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The current study aims at analyzing the courses delivered at the 
methodology and curricula department, Faculty of Physical Education 
– Tanta University through classifying the nature of each course 
(professional – academic – cultural) and the relative importance and 
rank of each course in addition to specifying the educational goals of 
each course according to its relative importance. The researcher used the 
descriptive (survey) approach. Research community was all students of 
the faculty of physical education – Tanta University who are registered 
for 2011-2012 academic year (Methods of Teaching Major) and Faculty 
members of Methodology and Curricula Dept. sample included (160) 
students (100 males and 60 females) and (30) faculty members. In 
conclusion, Sample members agreed that (14) courses are (basically 
professional) with 43.75%, (7) courses are (academic) with 21.87% 
and (11) courses are (cultural) with 34.38%. Sample members agreed 
that (25) courses are important for teacher’s preparation with relative 
importance between 51.67% and 100%. Sample members agreed that 
(6) courses are not important for teacher’s preparation with relative 
importance between 37.67% and 49.44% (educational bases – methods 
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Background

Due to the complexity and character-
istics of our modern world, educational 
systems all over the world face various 
problems and challenges. Most of these 
problems stem from the inconvenience 
between educational systems and the 
educational demands of this age (16). 

From time to time, most countries 
seek to improve its curricula, concepts, 
knowledge and purposes of the basic 
and vital sciences that contribute in 
improving and preparing good citizens. 
Physical education is a modern science 
that is witnessing an increase in popu-
larity on the educational and profession-
al levels. It spreads quickly in schools 
and specialized faculties that prepare 
teachers of physical education techni-
cally and educationally (13).

The teacher is the basic pillar of any 
educational system. Any system can nev-
er achieve its goals without a well-trained 
intelligent teacher who understands his/
her role thoroughly. In this globalization 
era, there is a need for a teacher who 
improves continually according to mod-
ern developments of this age to fulfill the 
learners’ and social needs (7). 

Curricula represent the means by which 
any educational system can achieve its 
goals in any of its stages. Curricula should 
be flexible, modifiable and improvable to 
achieve its goals accurately (14, 4)

 The regulatory panel of Faculty of 
Physical Education – Tanta University 
(Methodology and Curricula Dept) in-
dicates that each student who seeks to 
gain the bachelor’s degree in physical 
education should pass thirty two cours-
es divided into eight semesters (two se-
mesters per academic year) with total 
of four academic years as specialization 
is from the third academic year (11).

As a member of physical education 
teachers’ evaluation committee, Gharbia 
governorate, the researcher noticed major 
defects in the competencies of physical ed-
ucation teachers related to the use of avail-
able resources and dealing with education-
al aids. As a member of Quality of Curricula 
Committee, the researcher noticed a real 
need for re-evaluating and re-considering 
the courses delivered for students so that 
the faculty is to graduate competent physi-
cal education teachers who are capable of 
facing this age’s challenges. 

of teaching individual sports / motor tempo – methods of teaching aquatics – 
educational economics – English (3rd and 4th year) – methods of teaching 
combat sports / motor expression). Sample members agreed upon the importance 
of teaching goals for courses contributing in teacher’s preparation with relative 
importance between 50% and 100%. Sample members agreed that teaching goals 
for non-important courses (educational bases – methods of teaching individual 
sports / motor tempo –educational economics – English (3rd and 4th year) – 
methods of teaching combat sports / motor expression) are not suitable with 
relative importance between 35% and 49.44%.
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Aims: 

The current study aims at analyzing 
the courses delivered at the methodology 
and curricula department, Faculty of Physi-
cal Education – Tanta University through: 

Classifying the nature of each course 
(professional – academic – cultural)

Classifying the relative importance 
and rank of each course

Specifying the educational goals of each 
course according to its relative importance

Research questions: 
What is the classification of each 

course according to its nature (profes-
sional – academic – cultural)?

What is the relative importance and 
rank of each course?

Is there any variance in the relative 
importance and educational goals of 
these courses according to the opinions 
of subjects’ categories?

Methods: 
Approach: 
The researcher used the descriptive 

(survey) approach.
Subjects: 
Research community was all stu-

dents of the faculty of physical educa-
tion – Tanta University who are regis-
tered for 2011-2012 academic year 
(Methods of Teaching Major) and 
Faculty members of Methodology and 
Curricula Dept. sample included (160) 
students (100 males and 60 females) 
and (30) faculty members. 

Data collection tools: 
The researcher used the following 

tools for collecting data: 
1- Documents analysis,
2- Interviews,
3- Questionnaire

The questionnaire:
For designing the questionnaire, the 

researcher reviewed the related litera-
ture (8, 2, 12, 10, 9, 20, 22, 1). 

The researcher used content valid-
ity and jurors’ validity to calculate the 
validity of the questionnaire. The per-
centage of agreement of jurors’ opin-
ions is 100% and this indicates the 
questionnaire’s validity. To calculate the 
questionnaire’s reliability, the researcher 
used test/re-test procedure on a pilot 
sample of (15) students with time in-
terval of (7) days between applications. 
This procedure indicates the question-
naire’s reliability. 

The questionnaire was applied 
to faculty members through regu-
lar mail, e-mail and interviews from 
29-4-2012 to 24-5-2012. The ques-
tionnaire was applied to students 
through interviews from 27-5-2012 
to 7-6-2012.

Statistical treatment: 
The researcher used SPSS software 

to calculate frequency, percentage, rela-
tive importance, CHI2, mean standard 
deviation, correlation coefficient and 
matching test. 
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Discussion: 
Table (1) shows that the relative 

importance of “Introduction to Physi-
cal Education” course exceeds (63%) 
for all categories of the sample as 
matching test value were (2.1). The 
relative importance of teaching goals 
were between (55-70%), (60 – 68.3%) 
and (63.3 – 66.8%) for male student 
teachers, female student teachers and 
faculty members respectively. For male 
students, the third goal came first while 
the fifth goal came last. For female stu-
dents, the fourth goal came first while 
the fifth goal came last. For faculty 
members, the fifth goal came first while 
the fourth goal came last. The rela-
tive importance of “History of Physical 
Education” course exceeds (80%) for 
all categories of the sample as match-
ing test value were (1.65). The relative 
importance of teaching goals were be-
tween (46.7-85%), (49.4-84.4%) and 
(51.5-86.7%) for male student teach-
ers, female student teachers and fac-
ulty members respectively. For students, 
the second goal came first while the 
sixth goal came last. For faculty mem-
bers, the fifth goal came first while 
the sixth goal came last. The relative 
importance of “Methods of teaching 
Physical Education (1)” course exceeds 
(98%) for all categories of the sample 
as matching test value were (1.62). The 
relative importance of teaching goals 
were between (98.3-100%), (98.9-
100%) and (100%) for male student 
teachers, female student teachers and 
faculty members respectively. For male 

students, the fourth, fifth and sixth goals 
came first while the third goal came 
last. For female students, the second, 
third, fourth, and sixth goals came first 
while the fifth goal came last. For fac-
ulty members, all teaching goals came 
first. The relative importance of “Meth-
ods of teaching Physical Education (2)” 
course exceeds (98%) for all categories 
of the sample as matching test value 
were (1.62). The relative importance 
of teaching goals were between (96-
100%), (93.9-100%) and (98.9-100%) 
for male student teachers, female stu-
dent teachers and faculty members 
respectively. For students, the second, 
fourth and fifth goals came first while 
the seventh goal came last. For faculty 
members, the first, second, third, fourth, 
fifth and sixth goals came first while 
the seventh goal came last. The rela-
tive importance of “Educational Bases 
of Physical Education” course was weak 
(less than 50%) for all categories of the 
sample as matching test value were 
(9.53). The relative importance of teach-
ing goals were between (37.7-43.7%), 
(35.6-47.2%) and (37.8-50%) for male 
student teachers, female student teach-
ers and faculty members respectively. 
The relative importance of “Methods of 
teaching Team Sports” course exceeds 
(96%) for all categories of the sample 
as matching test value were (3.24). 
The relative importance of teaching 
goals were between (96-98.3%), (93.9-
97.8%) and (98.9-100%) for male stu-
dent teachers, female student teachers 
and faculty members respectively. For 
students, the first goal came first while 
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the third goal came last. For faculty 
members, the first and second, goals 
came first while the third goal came last. 
The relative importance of “Methods 
of teaching Exercises” course exceeds 
(96%) for all categories of the sample 
as matching test value were (3.44). 
The relative importance of teaching 
goals were between (96-99.3%), (97.2-
98.3%) and (100%) for male student 
teachers, female student teachers and 
faculty members respectively. For stu-
dents, the second goal came first while 
the third goal came last. The relative im-
portance of “Methods of teaching Track 
and Field” course exceeds (97%) for 
all categories of the sample as match-
ing test value were (5.15). The relative 
importance of teaching goals were be-
tween (96-99.3%), (96.7-98.9%) and 
(95.6-100%) for male student teach-
ers, female student teachers and fac-
ulty members respectively. For students, 
the first goal came first while the sec-
ond goal came last. For faculty mem-
bers, the first and third, goals came 
first while the second goal came last. 
The relative importance of “Methods 
of teaching Combat Sports (men only)” 
course exceeds (51%) for all categories 
of the sample as matching test value 
were (4.85). The relative importance 
of teaching goals were between (50-
59.3%), and (45.6-52.2%) for male 
student teachers and faculty members 
respectively. For students, the third goal 
came first while the second goal came 
last. For faculty members, the first and 
third, goals came first while the second 
goal came last. The relative importance 

of “Methods of teaching Motor Expres-
sion (women only)” course was weak 
(4.9%) for all categories of the sample 
as matching test value were (4.85). 
The relative importance of teaching 
goals were between (48.3-50.6%), and 
(45.6-52.2%) for female student teach-
ers and faculty members respectively. 
For students, the third goal came first 
while the first and second goals came 
last. For faculty members, the first and 
third, goals came first while the second 
goal came last. The relative importance 
of “English language (3rd year)” course 
was weak (less than 50%) for all cat-
egories of the sample as matching test 
value were (33.52). The relative impor-
tances of teaching goals were between 
(44.44-53.3%) for faculty members as 
the first goal came first while the third 
goal came last. The relative importance 
of “Physical Education Technology” 
course exceeds (71%) for all categories 
of the sample as matching test value 
were (4.87). The relative importance 
of teaching goals were between (67.3-
70.3%), (67.8-71.1%) and (66.6-70%) 
for male student teachers, female stu-
dent teachers and faculty members 
respectively. For male students, the first 
and second goals came first while the 
third goal came last. For female stu-
dents, the first and third goals came first 
while the fourth goal came last. For fac-
ulty members, the first and third, goals 
came first while the second goal came 
last. The relative importance of “Physi-
cal Education Curricula” course exceeds 
(85%) for all categories of the sample 
as matching test value were (2.29). 
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The relative importance of teaching 
goals were between (62-92.3%), (56.1-
92.8%) and (51.1-98.9%) for male 
student teachers, female student teach-
ers and faculty members respectively. 
For male students, the fifth goal came 
first while the sixth goal came last. For 
female students, the fourth goal came 
first while the sixth goal came last. For 
faculty members, the fourth goal came 
first while the sixth goal came last. 

The relative importance of “Motor 
learning” course exceeds (91%) for 
all categories of the sample as match-
ing test value were (5.06). The relative 
importance of teaching goals were be-
tween (91.3-98.3%), (85-98.3%) and 
(85.6-100%) for male student teach-
ers, female student teachers and fac-
ulty members respectively. For male 
students, the third goal came first while 
the second and fourth goals came last. 
For female students, the third goal came 
first while the first goal came last. For 
faculty members, the third goal came 
first while the first goal came last. The 
relative importance of “Methods of 
Teaching gymnastics” course exceeds 
(96%) for all categories of the sample 
as matching test value were (6.92). The 
relative importance of teaching goals 
were between (98.3-99.7%), (98.9-
100%) and (98.9-100%) for male stu-
dent teachers, female student teachers 
and faculty members respectively. For 
male students, the second and fourth 
goals came first while the first goal 
came last. For female students, the 
second and fourth goals the first and 
third came last. For faculty members, 

the first, second and third goals came 
first while the fourth goal came last. 
The relative importance of “Methods 
of teaching Individual Sports (men 
only)” course was weak (37%) for all 
categories of the sample as matching 
test value were (17.76). The relative 
importance of teaching goals were be-
tween (37.3-44.3%), and (48.9-52.2%) 
for male student teachers and faculty 
members respectively. For faculty mem-
bers, the first goal came first while 
the second goal came last. The relative 
importance of “Methods of teaching 
Motor Tempo (women only)” course 
was weak (47%) for all categories of 
the sample as matching test value 
were (4.85). The relative importance 
of teaching goals were between (42.2-
46.7%), and (48.9-52.2%) for female 
student teachers and faculty members 
respectively. For faculty members, the 
first goal came first while the second 
goal came last. The relative importance 
of “Field Training (3rd year)” course is 
very high (100%) for all categories of 
the sample as matching test value were 
(0). The relative importance of teach-
ing goals were between (95.7-100%), 
(91.1-100%) and (95.6-100%) for 
male student teachers, female student 
teachers and faculty members respec-
tively. For male students, the second, 
third and fifth goals came first while 
the sixth goal came last. For female stu-
dents, the second, third, fourth and fifth 
goals came first while the sixth came 
last. For faculty members, the first, sec-
ond, third, fourth and fifth goals came 
first while the sixth goal came last. 



Course Analysis of

METHODOLOGY
and Curricula Department at the Faculty of Physical Education Tanta University
in the light of Educational Development : An Analytical Study

60 The European Journal For Sport Siciences Technology

The relative importance of “Com-
puter (3rd year)” course exceeds (61%) 
for all categories of the sample as 
matching test value were (26.95). The 
relative importance of teaching goals 
were between (51.7-93.3%), (44.4-
66.1%) and (55.6-70%) for male stu-
dent teachers, female student teachers 
and faculty members respectively. For 
male students, the first goal came first 
while the third goal came last. For fe-
male students, the second goal came 
first and the third came last. For faculty 
members, the first and second goals 
came first while the third goal came 
last. The relative importance of “Motor 
Education” course exceeds (64%) for 
all categories of the sample as match-
ing test value were (10.65). The relative 
importance of teaching goals were be-
tween (66.3-92.3%), (63.9-92.2%) and 
(63.3-95.6%) for male student teach-
ers, female student teachers and facul-
ty members respectively. For male stu-
dents, the third goal came first while 
the second goal came last. For female 
students, the fourth goal came first and 
the third came last. For faculty mem-
bers, the fourth goal came first while 
the second goal came last. The relative 
importance of “Psychological Counsel-
ing)” course exceeds (83%) for all cat-
egories of the sample as matching test 
value were (8.71). The relative impor-
tance of teaching goals were between 
(82-88%), (79.4-95.6%) and (81.1-
91.1%) for male student teachers, fe-
male student teachers and faculty 
members respectively. For male stu-
dents, the fourth goal came second 

while the third goal came last. For fe-
male students, the third goal came first 
and the first goal came last. For faculty 
members, the fourth goal came first 
while the first goal came last. The rela-
tive importance of “Educational Sys-
tems and Problems” course exceeds 
(68%) for all categories of the sample 
as matching test value were (4.17). The 
relative importance of teaching goals 
were between (65.3-86.7%), (63.3-
83.3%) and (60-83.3%) for male stu-
dent teachers, female student teachers 
and faculty members respectively. For 
male students, the second goal came 
first while the fourth goal came last. 
For female students, the second and 
third goals came first and the fourth 
goal came last. For faculty members, 
the second and third goals came first 
and the fourth goal came last. The rela-
tive importance of “Injuries and First 
Aids” course exceeds (95%) for all cat-
egories of the sample as matching test 
value were (1.64). The relative impor-
tance of teaching goals were between 
(93.7-100%), (95.6-100%) and (96.7-
100%) for male student teachers, fe-
male student teachers and faculty 
members respectively. For male stu-
dents, the third goal came first while 
the first goal came last. For female stu-
dents, the third goal came first and the 
first goal came last. For faculty mem-
bers, the second and third goals came 
first and the first goal came last.  The 
relative importance of “Methods of 
Teaching Aquatics” course was weak 
(less than 50%) for all categories of the 
sample as matching test value were 
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(4.5). The relative importance of teach-
ing goals were between (37-55%), 
(34.4-52.8%) and (34.4-56.7%) for 
male student teachers, female student 
teachers and faculty members respec-
tively. For male students, the first goal 
came first while the third goal came 
last. For female students, the second 
goal came first and the third goal came 
last. For faculty members, the second 
goal came first and the third goal came 
last. The relative importance of “Field 
Training (4th year)” course is very high 
(100%) for all categories of the sample 
as matching test value were (0). The 
relative importance of teaching goals 
were between (98-100%), (99.4-100%) 
and (98.9-100%) for male student 
teachers, female student teachers and 
faculty members respectively. For stu-
dents, the first, third and fifth goals 
came first while the second goal came 
last. For faculty members, the first, 
third, fourth and fifth goals came first 
while the second goal came last. The 
relative importance of “Educational 
Economics” course was weak (less than 
50%) for all categories of the sample 
as matching test value were (16.16). 
The relative importance of teaching 
goals were between (37.7-65%), (36.1-
67.3%) and (34.4-71.1%) for male 
student teachers, female student teach-
ers and faculty members respectively. 
For male students, the first goal came 
first while the second goal came last. 
For female students, the first goal came 
first and the third goal came last. For 
faculty members, the first goal came 
first and the third goal came last. There 

is disagreement about the relative im-
portance of “English Language (4th 
year)” course as the values were (37% 
- 35% - 50%) for male student teach-
ers, female student teachers and facul-
ty members respectively with matching 
test value were (35.42). The relative 
importance of teaching goals were be-
tween (35-52.7%), (34.4-53.3%) and 
(42.2-57.8%) for male student teach-
ers, female student teachers and facul-
ty members respectively. For male stu-
dents, the first goal came first while the 
third goal came last. For female stu-
dents, the first goal came first and the 
second and third goals came last. For 
faculty members, the first goal came 
first and the third goal came last. The 
relative importance of “Sports Sociolo-
gy” course exceeds (80%) for all cate-
gories of the sample as matching test 
value were (19.62). The relative impor-
tance of teaching goals were between 
(85-91%), (78.9-84.4%) and (90-93%) 
for male student teachers, female stu-
dent teachers and faculty members re-
spectively. For male students, the third 
goal came first while the second goal 
came last. For female students, the sec-
ond goal came first and the first goal 
came last. For faculty members, the 
third goal came first and the second 
goal came last. The relative importance 
of “Principles of Training Juniors” course 
exceeds (80%) for all categories of the 
sample as matching test value were 
(9.55). The relative importance of 
teaching goals were between (93.3-
96%), (84.4-97.2%) and (93.3-100%) 
for male student teachers, female stu-
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dent teachers and faculty members 
respectively. For male students, the 
third goal came first while the fourth 
goal came last. For female students, 
the third goal came first and the first 
goal came last. For faculty members, 
the fourth goal came first and the 
second goal came last. The relative im-
portance of “Administration of Sports 
Events” course exceeds (94%) for all 
categories of the sample as matching 
test value were (7.76). The relative im-
portance of teaching goals were be-
tween (48-96.7%), (42.8-100%) and 
(36.7-100%) for male student teach-
ers, female student teachers and fac-
ulty members respectively. For stu-
dents, the fourth goal came first while 
the second goal came last. For faculty 
members, the third and fourth goals 
came first and the second goal came 
last. The relative importance of 
“Health Education 2 (4th)” course ex-
ceeds (96%) for all categories of the 
sample as matching test value were 
(5.24). The relative importance of 
teaching goals were between (64-
99.3%), (69.4-99.4%) and (63.3-
100%) for male student teachers, fe-
male student teachers and faculty 
members respectively. For male stu-
dents, the third goal came first while 
the fourth goal came last. For female 
students, the second and third goals 
came last. For faculty members, the 
second goal came first and the fourth 
goal came last. The relative impor-
tance of “Field Training 2 (4th year)” 
course is very high (100%) for all cat-
egories of the sample as matching 

test value were (0). The relative im-
portance of teaching goals were be-
tween (99.3-100%), (99.4-100%) and 
(100%) for male student teachers, fe-
male student teachers and faculty 
members respectively. For students, 
the second, third and fourth goals 
came first while the first goal came 
last. The relative importance of “Edu-
cational Sports Psychology” course ex-
ceeds (96%) for all categories of the 
sample as matching test value were 
(9.02). The relative importance of 
teaching goals were between (90.7-
97.3%), (96.7-99.4%) and (95.6-
100%) for male student teachers, fe-
male student teachers and faculty 
members respectively. For male stu-
dents, the third goal came first while 
the sixth goal came last. For female 
students, the second and third goals 
came first and the sixth goal came 
last. For faculty members, the first 
goal came first and the sixth goal 
came last. The relative importance of 
“Computer (4th year)” course exceeds 
(61%) for all categories of the sample 
as matching test value were (26.95). 
The relative importance of teaching 
goals were between (66.7-91.7%), 
(63.9-95%) and (72.2-98.9%) for 
male student teachers, female student 
teachers and faculty members respec-
tively. For male students, the second 
goal came first while the first and 
third goals came last. For female stu-
dents, the second goal came first and 
the first goal came last. For faculty 
members, the second goal came first 
and the fourth goal came last. 
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The researcher concludes the following: 
1- Sample members agreed that (14) courses are (basically professional) with 43.75% 
2- Sample members agreed that (7) courses are (academic) with 21.87%
3- Sample members agreed that (11) courses are (cultural) with 34.38%
4- Sample members agreed that (25) courses are important for teacher’s 

preparation with relative importance between 51.67% and 100%
5- Sample members agreed that (6) courses are not important for teacher’s 

preparation with relative importance between 37.67% and 49.44% (educational 
bases – methods of teaching individual sports / motor tempo – methods of teaching 
aquatics – educational economics – English (3rd and 4th year) – methods of 
teaching combat sports / motor expression)

6- Sample members agreed upon the importance of teaching goals for courses 
contributing in teacher’s preparation with relative importance between 50% and 100%

7- Sample members agreed that teaching goals for non-important courses 
(educational bases – methods of teaching individual sports / motor tempo 
–educational economics – English (3rd and 4th year) – methods of teaching 
combat sports / motor expression) are not suitable with relative importance 
between 35% and 49.44%

Conclusions

The researcher recommends the following: 
1- Reconsidering the use, content and importance of educational courses
2- Excluding the non-relevant courses from teacher’s preparation programs
3- Considering the relative closeness among courses (professional – academic – 

cultural)
4- Formulating teaching goals that help achieving the courses’ content and 

educational outputs 
5- Using this study as a recommended plan for amending the internal 

regulations of course specifications for faculty of physical education – Tanta 
University

Recommendations
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