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INTRODUCTORY NOTES

INTRODUCTION

This unit is the fifth in a series of supplementary units for use in Muslim school social
studies programs. The underlying assumption is that most such schools will use mainstream
curricula as a starting point. While it is certainly desirable and necessary to produce a
complete Islamic social studies curriculum, it is a task that is best taken on step by step. In
the meantime, it seems most productive to design supplements which are integrated into
topics typically studied at a given grade level, while introducing content vital to the
development of Muslim identity, values and world view. At the same time, it is hoped that
the issues covered in these units are of such importance that they might become integrated
into a complete Islamic curriculum.

An important requirement in the design of this supplementary series is that each unit
feature skills and concepts typical for the scope and sequence of the social studies
curriculum in its grade level. In this way, the teacher can introduce information about the
Islamic heritage using material that is well integrated into the existing social studies
program. This feature of the design also makes it possible to substitute this material for
unsatisfactory or unnecessary material from standard textbooks, to avoid overburdening

teacher and students.

PURPOSE AND PLACEMENT OF THE UNIT

This supplementary unit is an introduction to the geography of regions where Muslims live
as majorities and a description of the circumstances in which Muslims live as minorities. The
focus is more regional than national, so as to overstep the arbitrary modern borders that
divide Muslim populations among numerous countries. The unit is designed to complement
typical geography surveys offered in elementary social studies curricula. It is designed for
grade four, but may be used for grades five and six if the curriculum so requires. Study of
this unit may be undertaken after the students have received an introduction to basic
geography and map skills. It is probably best undertaken during the second half of the
fourth grade year, but since important geography concepts and skills are both introduced
and reviewed here, the teacher may be confident to proceed earlier.

The structure of the unit is unique in that the student text is in the form of a play
script, whose characters, a teacher and her students, model a cooperative learning
experience as they study regions of the world where Muslims live. The main objectives of
this unit are to provide students with an overview of the places where Muslims live as
majority and minority communities, and to investigate selected aspects of geographic and
cultural diversity within the context of Islamic unity.

The unit consists of an eight-lesson student text with teaching suggestions and
enrichment activities. Comprehension questions, map skills and worksheets accompany the
text for concept reinforcement and skill building. While the unit is designed for flexibility, it
is recommended that the students be exposed to the entire student text. If time does not
allow extensive study of the unit materials, the teacher may select only basic material from
the teaching suggestions rather than covering these with depth and enrichment.




UNIT OVERVIEW

Where in the World Do Muslims Live? is a script for a learning play. The play is set in the
classroom of a Muslim elementary school in the United States. Most of the information
given is voiced by the students as they present reports and projects and work with maps.
Their teacher asks questions, guides discussion, adds information and helps the students
with research tasks.

The student text is divided into eight sections ranging from 2'/z to 10 text pages.
Each section is a lesson that covers an aspect of the question. In the course of their
investigations, students learn how many, where and how Muslims live in various regions of
the world. They are also introduced to a number of important terms and concepts of
geography study, based upon the Five Themes and Six Essential Elements identified in the
National Geography Standards*:

1. Location 1. Seeing the world in spatial terms
2. Place 2. Places and regions
3. Human environment interaction 3. Physical systems
4. Movement 4. Human systems
5. Regions 5. Environment and society
6. Applying geography

Issues from ecology, economics and cultural studies are raised in this context.
Through the text, questions and teaching suggestions, students are guided in the use of
various maps, atlases and other reference materials. A wall- or poster-size physical map of
the world and/or laminated markable maps and/or individual classroom atlases should
be available to accompany this unit.

What Is This Book About? sets the scene and introduces the topic of the unit. The cast of
characters and their countries of origin are listed.

Section 1 introduces the concept of the unit and the characters in the play. Basic geography
definitions and important concepts are reviewed or introduced. Students open the discussion
of world population.

Section 2 relates the class discussion and study about the map The Muslim World (Islamic
Foundation, Leicester, U.K., 1994), showing the percentage of Muslim population in each
country. Relevant concepts for discussing population are introduced. The actual map used is
provided in the unit binder.

Section 3 relates reports on group research using physical maps of regions where Muslims
live, and topic books from the library. The section provides information on landforms and
bodies of water, climate, and location of countries.

Section 4 is a discussion of resource use in Muslim regions, including the concepts of rural
and urban population, agricultural and industrial products, water use and underground
resources. Relevant environmental issues are also mentioned.

* Geography for Life: The National Geography Standards, Nat’| Center for Geography Education (at UCLA), 1994,




Section 5 continues the investigation of “location” as a geography theme, showing how
location can be a resource that provides a living for people. The students investigate
common elements in the geographic settings of cities, and use maps to locate and quantify

cities in Muslim regions.

Section 6 relates the class investigation of human resources, and their importance for
countries’ development. Various types of jobs are discussed. The lesson introduces the
concept of labor migration into and out of Muslim regions, as well as the economic reasons

behind it.

Section 7 relates the discussion of distinctive features of Muslim communities, including
aspects of Islam in everyday life, differing masjid architecture, educational institutions and
charity. Several regions of conflict or religious discrimination that affect Muslims are touched
upon from the perspective of students whose families are from those places.

Section 8 relates the class investigation of cultural similarities and differences among
Muslims in various regions. The students stage a culminating festival for the entire school,
parents and neighboring community, including a bazaar of Muslim arts and crafts, a show
with story- and joke-telling, and a buffet of foods from Muslim lands.

Various support materials are provided with the unit, including a large wall map of
The Muslim World (Islamic Foundation, Leicester, U.K., 1994) and a poster showing Muslim
institutions in the United States, Muslims in the United States (American Muslim Council,
Washington, D.C., 1995), with an activity to add information to the map. In addition to
lesson plans and enrichment activities, projects for varying skill levels are explained in detail:
making models of houses from various lands, making Central Asian caps or other head
coverings. The unit as a whole can be taken as a model project, from beginning map
study to research and presentation of information, discussion, constructing exhibits, and
finally staging a Muslim heritage festival in the school. The teacher may enhance the
unit by having his or her students reproduce the activities described in the student text,
using available research materials from the library or computer learning aids. Thus, the
students will experience first-hand what the characters in the script discovered, and they
will find out much more information that space constraints did not allow placing in this
unit. This exercise in cooperative learning is a model that can be attempted by other groups
on this or any other topic.




UNIT OBJECTIVES

SECTION 1

The student will
* List some components of geographic study (see themes and elements).

* |dentify and locate the continents.
* Recount approximate world population and Muslim population of the world.
¢ Explain how proportion of population relates to the whole in various ways.

SECTION 2

The student will
e Use a map key to determine topic and content of a map.

* Define percent and explain how it relates to population.

* Express various percentage ranges as numbers, as estimates of “how many in ten”
and/or as approximate fractional parts of the whole.

» Express selected fractions and percentages on a pie chart.

* Appreciate the distinction between percentage figures and actual numbers of people.
¢ Define majority and minority.

* Tell how a census is conducted (optional).

SECTION 3

The student will
 Define the Islamic concept of ummah in simple terms, relate it to the English word

“community.”
e Tell why it is important to learn about the Muslim ummah.
* Use a physical map to get information about landforms and vegetation.
* Describe landforms and climate in Muslim regions of Africa (North and East Africa).
* Describe landforms and climate in Muslim regions of Southwest Asia.
¢ Describe landforms and climate in Muslim regions of Central Asia.
¢ Describe landforms and climate in Muslim regions of South and Southeast Asia.
* Describe some places in the Americas, Australia and Europe where Muslims live.

SECTION 4
The student will
* Define resource and tell the origin of all resources.
* |dentify references in classroom or library where information about countries and
their natural resources is found.
* Define urban and rural, and tell the average proportion of each in Muslim regions
(approximately 50:50 overall).




List the resources needed for agriculture (sunshine, land, water, work).
Define irrigation and list several ways to bring water to crops.

List several important crops and animals raised in various Muslim regions.
Identify and locate important rivers and define source and mouth.
Locate several river deltas in Muslim regions.

Understand that water supplies are very limited in many Muslim regions, and must
be carefully used and shared.

Describe how water use affects the environment.

List several important natural resources (petroleum, gas, minerals) and appreciate the
economic and environmental impact of their sale and use around the world.

Read a chart showing categories of industries in Muslim countries.

Categorize types of manufactured goods (consumer, export, processed materials, and
basic [capital] goods that help build the country).

SECTION 5

The student will
e Use maps to locate major cities and associate them with landforms (rivers, coastlines,

harbors).

* Explain how location can be an important asset to a country (bringing trade and

jobs).
Define port city and locate some examples in Muslim regions.
Define service job and list examples from Muslim countries or others.

SECTION 6
The student will

Explain how people are important resources for a community or country.
List various categories and kinds of jobs.

Relate education to skill acquisition and jobs.

Describe the efforts of governments and communities to educate people.

List reasons why a country might import workers or export them to other countries.
(Optional: List examples of target and source countries of labor migration.)

Understand that development means meeting countries’ needs and creating jobs.

SECTION 7
The student will

List some characteristics and features of everyday life that identify a community as
Muslim.

Identify common elements of belief and practice that Muslim individuals and
communities carry out in similar ways.

Appreciate the importance of learning for Muslims and list ways education is carried
out in Muslim communities.




¢ List some languages spoken by Muslims around the world.

* Identify several regions in which Muslims have suffered lack of tolerance or actual
conflict and discuss some of the specific reasons for their suffering.

* Identify ways that Muslims can help preserve Islam and the Muslim community
locally and internationally.

SECTION 8

The student will
* |dentify differences in way of life (housing, family structure, dress, foods) among

Muslim regions.

¢ List examples of traditional arts and crafts in the Muslim world.

* Use library resources and/or personal interviews to find examples of literary arts from
Muslim regions.

* Appreciate the process and results of cooperative learning in a group setting.




USING THE TEACHING SUGGESTIONS

The teaching suggestions and activities are an integral part of the unit before you. The text
and illustrations alone cannot convey to young students all the information necessary to a
well-integrated and comprehensive learning experience. Students of this age level need
guidance in organizing and retaining information from their reading. Above all, the students
need help relating new learnings to things they already know, enabling them to build up a
store of factual information and conceptual understanding, and acquiring the skills to apply
it. In the Muslim classroom, the teacher helps the students to see things from a Muslim
perspective. The teacher may also need to fill in or help the students to access background
information that is too bulky or complex to provide in the student text.

The activities in this unit have been designed to meet these needs, fill in these gaps,
or refer to other sources. It is the author’s hope that the teaching suggestions are not
overlooked as “optional” or burdensome to navigate. Planning time spent reviewing the
discussion guide and selecting appropriate activities for comprehension and enrichment is
well invested to make the learning experience rewarding in any setting.

The student text is to be reproduced for individual students and taken home as a
reminder of their study. The illustrations and maps may be used as coloring pages.
Teachers may help students bind and decorate individual student booklets with self-made
covers, Islamic calligraphy and/or designs. This activity may embrace one or all of the
unit segments.

The activities described here are recommended for use with individual sections of the
student text Where in the World Do Muslims Live? A wall- or poster-size physical map of
the world and/or laminated markable maps and/or individual classroom atlases should
be available to accompany this unit. Specific references are given in the text and
bibliography, although any quality map is fine. Mercator map projections, with their
significant distortion of the upper northern hemisphere, are to be avoided if possible in favor
of an “Equal Area” (Robinson or Eckert), Goode’s split-ocean, or other projection adjusted to
reflect the continents’ relative size. (The quickest way to tell a Mercator projection is the
massive enlargement of Greenland.)

The teaching suggestions provide comprehension exercises, development and
reinforcement of skills and concepts introduced in the text, and enrichment activities for
social studies with springboards to other disciplines. They are designed to offer maximum
flexibility in expanding or compressing the unit to fit variable time frames. The suggestions
are organized according to sections of the student text, and are labeled by type of activity.

® PRE-READING: These activities are done before classroom or individual reading in the
student text. They provide background information, define unfamiliar words and
establish a receptive frame of mind in the students.

* COMPREHENSION: These activities are completed after each section is read. They
include questions for classroom discussion and individual work, explanatory
background material to be provided by the teacher, and exercises related to
understanding content.




e LEARNING NEW CONCEPTS: The focus is on comprehension and manipulation of
concepts from the social studies disciplines. The concepts are explained, put to use
and reinforced in these activities.

¢ ACQUIRING SKILLS: These activities feature social studies skills such as interpreting
maps, diagrams and pictures; reading, writing, speaking, thinking and study skills, as
well as citizenship.

* ENRICHMENT: Activities are offered that build upon the basic lessons, adding depth
and enjoyment to the learning experience. They may include art, science, math or
computer projects, literature for additional reading, dramatic or role play, Islamic
studies or Arabic.

This supplementary unit is designed for flexibility. It may be implemented in its
most basic form in a two- to three-week time period, or it may be extended to four to
six weeks, depending upon the depth of study and the number of enrichment projects
undertaken. The teacher may choose to cover some segments lightly, omitting skills and
enrichment activities, while covering other segments more exhaustively. Like the other
supplementary units in this series, Where in the World Do Muslims Live? may be utilized for
broader purposes over a longer time period. A wide variety of social studies concepts for the
fourth grade year are touched upon and covered in the concept and skills activities.

A skillful teacher will integrate these lessons into the annual curriculum as a whole,
In this way, opportunities for comparison and contrast with standard textbook chapters will
not be missed. Having the whole year’s curriculum in view will also avoid wasting precious
learning time by identifying opportunities to substitute this study of Muslim regions for
unnecessary or marginally useful materials. Planning across the curriculum will enable the
teacher to coordinate math, science, computer studies, literature and Islamic studies with
interdisciplinary learning activities from Where in the World Do Muslims Live?
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O mankind! Lo! We have created you male and female, and have made
you nations and tribes that you may know one another. Lo! The noblest of

you in the sight of Allah is the best in conduct. Lo! Allah is Knower, Aware.
(Quran 49:13)

WHAT IS THIS BOOK ABOUT?

In this book you will find out where and how Muslims live all around
the world. This book is written in the form of a play. It tells the story of
a project in a Muslim school elementary class. The school is located

in the United States. The class is learning about geography when
someone asks the question: “Where in the world do Muslims live?” The
students, with the help of their teacher, Abla (meaning “older sister”)
Amina, look for the answer. They discover many things about Muslims,
about the world today, and about geography. Most important, the class
learns how to cooperate to tackle a big job.

Meet the class now. Join them as they do research, make projects, and
interview people to answer their questions. The students in our class
are from many different countries. Each of them worked hard on our
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project. At the end, we had a surprise. Read along with the students
and find out!

Scene: Muslim school in the United States, elementary classroom.

Cast of Characters:

1. Student narrator 10. Muhammad (Oman)
2. The teacher, Abla Amina 11. Nabil (Pakistan)

3. Ali (Kenya) 12. Nada (Turkey)

4. Amele (Bosnia) 13. Nur (China)

5. Anas (Egypt) 14. Omar (Palestine)

6. Burhan (Uzbekistan) 15. Rahma (Senegal)

7. Fatima (Algeria) 16. Sayyid (Kashmir)

8. Ibrahim (Indonesia) 17. Zaid (United States)
9. Khadijah (Libya)
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