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Introduction

The purpose of this research is to demonstrate the
interaction between the fictional characters and the reader of
Charlotte's Web. The text is a sample of the twentieth century
children literature which is a genre of primary interest. Witnin
an analytical frameyork, the fictional situations are interpreted

so as to reveal typical behaviour patterns which provide reasons

for determining the speech acts. Charlpttel!s Web has become one
of the most popular children's stories since its first

publicatien in 1952 till the present.

Part I 1is an attempt to describe how the text is organised
by 1identifying the sequence of thematlec structures. Typical
speech acts are selected to convey true informatien about the
particular daily events of the American farm life. In part II the
analysis of discourse is concentrated on the description of
selections of speech patterns aﬂd narrative structures. Their
organisatiocn inte clear didactic patterns is carefully
constructed to achieve comprehensive communication ° of

information. In part III the author's selections of incidents,
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situations and speakers are analysed from the perspective of
their effects on the child reader. The language contact through
the text is to result in changes in the inforxmation repertoire of
the reader by providing facts_qpqnt the lives of persons, animals
and insects living onfﬁarﬁg;.

Finally, the research 1illustrates how White's particular
didactic and entertainment motives attain success by mreans of

expressive linguistic structures.

The popular children's stor& Charlotte!s Web has an
effective pattern of 1deas which 1is formulated to convey
sclentific Information and images of the life o©f contemporary
peasants' societies. In a flow of successive images the child
Fern is introduced speaking directly to her mother. The dlalogue
sets the personality of the young girl as being very sensitive to
the preservation of life. Green (1989) demonstrates that mutual
understanding of the referent depends on the shared knowledge of
the speaker and the listener. This initial situation reveals the
writer's knowledge of what the child reader already knows and
what the text has to supply. The reader knows the animals of a
peasant's farm and likes to listen to exciting activities vhich

end vith saving the lives of various animals.
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Part I

A comprehensive discourse within a £family household is
initially placed to attract the attention of the young reader of
the story. Fern, who is the main human character, initiates the
action by her direct question "Where's Papa going with that
axe?". Searle and Vanderveken (1985) specify illocutionary points
as the poinks that direct the subsidiary actions towvards the
direction of future course of action. The illocutionary point in
the first situation is directed towards the idea of a child's
comprehension of concepts around her. Fern continues her fiquring
out of the situvation by asking again after a short while "You
mean kill it? Just because it's smaller than the others?". The
inference of the child is that of relating its own situation to
that of the referent of the utterances which is a small pig newly

born on their farm.

The emotional situation of Fern is excited and she runs as
fast as she could to her father, whose first words are "Fern, you
vill have to learn to control yourself.", The simuitangous
description of the situation clarifies the implications in the

context. The dimensions of the vast differences in the peint of
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view of the child, Fern, and her parents is large, because she
identifies herself with the small pig, as she is the youngest
menber of her family. Life experience quides the parents attitude
towards the exceptionally small pig, £for they realise that it

will be a source of trouble which they do not need.

The structure 1is intentionally organised to clarify this
natural phenomenon so as to invite the yobung reader to identify
his place in relation te the activities in the story. In dealing
vith similar situations usually children group together and the
reader, the:éfcre, is expected to sympathise with Fern. The
suspense of the situation is caused by the incomprehensive
situation. The idea that a young animal is to be killed 3Just
because its size Is very small makes Fern angry and moves her to

do all she can to save the animal. She manag:s to rescue the pig

and gets it in her own hands. .

The concept of Jjoy and happiness is introduced as being
caused by saving a life. This is a semantic campnﬁent that is to
Be found in the successive segments of structure. The individuval
vhether child or ‘animal thinks of himself and the inmediate
envf:onment around him. Comprehensive vaiues become more clear to
Fern wvhen she is awvay from human society. Fern's mother finds

»
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that the child spends most of her time in the farm near the
animals where she can wvatch them and especially the saved piq,
Therefore a gap is set between the girl and her society. She is
dravn gradually to the world in the barn and scon she learns to
understand the animal language. She acquires a certain universal
competence through her private experience. This phenomenon is
introduced to convey the informing abilitles of the animals and
insects in the barn. The feelings of sympathy and friendship grow
between Fexrn and the inhabitants of the fazp regardless of their
sizes and species.

The uncle's barn is a private place where Fern ha; a type of
cosnic society which is inhabited'by many animals and insects.
The exploration of the situation denotes the great imaginative
abilities of the child. Fern does not stay at the focus of the
activities but she assumes a peripheral role of a bystander. At
the farm she is vatching lively endeavours done by a number of
creatures to preserve their existence and that of others 1if
possible. A proper name is given to the pig which is Wilbur; and
his close friends are the spider Charlotte and Templeton tﬁe rat.
The other inhabitants of the barn that do not have ptoper names .
such as the goose, the sheep and the horses. They do not reélly
contribute to the activities In the structure of incidents. Daily

living experiences are portrayed to set the normal ordfr of
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events in the situation. Green and Olsen {1988) describe adapted
materials for children comprehension. A universal'languége is

introduced in the speech of the spider to Wilbur whiech is a form

of a friendly gesture to set a useful relationship. Aall the
inhabitants of the barn can participate in the animal language

with the exception of Fern who is capable to understand only but

”

ﬂ not to speak.

P

: The readexr's perception of reality is focused on the

i experiences of 1living creatures. Charlotte describes her 1life

; style as pleasantly as she can: .

4

4 .

§ I am not 'entirely happy about ny diet of £flies and

% bugs, but it's the way I'm made, A spider has to pick

1 up a 1living somehov or other, and I happen to be a

| trapper. I Jjust naturally build a web and trap £lies

:l and other insects.

i

1 p.43

¢ The narrator intervenes to direct the reader to the coming

4 incidents where the intelligent trapper will use her nature to

1 ' save the endangered life of the pig:

f - Underneath her rather bold and cruel exterior, she had
a Kind heart, and she was to prove loyal and true to.

k the very end. = T

p.41

T e

The amount of knowledge that the author places in the text
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affects all the aspects of the language used even the
phonological structure of tones that the reader is tc make as he
reads aloud. The syntactic structures clarify the context %2 a
maximum state as the child is not expected to figure for himself
difficult ideas. As is explained in Sacks, 8chegloff and
Jefferson (1574) the place of an information in the whole text is
important tao ‘the listenex of a discourse as the order of
information giving is essenfial. The lexical components of the
text are <chosen on the basis of their suitability to the
situation in the context and the expected child repertoire of
information. Lexical sets denote referents which have been
mentioned previously in the text as well 2as to 1items in the
imnediate surrounding of children. Thig is because known objects
help in the comprehension of linguistic structures which make use
of them in the Iintreduction of knew ideas. ULakoff (1973)
demonstrates how the 5beaker, or writer, 1s limited by his role
in relation to the listener or reader and by the effects of the
gente he uses. The linguistic structure clearly and directly

denotes the selected referents.

The ' context of Charlotte's Web may be described as a world
of 1living and significant behaviour which is adapted to perforn
functions of 1information and entertainment. The reader's

inferences augment the writer's knowledge and " assumptions : to
[
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reach an effective new enlightening situation. The fictional
structures which are formed for children's literature draw their
units from the language of adults in form and patterns. The main

differences lie in the placement of the ﬁoreqrounded issues. The

background units are chosen £for contrastive reasons. In
Charlotte's Web the author, White, places into faocus the

information concerning the life style of both the spider and the
pPig as well as the importance of sincerity and friendship in all
situations. The values o©0f giving assistance and sharing
information are among thsse implied by the text by successive

illustrations of contextual importance.

The analysis of the text denotes that an important ain of
the structure is to provide the reader with speclified information
essential to the basic co?mon knowledge which is needed by every
person 1ln modern society. By an interesting selection of
incidents and species the story is made approprlate to the
child's sensitive taste. The author's intentions are clearly
didactic and the structure is conmunicatively reliable. The pig
Hilbuf is pictured as sufferilng from extreme lack of company and
friendship to arouse Enﬁé;aéas concerning the importance of
evading selfish lggglinggs;¢Tﬁe distressed situvation is percelived
by the attentlvé spider Charlotte., It is a form of distress that

®
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is experienced by alwost all children at the present time due to
many reasons. The author exploits his knowledge of child
psychclegy and places focus on this painful and experienced
incident. White portrays +the psychologically isclated and
pathetic Wilbur as suffering from the awvareness that he is unable
to interact with others. The author's information of child's
sensibilities is used as a means to intrecduce his suggestions of
the revards of the friendly and strong feelings of love.

The choice of what to jnclude in the story is an essential
step 1in the constructive activities. White explcits the child's
concept of nutrition. His meals are placed in front of him three
times a day by a growvn up pexson and this is not done for the
other creatures which need regular food daily. Wilbur's discourse
with Charlotte provides nev information, concer;ing how the
animals and insects have to sufEfer to get their meals. It reveals
to the reader essential background knowledge which he needs to
know. The conversation between the animal and the insect
furnishes information which is supposea by the author to be new
to the reader. Discourse achieves didactic effects when the
reader comes to share the particular information in the
structure.

'First,' said Charlotte, 'I dive at him.' She plunged
headflrst towvards the fly. As she dropped, a tiny
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gilken thread unwvound from her rear end.

'Next, I wrap him up.' She grabbed the fly, threw a fewv
jets of silk round it, and rolled it over, wrapping it
5o that 1t couldn't move. Wilbur watched in horror. He
could hardly believe what he was seeing, and although
he detssted flies he was sorry for this one.

'There!' said Charlotte. 'Now I knock him out, so he'll
be more comfortable.' She bit the fly. 'He can't feel a
thing now,' she remarked. 'He'll make a perfect
breakfast for me.'

'You mean you eat flies?' gasped Wilbuzx.

'Certainly. Flles, bugs, grasshoppers, choice beetles,
moths, butterflies, tasty cockroaches, gnats, midgets,
daddy-long-legs, centipedes, mosqguitoes,crickets -
anything that is careless enough to get caught In my
veb. I have to live, don't I?!'

'Why, yes, of course,' said Wilbur. 'Do they taste
good?!

" 'Delicious. Of course, I don't really eat them. I drink
them~ drink their blood. 1 love blood,' said Charlotte,
and her pleasant thin voice grew even thinner and more
pleasant.

pp.42-43

The author makes use of the context of situalion to convey by
means of both speech and action the diet of the spider. The step
'by sStep portrayal of the activities of trapping are demonstrated
clesrly for the reader's comprehensian, thus the text is
successfully delivering a piece of information which is needed by
every child. The expression of Wilbur's feelings implies the
reader's feelings towards the situation of realising the vicipus
diet of the spider. The speaker Wilbur is inviting the reader to

a form of participation in the expressive action. Speech acts
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demonstrating the feeding of the spider are concretised by the
description of the trapping activities step by step. Charioite’s
utterances portray the actions in the form of an achievement that
is nov 1in action and here in place. Thus the text is wused to

communicate the lesson on the nutrition by a technigque that is

easy to comprehend and remember.

Searle (1969) explores the fact that coversational items are
formed - to serve the attainment of specific intentions of the
speakers, White |is makiné use of the conversatlional style to
furnish his reader with the information he thinks is needed by
the majority of children. The expansion of the child's scope of
knovledge is evident in most of the structural components of the
story. The situation inside Uncle Zuckerman's barn is a suitable
place to learn about the~}ife-style of farm animals.

For this information to pass from the author t6 the reader
it has to be conveyed by expressive forms. White makes use of the
technigues of speech acts and activities. Charlotte describes how
she eats and demonstrates this by actually doing the act of
trapping a fly in front of Wilbur who ls shocked as he "watched
in huxrﬁr“. The conversation develops to denote a comparison

between the style of feeding a pig and the efforts exerted by a
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trapper. This is ended by the convincing argument stating the
useful environmental effects of eating harmful insects. The
realistic details reveal to the child-reader unexpected

information:

"You have meals brought to you in a pail. Nobody feeds
me. I have to get my own living. I live by my wits. I
have to be sharp and clever, 1lest I go hungry. I have
to think things out, catch wvhat I can, take what comes.
And it Jjust so happens, ny friend, that what comes is
flies and insects and bugs. And furthermore®, said
Charlotte, shaking one of her legs, "do you realize
that if I didn't catch bugs.and eat them, " bugs would
increase and pultiply and get so numerous that they'd
destroy the earth, wipe out everything?"

P43

The questién form at the end of Charlotte's speech is carefully
organised so as to be directed towards the reader as well as
Wilbur so that each reader would think of the Iimportance of
spiders to human life. The clause structures "destroy the earth,
vipe out everything" denote a form of.collective destruction that
-tﬁe auther knows is h%ted by everyone and would succeed in
convincing as well as. informing all his readers.

Lakoff (1971) describes how the writer bases his ideas on
his own concept of the reader's general knowledge. The analy%ed

text demonstrates’a selection of everyday life experience of the
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pig, Wilbur. Since many of the readers would not know the daily
routine of a pig's life for various reasons, the avthor descriktzs
Wilbur's activities and his expected feelings as well. The
comprehensive capacity of the child compels the suthor to use
pictures to denote the shape of some animals and things such as
the web, which the reader may not be acguainted with. Therefore
the book includes pictures of the pig, rat, spider, lamb, goose
and the egg sac of the spider. Distances and motion may not oe
clear to a child, therefor some pictures illustrate relevant
activities that the author thinks are essential to the_ child's
understanding of the context. A barn pictu;e shows the door, the
place and size of the spider's web in éelatinn to the ceiling and
the pig standing on the ground where the near sighted spider can
not see him clearly. Other portrays illustrate the writings on
the web: "some pig" and "terrific"™. Both are dravn to clarify the
avthor's concepts of the situations. W®Rilbur's attempts to Jjump
are pictured to show how impossible for him to construct a web no
matter how he tries even with his tale tied to a cord. The
dangerous swinging of the children is drawvn precisely to denote
the children's grasp on the.rope as they rejoice in flying back
and forth. The rat's hiding of the unhatched eqg shows the
efforts of Templeton to add the bad egg to his stock of unwanted
items vhich he makes use of later in wunpredicted situations.

These pictures illustrate characterlising mannerisms of the
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inhabitants of the barn. However, there are drawings which show
the social life of the persons livings on the farm. The Fair is
pictured in a lively form where the games are placed in focus and
the children are drawn near a huge round swinging machinﬁ. The
receivinq of the prize is portrayed in an effective illustration
of the general feeling of happiness that encompasses all who care
for Wilbur. The prize is a symbol of the unifying effects of
collective efforts. Group work is a cultural value that is
explained for the child, so that he may be able to participate
with his friends in 'future activities and disregard the

egocentric tendencies that frequently affect children behaviour.

White constructs patterns of relationships among persons,
children, animals and insects to convey his ideas to his readers.
The birth of Wilbur is dering spring so as to denote the time of
the year vhen new generations of animals are usually born. Wilbur
. is a "Spring pig" that is born in the barn of a farmer’'s family.-
"I'll let you raise it-on a bottle, 1like a baby". This decision
that is taken by Mr Arable means:that Fern, his daughter, has to
take good care of the tiny pig. One of the first lessons that
Fern, and the reader as well, has to learn is that pigs cannot be

raised inside a home like the cat or the family dog.

-
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At two wveeks of age, he was moved outdoors. It was
apple-blossom time, and the days were getting warmer.
Mr Arable fixed a small yard specially for Wilbur undec
the apple tree, and gave him a large wooden box full of
straw, vwith a doorvay cut in it so he could walk in and
out as he pleased.

"Won't he be cold at night?" asked Fern.

d p.13

The events of Wilbur's 1life interact with a selection of
behavipural events of other creatures. The escape incident is
vividly rendered by speech acts rconveying the communicative
activitiES of the animals and birds living in the same place. 2As
soon as Wilbur escapes from the fence, the goose and the spaniel
become very actively engaged in the actfon of events. While
"Every animal stirred its head and became excited to know that
one of its friends had got free and was no longer penned up or
tied fast.", Wilbur runs and plays. The complexity of the
movements behind him causes his pexplexity. Then he gets tired of
the escape efforts because he has to evade being caught. At last
he ends his free wandering and chooses to return to his place.
The author expleoits this situation to clarify to his reader the
feelings such. animal might experience by both indirect and direct
speech, Wilbur's comments denote that even freedom has to be

related to a certain time in life.

He felt peaceful and happy and sleepy. This had been a
tiring afternoon. It was still only about four c'clock
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but Wilbur was ready for bed. "I'm really teco young to
go out into the world alone,™ he thought as he lay
dowvwn.

p.28

The reader is given a chance to identify his own s}tuation
with that of Wilbur and realize that a sheltered life style |1s
wvhat he needs during his youth. Making use of the need for love
and friendship which is felt by every child, the author expresses
the natural feelings of loneliness which affect Wilbur to the
 extent that he stops eaﬁinq his foad for a whole day. The need

i

for sociable friendships is conveyed in simple structures :

"Wilbur didn't want food , he wanted lave. He wvanted a friend
someone who would play with him." The text relates to the pig a
behaviour that is typical of all children sa that the reader can

easily experience the emotions in the context.

A plan is set at the barn and changes Wilbur's 1life
- completely. It begins :by the intreoduction of the motherly
attitude of the ecaring CParlntte. The name suggests that she is
feminine and her initial speech to Kilbur denotes her sincere
interest 1in his situvation: “Do you want a friend, Wilbur?" it
sald. "I'1l be a friend ta you. I've watcked you all day and I
like you." The animal-insect speech is an appropriate frame for

the introduction of didactic information units of bialogy.
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"You have awfully hairy legs, Charlotte," said Wilbur,
as the spider busily worked at her task.

MMy legs are hairy for a good reason,"™ replied
Charlotte. "Furthermore,each leg of mine has seven
sections - the coxa, the trochanter, the femur, the
patella, the tibia, the metatarsus, and the tarsus."
Wilbur sat bolt upright, "You're kidding," he said.
"No, I'm not, either."

"Say those names again, I didn't catch them the first
time."

"Coxa, trochanter, £femur, patella, tibia, metatarsus,
and tarsus."”

"Goodness!" said Wilbur, looking down at his own chubby
legs. "I don't think my legs have seven sections."
"Wwell," said Charlotte, "you and I lead different
lives. You don't have to spin a web. That takes real
leg-work."

p.58

Charlotte gives scientific data that is composed of the latin
names of every part of her leg, as easily as if she receollects
them out of her general knowledge. She relates the structure of
her legs to the type of activities she has to perform using them.
Her knowledge 1is contrasted with Wilbur's statement that he
"thinks"™ and not knows that he does not have similar 1legs. The

duthor's choice of verb denotes his precise description and data.

Another member of a different species is selected by White
to be portrayed f£for his reader through the dialogues in the
context., This 1is the rat which he calls Templeton. 'The

interaction between the pig and the rat reveals patterns of
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mannerisms in the form of relationships. It is a sampling
technigue where the author chooses to describe only the
activities which reveal characteristic quallties. The speech acts
represent the typical actions in the life style of each speaker.
The narrator furnishes the text with notions which belong to the

particular context of the situation:

"Will you play with me, Templeton?" asked Wilbur.
"Play?" said Templeton, twirling his vhiskers. "Play? I
hardly know the meaning of the word."®

"Well," said Wilbur, "it means to have fun, to frolic,
to run and skip and make merry."

"I never do those things if I can avoid them,” replied
the rat, sourly. "I prefer to spend my time eating,
gnawing, spying, and hiding. I am a glutton but not
merrymaker. Right new I am on my way tec your trough to
eat your breakfast, since you haven't got sense enough
to eat it yourself." And Templeton, the rat, crept
stealthily aleng the wall and disappeared into a
private tunnel that he had dug between the door and the
trough in Wilbur's yard. Templeton vas a crafty rat,
and he had things pretty much his own way. The tunnel
was an example of his skill and cunning. The tunnel
enabled him to get from the barn to his hiding-place
undexr the pig treugh without coming ocut inte the open.
He had tunnels and runwvays all over Mr Zuckerman's farm
and could get from one place to another without being
seen. Usually he slept during the daytime and was
abreocad only after dark.

p.33

The action in the barn is described through the interaction
of two speakers at a time so that the behaviour which is
illustrated can be clear to the reader. Direct speech is COnJeyed

vith present tense verbs while the narrator describes the
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situations using the simple past tense.

The analysis of the sentence structure in discourse and
narration denotes the use of the guestieon form to introduce new
information in the text. Some of the questions require answvezs
and others are basically the means of inviting the reader to

think about the ideas discussed and thus figure out the

information for himself. The distribution of the interrogative
form in discourse is illustrated mainly im struectures vwhich

denote a form of transition From one topic to another:

"That crazy rat!" thought Wilbur. "Why does he have to
stay up all night, grinding his clashers and destroying
people's property? Why can't he go to sleep, 1like any
decent animal?"

The second time Wilbur woke, he heard the goose turning
on her nest and chuckling to herself.

"What time is it?" whispered Wilbur to the goose.
“"Probably-ocbably-obably about half past eleven," said
the goose.

"Why aren't you asleep, Wilbur?"

"Too many things on my mind,™ said Wilbur.

"Well," said the goose, "That's not my trouble. I have
nothing at all on my mind, but I've toc many things
under my behind. Have you ever tried tc sleep while
sitting on eight eggs?”

"No," replied Wilbur. "I suppose it is uncomfortable.
How long does it take a goose egg to hatch?"
"hpproximately-oximately thirty days, all told,"
answered the goose,

"but I cheat a little. On wvarm afternoons, I just pull
a little straw over the eggs and go out for a walk."

pp-36-37
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The excerpt first draws the attention of the reader by a guestion
form to the plece of information about the life style of the rat
vhich is given a fewv pages earlier in the text. Then a shift in
the topic 1is achieved by the introduction of the goose's
movements of “turning and chuckling“ wvhich are to grasp the
reader's attention and direct it to the goose. In focus, the mode
0f the goose's behaviour is stressed. The guestion form is used
to present information abput the number of days needed for the
eggs to hatch. This 1is éiven wvith an interesting mannerism
component and an lnfozmatéon segment about the fact that the
mother goose can leave her ﬁlace on hot days for a short time and

no harm can come to the hatching eggs.

Part I1I

The text portrays to the reader successive events which are
described from the point.of view of the person or amnimal who
experiences then. The .reader bepnefits from following the
incidents as they are described by the author. A distance of the
fictional dimension lies between him and the activities. The text
conveys the aspect of similarity between fiction and real events,

thus the interested reader intentionally involves himself with

the causes and results of all textual incidents. At the same time
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he has the ability to detach himself from any situation he wants
to evade. The author's selection of events determines the factors
of every sitvation in the text. White carefully pictures a
selection of ftarm 1life items which can evoke personal
involvement. The didactic aims intensify the logical form of the
activities and clarify any ambiguous concepts in the semantic
structure, Discourse is characterised by original descriptions o;
famillar incidents which are related to the experiences of the
speakers. Expressive speech acts are understood as illustrative
by meéns af explanatory comments and these are based on the
particular information which is based on past experience. The
author vakes use of familiar situaticns and adds to them the new
information which he wants to give to his reader, Tha
connotations in the analysed text are stressed by their relations
to personal experiences in collective activities such as watching
2 young animal grow, winning a prize in competitions and
participating in collective games. The textual illustration
compel the reader to experience the action from bgth his own past

and tHe focus intensifying the expositlon.

For a moment after this announcement, the Arables and
the Zuckermans wvere unable to speak or meve. Then Avery
picke@ up a handful of straw and threw it high in _the
alr and gave a loud yell, The strav fluttered down like
confetti inte Fern's hair. Mr Zuckerman hugged Mrs
Zuckerman. Mr Arable kissed Mrs Arable. Avery kissed
Wilbur. Lurvy shook hand with everybody. Fern hugged

60
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her mother. BAvery hugged Fern. Mrs Arable hugged Mrs
Zuckerman. )

pPp.145~147

The analysis of the text defines some social and biological
ideas which the author intends to convey to every reader. The
interesting and persvasive style is to set a relationship between
thg writer and his readers who accept the textual influence.

Discourse units describe Ehe situations of the speakers; and at

the same time, implicationé are drawn from their mental concepts.
Grice (1975) categorises the implications which are alwvays 1n
movement from linguistic structures to recipients. The textual

form of Charlotte's Web implies moral and didactic concepts that

influence the reader because they are drawn £from normal 1life’

situwations., The aim of saving a life is a moral implication in
Fern's and Charlotte's efforts. The greatness of the efforts
exerted for this alm persuades the reader that it is for his own
interests that he should fhllov their ideal in future
éituations. The success and happiness they achieve is manipulated
by the author to give psychological effects tﬁat carry pezsuaéive
iorces. The reader acce;ts the ideational development of the
incidents and thus he infers similar concepts about similar life
sitvations. An active form of competence is gainéd from this

experience of comprehending the text as the reader realises that

he personally gained general and speclific knowledge by means of
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very interesting reflections of animal life situations. Though
the utterances arxe not probable, the dialogue is so expresti.e
that speech vunits seem to reveal the expected animal and insect
reasoning procedures. Because there is rational participation
from the reader to figure out what really happens in the text,
his ovn inferences manipulate the.incidents as they take place

one after the other.

Levinson (1983) defines disceourse segments and their
successibn in turn taking and development of discussed ideas. The
humanising effects of giving animals humqn traits connect them to
human sitwvations and serve to invite implicatioens concerqing the
problems to be solved. Emotional causes of finding a happy ending
to a sad situation is manipulated through the analysed story of

the humble pig Wilbur.

The information structure has didactic features which are
set to define scientifie facts. The effective utterances do not
violate the maxims described by Grice (1975). The statements
conveying scientific facts of 1life concerning the species
described are all precise, and they provide information that is
in proportion to the situations where they are used. The

biological knowledge is not too little or too much. The dialogue
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is so0 organised that Charlotte’s life style 1is portrayed as
wisely lead by a responsible character, therefore the information
she gives to Wilbur, and the reader as ?ell, is not rejected by
the :ecipienf. An interaction of ideas is constructed by the
interference -of the reader's inferences; and thus the pragmatic
effects of the construction are stressed, and the moral

implications are comprehended.

"But no - with men it's rush, rush, rush, evexry minute.
I'm glade I'm a sedentary spider.n

"What does sedentary mean?” asked Wilbur. .
"Means I sit still a good part of time and don't go
wandering all over creation. I know a good thing when I
see it, and my web is a good thing. I stay put and wvait
for vhat comes. Gives me a chance to think."

p.63

The text is appealing to the emotions of the reader to
contenplate on the vital comparison of 1life sitvations. The
fonstant motion is different from the immobile situation wvhich
orovides suitable environment for thinking. The xeader's
Attention is directed towards the conditions which are necessary
For useful thinking. The dialoque displays the author's concept
pf quiet rational thinking where the logical structure of the
dtterances cgombines his-persuaslve goals with present day life
situations. The explicit use of the movement activities unifies

Ehe reader's world with that of the .text, thus an effective
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analoqy is attained. Prince in Cole (1981) differentiates betwveen
shareqd knovledge and that which is given by the text., 1n the
illustratjon the idea of clear thinking in & silent static
eénvironment jg common‘knowledge but the reference to it Serves tg

Iemind the reader of backgroung information that is relevant.

The analysis gf 5 discourse Segment is baseq on the fact

that jt- Iepresents opne unit in the vhole Structure pf the

Horeover, discourse is alsp characterised as the EXpression qf

the reader's interpretations 0f the conveyed Deanings. 7The

spider's Usage pf the language by writing woras in its wep is

discussed from different points of view,

"Have You heard about the worgs that appeareqd in the
Spider's wep?n asked Mry Arable Nervously,

"Yes o replied the doctor.

"Well, do You understang 162" 3skeq Mrs Arabie.
"Understand what?n

"De  you understand hoy there coulg be any vriting in 4
Spider's yepa?n

"0h, qo," sa3ig Dr Doriapn, wnj don't understand it.'pyp
for the matter I dontt understand hoy d spider learneq
to spin 3 veb in the first Place. When the words
appeared, éveryone said they were @ miracle, But gy
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body pointed out the web itself is a miracle."®

"What's miraculous about a spider's veb?" said HMrs
Arable. "I don't see why you say a web is a miracle -
it's just a web."

"Ever try to spin one?" asked Dr Dorian.

Mrs Arxable shifted uneasily in her chair. "He," she
replied. "But I ¢an crochet a doily and I can kn;t a
sock."

vgure," said the dector. "But somebody taught you,
didn't they?"

"My mother taught me."

"Wwell, who taught a spider? A young spider knows hovw to
spin a web without any instructions frem anybody. Don't
you regard that as a miracle?"”

pp.106 - 107

The question, that is placéd at the end of the convincing
rational expressions of one sustained idea, invites the reader to
follow the discourse development and eventually accept the idea
that is given in successive simple components. The speakers
represent social accepted figures,' the doctor and the careful

mother.

Part I1X

Searle and Vanderveken (1985} define the functions of speech
acts 1in usage. They assext that mainly there are five types of
illocutionary wusages of any linguistlic structure in the act” of

speech. Therefore discourse 1s carried out within limited
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boundaries in any context. Discourse segments can "assert” and
show the state of items in the situation discussed. They may bz
used to "direct" that is to convince persons to carry out an act
desired by the speaker. The third is to "declare” by using speech
to cause various new situations in the context, and to "commit"
is the fourth which is to decide to do action. The last type is
the "expressive™ wvhich is the revelation of innexr emotions. This
theory 1is implemented by specifying the direction of any speech
unit accorxding to the components of the utterances. An imporéant
condition is that the usage of any word is based on 1its
significance. The linguistically significant words have special
semantic relations with the life conditi;na of the speakers, such
as the "time and place, the position of the speaker and the
hearer, thelilr relative abilities and statuses, what is or is not
in their interests" (p.63). The logical description 1is made
complete by the specification of the "“strength degree" of force
and what . they call the "sincerity condltions" of the

illocutionary acts.

The application of the logical theory to the analysis of
some illocetions 'in White's discourse is useful to demonstrate
the functions of usage. The assertion of the initial situation
vhere the fawily of Mr Arable qot the spring pig is conveyed by

illocutionary acts from the "word to the world" as the dialogue
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described the existing situation at their home to the reader. Mr
Zuckerman's farm is portrayed in the narrator's veoice wvhich
selects the features that denote the shape, the smell and the
contents as well as the general atmosphere. Wilbur's initial
dialogue is the expression of his boredom and that is immediately
answvered by the goose's suggestion to escape from the barn, which

he does.

"You don't have to stay in that dirty - little dirty -
little dirty - little yard," said the goose, who talked
rather fast. "One of the boards is loose. Push on it,
push - push - push on it, and come on out!"

"What?" said Wilbur. "Say it slowver!"®

"At = at - at, at the risk of repeating myself," said
the goose, "I suggest that you come on out. It's
vonderful out hexe."

"Did you say a board was loose?"

p.21

The escape is rendered very lively and interesting by the
use of discourse units vhich demonstrate all five functions of
illocutionary acts. Vilsﬁr's speech 'asserts' his present
situation and thus shows the reader the recent state of affairs.
The goose's advice to break through the loose board and go out to
the open meadow is very convincing to Wilbur and therefore it can
be a 'declaration'. Mr Zuckerman's speech to Lurvy is a form of

‘directive’ anpd this is followed by his illocutionary act of

statlng his own activities In the situation which can be
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categorised ap a 'commitive' ack., The fifth function is realised
by ¥Wilbur's ovn vo¥ds after the great efforts he had to exercise
to hold his freedom. "This is really awful" is 'expressive' of
his emotions to the whole =mituatiom. The escape and chasing
activities encompass almost all the persons and animals in the

farm. 2

Tha diadogue form is -adé us¢ of in the discussions of the
representative facts gf Wilbur's life situvations. Various details
of his circumstances are selected to reflect his emotions as well
as- his acti;ities. Conveving information about forms of animal
life is a role that is Qistinctively effective in children
stories. The reader of +the text, 1like the 1listener to the
conversational tones of the speaker, is expected to form his own
concepts of fhe fiction characters. The narrator's intrusien to
complete the description of the situatlion is a dlrect technique
that is Jdse@ by White to give background knowledge which is
related to those vho are involved in the context. The account of
vhat happens is partly created by the narrator's functlien as an

observant speaker who slincerely gives the reader essential

information through general impressions of familiar actions.

Then they pulled into the Falr Grounds, they could hear
music and see the Ferries wheel turning in the sky.
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They could smell the dust of the race track where the
sprinkling cart had moistened it; and they could smell
hamburgers frying and see balloons aloft. They could
hear sheep blattering in their pens.

p-126

The speaker's attitude towards the reader is an essential
component of the logical structure of the utterances. Ideatiocnal
expressions are alwvays following logical procedures which are
necessary for the denotations of new and scientific information.
The narrator of the analysed text displays forms of strong
comnitment and sincerity in his-portrayal_of facts as coloured by
the psychological states that he can figure out. The reader |is
given assertions concerning the beliefs of the spider then these
are followed by her expressions relating her intentions. The
rat's nature of successive desires 1is exploited by the
intelligent spider. Templeton apparently illustrates the expected
behaviour and this is put to a beneficial procedure that Iis
logically constructed by Charlotte.

"I hope you brought a good one", Charlette said. "It is
the last word I shall ever Write."

"Here,"™ said Templeton, unrolling the paper.

"What does it say?" asked Charlotte. "You'll have to
read it for me."®

"It says humble,™ replied the rat.

"Humble?" said Charlotte. ™ 'Humble' has two meanings.
It means 'not proud! and it means ‘'‘near the ground'.
That's Wilbur all over. He's not proud and he's neax
the ground™.
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"Well, I hope you're satisfied," sneered the rat. "I'm
not going to spend all my time fetching and carrying. I
came to this Fair to enjoy nyself, not to deliver
papers."

"You've been very helpful,™ Charlotte said. "Run along,
if yon want to see more of the Fair."

pp.134 - 135

The definition of the word 'humble' is set in the direct speech
of the spider to present exact notions in the usage. Charlotte's
commitment is explicit in her intentional attitudes during her
life time to the end. This is passed over to Wilbur whe is
learning from her; and afﬁer her death, he is committed to the
preservation of her younger generation. The situation implies the
effective performance of collective aciivitieS and the values of

'such success.

The act of capturing the interest of the listener or the
reader as discussed by Lyons (1977) is centred around the usage
of lingulftic and non-linguistic means in logiéal expressions.
The referents constitute the centre of investigation because the
varicous ways of referring to objectg imply a form of background
knowledge to be present at the time of speech. The author's
selection of items in the barn presupposes that his reader can
realize the referents which he is putting in the portrayal of Hr
Zuckerman's farm. These referents do not always have to be

concrete objects. White describes the shape, the size, the smell
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and the Iinterior ikems as he manipulates the logical <trend
towards an appealing situation. This is stressed by the
expression of eternal existence from the point of view of the

narratoer.

The barn was very large. It was very old. It smelled of
hay and it smelled of mapure. It smelled of the
perspiration of tired horses and the wonderful sweet
breath of patient cows. 1t often had a peaceful smell -
as though nocthing bad could happen ever again in the
world. It smelled of grair and harness dressing and of
axle grease and of rubber boots and of new rope.

p-18

The 1linguistic construction of the sentences is composed of
clear units which are composed of one syllable or twe syllables
vords in most cases. The portrayal of the barn is essential
because it is the setting and backgrcuna for most of the.
interaction between Wilbur and the spider Charlotte. The barn
becomes "Wilbur's new home" as the context makes clear the fact
that the 1life style of a piq necessitates the existence of a
fixed place for him which is the barn cellar For being "warm and

comfortable®.

The 1logical frame work pf the plan for savipng the life of a
loaved friend is based on the perceptive abilities of Charlotte.

She constructs the details of her plan on her spinning gift, for
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she can preduce unigue structures by her web which can attract

the attention of Mr Zuckerman and fcol him as well.

Finally, one nmorning tovards the middle of July, the
idea came. "Why, hov perfectly simple!l" she said to
herself. "The way to save Wilbur's life is to play a
trick on 2uckerman. If I can fool @ bug," thought
Charlotte, "I can surely fool 2 man.,"

Wilbur walked into his yard just at that moment.

"What are you thinking about, Charlette?" he asked.

"I was just thinking," sai@ the spider, "that people
are very gullible."

"What does 'gullible' mean?"

"Easy to fool," said Charzlotte. :

"That's a mercy," replied Wilbux, and he lay down in
the shade of his fence and went fast asleep. The
spider, however, stayed wide awvake, gazing
affectionately at him and making plans for his future.

p.6%

The act of thinking on the part of Charlotte leads to the saving
of Wilbur's life. This is portrayed in the text by an additional
lesson of clarifying the meaning of a word for the reader which
is 'gnllihle'. Speech segments in Charlotte's utterance form a
comparison between her abilities and that of Mr Zuckerwan. She is
sure she can fool him by a trick and this assumption is logically

based on the fact that she fools a lot of bugs which are not

known to be gullible like the human beings.
The excerpt illustrates a feature of style that is
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frequently used by White in the analysed text, The introduction

of a new idea such as the plan is initially introdoced by the

narrater to describe and particularise the sitvation. This Iis
followed by a discourse where the participants take turns using
short sentences in relatively utterances. When the exposition of
the idea 1is completed the narrator again 1is introduced to
terminate the situation. The internal structures of the
sentences, composed by the narrator to denote identifying
structures, are compound because they make use of descriptive
clausesf The function of relating the successive segments of the
structure is performed by usinq.the technique of topic and
comment succession, vhich is suitable to the internal
construction of details. The topics are components of the
semantic units and therefore follow the overall logical procedure
wvhich binds the‘partlcular sets of descriptive details. The

author's intentional teaching, of the values concezrning the love

of 1ife, is conveyed through situations of relational concepts.

The reader's interpretation of the £friendly relationship
between Wilbur and Charlotte is based on two factors, one is the
situation which is described in the text and the other is his own
background knowledge concerning similar situations. The authﬁr's
selection of illustrative incidents i1s alwvays supplemented by

connecting units from the reader's imaglnatlon related to various
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patterns of activities which suit almost any situation. The
implications are drawvn from the context then added to the
hypothetical picture of the textual reality that the reader
constructs for himself, because he is always providing the
literary structure wvith the unmentioned units essential to his
own c¢oncept of the situation. The abstract realisation of the
figures in their contextual l1ife is coloured by the reader's
emotional state. Thus Wilbur and Charlotte as well as the others
gain in character sketches by the added traits vhich are provided
by each reader from his ovn recollection of past incidents.
Frequently these additions are favourable; and in the sitmation
of Wilbur, he is portrayed to gain the sympathetic love and care
of everyone, Charlotte is sure to receive favourable traits from
the reader's imagination for her incessant efforts to be giving
information, care and love to a friend vho is not ev;n one of her
species of insects. Her reasoning denotes her exceptional gifres
vhich gairs sentimental acceptance from the reader who builds
huge expectations on her character sketch in the text. Thus when
she exhibits intellectual skills of reading and writing English,
the reader accepts this imaginative lncident as part of the
abstract capacities he puts on her from his own inmediate
environment. The wisdom in Charlotte's speech stimulates the

reader's iImaginative abilities. Wilbur gains the reader's
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sympathetic feelings while the zat Templeton is not favoured. He
receives the reader's abstract image of a character that Iis
guilty of extreme selfishness but not aggressive. The reader is
given a character sketch which is full of gaps that he is to £ill

in the reconstruction cf the hypothetical figure of Templeton.

Then the oldest sheep spoke up. "I agree that there
should be something new written in the web if Wilbur's
life 1is to be saved. And if Charlotte needs help in
finding words, I think she can get it from our friend
Templeton. The rat visits the dump regularly and bhas
access to old magazines. He ran tear out bits of
advertisements and bring them up here to the barn
cellar, so that Charlotte can have something to copy."
"Good idea," said Charlatte. "But I'm not sure
Templeton will be willing to help. You know how he is =~
always 1looking out for himself, never thinking of the
other fellow.™

"I bet I can get him to help," said the old sheep.
"I'll appeal to his baser instinects, of which he has
plenty. Here he conmes now. Everybody keep guit while I
put the matter up to him!"

p-8%

The selfish personality of Templeton is xepresentative of a
villain that can be manipulated, vhich renders the story more

interesting to the child reading it.
Discourse is organised to give successive information units
concerning the group efforts‘in the difficult act of saving a

life. The reader 1is placed in a situation of continual
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expectation of surprises. 2As long as the threatening situation
exists, the reader is made to anticipate more tricks apné his
expectations are gradually reorganised Lo accompany every change

in the imaginary direction of incidents,.

The concept of time in the text follows the natural order of
successive seasons of the year. This add@s an aspect of coherence,
as the time begins in spring when the spring pig is born and
centinues by the direct reference to the time of the year as
related to the significant incidents. The first incident that is
related to the end of summer is the return to ‘school which
normally occupies the mind of all ;hildren. The author is

primarily writing to them.

Everybody heard the song of the crickets. Avery and
Fern Arable heard it as they walked the dusty road.
They knew that the schoal would soon begin again. The
young geese heard it and knew that they would never be
little gooselings again. Charlotte heard it and knew
that she hadn't much time left. ‘'Mrs Zuckerman, at work
in the kitchen, heard the crickets, and a sadness came
over her, too. 'Another summer gone,' she sighed.-
Lurvy, at wvork bujlding a crate for Wilbur, heard the
song and knew it was time to dig potatoes.

"Summer is over and gone," repeated the crickets.

p.110
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The experiences of every person, animal, and insect are different
from those of the others but the act of knowing is connecting
them and so does the time of the year. The lexical structure of
the guoted passage illustrates the repetition of the verb ‘'knevw'
which implies an instinct that is found in all. The textual
implication denotes a common perception that is related to nature
and its normal flow of seasons. White mixes the situation in the
farm with its of real 1life experiences for creating a
comprehensible text. This is suitable for leading to imaginary
concepts that can £ill the gaps of the structural units and
completely involve the reader; In a situation that seems familiar
the problem solving practice is impressive and guides the reader

Lo inferences depending on his past experience.

The analysed text concentrates most of the referential units
within the scope of common places and incidents with the
exception of Charlotte's +trick. This makes the process of
understanding the text easier to the reader and leads to the a
positive attitude towards the whole context. The reader's
inferences from the text are interpreted inte a difEerent
organisation of incidents which is composed of his own concepts
of the details. The mental scheme follows the author's framework;
and the interaction between the receptive faculties of the child

and the discourse structure is concluded with the surprising
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ending vhich denotes a long and happy life for Wilbur. The author
successfully constructs his story using a sequence of one event
after another wvhich contributes to the ultimate popularity of

this work.

Conclusion

The textual structure of ¢ lotte! Web can be
characterised by numercus moral implications which are conveyed
by discourse units and the narrator's _desctiptlnns. The book
became very popular during the past few years as the statistics
prove that it sold six million coples, Ellédge (1934). Chlldren
find it interesting and pleasant because it containg a mixed
image of almost all the figures and the concepkts they Kknow:
children,, parents, ‘successful tricks, 1loneliness, danger of
undeserved death, friendship, selfishness, farm lifa,collective
Co-operation and competition. Aan important component is the
truthful information that is given concerning the biological
structure of the body of the spider which White guoted from the
book 'American Spiders'. The author wrote the life style of the

farm aninals from his own personal knowledge as he perceived it.
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The incident of saving the life of Wilbur is based on giving
a model of an accepted plan which depends on a number of common
knovledge units. The spider thinks and writes while Wilbur tries
te seem similar to the descriptions given to him. The contextual
incidents are selected from the child's repertoire of
information. The narrator conveys the author's concept of the
context and the discourse provides the characters' points of
view. The reader is led to imagine a fietional world by his own
inferences from the successive situations. The linguistic
expressions of various emotions are easily interpreted as they
are common such as the loneliness of Wilbur and his sadness for
having no friehds. The happy feelings of winning at the Fair are

part of vhat every reader looks for in any competitive effort.

This research describes the features of style wvhich
formulate the implied pragmatic structure. Descriptive uniits of
structure as well as speech acts define the actions of the
persons and animals in the context. The concept of animal speech
is directly exemplified to add a dimension of realising
impossible events through inferential techniques uhich'depehd on
the reader’s scope of imagination., Somé illocutionary acts _are
investigated according to the implications in the discourse

segments.
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The text presents a contemporary dream of free 1life awav
from the routine of school and compulsory duties. 1Its didactic

components provide new information.
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