS OF ANIMAL FaRM

TOPIC SENTENCE

*Throughout the stary of Animal Farm the prncipley and ideals of
the revelution are betrayed''.



Ma. 1 (Comradeship)
One of the ideals put (orward by Majou s ..

Mi. laBul ... .......
I b

1¢

Ma. 2.a {Atlitudes to man) M1 a) dealings with man
b1 b) human habits

Mi.c} Another of the principies is that ...........

Ma. 2 b) But again, bolh aspects .............
a)
b}

<)

Ma. 3 (Equality}
Finally, the most fundamemal principle ..............

Mi 3z} But Napoleon and the pigs ..........
ib) By theend ... ...

Fszsay Planning

2. The headings of your paragraphs are as follows:
a) The causes of genclic mutation
b} The extent of genetic mutation
¢} The effect of genciic mutation on religion

d) Meassures 10 prevent and control mutaion

right order.
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Th= essay is entitled ** Genctie Mutamion in the Chrysalids'™.

Below you will find the sentences'of the essay. Bul they are nol in the



Exercise | Deaide whethier cach sentence belones in paragraph a). by, ¢}
ar d}.

Exercise 2 decide which sentenve is the wopic semitence of each
paragraph.

Exerclse 3 Arrange the seniences in the correct order to form the
completed paragraphs.

The Sentences:

I.

o

12,

13

Simee the restoration of the norm is a sacred duty for them the people
of Lubrador haye regulations for comtrolling and preventing deviation
in plant. anima! or human life.

Tte Chrysalids describes the effect of this process an Lahrador, which
has been affected by artomic boembs dropped on the U.5.A. and
therefore suffers from genetie instabiiity,

A long tsme before the book begins, there has been a nuclesr war
This ingans that neither plants, animals nor haruans can be relied un to
“breed rrue™.

The extent of genelic muation varies from one part of Labrador 1o
another, and from one period (0 another.

Nuclear fall-out, or atomic radiation, is known 1o have an adverse
effcct an (he breeding of living things.

Insicad, they tend ot produce forms that are abnormal in ST Wy,
The effect it has i3 known as ghenetic mutation.

At ceriain scasons, there was an increase in the rate of Eeneriy
mutation @n account of the direction of the wind, .

By thesc means the people af labrador try fo restore ull forms of life 1o
the norm.

These regulations are sent out from the central govermment in Ri_o.
and they specify exacily what is norma! and what is abuormal,

As a result of this belief, the gradication of deviations in vegatable
animal or human life is a sacred duty. -
When there are deviant animals, Which they cali "QOffenges'”
nrmrht;d:.r gathers in the yard while they are slaughicred 1o prevent
thcm brecding futher deviations.




14, Herwreem Wiese Lwe were 1he sread which fiey catled the Wild Country,
where theie was a S®a ¢hange af “breeding true™”, and the Fringes
which was much less stable, and inhabited H exiled mutanis,

15, Same areac, thought oot gonpletely stable are Fabdrable ani a

reasonably secure Life can be lised there,

16, Qiher arcas are compleicly uninhabilable because the deviations aie <o
extreme; these are called the Badlands.

I17. They glso beleve thal God made man in his own imzge and that
therefore anything with deviates from the “truc image'’ is the work of
the devil.

18. Relimous people. such as David's fatker, display texts from this book
on the walls of their houses, and all these exts are about the
eliminaiton of ahnormalities,

£9. Human dzviations, which they call *'Blasphemies™, are sterilised and
sent to the Eringes.

2. The people of labrador believe thar God semt what they call
“Tribulation™ on them as a punishmenl,

21. In the ease of vegatables, when there is & deviant crap, it is the duty of
the owner to burn Lhe field where il grew to prevent the deviation form
sprcading:

22. This duty is emphasiscd in a book called Repentances which alongside
the bible, is their sacred book.

23, One of the strange [(catures of Laebrador society is that it makes
gemerics a religious maiter,

Cloze Test

1. Fill in the blanks, one word for each blank
"Has The Chrysalids a message',

Is The Chrysallds simply B good story or is it a book with messape?
The story is certainly exgiting and full {1y ............ . v... SUSpense Lo the
very end. (2% ooieeoonns it is a story full of intereshing, 43} ............
........ imaginary, detail; and this information is scientifically (4) .__........ ..
credible. But does Wyndham wse this siory and 15 detals to (5) ... ees

o us something? Tegd) ... oL that the wnswer to this quesizon
i than () .............. grz, in the s1ory, cenain themey end ideas abow (8)



s . Wyedham Focls seromgly. These themes (9 .. .
Can imporunt part of the book, but it ks ool {10y L
. that they add up (I0) ..o e, Ringle message.

The first of these themes (323 ,,........ ... the horror of ouelear war:
vwe leam that the (1% ..., ..o O unclear wir i¢ disastrous, on the
land, 14y .._......... all hving things and on human history. We learn that
% ... .oooe... punis of the Tand have been (I6) ... .. ...
destroyed se that nothing wikl (17) ..._......... live Lthere again. In other
parts, all life, (18} ........... ............ vegetable, animal or human is
(9 oo o o mutation, Life in thexe unsiable (200 ... is
very hard; and the stiempt 10 contro! mulation meets {21y ... . ...
small success. But it is the effect of modern war (22) ........_.__... human
history that is the moest frightening. {23) ... TR most of the globe,
irearly all human learning and achievement has been lost, Technology is
very primitive, filcracy (24) .. ... but there is little 10 {29

civmnnese. ... Hitd there 15 almiost no {26) ..ol waeae. . belween
ong -nhabrted area and another. Only religion has {2'?’] ...............
e from the "Old Waorld™; and in atiempting 1o deal (28)
...................... the effects of war it has become unrecognisable. These
tercible (29) ......... ... _...... are well summed up by the Scaland (30}
............. ... the says ““There was the power of gods in the hands of
children., but were they mad children, all of them, quite mad?"'

Another theme (31) ... ......... which Wyndham feeis strongly is
intolerance und the cruchy that goes (32) . ... ..o..o.. it and this is shown
clearly (33) .. ........... his presentation of threc iecidents. In the first of
{34y ... ... i¢cidenis Sophie and her perents are driven out because she
has six toes. In his (35) ... of this incident. Wyndham (38

ceien.. the despair of this family, and their goodness, so thal we
sympathise sirongly (373 .. i e b thern and eriticise the socjery
1) intoleranee condemn them. 1 here rhe s2me (39} ...ooo.n it
the incident of Aunt Harriet. Davids father cruclly refuses (40) ._..........
........ help save her deviant baby, and we feel that the religion that [41)
................. him refuse her is an evil one. Finally we see inwolerance (42}
..... vovieie-n- work when sociey outlaws the group (43) ...............
.. even the excuse of rehigion. (d44) ... . ....... .the less, they
persecule the group because they are anatd of differences which they do
not understand. Imolerance in all these incidents is (343 ... CE R as
something ugly and evil.
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There is a connection in The Chrysalids (46) ..........c coovieen Lhis Last

theme and another near the end of the book (47) -...oiooees winnveians the
Sealand woman speaks abowt evohuion She points (48) ........... that the
Labrador people were wrang 10 persecute the gioup, nol anly because it
was cruc) and intolerant (0 do (49) .. e , but because they
ignored the principle of (30 ..o change. Life is never stiic : new
forms evolve, develop and then die (31} ... .coon .... For Lhis reason
the Labrador people were wrong Lo try (o make humans (32) ............

(0 the “‘trus image"” as though no further evolution was (33) ...

........... In introducting this theme., Wyndham wants us to considet tha
o e e if man becomes extinct, life itself might (35) ... ...
.................... go on evelving and improving.

We have been Wyndham presents cach of (36) ......... ......... thres
themes in a way which stimulates thought and (57} .......... ........ Our
conventional ideas. We come away (58) ... .o the book
(thinking how disastrous nuclear war would be, how uglyintolerance (39),
................ , and remembering that life i3 constemly (60) .. ............oo.
und changing. 1n The Chrys lids there is some {61) ............. belween
these themes, in that the Labrador people, by their intoferance of deviation
we (62} eooininrioee.. CvOlubOnAry progress.  Outside the story,
however, the themes are quite (83) .......... ovvvres vewnnen. if Whyndhams
muin intention had been to convey @ massage, il would have been more (64)
veooee oo.... 10 have valy one theme. But if, on the oiher hand, the story
was his (65} .. , interest, 1here i$ no reasen why he should not {66)
R — . hisfeujmg,sunvanmsubjmsm the (67 .ooocvnre s
__________ ufu:llmgh:s story. And this, it seems, is what he has dene: he has
prunarily, told a story for its own sake, and (68) .. eecsiatd st e
has wilowed his story 10 (69) .......... ... lhﬂmt:. in which 'H: has a
sironE interest.
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APPENDIX 2

DEPARTMENT OF ENGLISH

FACLLTY OF ARTS JANUARY 1934
POETRY ONE HOUR
YEAR 1

ANMSWER THE QUESTIONS ON THE FOLLOWING POEM :
UNWELCOME

We were yOUNE, We WEre INeITY, WC WOI'e Yery Yory wise,
And the door stopd open at our feast,
When there passed us a woman with the West in her eyes,
And a man with his back ot the East.

0O, still grew the hearts that were breathing so fast,
The louwdest woice was stiil.

The jest died away oo our lips as they passed,
And the rays of July struck chill.

The cups of red wine tum'd pale on the board,
The white bread black as spot.

The hound forgol the hand of her lord,

She fcll down at his foor.

Low let me lie, where the dead dog lies,
Ere I sit me down egain at a feast,
When there passes a woman with the West in her eyes.
And a man with his back to the East.
Mary Coleridge
1. What kind of poem is this 7
2. s this meter familiar to you ? Give ¢xamples of eny poems you have
read which are written in the s2me manner.
3. What do you think of this poem ? Give reasons.

N.B. MARKS WILL BE DEDUCTED FOR CARELESS WRITING.
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APPENDIX 3

In the above poem there are differcnt kind of imagery through which
the poet tried to clear out his own jdea in this poem by choising the
gorrect imagery and good diction. The first stanza has many imagery
in the first line "*a ficld of silver grain it is a petsonfication the poct
personify the field to appear an silver”, Bells on golden wings it is a
metaphore the poet sczs the bellos a3 brids with golden wings and
golden wings is personfication, be is personifying Lhe fields by gold.

In the second stenza there is many imagery Loo, *‘the ghostly sea”
the sea appeared to be like o ghost of a dead thing which give us the
fecling of frighten and great silence. la the third line **Rises and walks
on feet'' personfication the poct imagin this ghostly sea &s a person
who winses and walks on his feet when bearing the sound of the falling
rain a round him. In the foth line'* Shakes the darkness another
personficatinn when Faulknzr personifys the dark as a person or any
object which can be shocked.

The rhythm illustrate movement in the avove poem becauss the poet
used the exact rhythm far his well choisen dictions and this clear in
many positions of the poem in the first line of this poem by “Rain
ruifl. .2 field of silver grain®' as we find the first two words a sewzeora
in the line which give us the impretion of the rain as if it is coming dow
#nd we ¢an hear and sce it or ln enother word it makes us feel the
mavement of this rain. The way the poet divides his line according to
the rhythm show the movement clearly as if we %ock at **The slecper
som, end sleepily opens an eve’ it give us the felling of somebody
h.aring the rain and his emotions stared te move dunng his sleeg end
sloepily starts to open an eye which make us feel the movement and
wruth of this imagery. “‘Bells on golden wings slide slightiy down"
dividing the feet of this Line using the thytlm let us foel as if we arc
. -aring the movement sound of this wing which shde lightly. We
might gay that through the cheisen dictions and this light rythm
Faulkaer succeded in transtating his emotion te the people, becausc a2
an old poet said "“Poctry {s the correct words in the correct form™'.

1 think that Faulkner to & great exient did not suceed &3 a poct because
from my own point of view he choses very simple diclions and very

simple imagery, in many lines through the poem he repate the same
word | knew somelime he do this to illustrate the meaning but it was
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boering sometimes this rhythm is very light and casy but at the ¢nd [
would Like to say that I like this poem very much because pearly [
understood most of {t, even if I only think so.

I would describe the style of the above extract g5 a balade because of
its light rhythm and lts free verse. It may sound very nice if using
musle with it. also because of repoatendness of somes word it might
sound mare if it is ilusrated by music.



APPENDIX

Suggestions for Teaching tbe Course 1

One of the main pwposce of this course i3 to counteract from the stan

the lackadaisical approachto written werk, A wvery important pan
therefare, is discipling in attendance, punctuality, presentation and
format., To this end:

1.

Students should come equipped with :

a) penci! and pen

b) a proper lined writing pad

c) an excreise book wied exclusively for this course, and to be used
only at the teacher's discretion, not for notes.

Studems showld be warned that & 100% artendance is essential,

Tests may be given at any lims without waming,

Work will only be marked if handed in et the appropriate time, and

decontly presenled.

Most of us are depressed with the quality of the wntten work presented

far the following reasons:

a)

b}
€)

[t is undertakes in & slipshod manner, carglessly presented and is oflen.
late, with the result chat:

it is full of easily avoidable errors.

the students endiessly repeat these ervors. Thus they ‘learn thew
rmisiakes' insiead of Jearning from their mistakes.

The following system therefore shouwld be applicd uniformly.

Wark ehould be handed in on paper. Only decent paper and properly
presented wotk (-name, title, margin, proper paragraphing etc.-)
should be acoepted.

Students should be told in advence that late work will not be accepted,
and that f work s missed, their term”s mark will be alfected,

These papers should be merked as soon as possible according to the
code given below. They should then be raiwrned to the student who
will write a falr copy in an exercise book used solely foar that purpose.

1. These are the actual instructions to the teachers.

The student should hand in his falz copy by a given time, together with
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the rough copy. This will then be given a mark. Oaly fair copies 1hal
have been preceded by a rosgh copy and handed on time, should be
given i grade.

Mazrking Code :

Underline $he word or words, and mark with a letier as follows ¢

o T BT B - S
|

spelling (Encourage use of dictionaries)
Pubcluslion These frequently co-pecur

gentence struciure

for a long sentence, improperly constructed that should be
dividad up

prepasltion

1ETSE

lemical error, wrong choice of word

concord — very comman yel gasily avoidable

errer of fact or judgement

A whele passage so srroneous that it should nat be reproduced.

No need to comect Lthe grammatical errors there.

This does not pretend to be a comprebensive or watcrlight system. Bist it
i3 a workable rough end ready system, comprehensible to students, and
correcls the more obvious end accessible of their mistakes.

Lae of Remedinl Work : (What to do with the thres types of exereise)
I. Conranl
Explzin — 1. What is meant.

2. That it is a very common misteke and must be eiminated
at an early siage In their unjversiy career.

3. Do two or three orally to llustrate concord and check
that they know the rules. When this is agraed, impress
on them that singe they know the rulzs, only 100%
accuracy is acceplable.

4. Do the rest in full on paper {n dlass.

3. Swap papers : check resulls and see who gel 100™.



1. Prepuositions

1.
2

Do in ¢lass as with Concord exercises 1-5,

Do in full in exercise books those that were found diffieult, but
out of ¢lass.

Impress on students the importance of learning the uscs that are
unfamiliar, recognising them and noting them in their reading,
and practising them themselves.

In many cases the best way is to learn the phrase in which the
praposition aecurs, or theword which it follows, together with the
preposition.

I{l. Practice Concord and Preposition

i
2
3

Iv.

Do part 1 in class, on paper, swap papers and cheek results.
Part 2 (o be wniten in or out of ¢lzss i exercise books for marks.
Use part 2 above, i.e. the exercise, to teach format of ihe
paragraph as follows

Title

Ong¢ line blank

Indeat Mrst hne

wnte all other bnes up to the end

Ask them not to write on alternate lines.

At the end of the remedial phase there will be an wnannounced test
and the marks for the test will be published on the notice board.
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